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Questions asked for the Action Research Project: 

Task 1: Identify an area for research, using a problem area for you, which 
you want to explore further. Discuss your reasons for choosing this 
area of study and how it is going to be of benefit to you in your own 
teaching practice.  Explain how action research is appropriate for 
this study and describe the key features of Action Research, 
detailing the action research cycle. 

Task 2: Research the existing literature on your area of research and 
discuss any principles, ideas, issues and solutions, which may have 
been addressed through this literature.  Identify where there are 
gaps in the existing knowledge and formulate a hypothesis based 
on this. 

Task 3: How do you propose carrying out your research? Draw up a plan of 
how you are going to do your research, the timescales involved, 
and how you are going to deal with any ethical, political or 
confidentiality issues.  Do you need permission from anyone?  How 
will you get this?  What resources might you need?  Describe how 
you are going to put all this into practice. 

Task 4: Select a range of appropriate methodologies for researching this 
hypothesis and discuss how these fit the principles of action 
research and how they will benefit your own research project. How 
are you going to collect the data you need for your research? Will it 
be quantitative or qualitative or both? How many people will be 
involved? Will these people be willing? How can you minimise the 
risk of bias? How will you record and monitor? How will you 
analyse the data? Justify the methods you are using for your 
research.  

Task 5: Collect the information you need using the methodologies you have 
chosen. Present and analyse the data you have collected. Write up 
your results and conclusions. What have you learnt from this? Are 
there areas you can improve? What has not been answered? Refer 
to your hypothesis and the existing literature. Put forward 
recommendations for further research and justify why you have 
chosen these recommendations. 

Task 6: How and why has your research project been effective as action 
research?  What do you think have been your areas of strength and 
where do you think you may need more development in action 
research?  What opportunities could you plan to improve your 
skills? 
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Task 1 Identifying an area for research 

As an adult ESOL lecturer, I have often wondered about when is the best 

time to teach a specific activity. Having taught in classes that are 2 hours 

long, tiredness sets in for the students, as well as the teacher. The majority 

of students I have taught wish to improve upon their conversation skills so 

speaking activities are of great benefit to them. The object of this research 

is to determine if there is a more appropriate time to use a speaking 

activity over other speaking activities. 

The teaching of speaking skills in class is a difficult one to gauge. Unlike 

other aspects of language learning which can be marked such as reading, 

listening and writing tests, and evidence of learning can be revised, 

speaking activities, unless recorded, do not provide the same standard of 

evidence.  

This research aims to find out if a specific speaking activity is time sensitive 

in that is it more appropriate, or efficient to use it at the beginning of the 

class, during the middle or nearer the end. 

Speaking in Class 

Students can have a fear of speaking such as being too shy, or self-

conscious when another student has a higher, or a perceived higher 

language ability. 

There are of courses, ways to try and coax students to speak. Keep the 

material at their level or just above their level, give them clear instructions, 
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use material that is interesting or relevant to them. It is important that the 

teacher is aware of the student’s level of confidence and helps them to try 

and improve it. 

What I am seeking to do is find out, what is the best way to deliver 

activities and when to deliver them. What activities do students find most 

useful, what motivates them to try harder with speaking as well as when is 

the best time to do a specific speaking activity. For example, pair work may 

be a suitable activity to do with students but is it more effective to do it at 

the beginning of the class when the students are fresh, ongoing in class, or 

the last activity in class. 

This is going to be of benefit to me as I would like to know, what activities 

(not topics or how they are conducted) that students themselves feel are 

useful. I have read lots of websites and books about different activities and 

topics that can be taught in class, but most of these are from or for the 

teacher’s viewpoint. Trying to find out a lot of these answers from the 

student’s viewpoint was more difficult and I am more interested in finding 

out what the student’s think and going on from there. 

 

Why Action Research is suitable 

Action research is all about finding out answers to a problem and changing 

how that problem is dealt with. It is about how someone finds out how 

something is working and whether or not it can be improved and how it 

can be improved. Carr and Kemmis in 1986 described at as follows: 
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 The improvement of practice 

 The improvement of the understanding of practice 

 The improvement of the situation in which the practice takes place 

(Waters-Adams) 

By doing Action Research, it is possible to better understand how you 

work, what needs to be improved and how to improve it. 

Action Research is practical in that it involves actual action and the 

researched involved in it influences possible changes in future actions 

rather than just be theory-based research. 

There is a basic plan to action research, which is as follows: 

 (Celt) 

There are four main elements to action research. First you reflect on a 

problem that exists and a plan of what to do is constructed. It is then acted 

upon and the results are then collected and observed and these results are 

considered or reflected upon again. This is a spiral that can be short or take 
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place over a longer period of time and can occur many times until the 

desired information is gained. 

For action Research to work, the participant needs to be constructive and 

be critical. The information that is gathered needs to be observed for what 

it is, no matter how uncomfortable it is. McBride and Schostak point out 

that:  

What is being asked for is the recognition that we all operate in 

everyday life with taken for granted beliefs about the world. What is 

taken for granted as real, true, holy and common sense in one culture 

and sub-culture will not be considered to be so in others. Research is 

largely about uncovering our own prejudices. As such it can be very 

threatening. 

Action Research is appropriate for this topic in that it allows me to find out, 

what is it that students find out what motivates them, what type of 

activities is most useful to them and when those activities should be carried 

out. 

 

 

 

 

 

 



 9 

Task 2  Research 

 

Finding research on speaking activities and which ones are effective is 

more difficult that for other aspects of language learning. I spent time 

researching this topic on the Internet and in books but a lot of information I 

found was on which activities are available to a teacher to use in class, 

there wasn’t much available from a students viewpoint. 

That is not to say that there was no information available. Folse (2003) 

points out that speaking activities are only effective if there is a two-way 

flow of information, feature a writing and planning stage and a finite 

answer to finish them off. He also interestingly points out that speech 

activities where the students already know the language is a mediocre 

speaking activity (pp.102) and a good speaking activity is one where there 

is some confusion as that forces the students around to a possible solution. 

Although Folse points out confusion can be a good thing (if the speaking 

activity is probably planned), there still needs to be previously learned 

knowledge in order for the speaking topic to proceed. (Florez, 1999) points 

out the importance of sociolinguistic competence in that students need to 

understand when, why, and in what ways to produce language. 

An issue I discovered during this literature review was for academic 

students, to be able to speak in an academic setting, like many speaking 

settings, they must first of all be comfortable or competent with academic 

listening. This is something that many students feel uncomfortable with. 
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Students feel comfortable listening and taking notes but not on class 

discussions. (Huang) 

Why should students feel uncomfortable with class discussions? When 

students have spent a long time studying a language, including practicing 

speaking in academic and social conditions, why does there still seem to be 

a reluctance in speaking it. Does this mean that speaking activities are not 

beneficial or providing few benefits to students? Is it the types of speaking 

activities that teachers do in class, or is it more beneficial to do certain 

types of activities over others and does timing in regards to when a specific 

speaking activity play a part? 

Information is available but I couldn’t find much on timing. When is the 

most suitable time to conduct a speaking activity in a class? Most of this 

could be considered commonsense as we can see from the students 

response but I would like to find in if, in a long class, such as a 2 hour class, 

and I have been in classes that have been longer, are certain speaking 

activities more effective if completed near the beginning in the class, or 

near the end of the class.  

From the literature I have read, when speaking activities occur should 

incorporate previously learned material (Florez) but for it to be beneficial, 

some confusion should be incorporated (Folse). Yet, despite knowing the 

material, and discussing it to overcome problems, students are 

uncomfortable with it. Does this mean that when a speaking activity is 

active in a class play a role in it. If a class is two hours long, does it benefit 
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the students to do one type of speaking activity over another in the later 

stages of a class? 

I have always been curious about this and I had difficulty finding the 

information that I would like to know and I feel that, even if it is a small 

point, that this could be an important point. Knowing what is effective and 

how it is effective is important, knowing if it could be more effective is an 

activity takes place at a specific time of the class could also be valid 

 

 

 

 

 

 

 

 

 

 

 

 

 



 12 

Task 3  Carrying out the research 

 

The research for this project will be conducted mainly via questionnaire 

with further education students with the possibility of students being 

interviewed, for additional qualititative data, depending on permission 

being given. 

The questionnaire will ask questions based on students experience, based 

upon their opinions on a 2 hour class. I picked 2 hours as a class length as I 

have taught in classes that have been 1 hour 30 minutes long to 2 hours 30 

minutes long so I decided upon 2 hours as an average. 

The questionnaire itself, will not ask for details in regards to the students 

and it will be completely anonymous. Each questionnaire will be handed 

out to the students in class, and they will be returned on the same day. This 

should ensure a 100% return rate, based on the number of students 

present. 

Confidentially is given to the students as no names will be recorded and 

everything will be handed in anonymously.  

The students that are going to be asked are currently studying at 

Renfrewshire Adult and Community Learning, which is run by 

Renfrewshire District Council. There are three small classes of students, 

which are set at beginner levels at three different locations: Moorpark, 

Linwood at West Johnstone. There is a forth class which is titled ESOL 

Culture and Conversation Group in Moorpark. In this group, the focus is on 
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conversation but the students are of a similar level. The classes are small as 

the number of students varies during the term.  

The classes themselves are free and are available to anyone who lives in 

this Renfrewshire and as such, students do feel that they can stop going 

whenever they want, or because of circumstances in their lives which may 

change. The current numbers of students in the beginner classes at the 

moment of time that the questionnaire was handed out was as follows: 

 Moorpark, 10 students  

 West Johnstone, 4 students 

 Linwood, 8 students. 

For the Conversation class, also at Moorpark, there were 8 students. 

Although this is the number of students in the class, this does not mean that 

this will be the number of questionnaire that will be returned as 

attendance figures can vary. 

As there is a wide range of classes available to adults in Renfrewshire, not 

just for ESOL students, the questionnaires were limited to the ESOL classes. 

The questionnaire (in the appendix) will ask the following questions. 

For question 1, it asks which activity a student has undertaken in the past. 

It is expected that for most students, they will have done most, if not all of 

the activities. This question is really to find out what activities have 

students not taken part of before. 
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For Question 2, I want the students to list down which activity that they feel 

to be of the most benefit to them and that they feel helps them learn the 

most in relation to others. 

For questions 3 to 9. I have been more specific in regards to the activities 

and assigned a time frame as to when students think it is a good time to do 

an activity in a class. 

The questionnaire has been designed in such a way that the only thing 

students need to do is place a check in one or more of the boxes. It has been 

designed to be as simple as possible to answer, bearing in mind that the 

students who will answer this question are ESOL students and therefore, 

English is not their first language. 

Permission to question the students has been given from Jim McCrystal at 

Renfrewshire Adult and Community . 
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Task 4 Methodologies 

 

This research project, aims to find out, whether or not students feel if a 

specific speaking activity is more beneficial if it is taught at a specific time 

period in class. 

This fits in with the principles of Action research as I have often wondered, 

when is the best time to do a specific activity, especially in classes, which 

are 2 hours long or even longer. Student can get tired in such long classes 

so I feel that it is important if a specific speaking activity, would be more 

beneficial if it is used in the later stages of a class, or in the beginning. 

Another aspect to this research is whether or not an activity is beneficial at 

an earlier stage of a class but not be beneficial at a later stage of a class. 

This type of research is better for beginner / intermediate students as 

advanced students can go into more topics at a greater depth and they in 

turn, generate interest, whereas for beginners, greater variety needs to be 

used as they cannot go into greater depth, a topic could become boring 

quite quickly. 

Action research allows me to ask these students and get their opinions as 

to what is the best way to proceed with speaking activities and in turn, use 

them more efficiently. 

Another benefit of this research is that it is going to influence me in how I 

plan out lessons.  The full benefits are not going to be known at this stage 
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as I am going to be completing further research on reading, writing and 

listening activities. Once I have a fuller picture of which activities, no 

matter the particular skill, I will be able to plan out classes more efficiently, 

knowing what activities are more suitable to be used, depending on the 

time period that the class is in. 

The data is going to be collected via questionnaire that will be handed out 

in class, and collected at the end. This should ensure a 100% return rate, 

based on the number of students that are attending class on that particular 

day. 

As the data is going to be collected via questionnaire, the data collected will 

be analyzed quantitatively. The student’s responses will be collected and 

totaled up, giving a percentage of the specific activities that students have 

completed in class, and their opinions as to when they should be performed 

in class. 

With the exception of myself, a total of four other people will be involved in 

this research. This includes Jim Mc Crystal, the course co-coordinator for 

Renfrewshire Council who is responsible for all the ESOL classes, and the 

teachers for each particular class, with one teacher having two classes. 

Bias is reduced in two ways. Myself, and none of the other teachers will 

give our opinions to the various speaking activities, and students will need 

to have each activity explained to them. This is because they are mostly 

beginner students and some may know what the activities are, not all of 

them will. Another aspect of this that needs to be considered is that 
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students may have performed these activities, such as drilling, but not 

actually know what drilling is. This helps the students to fully understand 

what it is they have completed in class and allows them to answer the 

questions with more accuracy. 

As the questions are answered via questionnaire, the number of students 

who complete the questionnaire will be given, and then the numbers of 

students who have performed specific activities given. The third part will 

be the students opinions as to when these specific activities should be 

taught be given and analyzed. 

Task5  Analysis of Data 

 

A total of 33 questionnaires were returned for this Action Research project, 

29 replied from beginner classes, and 4 from the conversation class which 

consists of beginner level students. This was the total number of students 

that attended the classes on the days that the questionnaires were handed 

out so there was a 100% return rate on the questionnaires based on 

attendance. 

The questionnaire asked the students about their opinions as to where an 

activity could take place where it would be of the most benefit. This class 

was 2 hours long and it was split into four quarters, each lasting 30 

minutes. This was for simplicities sake as the students were all beginner 

ESOL students and they needed to easily understand what was being asked 

of them. 
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The results were as follows for each question: 

Question 1 

Which of the following activities have you ever undertaken in class. The 

purpose of this question was to get a specific number of students in 

regards to specific speaking activities so that percentages could be 

calculated in regards to each specific activity.  

  Pair work:  33 

  Group work:  33 

  Presentations: 7 

  Drilling:  8 

  Pronunciation: 33 

  Role play:  10 

  Debates:  5 

 

Question 2 

In general, which activity do you believe is most beneficial? Please number 

from 1: Most beneficial to 7: Least beneficial. 

If there is an activity that you have never done before, leave that activity 

blank: 
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For this question, each activity was rated according to a scale and 

answered appropriately. As this was a general question, it is possible that a 

student could have completed a specific activity before somewhere else 

such as in their home country, but not in the class they are currently 

attending. The purpose of this question was to get the students own 

opinions on a specific activity, including ones that they may not have 

performed in their current ESOL class. 

 

This question did not measure when the speaking activity takes place in 

class, just that it does take place in class and their opinions of the benefits 

of that activity. 

 

 1 2 3 4 5 6 7 

Pair Work 12 10 5 2 1 0 3 

Group work 7 11 9 3 0 2 1 

Presentations 3 2 3 0 0 0 0 

Drilling 0 2 0 4 0 4 0 

Pronunciation 14 4 5 6 3 1 0 

Role play 1 2 6 5 3 0 0 

Debates 1 1 1 2 2 0 0 

 

If taking the rating of 4 as a baseline of 50% benefit so ratings 1 ~ 3 would 

be seen as positive and 5 ~ 7 seen as negative, then the following results 

can be seen.  
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Pair work is seen positively by 27 of the students and negatively by 4. Two 

students were neutral. 

Group work is seen positively by 27 of the students and negatively by 3. 

Two students were neutral. 

Presentations is seen positively by 8 of the students and negatively by 0. 

There were also no neutral opinions in regards to presentations. 

Drilling is seen positively by 2 of the students and negatively by 4. Four 

students were neutral. 

Pronunciation is seen positively by 23 of the students and negatively by 4. 

Five students were neutral. 

Role-play is seen positively by 9 of the students and negatively by 3. Five 

students were neutral. 

Debate is seen positively by 3 of the students and negatively by 2. Two 

students were Neutral. 

The percentages of the above figures in relation to the number of students 

that answered for them ((no.) not the total number of students in the class). 

Each figure will be broken down, then the totals that see the results as 

positive, neutral and negative will follow. (Figures are either rounded up or 

down) 
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For Pair work, group work, and pronunciation, where there were 33 

answers, the percentages are as follows: Some totals may be 99%, due to 

33 students answering the questionnaire and answers being rounded up or 

down. 

 1 2 3 4 5 6 7 

Pair Work 36% 30% 15% 6% 3% 0% 9% 

Group work 21% 33% 27% 9% 0% 6% 3% 

Pronunciation 42% 12% 15% 18% 9% 3% 0% 

 

 Positive Neutral Negative 

Pair Work 81% 6% 12% 

Group work 81% 9%% 9% 

Pronunciation 71% 18% 9% 

 

For the remaining four skills, where not everyone answered the questions, 

the percentages are as follows: 

 

 1 2 3 4 5 6 7 

Presentations 43% 29% 43% 0% 0% 0% 0% 

Drilling 0% 20% 0% 40% 0% 40% 0% 

Role play 6% 12% 35% 29% 18% 0% 0% 

Debates 14% 14% 14% 29% 29% 0% 0% 

 

 Positive Neutral Negative 

Presentations 100% 0% 0% 

Drilling 20% 40% 40% 

Role play 53% 29% 18% 
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Debates 42% 29% 29% 

 

 

Questions 3 ~ 9 

For this part of the questionnaire, the class has been split into four blocks, 

each one a quarter of the length of time for the class: 0-30 minutes, 31-60 

minutes, 61-90 minutes, and 91-120 minutes. The purpose of these 

questions was to get the students opinions as to the best times for a teacher 

to do these speaking activities: Each questions will be answered 

individually.  

As students could have completed activities in their home countries, or in 

another language, the total number of opinions may be different from the 

number of students. The purpose of these questions was to get their 

opinions on the activities and when they think each activity should be 

taught. Each figure will be either rounded up or down. 
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Question 3. Pair work: 

   0 ~ 30 minutes 

   31 ~ 60 minutes 

   61 ~ 90 minutes 

   91 ~ 120 minutes 

A total of 33 opinions were given for pair work, the figures are as follows: 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 12 11 8 2 

Percentage 36% 33% 24% 6% 

 

 

Question 4. Group work: 

0 ~ 30 minutes 

31 ~ 60 minutes 

61 ~ 90 minutes 

91 ~ 120 minutes 

A total of 33 opinions were given for group work, the figures are as follows: 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 11 14 5 3 

Percentage 33% 42% 15% 9% 
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Question 5. Presentations: 

0 ~ 30 minutes 

31 ~ 60 minutes 

61 ~ 90 minutes 

91 ~ 120 minutes 

A total of 19 opinions were given for presentations, the figures are as 

follows 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 12 1 4 2 

Percentage 63% 5% 21% 11% 

 

Question 6. Drilling: 

0 ~ 30 minutes 

31 ~ 60 minutes 

61 ~ 90 minutes 

91 ~ 120 minutes 

A total of 11 opinions were given for drilling, the figures are as follows: 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 3 3 4 1 

Percentage 27% 27% 36% 9% 
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Question 7. Pronunciation: 

0 ~ 30 minutes 

31 ~ 60 minutes 

61 ~ 90 minutes 

91 ~ 120 minutes 

A total of 33 opinions were given for pronunciation were given, the figures 

are as follows” 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 17 4 9 3 

Percentage 52% 12% 27% 9% 

 

Question 8. Role-play: 

0 ~ 30 minutes 

31 ~ 60 minutes 

61 ~ 90 minutes 

91 ~ 120 minutes 

A total of 15 opinions were given for role play, the figures are as follows: 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 4 4 3 4 

Percentage 27% 27% 20% 27% 

 



 26 

9. Debates: 

0 ~ 30 minutes 

31 ~ 60 minutes 

61 ~ 90 minutes 

91 ~ 120 minutes 

A total of 13 opinions were given for debates, the figures are as follows: 

 0 ~ 30 31 ~ 60 61 ~ 90 91 ~ 120 

No. Students 4 0 4 5 

Percentage 31% 0% 31% 38% 

 

 

Results 

 

From the results, a general overview can be seen that there is a preference 

for most speaking activities to be in the first half of a class. The results will 

therefore, be examined in halves, with the first half of the class examined, 

verses the second half of the class. Following on from there, each half will 

be examined detail, showing the preference of each specific speaking 

activity in each time period, a total of four time periods that will be defined 

as quarters as each time period is 30 minutes, taking up a quarter of the 

time period for the whole class. 
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These results will be examined in two groups. The first group being pair 

work, group work and pronunciation where every student replied, 

followed by the other four topics that had various numbers of students that 

answered 

Group one Analysis - Pair work, group work and pronunciation. 

(i) Pair Work 

For pair work, approx 69% of students preferred this activity in the first 

half of the class as opposed to approx 30% who preferred it in the second 

half of the class. As to the time period itself, 36% of students preferred pair 

work in the first quarter and 33% preferred it in the second quarter. This 

indicates that students are comfortable with pair work in the first half of 

the class. 

The figures for the second half of the class drop to 30%, with 24% of 

students in the third quarter and just 6% of students in the second quarter. 

The students are less comfortable with pair work later on in a class, 

especially the last quarter so for pair work, it is more beneficial for it to be 

taught in the first half of the class as opposed to the second half of the class 

(ii) Group Work 

For group work, as with pair work, there is a definite preference for this 

speaking activity to be taught in the first half of a class with approx 75% of 

students preferring in this time period as opposed to approx 24% of 

students in the second half of the class. 
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Where group work differs from pair work is that more students have 

shown a preference for group work in the second quarter of the class 

compared to the first quarter for pair work. The drop off for the second half 

of the class is larger then what it is for pair work, showing a greater 

reluctance for students to take part in group work with just approximately 

24% students showing a preference for it at the later stages of a class. 

(iii) Presentations 

The third speaking activity that all students had done was pronunciation.  

This one showed results that were slightly different from pair and group 

work, with both halves showing a time period that was high and one that 

was low. For the first half of the class, this showed the highest time 

preference with 64% of students selecting this time, with 52% in the first 

quarter. However, the second quarter showed a large drop in the number 

of students that liked this time period for pronunciation with just 12%. 

The second half of the class, also showed a higher preference, followed by a 

lower preference. The third quarter had approx 27% of students favouring 

this time period and just 9% for the last time period. This could be as a 

result of a break time between the two time periods and students feel more 

comfortable with pronunciation activities than what they are with pair and 

group work. 
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Group two results – Presentations, Drilling, Role-play and Debates. 

(iv) Presentations 

For presentations, like with pronunciations, it is a story of two halves, as 

the first time period of each half showed a higher preference to the second 

time period. 

However, the first time quarter showed a much higher interest with 63% of 

students preferring it as opposed to just 5% of students in the second 

quarter.   

With the second half of the class, the third quarter showed 21% of students 

preferring presentations at this time, possibly as it’s just after break time 

and only 11% preferred presentations during the forth quarter at the end 

of the class. 

(v) Drilling 

For drilling, there was a different result. For both time periods in the first 

half, approx 52% of students preferred it and approx 45% in the second 

half.  For the first half of the class, there was a more even spread with a 

total of 27% showing a preference for the first and second quarters of the 

class. However, after break time, 36% preferred drilling during the third 

quarter but the numbers went down dramatically for the forth quarter with 

only 9% 
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(vi) Role-play 

For role-play, there was a fairly even spread amongst the students with 

approx 27% of students preferring it in the first, second, and fourth 

quarters of the time period. The only difference was the third quarter, 

where 20% of students preferred it, showing that for role-play, the 

students are showing no strong preference for when it is done. 

(vii) Debates 

For debates there was a stronger preference for these to take part in the 

second half of a class than in the first half of a class. For the first half of the 

class, 31% of students showed a preference for a debate in the first quarter 

of the class but nobody wanted to debate during the second quarter. 

However, the second half of the class showed 69% preferred this time to 

debate, with this speaking activity the only activity that showed a higher 

figure for the forth quarter at 38% 

Conclusion  

For most speaking activities, there is a preference for them to be in the first 

half of the class, as to the second half of the class. 

For the first group of results, pair work, group work and pronunciation, 

where everyone answered, the results were 69%, 75% and 64% in favour 

of these activities to be in the first half of a class. For pair work, the split 

was fairly even with 36 and 33%. Group work was different with more 

students preferring it during the second quarter with 42% preferring it to 
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33%. With pronunciation, there was a higher figure for the first quarter 

with 52% versus 12%. From these results, it shows that students are split 

equally in regards to when to do pair work, but group work is preferred 

during the second quarter of the class and pronunciation during the first 

quarter of the class by a large margin. 

For the second group of results, there was a more mixed bag. Students 

showed a greater preference to presentations during the first quarter, with 

a slight uptake in the third quarter. Drilling was more evenly split during 

the first 3 quarters but went down in the fourth quarter. Role-play was 

more evenly split along the four quarters but debates went against the 

grain in terms of time periods. With debates, there was a preference for 

these to be in the second half of the class, with 69% of students preferring 

this time period, 38% of them for the last quarter. Debates was the only 

speaking activity that showed a preference for the later stages of a class. 

 

What have I learned? 

I suspected that most speaking topics would be stronger during the early 

stages of a class, especially with pair and group work. Pronunciation 

surprised me with such a high number of students preferring it during the 

early stages of a class, and then again, during the third period. The results 

for these three topics at the end of a class didn’t surprise me as I expected 

these figures to be low. 
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As for the other topics, the figures for presentations surprised me as I 

thought that they would be higher at the end of the class and would closely 

mirror debates, which I suspected to be higher for the end of a class.  

I also thought drilling would have been preferred during the early stages of 

a class, but these results showed it was fairly even for the first periods of 

the class. The last topic is role play which I thought would have been higher 

in the second half of a class but instead, was fairly even throughout, 

suggesting that various students were happy to do role-play at any time. 

Areas to improve. 

The students that were asked this questionnaire was mostly beginners or 

false beginners. The results for these questions could dramatically change 

as students with a higher ability could show a preference for topics that are 

more challenging such as debates.  

 

Further Research 

A second point to consider is that the more advanced the students are, the 

more chance there is that they have taken part in all the speech activities 

and for a longer period of time, giving them more experience to draw from. 

It would be a good idea to do the same questionnaire with students of 

various levels as it would give a good idea of what students prefer, based 

on their own abilities.  
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Task 6  Reflective Journal 

 

I have learned a lot for the action research although I know I have a lot more to 

learn. The action research topic was a difficult one for me as it involved a lot of 

reading and trying to understand what it is to do research. As a result, I now 

have a greater understanding of how to start of a research project, and what 

needs to be done to complete it. 

The biggest problem I had with this action research is that at this moment in 

time, I don’t currently have students, so that provided me with limitations. The 

biggest limit was that I had to depend a lot on questionnaires and I couldn’t 

arrange time for interviews as students were now working on their exams. That 

is something that I hope to rectify in the future and I will be able to do more 

action research. 

I do feel however, that I need to work the earlier stages of action research, in 

particular, working on the beginning, establishing appropriate questions. I felt 

more comfortable with analyzing the data and writing down the results and I 

think that was more of a strength for me than other areas.  

To improve on action research, I need to learn and conduct different ways to 

collect data for research, and I need to expand upon that research. I was limited 

in many ways but there are opportunities to expand upon my research, I need to 

do more work in discovering those opportunities. 

Action research makes you a better teacher because it allows you to find 

solutions to problems that you might not otherwise face. When I was doing the 
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research for this topic, I found it very difficult to find any previous research on 

whether or not certain speaking activities are better used during a specific time 

period in a class. Action research allowed me to find the answer to this question, 

which I have thought about for a long time. Knowing the answer to this question, 

I can move on to other questions such as: ‘Is it the same for other the language 

skills: reading, writing, and listening?’ Knowing students' opinions on all the 

skills and which activity is more suitably taught allows for more efficient 

classroom planning. 
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Appendix 

Questionnaire for ESOL Students. 

The purpose of this questionnaire is to find out how you feel about speaking 
activities and is there a specific time when it is better to do them. This is based 
on a 2 hour class, where tiredness can set in, especially in the later stages of a 
class.  

Each class has been split into four time sections, each section half an hour long. 
When asked to place a specific activity in a specific section, that activity can take 
place at any stage of that section. 

Not every question needs to be answered. For example, if you have never 
performed Role-play, then do not select it. 

 

Question 1: Which of the following activities have you ever undertaken in 
class? 

  Please tick all the ones you have undertaken:  

   Pair work    Group work 

   Presentations    Drilling 

   Pronunciation   Role-play 

   Debates 

 

Question 2: In general, which activity do you believe is most beneficial? 

  Please number from 1: most beneficial to 7: least beneficial. 

  If it is an activity that you have never done before, leave that 
activity blank 

  _______  Pair work 

  _______  Group work 

  _______  Presentations 

  _______  Drilling 

  _______  Pronunciation 

  _______  Role-play 

  _______  Debates 
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For this part of the questionnaire, the class has been split into four blocks of 
time: 0-30 minutes, 31-60 minutes, 61-90 minutes and 91-120 minutes. 

When do you think it is best to do the following activities? 

 

Question 3: Pair Work 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

 

Question 4: Group work 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

 

Question 5: Presentations 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

 

 

 

 

 

 



 38 

Question 6: Drilling 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

Question 7: Pronunciation 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

Question 8: Role play 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

Question 9: Debates 

    0 - 30 minutes 

    31 - 60 minutes 

    61 – 90 minutes 

    91 – 120 minutes 

 

All Questionnaires and the answers provided will be treated in confidence and 
will not be given to anyone else to view. 

 

Thank You 

William Thomson 


