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Executive Summary  

 

This assignment looks at the methods of action research and how they can be 
implemented into teaching practice.  I chose a subject of effect sizes and how using 
teaching methods such as graphic organisers might impact a learner’s retention of 
information and outcomes.  Although a very small project it has allowed a snapshot 
at carrying out a research project in my area of practice and how it aligns with the 
priorities of the organisation.  I planned the project and decided the methodologies 
that I would use to gather the evidence.   
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Introduction  

 

This action research project has been chosen following some internal training that I 
attended at the college and upon completion I reflected upon the outcome.  During 
our best practice sharing day earlier this year, one of the workshops was a delivery 
of effect sizes within education and how as tutors by understanding them, they can 
impact our delivery.  I wanted to explore this further and try out different methods of 
teaching and what effect size might have the most impact on learners’ outcomes and 
understanding.  I wanted to further understand the theory behind it and what 
methods of learning would deliver a higher effect, and whether in practice this would 
actually have an impact on both my teaching as well as learning.  I chose to focus on 
the use of one method for speed of the research and this was the use of graphical 
organisers within my courses, I planned to analyse how they supported learners to 
retain information and improve outcomes.   
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Theory of Action Research   
 

Wilson (2015) states that “action research is to identify areas of development and 
using the training cycle (identify, plan, implement, evaluate) to fine tune practice 
aiming for improved teaching.  Action research may involve considering theory and 
comparing or developing your teaching according to reading and acquired 
knowledge”.  (Wilson, 2015; pg. 532)  

The purpose of action research is to pilot or experiment with a teaching and 
learning strategy to support improvements.  Only teachers can improve their 
practice, and unless teachers reflect and experiment, they are unlikely to change 
their practice, let alone improve their practice.  As a teacher our practice can 
plateau or change in quality if we do not experiment and try out different teaching 
methods.  Research has demonstrated that excellent practitioners try out new 
ideas continuously, and they set themselves high expectations.   

Action research allows a practitioner to explore educational theories and issues 
which will impact their development in practice.  It allows a teacher to step back, 
reflect and explore and research new and creative practices.  This can be 
completed through investigation and by monitoring new initiatives.   

“Action research has been described as an informal, qualitative, formative, 
subjective, interpretive, reflective and experiential model of inquiry in which all 
individuals involved in the study are knowing and contributing participants (Hopkins, 
1993)”.  

It has the primary intent of providing a framework for qualitative investigations by 
teachers and researchers in a classroom or educational situation.  It allows for 
reflection and discussion and can be a collaborative process searching for solutions 
to everyday problems.  As tutors we are increasingly accountable for learners’ 
results and as such action research can assist in analysing data and solving any 
issues within the classroom as a result of that data.   

“Action research is a process in which participants examine their own educational 
practice systematically and carefully, using the techniques of research. It is based on 
the following assumptions:  

• Teachers and principals work best on problems they have identified for themselves  

• Teachers and principals become more effective when encouraged to examine and 
assess their own work and then consider ways of working differently  

• Teachers and principals help each other by working collaboratively  

• Working with colleagues helps teachers and principals in their professional 
development (Watts, 1985, pg. 118)” (www.mklc.co.uk 2018) 

There are many types of research, however action research specifically refers to a 
disciplined inquiry done by a tutor with the intent that the research will inform and 
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change their practices in the future. This research is usually carried out within the 
context of the tutor’s environment, for myself this is within an adult education college.   

Action research is not about specifically solving a problem, but rather it seeks to 
support improvements.  It involves a tutor working to improve their skills, 
techniques and strategies.  It is about how we do things better, to change our 
practice for the positive impact of the learners.   

The original purpose of action research is to carry it out in what is a natural setting; 
this supports the way the researcher interacts with the setting and it can be traced 
back to Kurt Lewin, who was a social physiologist and educator whose work on 
action research was developed in the 1940s.  He is credited with the term ‘action 
research’ and this was in response to the fact that he did not separate the 
investigation from the action to solve the problem (McFarland & Stansell, 1993, 
pg14).  The subjects were chosen which directly related to the issue and his 
process was cyclical, it also involved a “non-linear pattern of planning, acting, 
observing and reflecting on the changes in the social situations” Noffke & 
Stevenson, 1995, pg. 2).  (www.mklc.com; 2018) 

There are usually 5 main phases of inquiry through action research, these are 
identification of the problem, collection and organisation of the data, interpreting the 
data, action based on the data and finally reflection.  This can be demonstrated in 
the image below: 

 

Figure 1  

 

Geoff Petty refers to action research as supported experiments, he encourages 
organisations to use supported experiments or action research to improve our 
teaching and learning.  He argues that using this method is possibly the best way to 
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improve learner achievement.  He advocates as mentioned earlier that you cannot 
improve without changing.  Action research or supported experiments should involve 
some theory and then some very practical ways of implementing the approach.   

He advocates that action research can either be a very small project within 
someone’s practice or could be a very large project which is funded and over a 
couple of years. We can also use the Kolb cycle to carry out action research, this 
gives a simplified cycle in comparison to the cycle seen in figure 2.  Kolb cycle - 
diagram below: 

Figure 2 

Using the Kolb Cycle in Action Research. 

 

 

 

 

 

 

 

 

 

Kolb (1984) proposed a four-stage theory, this was known as the experiential 
learning cycle (which can be seen at figure 1).  He proposed that reflection is about 
knowing what you need to change and if you are not aware of something that needs 
changing, you will continue as you are until something serious occurs.  The cycle 
demonstrates a way in which people can understand their experience and as such 
modify their behaviour.  It is based on the idea that the more people reflect on a task, 
the more they have the opportunity to modify and refine.  The learning process can 
begin at any stage and is continuous i.e. there is no limit to the number of cycles that 
can be made in a learning situation.  Kolb’s theory suggests that without reflection, 
people would continue to repeat their mistakes. This method uses the process by a 
tutor reviewing their strengths and weaknesses within their practice, they would then 
learn from this and develop what they would like to learn.   

Concrete experience is about experiencing or immersing yourself in the task and is 

the first stage in which a person simply carries out the task assigned, this is known 

as the doing stage. 

Observation and reflection involve stepping back from the task and reviewing what 

has been done and experienced.  Your values, attitudes and beliefs can influence 

your thinking at this stage.  This is the stage known as thinking. 

Abstract conceptualisation involves interpreting the events that have taken place and 

making sense of them.  This stage is known as planning.  

Do 

Apply 

 

Review 

Learn 
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Active experimentation enables you to take the new learning and predict what is 

likely to happen next, or what actions should be taken to refine the way the task is 

done again.  This stage is known as redoing. 

To summarise, action research allows us as practitioners to explore areas for 

development, it encourages us to research and investigate the issue and monitor 

any new initiatives that are available.  Finally, it allows us to practise different 

methods and evaluate any changes that this might bring to our practice.  This can 

lead to changes within best practice within the organisation and may form part of a 

best practice manual or best practice event.  It can also inform management of 

strengths in practice which can inform the Self-Assessment Reports (SAR) and 

Quality Improvement Plans (QIP).  
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Introduction to the research project 
 

I am going to carry out an action research project based on some reflective 
practice I undertook after one of our best practice sharing day workshops.  A 
workshop was delivered on Effect sizes and how the use of different teaching 
methods could support learners to retain information for longer and increase 
outcomes.  With the continued focus of Ofsted on Teaching, Learning and 
Assessment, as an organisation we have been encouraged by our quality team to 
ensure the lessons are as participative as possible. The college have encouraged 
us to look at effect sizes and ensure the teaching methods we use are higher on 
the effect size table to support learner engagement.  I have chosen to concentrate 
on one methodology of teaching by using graphic organisers within my lessons.    

I also reflected on my own practice during the best practice workshop and although 
I have very good success rates generally, due to the nature of the course the 
learners complete a portfolio, therefore although they complete the portfolio and 
questions within it which are assessed correctly, I am always cautious of how much 
information the learners actually retain and what deeper understanding they have 
of the subject.  I am going to use this action research project to compare my usual 
practice within 2 courses and then I am going to re-plan the next 2 courses to 
include more graphic organisers and other methods of teaching with a high effect 
size.  I am hoping that this will benefit the learners by reinforcing the information 
given to them, supporting them to retain the information for longer and to confirm 
that my own teaching practices have the desired outcomes in being fully 
participative but informative.   

I believe that action research is the correct method to identify any improvements in 
my practice.  It allows a focused experiment to be undertaken by identifying my 
area for improvement, researching any theories and practices already in place, 
carrying out the experiment/methods of teaching, reviewing it as the course 
proceeds and then finally evaluate any improvements.  Often as teachers we make 
assumptions about what works well and what does not, we inadvertently have no 
evidence to back it up, by carrying out action research it allows us to evidence 
either the success or failure of the experiment.  These assumptions can often be 
seen in the changes in teaching, learning and assessment at national level and 
these are usually drive by ideology, politics and marketing (Slavin, 2008).  In 2015 
Sir David Bell, the former Ofsted chief, commented that the short-term political 
pressures which were shaping education lacked rigour and a strong evidence base. 
(Machin et.al, 2016; pg. 187) In contrast to this, going forward the new minister for 
education has a team who are embarking on research to shape the new Education 
Inspection Framework which will be enforced in September 2019.   
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Literature and theoretical review  
 

Professor John Hattie has studied the effects various teaching methods have on a 
learner’s attainment. He used effect sizes to show the relative impact of each 
factor.  For example, an effect size of 0.4 is regarded as being average or typical.  
His original study focussed on teaching methods that worked best, in his opinion 
every teaching strategy worked, however it would look at what worked better.  His 
study has continued and was last updated in 2016.  In his early studies of 2009, 
factors that had high impact included teacher clarity, formative evaluation and 
acceleration, lower factors methods were inductive learning, inquiry learning and 
teaching test taking.   
In 2016 Hattie has continued to add to his database and now included over 1,200 
meta-analyses.  New factors that have higher impact are now teacher credibility, 
response to intervention, cognitive task analysis and particular types of classroom 
discussion.  New factors from 2016 that had lower impact included depression, 
corporal punishment in the home and web-based learning. 

So, what exactly is effect size?  Effect size is a simple way of quantifying the 
difference between two groups that has many advantages over the use of typical 
tests of statistical significance alone.   

Hattie states that ‘effect sizes’ are the best way of answering he question ‘what has 
the greatest influence on student learning?’ An effect-size of 1.0 is usually 
associated with advanced learner achievement.  It has been acknowledged that 
using methods higher on the effect table can see achievement increase by one 
year.  Below is a table to summarise some of the methods used and their effect 
sizes.   

Figure 3: 
  

Influence Effect Size Source of Influence 

Feedback 1.13 Teacher 

Student's prior cognitive ability 1.04 Student 

Instructional quality 1.00 Teacher 

Direct instruction .82 Teacher 

Acceleration .72 Student 

Remediation/feedback .65 Teacher 

Student's disposition to learn .61 Student 

Class environment .56 Teacher 

Challenge of Goals  .52 Teacher 

Peer tutoring .50 Teacher 

Mastery learning .50 Teacher 

Homework .43 Teacher 

Teacher Style .42 Teacher 

Questioning .41 Teacher 

Peer effects .38 Peers 

Advance organisers .37 Teacher 

http://www.teacherstoolbox.co.uk/T_effect_sizes.html#feedback
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#cognitive
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#instructionalquality
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#direct_instruction
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#acceleration
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#Remediationfeedback
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#disposition
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#challange
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#peertutor
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#mastery
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#Questioning
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#advanceorganizer
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Simulation & games .34 Teacher 

Computer-assisted instruction .31 Teacher 

Testing .30 Teacher 

Instructional media .30 Teacher 

Affective attributes of students  .24 Student 

Physical attributes of students .21 Student 

Programmed instruction  .18 Teacher 

Audio-visual aids .16 Teacher 

Individualisation .14 Teacher 

Finances/money .12 School 

Behavioural objectives  .12 Teacher 

Team teaching .06 Teacher 

Physical attributes (e.g., class size) -.05 School 

 
Geoff Petty interpreted the terms used in the table, stating that an effect size of 0.5 is 
equivalent to a one grade leap at GCSE and an effect size of 1.0 is equivalent to a 
two-grade leap at GCSE.  Anything above a 0.4 is deemed above average for 
research purposes.  Hattie states some caution when interpreting the effect sizes, for 
example, feedback must be informative and not just evaluative for it to be useful.   
 
 
Marzano is another theorist who also studied effect sizes and advocated methods 
that had higher effect sizes which would impact learning.  An example of some of 
these can be demonstrated below: 

Same or Different – this method had an effect size of 1.32, the task requires the 
learner to identify similarities and differences between to or more topics, this can 
also be called compare and contract  

Graphic organisers – this method has an effect size of 1.24, the learner creates 
their own diagrammatic representation of what they are learning, for example it can 
be a mind map, flow chart or comparison table of pros and cons.   

Note making – this method has an effect size of 0.99, learners create a personal 
note on the information being presented.  Tutors can use strategies to support for 
example by prompting the leaners for key points.   

Decisions-Decisions – this has an effect size of 0.89, learners physically 
manipulate cards or objects or symbols which represent concepts or ideas.  

If following the principles in the use of effect sizes, although used cautiously it is 
recommended to focus on those methods that have a higher effect size than the 
lower methods.   

My focus on the action research project is going to be the use of graphic 
organisers.  These are non-linguistic visual tools that enable learners to connect 
new information to their existing knowledge, see how the concepts relate to each 
other and fit in and enable them to recall information easily.  Ellis and Howard 
(2005) define Graphic Organizers as “visual devices that depict information in a 

http://www.teacherstoolbox.co.uk/T_effect_sizes.html#computer
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#Testing
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#media
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#affective
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#Programmed_instruction
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#Individualisation
http://www.teacherstoolbox.co.uk/T_effect_sizes.html#behavioural
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variety of ways.  Most commonly, they employ lines, circles and boxes, to form 
images which depict four common ways information is typically organised: 
hierarchic, cause/effect, compare/contrast, and cyclic or linear sequences”.  
(www.etec.co.uk) 

Graphic organisers have a Cognitive origin.  Cognitive theories of learning attempt 
to explain how people learn on the basis of thought process.  These theorists 
believe that the mental processes operate in an organised and predictable fashion.  
By using graphic organisers during the learning process, it should enhance the 
functionality of these processes and improve memory retention and retrieval.   

The reason that I have decided to base my research on graphic organisers is that 
according to Marzano, the effect size of graphic organisers is 1.24 demonstrating 
that theoretically they should produce very good outcomes and support learners to 
retain the information they have learnt.   

. An example of types of graphic organisers and their use is shown in figure 4 below:  

Figure 4: 
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Method of research 
 

I propose to carry out the research over the course of 4 consecutive courses, this 
equates to 8 weeks in total.   

The steps of research that I will take are as follows: 

1.  I will select 2 courses to trial using methods of teaching including graphic 
organisers within and 2 courses in which will use my usual teaching methods 
of discussion. 

2. I will create graphic organisers to use within my course and trial them within 
2 Business Administration courses and plan my lessons accordingly.  

3. I will devise a short survey to question learners at the end of the course and 
also an observation sheet for me to note improvements.   

4. I will devise a spreadsheet to collect the data which will include both 
qualitative and quantitative data and information. 

5. Finally, I will analyse the data and information and summarise any 
improvements  

It is anticipated that the research will be carried out over 4 courses which will take 
around 8 weeks.  All learners within the courses will be involved and the lessons 
will follow the same pattern.  Due to the nature of the course, the lessons must be 
carried out in a realistic working environment.  As such I will be giving all 4 courses 
the same project to complete so that there can be no bias in the results and little 
room for distorted data.    

The resources that I will use will include proformas that have been devised using 
graphic organiser methodologies (these can be seen at Appendix 1, 2 and 3).   

I will use observations to gather evidence along with survey questionnaires to 
assess whether the resources have been effective and assessment questionnaires 
including peer and self-assessment (this can be seen in figure 6).   

 Finally, I will reflect on my practice and results at the end of the research project.   

 The simple Gannt chart below in figure 5 demonstrates the timeline that is to be 
used within the project.   

Figure 5  

 Week1 Week 
2 

Week 
3 

Week 
4 

Week 
5 

Week 
6 

Week 
7 

Week 
8  

Summary& 
Evaluation   

Devise 
proformas 

         

Course 1           
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Course 2          

Course 3          

Course 4          

Evaluation          

 

 

I have carried this project out over the period of 8 weeks, this is due to the fact that 
I am coming toward the end of this years teaching schedule and I would like to 
incorporate any improvements that I find into next year’s planning if improvements 
are evident.  Due to some of the research being carried out over July/August and 
September whilst teaching I am able to dedicate some allotted time during my 
working week to teaching allowing me to analyse the results in the evening.     

Due to the fact that the project fits in well with my current teaching practices and 
hopefully adds value to the delivery, there are no ethical or confidentiality issues 
within this project.  The project will be form part of my usual teaching duties 
enabling me to continue my usual planning of lessons.  The evaluation will be 
incorporated into the learner evaluation that I currently use at the end of the 
course.  I will be largely using the method of reflection and observation as part of 
my evaluation, so this does not require any input from any other parties.   

There are no political issues within this project and I do not need to gain permission 
from anyone, however I have discussed the action research project with both the 
quality team and my manager the Vice Principal due to the encouragement of the 
organisation in sharing this best practice with us as practitioners on this particular 
subject, I thought the organisation might be interested in the results, especially if 
they were positive.   

Finally, to implement this project, I will spend some time planning my resources, 
altering my lesson plans to fit the new resources and ensuring that I have enough 
teaching time to incorporate the methods to be used.   
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Methodology for Data Collection.  
 

When collecting data, it can be done either qualitatively or quantitatively.  When 
collecting qualitative data, it tends to focus on the quality of something, so for 
example within this project the qualitative data will be my observations as they are 
summaries of information.  When collecting quantitative data this tends to be 
numerical, for example within this project, I will survey the learners during 
evaluation and I will put that evaluation into a table/graph or other visual summary.  
Qualitative research tends to focus on views of people.  Both can be limited in their 
own way, and you tend to need one to back up the other.   

There are advantage and disadvantages of both.  Advantages of qualitative 
research is that it allows us to consider the person, it can be used when details are 
required and when you need more than just data.  The disadvantage of this, can be 
that personal opinion is placed on the outcome, the information is not gathered 
correctly or the person gathering the information is not clear.  Advantages to 
quantitative data is that it gives an immediate image and picture of the outcome, it 
can be very clear to delivery to an audience however some disadvantages are that 
it can be misinterpreted, it can be input incorrectly and is only as good as the user 
analysing it.  Other disadvantages of both are that it depends on the sample size 
as to whether the data and information is usable in its form.   

I have decided that I am going to use both qualitative through observation and 
quantitative through surveys to gather my evidence.   
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Action research project in practice 
 

To begin the research project, I planned my lessons by incorporating graphic 
organisers where I might just have discussions or self-study on the computer. I 
decided that I would carry out the research in my occupational area of Business 
Administration, this course is a 2-week course giving me long enough in the 
classroom to observe the learner’s behaviours on a selection of teaching methods.  
The first two course were complete using my usual lesson planning, no changes or 
adaptions were made at all. I used the observation document at Figure 6 to gather 
summary information during the lessons.   

Figures 6 

Observation of practice  Notes  

Were the learners fully 
engaged and participative 
during discussions/use of 
graphic organisers  

 

 

Could the learners recall 
information the following 
day when recapping?  

 

 

Did the learners recall 
information at the end of 
week assessment 
session?  

 

 

Did all learners achieve 
the qualification 

 

 

 

 

 

 

 

 

 

 

 

 

A summary of this form can be found further on in the result of the research.  The 
form worked well, in that it allowed me to focus on whether the learners were fully 
engaged during group discussions, whether they were able to recall the information 
the following day and this was captured quantitively also.  The number of learners 
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involved in the research is around 32.  That equates to approximately 8 learners 
per class and allows for variances across the 4 courses.   

I will mitigate the bias by asking all learners the same questions, by observing a 
sample of learners across the 4 courses and by using the same evaluation form for 
all 4 courses and all learners.  I plan to monitor the evaluations at the end of each 
course and then summarise onto a spreadsheet, this will be completed after each 
course and be completed in a timely manner to enable honest data.  I feel that by 
using a variety of methods to research and gather data will allow an overview 
across the 4 courses, and although this is a very small sample, if successful could 
be replicated further in the future.   

The graphic organisers that have been used with the class can be found at 
appendix 1, 2 and 3.  I decided to use 3 different graphic organisers that I had 
never used previously.  In the first 2 groups I continued my usual lesson and 
although I do vary my teaching practices, I continued with my usual group 
discussions for the project element of the realistic working environment, all 4 
courses also had the same project, to plan an event for community learning.   

In the final 2 classes, I planned to replace the discussion about the same project 
with graphic organiser sheets and see whether these would support the learners 
any better within the lessons.   
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Results of research 

 

Once all 4 courses had been completed, I pulled all of the information together and 
have analysed it, bearing in mind this is a very small project the data did not give 
me enough evidence to persuade me to change my practice based on this 
research alone.  I feel that some of the questions asked did not fully represent what 
I wanted to get out of the project, however this is an area for improvement going 
forward for myself. If I was to trial this again with research, I would involve other 
tutors and other learners across a larger proportion of the curriculum.   

On reflection, it has only validated that although we are being encouraged to think 
whether the activities, we use within our lessons are higher on the effect scale than 
other, I realised that without planning them I already cover quite a lot of methods of 
teaching that rate higher on the effect size than others.  This has given me further 
confidence in my abilities and although one method might work for one group, it 
does not necessarily work for another.  I was able to use this research in my 
lessons for employability however I would have found it more difficult to implement 
in my Level 5 lessons, the learners much prefer a traditional pedagogical approach 
within the lessons than the cognitivism seen earlier and that is used within 
graphical organisers.  That is not to say they could not be adapted.   

I feel it further assures me that a blend of teaching methods must be used to be 
truly effective.    

To evidence the analyse I have summarised the data into a spreadsheet showing 
the responses to the evaluation and then transferred this into a graph.  In the 
summary below at figure 7 you can see that most learners enjoyed using the 
handouts although 2 people did not, I have summarised the 2 learners’ feedback 
and this was due to not fully understanding what they were meant to do with the 
handouts and how to complete them. On reflection I should have checked all 
learners fully understood the purpose of the graphic organisers and perhaps paired 
learners up to complete them.  There is certainly no differentiation between the 
courses that completed the graphic organisers to the those that completed the 
tasks through discussion.   

Below is a copy of the spreadsheet with a summary of the results from the end of 
course evaluation.  Following this is the data put into a visual method of bar chart.  

Figure 9 further down, gives a summary of my observations through the courses, 
although brief it demonstrates that there was very little difference in the effects of 
learning through my observation, when learners were using the graphic organisers 
to using discussion.    
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Figure 8  

 

 

outstanding good Adequate Unsatisfactory Yes No Free text 

What would you rate 

your course overall 28 4 0 0 N/A N/A N/A

what overall rating 

would you give the 

tutor 30 2 0 0 N/A N/A N/A

what overall rating 

would you give the 

resources (handouts) 27 5 0 0 N/A N/A N/A

What overall rating 

would you give 

customer service 26 6 0 0 N/A N/A N/A

Did you enjoy using 

the resources such as 

the handouts, did they 

help you remember 

information N/A N/A N/A N/A 30 2

wasn’t sure what 

to put on some of 

them 

Explain the main 

points of the course 

29 summerised 

main points, 3 

missed some 

points 
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Figure 9  

Observation of practice  Notes  

Were the learners fully 
engaged and participative 
during discussions/use of 
graphic organisers  

 

 

Could the learners recall 
information the following 
day when recapping?  

 

Did the learners recall 
information at the end of 
week assessment 
session?  

 

 

Did all learners achieve 
the qualification 

Yes, all learners in all 4 courses were fully engaged 
within the discussions as well as when the graphic 
organisers were used.  I would hasten to say that they 
seemed more participative during the group 
discussions.  On a couple of occasions, I had to 
support learners with the graphic organiser more than 
those that completed the task through discussion.   

Learners recalled the information about the project 
slightly better when completing the graphic organisers, 
although not enough to be detrimental to those during 
the discussions.   

 

Yes, all learners completed their project, understood 
the purpose and could recall details upon questioning.  
All portfolios and units associated with the task were 
completed to a very good standard.   

 

 

Yes, all 32 learners across 4 courses completed the 
qualification.   

 

 

 

In conclusion, I feel this was far too small a sample to really look at whether effect 
sizes have an impact on learners.  In the studies completed by Hattie and Manzola 
these were completed on very large scales using many different teaching methods.  
Perhaps in hindsight my limiting myself to one method of graphic organiser may 
have hindered my results.  My recommendations are to look at the results with my 
mentor/observer from the quality team.  Ask her to observe my practice using both 
methods and have a professional discussion as to the merits or not of using 
graphic organisers as well as other teaching methods within the lessons.  

I feel that it has been an interesting action research project and although not the 
results I was expecting, I feel it has been worthwhile if only to validate a variety of 
teaching methods within the class.  My strengths I feel when completing the action 
research was the research of the theories, planning of the project however my 
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areas of weaknesses are collecting the responses, devising the survey information 
and collecting the overall data.  This is something I feel I need to work on in the 
future.  I would be very keen to continue to my study of action research and further 
develop my research skills.  If I was to complete another project, I may base it 
around quality improvement and the management of this, as I feel that is one of my 
strengths.   

Upon having completed this qualification I would like to continue to study further 
and action research is one of those areas that interests me.  Although my project 
was on a very small scale, I feel had I involved other tutors, from other areas of the 
college, collectively the results could have been very different.   
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Appendix 1 -Feedback and final thoughts - Summary of project 

 

 

 
 
 
 
 
 
 

 

 

 

 
 
 
 
 
 
 
 

 

 

 

 

 
 
 
 
 
 
 
 
 

 

 

 

 

What “squares” 

with your 

thinking? 

3 Points 

you are 

taking 

away? 

What is still 

going 

“around” 

you’re in your 

mind? 
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Appendix 2 -Planning – Think of the project you are start. 

 In column K write the things that you already know about the subject 

 In column W write the things that you want to know about the subject 

 In column H write about how you can learn about the subject 

 In column L write about what you learned when you have researched and 

experimented 

K W H L 

What do I know? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I want to learn…. How will I learn it? What did I learn?  
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Appendix 3 - Pros and Cons  

 

Write the problem you are trying to solve below (think of the project and how you will 

divide the tasks into teams): 

 

 

Write a solution below: 

 

 

List the possible benefits in the Pros column and list the possible negatives in the 

Cons column 

Pros  Cons  
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Appendix 4  

PRIVATE & CONFIDENTIAL  

       Student Evaluation 

 

 
Name        Date 

(optional) 

        

Course         

 

We would appreciate your feedback on your course – please could you tick the circle that 

represents your view and, if possible, give us any comments or suggestions that we can evaluate to 

know what did well or improve on. Thank you.  

 

1. What overall rating would you give 
this course? 

 
    Outstanding 
 
    Good  
 
    Adequate 
 
    Unsatisfactory 

2. What overall rating would you give the tutor? 

 
    Outstanding 
 
    Good  
 
    Adequate 
 
    Unsatisfactory 

3. What overall rating would you give 
the resources for the course e.g. 
handouts? 

 
    Outstanding 
 
    Good  
 
    Adequate 
 
    Unsatisfactory 

4. What overall rating would you give our Reception and 
Customer Service team?  

 
    Outstanding 
 
    Good  
 
    Adequate 
 
    Unsatisfactory 

5. Did you enjoy using the resources 
provided, did they help you to 
remember the course information? 
 
 
Yes                No 

 
     
 
     
 

Explain the main points that you have learnt on the course:  

 

6. Please make any suggestions to improve the course or support we offer e.g. tutor, 
content of course or materials.  

 
 
 
 
 
 

Thank you for your time and help in completing this form. 
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