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Abstract:  

This action research paper will examine the role that inter-professional and 

integrated working has in childcare and education, and what we can do to 

further develop effective inter-professional and integrated working in childcare 

and education to support the development of education and child safety.  

As a childcare teacher and childcare practitioner, I have seen and heard of 

both positive and negative inter-professional and integrated working. I believe 

that effective inter-professional and integrated working in childcare and 

education is critically important to a student’s education, overall wellbeing and 

safety, because of this belief I wanted to investigate the experiences that my 

level three childcare students have had, and to find out their suggestions on 

how to improve current working practices within the childcare and education 

sector.    

Definition of inter-professional and integrated working 

Inter-professional and integrated working in children’s services can be defined 

as a group of people who come from different professional backgrounds, 

working together with an agreed common goal, they will use and share their 

expertise to develop a package of care and support; this then enables them to 

deliver and achieve a coordinated service to meet the needs of the children and 

their families (service users) that they are working with. However, it is 

important to remember that Inter-professional and integrated working means 

different things to many different people, for many years writers and other 

professionals how tried to define what it really is (Davis, 2011); so it is safe to 

say that one’s definition could greatly depend on the professional and the 

context in which they work (Davis, 2011). Within the school that I work in 

(voluntary) Inter-professional and integrated working can be defined as a group 

of professionals who all work together, to try to ensure that we are meeting the 

needs of the children who attend our school and their families; this will normally 

entail working cooperatively to develop a plan with other professionals for the 

benefit of the child and their families (Fitzgerald & Kay, 2008). I believe that 

the school I work in is currently working at level one of Frost, 2005 different 

levels of integration working, level one consists of working in cooperation with 

other professionals while maintaining independence (Frost, 2005).         
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Why have I chosen inter-professional and integrated working in childcare 

and education as my area of study? 

At the start of October last year, I attended a five day CPD course on the 

history of inter-professional and integrated working in childcare; this course 

helped to highlight the importance of inter-professional and integrated working 

in childcare. I wanted to learn more, as I identified that there is still a lot of 

childcare professionals who are experiencing very poor standards of inter-

professional and integrated working in childcare. This was a concern to me both 

as a childcare practitioner and childcare teacher.  

If we are to fully understand the importance of inter-professional and 

integrated services we need to look at why it has emerged in recent years, and 

look at the historical aspect of the development of integrated and inter-

professional working.  Integrated and inter-professional working has been 

around for as far back as 1971. 

The New Labour changes in policy that began in the early 1990s, as the 

governments focus changed to the care and support that we provide for 

children, young people and their family’s needs being met. We saw a surge of 

Early Excellence Centre’s in 1997 that were established to provide a place that 

had integrated services in one place; this was like a one stop shop for different 

service provisions for children, young people and their families (Davis, 2011; 

Walker, 2008). They provided day care, and early education for children, 

parenting and adult learning services for parents; these services still exist 

today however they are now known as Sure Start Children’s Centre’s (Walker, 

2008). 

Inter-professional and integrated working has emerged as the Government had 

to respond some devastating child protection cases that have occurred in recent 

years, these cases occurred due to a number of different children’s services 

failing to communicate with each other; for example the deaths of Victoria 

Climbié who died in February 2000 and Baby P who died in August 2007. The 

government needed to respond to these cases and call for some form drastic 

changes within children’s services to help to prevent any further deaths of 

children. Over the years of these cases occurring between the periods of 2000- 

2008, the government has introduced many different policies to support the 

move towards an integrated working approach for children’s service providers 

(Walker, 2008). 
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The government responded by calling for all children’s services to have a duty of 

partnership working and an integration of children’s services (Walker, 2008). 

This saw a reform of policies and working practices for all children’s services, 

there were also amendments made to current legislations. Both the Victoria 

Climbié and Baby P cases have had a tremendous impact on inciting the 

government, policy-makers, social workers and all other children’s service 

providers to make major changes to the services which they provide (Davis, 

2011; Walker, 2008). However, it is important to remember that we already had 

a key policy that was established to help to protect children’s welfare and 

rights the Children Act 1989; this Act was drawn from the United Nations 

Convention on the Rights of the Child (UNCRC) 1989. The Act was developed to 

help to ensure that all children are protected and that every child’s welfare is 

promoted by all professionals working together. The act was later supported by 

the Department of Health’s Inter-agency guidelines in 1991, this was the 

Working Together Under the Children Act, and was later updated in 2006 

(Fitzgerald & Kay, 2008).  

The Laming Report (2003) also came as a result of the inquiry into death of 

Victoria Climbié, the report identified that there was poor communication and 

failure of multi agencies to co-ordinate care for her, within his report he made 

108 recommendations in total; these recommendations focused on a better 

standard of integrated working and changes to government policy to be made. 

While this is a recent report, there have been many others highlighting very 

similar findings, such as the 1974 Colwell Inquiry report; and this report was 

made over 30 years ago (Fitzgerald & Kay, 2008).  

We saw the introduction of Every child matters framework (2003), this was 

developed to enable joined up planning and service delivery to support vulnerable 

children (Fitzgerald & Kay, 2008). This framework placed children and their 

families at the centre of the provision which they provide. The Every child 

matters framework had five outcomes for all children that needed to be met by 

children’s service providers; these were staying safe, being healthy, enjoying 

and achieving, making a positive contribution and achieving economic well-

being.We also saw the introduction of the Children Act (2004), which was 

established to support the development of the new Every child matters 

framework. The Act provided a strong legislative framework for the Every child 

matters framework, it placed a duty on all children’s services to co-operate in 

the planning and providing of services, and at first this did not include school; 

however it was later extended to include schools.  The Act also helped with the 

establishment of Directors of Children’s Services, Local Safeguarding Children 

Boards (LSCB) and Children’s Trusts.  



Integrated children's service: Action Research 
 

By Zara Johnson 

 

In 2011 we also had The Manro Review of child Protection, (2011) he 

documented that there needs to be a systematic approach to the way that child 

protection is carried out, and recommended a more child centred approach to 

child protection needs to be adopted; to best meet the needs of children. This 

review also made me consider the roles that I have in the early identification of 

child protection issues, and the role that I have in ensuring that the children 

within my care are monitored and cared for appropriately.  

 

In 2007 the DCSF introduced the Children’s Plan, within the plan it stated: 

‘…we need to ensure that the children’s workforce unites around a common 
purpose, language and identity, while keeping the strong and distinctive 

professional ethos of different practitioners in the workforce.  We need also to 
ensure it has strong, effective and supportive leadership and management at all 
levels within the system, and that it is able to work comfortably in inter-agency 

and multi-disciplinary teams.  Integrated working is pivotal to a personalised 
service that responds to individuals’ needs in a seamless and timely manner’ 

(DCSF, 2007, The Children’s Plan, para. 7.37). 

 

I believe that this statement rounds up why inter-professional and integrated 

working has emerged as a key focus for all children’s services.  

 

Why action research and the research cycle? 

Action research can be explained as a practical approach to exploring ones’ 

professional social situation, with a view to gain deeper understanding of a 

particular area; in order to make improvements. In order to conduct an action 

research project, the researcher will firstly need to identify an area of 

interest/issue that he or she will research. The research is then conducted 

using the research cycle. In the simplest form, action research involves a cycle 

motion of Planning, Acting, Observing and Reflecting: 
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Research cycle 

 

Once the researcher completes the first part of the research cycle, the four 

steps are repeated in the same sequence as the researcher seeks further 

progression, this then creates an upward spiral of continual improvement of 

working practices.  

Spiral of continual improvement 

 

As a childcare practitioner and 

teacher I believe that the 

continual improvement cycle is 

what we should all be aiming 

for, for this reason I see the 

research that I am conducting 

as the firsts steps to improving 

inter-professional and 

integrated working. Having the 

ability to reflect and evaluate 

on my practices is essential to 

me improving in my childcare 

and teaching practices.  If I 

did not have this ability to seek 

Plan 

Act 

Observe  

Refelect 
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for improvements, my own teaching practices would not develop and the learners 

I teach would not receive an adequate standard of education from me. 

Qualitative and quantitative data collection 

Quantitative data collection 

Quantitative data collection is used as a method to generate statics in large 

scale survey research; this information is usually gained through the use of 

questionnaires and sometimes very structured interviews.   

Quantitative data collection can be analysed by the researcher counting the 

results and compiling a bar chart or graphs showing these results, the process 

of counting results can be time consuming and in inaccurate; especially in large 

scale research. However, the easiest way to analyse the data that has been 

collected is the use of a Statistical computer package which is used for social 

science, one of the most popular quantitative data analysis software programs 

that is currently used in social science research is the Statistical Package for 

Social Science (SPSS). The SPSS can be used by the researcher to generate 

quick results in a number of different statistical formats, for example, reports, 

charts, and trends. 

Qualitative data collection 

Qualitative data collection can be used to explore research participants own 

attitudes, beliefs, experiences and behaviour, this can include the use of 

individual and/or group interviews; and focus group discussions. This form of 

research can help the researcher to gain an in-depth picture of the research 

participant’s views.  However, it is generally used in small scale research; for 

example there are less research participants.  

Qualitative data collection can be analysed by the researcher using codes of key 

words that pop up during interviews and discussions. It is also possible for the 

researcher to analyse results by theme, this is known as thematic analysis.  

When using thematic analysis the researcher will look for themes that have 

emerged during interviews and discussions, this can also then be used to 

generate graphs and charts to show results if the researcher wishes.   

Both qualitative and quantitative research data collection methods are good. 

However, as I already have a good relationship with my childcare students, I 

have decided to use qualitative data collection methods to conduct my research; 

through a small focus group discussion. I asked my current level three childcare 

students (twenty nine) if they would be interested in spending forty minutes 
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answering some questions about the experiences that they have had of inter-

professional and integrated working in childcare and education, and to share 

their views and ideas about how we might approach developing effective inter-

professional and integrated working in childcare and education. Twenty eight 

out of the twenty nine students attended the group discussion, as one student 

had a prior appointment that she could not change.  The group discussion was 

held at the local library, and it did run slightly over the agreed time (just over 

one hour); as the debates were lively and interesting.   

Out of the twenty eight students, twenty of them are also parents, of these 

two have children with serve special educational needs and one has a disabled 

child who attends a mainstream school. Two out of the twenty eight students 

are male, with no children.  All of my childcare students work in state run 

primary schools and nurseries. Due to data protection and research ethical 

issues, I will not be disclosing the names of my participants or the names of 

their work settings; these will only be referred to in general. 

 

The main point’s raised in the focus group discussion: 

1. All participants felt that when working inter-professionally and 

integrated it can be hard and challenging to communicate with the other 

professionals involved in the care of the child, for example speech and 

language therapist, social workers, doctors and educational physiologists. 

The general census of the group was that they felt that the other 

professionals were detached from the children, and that these 

professionals did not relay findings back to them in a timely manner; if at 

all. They all agreed that this impeded on them being able to support the 

children that they are working with. The majority  felt that by the time 

they received the feedback from these professionals the students had 

already moved up a class or left school, and went through the term or the 

school without the support they really needed to make a difference to 

their school life and education. 

 

2. The participants also suggested that when working inter-professionally 

and integrated, the other professionals tend to be more focused on the 

cost of providing the children with the care that they need. As a result 

of this they felt that the children end up waiting longer for the support 

they need, due to funding issues. 
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3.  Another key issue that arose during discussion was that many of the 

students participants teach have un-diagnosed underlying medical issues, 

which result in them displaying behaviour issues, and that in order for 

them to get the support they need in the class; they would need to be 

diagnosed by a medical professional or be statemented. Participants said 

that where professionals drag their feet in diagnosing these students, 

they end up being excluded or labelled as the bad child; as their needs 

are not documented or being met by the school.   

 

4. Those participants who are also parents raised their concerns about not 

feeling a part of the decisions that are made concerning their children. 

They said that they are rarely asked to attend meetings; they only 

receive end statements of what has been decided.    

 

5. Some participants also spoke from the perspective of a parent, where 

they felt that professionals weren’t working effectively to meet the 

needs of their own children. These parents said that many professionals 

were working individually and not co-ordinating the care of their children 

adequately to support positive developments for their children.  

 

6. All participants were in agreement that when working inter-professionally 

and integrated, the children are never asked about what they want or 

need. Their views are never heard; they said all too often children are 

told what is going to happen; because it’s less time consuming.   

 

7. Participants were all in agreement that when effective inter-professional 

and integrated working in childcare and education has gone well, it can 

make a tremendous difference to the lives of the children they work 

with. 

The main ideas that arose in the focus group discussion, to improve inter-

professional and integrated working: 

1. To provide better training for all individuals who are to work inter-

professionally and integrated. 

2. Better timely communication between those who are working inter-

professionally and integrated. 

3. For all individuals to look at the child’s development and needs holistically, 

and not to be just focused on their own area of professionalism, for 

example, medical or education. 

4. Better co-ordination of care for the children involved. 
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5. Children need to have the opportunity to participate in the decisions 

being made about them; children need to have a voice.  

6. Better involvement with parents, as they know what works well for their 

children. 

What next, where do I go from here? 

I originally believed that when I had my focus group meeting, that it would give 

me a deeper understanding of what problems there are in inter-professional and 

integrated working in childcare and education, and provide ideas on how to 

improve these areas. However, at the end of reviewing the information gained; I 

felt the need to do some more research into inter-professional and integrated 

working in childcare and education. I wanted to find out what models of inter-

professional and integrated working are already out there that are working well 

in childcare and education, as I felt that this could help me to gain a deeper 

understanding of what works well. 

I began searching the internet for research that has already been conducted on 

inter-professional and integrated working in childcare and education. After 

doing a lot of searching and analysing I came across three good models of inter-

professional and integrated working in childcare and education. I analysed them 

and to see what evidence they presented as proof that it worked well, and 

looked at any issues they faced when implementing there models into working 

practices.  There is plenty of evidence that suggest that when inter-

professional and integrated children’s services are delivered effectively, we see 

positive outcomes for children and their families greatly improved. 

During my research I have come across some good models of inter-professional 

working that this can be seen, such as the Key working model. A study of this 

model was conducted, it was called Key working and meeting the needs of 

children with disabilities model (Webb et al, 2008). The study of this model 

involved a study on seven key worker services in England and Wales, discussions 

with teachers from schools that have been involved, and families who had 

appointed keyworkers. In all seven areas the key worker was the named person 

for each child between the ages of five to sixteen who had a disability or a 

complex need and their families.  

The key worker provided each family and their child with advice, support and 

coordinated specialised services for the child; this could include education, 

health and any other services that the child and their families needed (Webb et 

al, 2008). Their aim was also to provide better liaisons with schools and families 

of children with disabilities, to enable the child’s needs to be fully met by 
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schools. However, it is important to note that this model was not without its own 

challenges, such as conflicts from other parents and schools inclusion standards, 

and the Local Educational Authorities having difficulties working and 

participating inter-professionally to coordinate the care for those children who 

had a disability or a complex need (Webb et al, 2008). There was however 

benefits found for schools involved, and the children and their families who had 

key workers, these included teachers having an improved understanding of 

these children and their families; and children and their families feeling more 

included in their child’s care (Webb et al, 2008). 

Another good model of working inter-professionally is Pedagogy, the Thomas 

Coram Research Unit (TCRU) carried out a study on it, and published a research 

paper; Pedagogy - a holistic, personal approach to work with children and young 

people, across services (Petrie et al, 2009). This research looked at the social 

pedagogy model in continental Europe and how it could be applied to England, 

they found that England has very clear boundaries between the services that 

provide care for children, for example educational and social care providers. 

However, in the last ten years there has been a focus for children’s services to 

work in an integrated way; due to changes in policy. Whereas in continental 

Europe pedagogy is seen as a way of providing a more combined way to support 

the child’s overall development, both educationally and socially (Petrie et al, 

2009).  

The TCRU was able to identify that in Sweden they employee pedagogues in 

schools to teach their children, where as we do not (Petrie et al, 2009). They 

also identified that the level and types of teacher training varies hugely, and 

this in itself would be a challenge for England adopting social pedagogy fully 

within our children’s services (Petrie et al, 2009). In Germany many students 

will have studied an initial five year course in pedagogic theory, this would mean 

that the UK would have to re-educate the whole of our children’s services 

workforce. That said they were also able to identify that England is slowly 

moving in the right direction of providing a pedagogic framework for children 

and their families, through the establishment of children’s centres; that are 

now more focused on the child was a whole (Petrie et al, 2009). Hence, England 

providing a holistic approach to the care that many children receive.   

The TCRU was also able to identify the benefits that England could have from 

adopting a pedagogic approach to children’s services, these included children’s 

services working in a more inclusive manner, working in a way that would ensure 

that every child is treated as an individual (child centred) and holistically to 

meet their needs.  They also believed that working in a pedagogical way would 
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also have increased benefits for the parents and families of these children 

(Petrie et al, 2009). 

A study of the Team around the child model is a key model that is relevant to all 

professionals working within early childhood education and I as a childcare 

teacher, the study is called the Team around the child: ‘The case for integrating 

education with care in the early years’ (Siraj-Blatchford, 2007). This study 

looked at the early year’s provisions that are currently being provided to under-

fives in the United Kingdom (UK), the study identified that the UK has a wide 

range of childcare provisions, such as private nurseries, school nurseries, 

playgroups, children’s centres and child-minders; to name but a few (Siraj-

Blatchford, 2007).  Within her study she rightly argued the importance of 

having effective early learning as paramount to children achieving, she also 

argues about the importance of providing a flexible and integrated service for 

children and their families who attend early year’s provisions; this model of 

integrated children’s services can be seen in current Sure Start children’s 

services (Siraj-Blatchford, 2007).  However, she also reminds readers that 

integrated children’s services have been around since as early as 1989 (Siraj-

Blatchford, 2007). These Sure Start children’s centres have been introduced in 

to some of the most disadvantaged areas, to provide a higher quality of care and 

better outcomes for children and their families. Within this study it can be 

identified that in areas where families are more advantaged they generally have 

a better standard of education, this is why it is so vital that these Sure Start 

children’s centres are set up to provide high quality of integrated services, 

within disadvantaged areas to provided support to those who need it the most. I 

also believe that it is essential, to provide early interventions, to those children 

and families who need it. 

During this study Siraj-Blatchford, noted that between all the children’s 

childcare services that the UK provides, the level of differences between the 

qualifications that staff members held varied enormously. She was also able to 

identify through her study that this varying level of educational qualifications 

can have a massive impact on the standard of provision that was provided, and 

the educational outcomes for the children who attend them (Siraj-Blatchford, 

2007); the study disclosed that where provisions had qualified early years 

educators who had achieved at least a level three there have been better 

outcomes for children. Her study also highlighted the need for all early years’ 

professionals to be working towards level five qualifications, especially those 

who are in teaching and managerial positions (Siraj-Blatchford, 2007).   

Her study also raised some challenges to applying the Team Around the Child 

model to children’s service providers, these involved getting the educational 
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workforce educated to a higher level, brining different professional together to 

work effectively and involving parents and families within settings. I personally 

believe that all of these challenges are well worth trying to overcome, as the 

benefits to the children and their families would outweigh these challenges. 

Some of the benefits for children and families included a greatly improved 

quality and standard of care received, and better child outcomes (Siraj-

Blatchford, 2009), early identification of problems children and families had; 

and better support given to these families. 

The Benefits for the child’s parents have included greater parental confidence, 

well-being and education, as a result of the support and programs received from 

children’s centres working inter-professionally (Siraj-Blatchford, 2009). This 

has also helped to improve a more co-ordinated approach to educating children, 

with greater parental involvement. For these reasons I would love to have this 

model of working implemented within my place of work. I prefer it because it 

focuses on providing a high quality of care to meet the needs of every child and 

their families; it also aims to provide a better level of inter-professional 

working that promotes early intervention (Siraj-Blatchford, 2009). 

Siraj-Blatchford also highlighted some important benefits for professionals and 

organisations who work inter-professionally in children’s centres; these have 

included professionals with better leadership qualities’, professionals with a 

good standard of communicating with other professionals. Siraj-Blatchford also 

noted that in the good provisions that she saw staff members had greater job 

satisfaction, an awareness of other professionals’ and the important roles that 

they play in early intervention.  

I believe that in order to work inter-professionally effectively, it is critically 

important that we first know who we are as professionals (Anning, 2001), this is 

regardless of the inter-professional model that you are working with; many 

professionals have also suggested that is the case (Anning, 2001). I have now 

developed an awareness of who I am as a professional and the skills required to 

work inter-professionally effectively with other professionals from other 

backgrounds. I believe that this is because I have developed different levels of 

knowledge that can be classed as Conceptual knowledge that I have learnt 

through undertaking educational training, and Experiential knowledge that I 

have gained through my working practices in different work settings; both of 

these types of knowledge have been identified by Wenger (1998).  

I also believe that it is possible for me and other professionals to learn new 

knowledge through collaborative activities of inter-professional working 

(Engestrom, 2000). While inter-professional working can prove to be a task, as 
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it requires all professionals involved to take on more work loads, and may require 

ones working roles to be redefined (Anning, 2001); for these reasons conflicts 

may also occur within the workforce. I still believe that it is vital that we as 

childcare professionals and teachers take on board these changes for the 

benefit of the children and their families that we work with. Working towards 

effective inter-professional working requires change to occur for all 

professionals and organisations involved (Engestrom, 2000). However, this can 

provide improved standards of care for children and their overall student 

attainment (Anning, 2001).  

Annings study of inter-professional working also helps to highlight some of the 

reasons why inter-professional working can be difficult, she notes that 

differencing in pay scales, and the status of professionals can make it hard to 

work together effectively (Anning, 2001). She also identified that lack of 

clearly defined job roles and responsibilities can be another issue, and 

professional working outside their area of knowledge and expertise.  Time 

constraints can also be another problem, for the development of new effective 

inter-professional working to develop (Anning, 2001). However, the sharing of 

personal and professional knowledge during inter-professional working is 

essential, to creating new and improved knowledge; and practices (Anning, 2001).  

I believe that there are many things that we can do as professionals to ensure 

that the transition to inter-professional working goes smoothly, this can include 

being open to discuss new ideas with other professionals (Davis, 2011), and 

valuing the different perspectives and ideas that other professionals bring into 

the working environment (Davis, 2011). But most of all the quality and skill that 

is critically important to working inter-professionally is having a good level of 

good communication skills (Anning, 2001).  

While it is important to understand what helps effective inter-professional 

working, it is also critically important that we as childcare professionals and 

teachers also are able to recognise what can hinder it; if we are to have 

effective inter-professional working. These may include resistance to other 

professional and organisational structures which are in place, and the lack of 

communicational engagement with others (Anning, 2001). As childcare 

professionals and teachers it is important that we try to overcome any of the 

barriers that have been identified in this research, this will help to ensure that 

all children receive the best possible care. 

My Action Plan for developments:  
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1. Redesign my own current course material to ensure that it incorporates 

the skills my childcare students will require to work inter-professionally 

and integrated effectively. Within a three month time scale. 

 

2. Speak to the college to arrange mandatory staff training sessions to 

develop all childcare teachers’ knowledge and skills in inter-professional 

and integrated working in childcare and education. Within a six month 

time scale. 

 

3. Work with the other childcare teachers at the college to design a new 

curriculum plan to promote better inter-professional and integrated 

working in childcare and education. Within a nine month time scale. 

4. Inform local Childcare providers, doctors and other inter-professionals 

about childcare courses that will develop their inter-professional and 

integrated working skills and knowledge. Within a twelve month time scale 

All of the above strategies will take time to see their results, as a result of this 

I will need to continually re-evaluate the results of these strategies, as in the 

continual spiral of action research; to assess and evaluate their effectiveness. 

Conclusions and recommendations: 

I have concluded that working in an inter-professional way is the correct way 

that childcare professionals and teachers need to be working towards, and I say 

this because there has been so much evidence from research that has taken 

place, and the polices from the government. I also believe that we as childcare 

professionals and teachers should always be working in a way that will improve 

the standards of care of the children and families that we work with.  

Researching integrated children’s services has helped me to reflect upon my own 

practices of integrated working, it has allowed me to think about whom I am and 

the way in which I view myself as a professional. It has also helped to highlight 

areas that I am strong in when working inter-professionally as a childcare 

professional and teacher, for example, one of my strong points is having the 

ability to communicate with other professionals and respecting their views of 

others; and having the ability to learn new ways of meeting the needs of the 

children and families I work with to improve better outcomes for them. It has 

also allowed me to consider how I see my own professional identity, and the 

knowledge and skills that I have acquired over my professional working 



Integrated children's service: Action Research 
 

By Zara Johnson 

experiences. I have also identified that my professional identity underpins, my 

ability to work inter-professionally confidently and teach. 

The research has also allowed me to reflect upon areas that I would further 

like to develop, for example I would like to further develop my knowledge of 

how other children’s service providers operate, and develop my theoretical 

knowledge of social pedagogy; as I feel that this would benefit the children and 

families that I work with, and my childcare students that I teach.  

I feel that conducting this research has allowed me to learn a lot more than I 

could ever dream of learning; I do believe that my research skills could be 

developed by conducting further research; as research is all about seeking to 

improve. As a childcare practitioner and teacher I feel that it is important to 

continue to develop any skill that will allow me to develop professionally, and 

allow for better teaching standards; I feel that research is a good place to 

start.  
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