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Introduction 

Motivation is what teachers, tutors or educators think of as the distinguishing feature of 

adult learners from school pupils. Based on their more mature behaviour due to age and 

past experiences, what we tend to assume is that adult learners come into the classroom 

with ‘bags of motivation’ and are ready to absorb what we teach. We prepare the 

resources aiming them to be engaging, interactive and interesting; deliver the lessons 

using innovative and inclusive approaches, yet we still observe that a couple of learners 

may have a chat here and there with another friend in the classroom or seem to be 

disengaged, more so in the subject of numeracy than Esol, both of which I teach. I try to 

obtain as much information from the learners’ backgrounds by doing initial assessments 

and interviews or simply doing informal talk or discussions in the classroom in order to 

understand their motives for joining a numeracy course and what they expect to achieve 

in the end. This helps in the accommodation of their needs and the identification of the 

right approaches to teaching. 

 However, I feel that I need to do more in this direction by researching theories in the 

area of motivation and asking my learners about their motivational reasons for joining the 

course, by completing questionnaires and doing interviews,  and what they expect to 

achieve from it. I will also consult colleagues and other teachers on their experiences, 

what motivates their learners, how they find out and what methods they use to maintain 

levels of interest and motivation. This will help me meet their needs better and help them 

achieve their aims. It will facilitate my understanding of what is needed to fulfil their 

expectations in order to help them maintain or even increase the level of motivation with 

which they joined the course. 

I currently teach individuals or groups/classes the subject of numeracy and Esol on a part-

time basis, for the Workers Educational Association (WEA). WEA is ‘the largest voluntary-

sector provider in adult education’ (www.wea.org.uk) and is ‘a college without walls’, it 

has many ‘study centres across the region’. These are usually community centres, primary 

or secondary schools and children’s centres, who in collaboration with the WEA rent a 

room which is used as a classroom. The organisation was founded in 1903 aiming to help 

working men and women who could not afford to go onto further and higher education 

fulfil their education needs. Today, WEA runs over 10 000 adult education courses on a 

part time basis with the mission somewhat changed: ‘to provide educational opportunities 

to adults facing social and economic disadvantage’. So, the learners that I teach are all 

people who are receiving state benefits and the areas in which I am based, are some of 

the most disadvantaged and deprived areas of Birmingham. Also, a very noticeable and 

noteworthy characteristic of these classes is that they consist of only women. No 

restriction, such as the classes being for women-only exist in the WEA rules but this is 

simply the choice of the learners. 

http://www.wea.org.uk/
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My teaching is based on principles and approaches which aim to provide interactive, 

interesting, effective, efficient and inclusive teaching and learning, and promote equality 

and diversity. In order to achieve my aims, I am constantly looking for ways to update my 

subject and methodological knowledge. I do it in different ways, including research about 

an existing problem or area for improvement.  Such research, which includes own learners 

and is about improvement of own practice, is 

called action research. It is ‘a scholarly approach 

to improve teaching and learning’ and it helps 

teachers ‘by actively engaging them in the 

collaborative study of learning as it takes place 

day by day in the context of their own practices’ 

(www.valenciacollege.edu). Action research is a 

continuous process, part of the teaching practice 

and reflection. Reflection is where the process 

stems form and the identification of the problem 

while reflecting on practice, is the first step of the 

process. That is followed by the collection of 

data, analysis, reflection, action and redefinition. 

It is a spiralling cycle always leading to 

improvement represented through this diagram. 

Action research has three distinctive features, in 

comparison with academic research: 

-It is based on teaching practice, aiming to improve it. 

-Theory is useful in supporting the hypothesis but has a secondar role. Practice is primary.  

-Own learners are used for sampling rather than a representative or random group of 

people. 

These characteristics make action research valuable in facilitating progression and 

development. The progressive nature of the action research process, which is enriched 

after each attempt at conducting reseach around a possible problem in practice and wrting 

it down, is mirrored in the figure below.  

http://www.valenciacollege.edu/
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 It indeed last as long as one’s career in education does! This is my first attempt at doing 
an action research project and I know it will have its flaws, but I guess I still have plenty 

of time to improve being that it has not been very long since I first started teaching. The 
practice, I believe will improve my action research skills, as the saying goes ‘practice 

makes perfect’. I will also have the chance to look at others’ projects and compare them 
with mine, and will get feedback from my tutor on this piece of work, all contributing to 
my improvement. 

There exist various models of action research. One is the above. It is a detailed and 
meaningful model that conveys meaning and takes account of the pre-action and post-

action phases. ‘A model is important as it provides a conceptual framework for the study’ 
(Lim. P.T.H, 2007, p. 8), but the model must be balanced, including both of the phases. 

This is one of the implications of following a model: one may be following an unbalanced 
one. Other complications of following a model are: 

-every teacher will have his/her own way of conducting research and would be better 

following that if it is more productive 

-research will be based on the teacher’s practice and the practice of teachers differs  

-the action research will be about the learners one has and they differ from one to another 
classroom  

For these reasons a teacher may chose not to follow an action research model and 

conduct the research as they deem it acceptable and productive. I find it practical to 
follow a model and will do so for this project. 
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The area I am interested in researching is the learners’ motivational reasons when joining 

a numeracy classroom and what they expect to achieve. Is the course providing what they 
need? Is my teaching how they expected? What is their perception of numeracy? Are they 

here to improve it, if it is not very positive? Is my teaching helping in this matter? What 
does research suggest about the best strategies to improve the learner’s impression of the 
numeracy subject and maintain or increase levels of motivation? What do other teachers 

who teach in the same context suggest? 

Answering these questions will help me my practice. I will know of the motivational 

reasons of my learners for joining the course and completing it. I will find out what their 
impression of numeracy is and how I can improve it in order for my learners to enjoy the 
lessons and feel more motivated in the classroom and study further maths once the 

course has finished. I’ve had learners telling me that they enjoy maths more now that 
they have joined the class and I will try to implement strategies that will make most (in 

not all) of the learners express their enjoyment about what they learn. I will use the 
information and knowledge I gain though this research process to understand my learners 

better and improve my teaching strategies.       

 

 

Literature review 

 

Numbers and number work have always been needed in the society and world at large. 

The ‘aggregate’ need for it emerges as a consequence of the individual need. The latter 

has always existed, as early as life started on earth. Undoubtedly, the extent of difficulty 

to which people of those times could manipulate numbers was considerably lower in 

comparison with today, but they still needed to count animals and items as gatherers and 

hunters.  Very little knowledge and manipulation or simple reading of numbers would have 

made people mathematically literate in the paleolithic times for instance.  In his book 

‘Numbers: Their History and Meaning’, Graham Flegg (1983, p.19) gives an example of a 

tribe in Africa who cannot count beyond two. The people of this tribe called Damara of 

Namibia would exchange one sheep for two rolls of tobacco ‘but would not simultaneously 

exchange two sheep for four rolls’.  The today’s uses of maths would have been 

extraordinarily difficult in those times as theirs would be easier in our times. 

Nowadays numeracy is needed every day, even in complicated forms. Starting from the 

use of money in everyday lives, transactions, payments, borrowing and lending; moving 

on to calculations one may need at work or in a course; and the mathematical skills 

needed to organise a community event or even run a little project, all need some form of 

mathematical skill, at different extents. Acquisition of mathematical knowledge benefits 

the individual as well the society. According to the Institute of Education University of 

London, the summary of key research findings in the social and personal benefits of 
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learning; the acquisition of mathematical/numeracy skills as well as any other learning 

benefit the individual and the society. Some of the researched benefits are: 

-healthier lifestyles. People who are educated tend to lead a healthy lifestyle, exercise, 

keep fit and stay slim. Better-educated people have a greater awareness of health issues 

and the prevention of illnesses.  The habits are then passed on to the next generation 

which increases the value and appreciation of the benefit. 

-lower crime rates. These people who undertake learning are less likely to commit crime or 

engage in anti-social behaviour. ‘Recent WBL research also suggests that there is a 

relationship between educational inequality –in the form of achievement levels in maths at 

the age of 14 – and juvenile conviction rates for violent crime and racially motivated 

crime.’ (p.11) 

-better parenting. The correlation between better-educated and qualified parents and 

successful children in education and life in general, is a positive one. The self-esteem and 

confidence possessed by parents become characteristics of their children later. 

-enabling social cohesion and citizenship. ‘Learning can promote societal cohesion and 

strengthen citizenship. Such a system can extend and deepen social networks and support 

the development of not only shared norms but the values of tolerance, understanding and 

respect.’ (p.19) 

-better personal economies and better economical production at large. The research 

suggest that people gain more the more educated they are, and the aggregate economy 

benefits more form them, leading to higher economic growth and prosperity. 

These are only a few of the personal and social benefits of learning in general and the 

mathematical skills acquisition particularly. For some, progression to a better paid position 

or job, fulfilment of an entry requirement of a course they what to complete, increase in 

confidence and self-esteem, as well the above mentioned points; are the main reasons for 

enriching their mathematical background. For many others, the awareness (or 

unawareness of them), makes the undertaking of steps towards acquisition of the skills 

daunting. This being due to the negative perception of maths being a ‘difficult, cold, 

abstract, and in many cultures largely masculine’ subject (Ernest, 1996, p.802). According 

to Sewell (1981) it is the "teachers' attitudes, the formality of much mathematics teaching, 

the seeming lack of relevance of mathematics to everyday contexts, fear of the subject, 

literacy problems, gaps in schooling, and parental expectations" (p.72) the possible causes 

of these  math’s images. Bell (1989) also claims that most of the people initially appreciate 

mathematics but the appreciation "often get suppressed by distasteful school experience" 

(p.70).  Ernest (1996) also claims that the negative school learning experiences are the 

leading cause to the public image of mathematics. So the three possible factors 

influencing the negative public image of mathematics are school experiences, teachers 

and parents.  
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The Skills for Life survey (2011) which measured the numeracy skills of 16-65 year olds in 

England found that: 

-‘22% of the population (7.5 million adults) are working at Level 2 or above – roughly equivalent to A*-C 

at GCSE – compared with 26% (8.1million adults) in 2003. The comparable figures for literacy are 57% 

of the population (19.3 million adults) in 2011 and 44% (14 million adults) in 2003’. (National Numeracy 

Website) 

Here is a graphic comparison with numeracy skills of the same population: 
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As it can be seen from the graph, a considerably lower percentage of the population is 

working at Level 2 or above in numeracy, in comparison with literacy. The reason behind 

that, is the perception that literacy is needed more in everyday life than numeracy is. 

However, research done by the National Research and Development Centre for literacy 

and numeracy, suggest that numeracy may matter more than literacy in our lives (Does 

numeracy matter more?-report, NRDC website). Yet, there are students who enrol on 

numeracy course and the derivation of their motivation is important to be explored in 

order to know what rate of progression to be expected from each individual learner and 

help them all achieve their objectives. Motivation, which is defined as the ‘forces that 

account for the arousal, selection, direction, and continuation of behaviour’ (Snowman & 

Biehler, 1997, p.399), is deemed to be ‘involved in the performance of all learned 

responses; that is, a learned behaviour will not occur unless it is energized’ (Huitt, 2011). 

Some theorists will consider motivation to be a primary factor, others as a secondary, but 

they recognise its influence and give their own interpretation of motivation as a crucial 

concept in learning theory.  

-The behavioural theory of learning emphasises the importance of repetition and 

reinforcement in learning. Conditions of leaning are no less important, according to 

behavioural theorists, one of who was Skinner. According to Skinner, reinforcement can 

shape behaviour, so it can be used to motivate the student. Rewards that students get 

when they answer a question correctly, will encourage and motivate students. Skinner 

suggests that motivation is linked to past experiences based on an operant conditioning 

interpretation of learning. ‘He would argue that the student who loves math has been 

shaped to respond that way by a series of positive experiences with math. The math hater, 

in contrast, may have suffered a series of negative experiences’ (Snowman & Biehler, 

1997, p.399-402). Bandura, of the social learning theory, takes a different perspective on 

this, he suggest that observation and imitation are the main drivers of motivation. A learner 

will be positive and motivated in the classroom if s/he likes the teacher, or because 

parents encourage them to learn, or because they may see an older brother or sister 

enjoying the benefits of motivated learning through the acquisition of high grades. So, in 

some way, Skinner is suggesting that the teacher should use conditioning and 

reinforcement to motivate students, and Bandura suggests that we give learners the praise 

and encouragement they need and create models too. 

-The cognitivist perspective on motivation is related to the ‘need for achievement’. The 

need for achievement, according to Atkinson (p.402-406), is the desire to accomplish 

goals that need some degree of competence. This desire is partly inborn and partly gained 

through experience. A high need for achievement, which some learners possess, will 

make a learner more motivated and more prepared to take on risks. The contrary is 

expected for learners with a lower need for achievement. The explanation that Atkinson 

gives about the factors of the possession of such desire and need, is that of experiences in 

school. Learners, he suggests, should be feeling successful early in life in order to feel 

motivated later on, but unfortunately in school only a few of the pupils stand out. So, the 
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cognitive approach is indirectly suggesting that the teacher of an adult learner should give 

her/him lots of praise and make her/him feel successful in the classroom. 

-The humanistic view of learning links the concept of motivation with that of need for self-

actualization. Maslow, the humanist theorist, developed a hierarchy of needs, starting with 

the psychological need, moving to safety, belongingness and love, esteem and finally, self-

actualization, in priority order. These are the five basic needs people have and try to fulfil. 

Although not include in the hierachy, Maslow (p.406-409) explains that there are two other 

needs’ classes: cognitive needs (to know and understand) and aesthetic needs (for 

symmetry, order and harmony), which play a crucial role in the fulfilment of the basic 

needs. 

 

The outline of the possible perceptions people may have about mathematics and the 

possible factors of these perceptions, is an indicator of the great possibility of numeracy 

learners possessing these perceptions and the great range of the learners’ abilities. Also, 

the learners’ age, gender, social and cultural background, personal experiences and 

circumstances; are all indicators on their perception of maths and the effect they may 

have on their learning, be it positive or negative. Therefore, teachers must expect a range 

of abilities and backgrounds from the students who join the class. In order to take account 

of previous learning and experiences, existing and potential abilities, diverse backgrounds 

and their influence on the learners abilities and progress in the course, any differences 

with others that may make them prone to prejudices and harassment in the classroom; a 

teacher must employ screening and initial assessment methods which identify the above 

and ensure that tailored help is given to every individual in the classroom towards success. 

Various approaches are available and teachers aim to employ the most effective and 

efficient ones.  

In this part of the project, I have reviewed part of the existing literature in the concept of 

motivation, including the different perspectives of the learning theories and theorists on 

motivation and the factors affecting it. Based on these explanations and suggestions, and 

the data I have gathered from my own learners about their motives in joining the course 

and colleague teachers, I will outline any recommendations and action points for my 

teaching practice, in order to help me motivate my learners more and help them achieve 

their goals.  

 

Methodology 

 
There are typically two methods of research and data collection, namely the quantitative 
and qualitative methods. Quantitative research methods usually research and collect 

existing data and process and reformulate them based on the question the researcher 
aims to answer. Data on statistics are gathered by the researcher to compare the 
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relationship between two or more variables or explore connections between them. 

Statistical packages exist in different areas such as mathematics and economics and they 
can be used for the processing of the data. One of the packages I have used to explore 

the correlation between variables, such as price of houses and size, in the field of 
economics, is Gretl. All that is needed to do when using these statistical packages is 
loading it with data, and then the package/programme itself will evaluate/process the data 

and produce and represent the correlation/relationship between variables in the form of 
diagrams. But data can be analysed, processed and presented by hand too, using hand-

drawn diagrams or using Microsoft packages as illustrations. 
 
Qualitative research methods include the completion of questionnaires, interviews, 

partaking in observations or a combination of two or more forms. This type of research is 
more suited for research questions for which no exact answer can be given. 

Questionnaires, interviews and observations are used to get specific and personal answer 
to questions which may not be as straightforward.  

 
The method to be used for the collection of data depends on the type of data itself. 
Qualitative methods are used to collect primary data: personal answers to questions, 

opinions and collected by the researcher himself/herself, while secondary data are data 
that originate elsewhere. They have been collected, processed and presented by someone 

else. This type of data is usually numerical, represented by chiffers.  
 

For the type of data I want to collect for this project, which are answers to motives and 
expectations of joining and attending numeracy classes, qualitative data collection 
methods are best suited. Qualitative methods will allow me to retrieve personal and 

individual information from my learners. This type of data I want to collect in this project 
can only be retrieved through questionnaires, interviews and discussions.  I have used all 

of these methods to gather the information that I need. I have initially distributed 
questionnaires asking about age, country of origin, educational background, motives for 
starting a numeracy course and what they want to do after the course, what the find easy 

and difficult in mathematics and what they think of the subject in general, whether their 
expectations about the course have been met, what motivates them to regularly attend 

the course and what could be done to motivate them even more. 
 

After completing the questionnaire, learners were given the chance to discuss together 
about what motivates them and the factors that influence their motivation. They 
consented to completing the questionnaire and were assured that the information they 

would give would be totally confidential and not passed on to anybody else. They are also 
made to feel free and comfortable to express themselves about what they think about the 

subject and the teaching in general. During the questionnaire completion, students were 
not disturbed by anybody else coming to the classroom and were completing it 

individually, without any prior discussion.  
At the discussion stage, they expressed their opinion and discussed their ideas and 
suggestions for improvement together. The atmosphere was very friendly and encouraging 

for them to express their opinions and suggestions. 
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Results and discussion  
 
The number of students participating in this project is 15. They are all women, almost all 

married and having children. 14 of the students were born in countries other than the UK 

and only one of them was born in the UK: 
One of the students who was born outside the UK, when she was 3 years old, and the 
student who was born here, have both learning difficulties, one has dyslexia and the other 

has a milder condition. Due to the classes consisting of mixed level abilities students, 
some of the students require more one-to-one support and these two students get most 

of it, despite being in two different classes. They at lower levels in comparison with the 
rest of the class, so they most of the time have to work on their own or with me.  
The question about their educational background, they answered: 

1-primary 
7-secondary 

6-college 
1-university 

 

Born in the UK

Born outside UK
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to the question about the reasons for learning numeracy, they answered: 
5-for further job opportunities 

7-to help children with homework  
3-to move onto further education 

 
Most of the students have started attending numeracy classes this academic year and only 

a few have studied for the past 2 or 3 years.  
In terms of what students find easy in numeracy learning, all of the students answered: 
addition and subtraction, and in terms of what they find difficult, most of them wrote: 

fractions. In the question about their plans after the completion of the course, they 
answered: 

7-to help children with homework 
5-to look for job opportunities 

3-to continue to the next level 

Primary

Secondary

College

University

Further job opportunities

Helping children with 
homework

Further studies
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As it can be noticed, a high proportion of the ladies I teach are interested in helping their 

children with homework due to the fact that they are married and mothers as well. Their 
primary responsibilities are linked to their families, looking after children and doing 

housework. Due to their responsibilities, they cannot go far to attend classes, for instance 
at college, but they prefer to stay close. It is more convenient for them to attend 
community classes, especially that this course is based at the school that they send their 

children to. So, the mums drop their children to school and remain in the school for about 
3 hours. In, addition, from what they have expressed in my discussions with them, is that 

most of them do not drive, so attending college where classes take place more often, is 
almost impossible. Some of the ladies are taking courses to learn to drive and become 
'more independent', as they say, but there are still other ladies for who attending 

community classes is the only option due to their culture. Moving far from home is not 
preferred in their families and communities, so attending a class based at their children's 

school provides a less prejudiced alternative to education. For some of the ladies, I have 
observed, these prejudices are a their motivation, because they want to prove their 

families and friends that they are capable of getting educated and moving on, rather that 
staying home all day. Talking about and knowing their drives and motives truly helps me 
understand their positions and probably more understanding when they miss a class or 

come a bit late, and also gives me a greater insight into the ways I should help them with 
maths. 

In the questionnaire, the question about their perception of maths, as being an easy 
subject, a difficult subject, an interesting subject, a boring subjects, or they could write 

their own alternative about how they describe the subject; all of them ticked off the 
'interesting subject' alternative, and most of them included the 'a difficult subject' 
alternative too. This is a very good sign of their motivation and perception of mathematics. 

If they find maths an interesting subject, they will be more motivated and will engage 
more in the lesson. 

When asked whether the course is what they expected, they all answered 'yes'. This 
means to me that they are satisfied with how I teach them as well, but when asked about 
any suggestions on improvement that could lead to them feeling and becoming more 

motivated, none of them could give a suggestion. Even in the discussion after the 
questionnaire, although I made them feel comfortable and they were clearly showing to 

to help children with homework 

to look for job opportunities

to continue to the next level
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be comfortable, the could not make any suggestions on how I could improve my practice. 

I made questions to learn their opinion of different aspects of my teaching, such as 
instruction-giving, demonstration, feedback, explanation and materials used, and they all 

stated and anonymously agreed that they were happy with those. I then suggested that 
they think about the angle I teach them maths from; Is it too academic, abstract, not 
related to everyday life and their interests? Could I do it differently? Then some 

suggestions were made by them: because their interests are in family maths, mainly to 
help their children with homework, rather than using the adult methods of doing maths, 

we would try to use the same methods that children use at school.  
 
Conclusions and recommendations 

A good analysis of the learners’ needs and background leads to a greater understanding of 
the barriers they may face to learning and how to give them the right help to improve. 

The needs analysis will identify any areas they are strong at and other areas they may 
need to improve on based on the former. The teaching in general should aim to work on 

the areas that may have caused problems in the learners’ perception of mathematics as a 
subject and aim to improve it. Research done by the teacher, such as that written in the 
paragraphs above, may help in understanding the factors leading to the impression and 

work on improving what depends on own teaching practice. For instance, research 
suggests, as mentioned earlier, that the "teachers' attitudes, the formality of much 

mathematics teaching, the seeming lack of relevance of mathematics to everyday 
contexts, fear of the subject, literacy problems, gaps in schooling, and parental 

expectations" are the main reasons leading to negative perceptions of the subject and 
failure on the endeavour to acquire mathematical skills in life, as a result (Sewell, 1989, 
p.72). Therefore, I, in consultation with another two numeracy teachers, discussed and 

agreed that the most appropriate thing to do as a teacher of such students, in the 
endeavour to creating and maintaining a motivating atmosphere in the classroom, is: to 

have a positive attitude in the classroom, make the subject and exercises as informal as 
possible, make connections between maths and real life, give help with literacy need when 
appropriate and give any individual help with any particular problems students may have. 

These are achieved by: 
-Being positive all the time. Encouraging learners to believe on self, work hard and be 

persistent will influence the way they feel and behave in the classroom. When a teacher is 
motivated the learners can tell and her/his feelings are usually passed on to the learners 

too. A teacher must also be equal and unbiased regardless of the learners’ backgrounds, 
her/his beliefs and prejudices. In this way only, the learners will be positive and will not 
judge each other.  

-Make connections between maths and real life. There has been experienced a shift in the 
standards and the maths assessment in adult courses lately in the UK. To solve the 

problems functional skills are needed, which are gained through the connections made in 
the lessons between real life and mathematical problems. Whatever the standards, I 

believe that maths teaching should be as informal and strongly connected with real life. In 
fact, they should derive from real life, but if not, at least should be put in such a context 
by the teacher. I can recall an example from my own experience with a dyslexic learner 

who I teach on a one-to-one basis. She was struggling to understand the concept of 
borrowing in the subtraction of whole two-digit numbers but when I put them in context 

she did not any more. I told her to imagine that she was in a shop and the two numbers 
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where money, in pence. The bigger number was the amount she had with her and the 

smaller number was the price of the item she wanted to buy. To make the distinction 
between the units and the tens I told her to think that she her 10p coins in her purse and 

the little pence coins in her hand. She would have to pay with the money in her hand first 
to pay the tens of the price and if they were not enough, she would have to borrow 10p 
coins from her purse. So, if the subtraction was: 43-17, she would think that she had 43p 

with her, four 10p coins in her purse and 3p in her hand. The price of the item she wants 
to buy is 17p, and she has to pay the 7p with the 3p she is holding in her hand first, but 

as 3p would be insufficient, she would have to borrow a 10p coin from her purse (three 
remaining now) and with 13p she would be able to pay the 7p amount, leaving 5 left. As 
well as the 7p, she would have to pay the 10p from 17p. To do that she would need to 

borrow another 10p coin from her purse, leaving now only two of them and the 5p. So the 
money she has left is 25p. It may sound as a complicated explanation but it is not when 

you draw purses, money and pretend to be in a shop, or even use real money if available.  

-Give language or literacy help if needed. Teaching both Esol and numeracy in the 

community and at college has made me realise how much needed language support is to 
numeracy learners and vice versa. Being currently on training as an Esol teacher, I believe 
I give my students the necessary support in language and literacy to be able to 

understand numeracy. Some struggle with the understanding of specific words in a 
question, others with spelling and so on, but help is there, any time.  

-Giving individual, tailored help to learners. Some learners may come to the course with a 
spiky profile, being more able in an area and less able in another. Their background may 

mean that they haven’t received quality education or specific areas have not been 
covered, so the right help must be given. Some learners may have advanced skills in an 
area and weaker in another. Some may have studied in their countries up to degree level 

and English and numeracy skills may be holding them down to success, others may have 
never attended formal education at all, some may just need some moral support and a 

boost in confidence while others a bit more, but individual support must be given to all.  

 

So, my intervention strategy will be that of incorporating school maths teaching methods 

of calculation such as 'partitioning' or 'the counting up' methods to increase student's 
motivation. This being due to the fact that my learners are used to using 'foreign' or 'old' 

methods of calculation, while their children use the new methods used in schools. 
Therefore I started implementing the strategy a few weeks ago and yesterday handed in 

feedback forms to the students to get their opinion on my teaching and the course in 
general. The feedback was extremely positive, with students commenting on how clear my 
instructions are and how useful they find the new methods in teaching their own children. 

I have decide, I shall continue to use the same approach to teaching my learners, at least 
this group I am currently teaching. When new classes start and new learners join in, I will 

have to ask them too and let them chose which methods they like to be taught numeracy 
by.  

I have changed the scheme of work and the lesson plans I use in line with the strategy, to 
reflect my students' interests. I cannot see any ethical or political considerations to be 
linked to this intervention strategy because the strategy itself if only about my method of 

teaching, which is itself based on the interests of the learners. I will not change the way 
the course is organised and run. 
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Action research valuable in facilitating progression and development. The progressive 
nature of the action research process, which is enriched after each attempt at conducting 

research around a possible problem in practice and writing it down, is mirrored in the 
figure below.  

 
Valencia College website 

 It indeed last as long as one’s career in education does! This is my first attempt at doing 

an action research project and I know it will have its flaws, but I guess I still have plenty 
of time to improve being that it has not been very long since I first started teaching. The 
practice, I believe will improve my action research skills, as the saying goes ‘practice 

makes perfect’. I will also have the chance to look at others’ projects and compare them 
with mine, and will get feedback from my tutor on this piece of work, all contributing to 

my improvement. 

 

At the moment, I think I am able to identify an for action research based on practice, 

chose the appropriate methodologies to collect data, represent the data in the appropriate 
format, using diagrams, draw conclusions and recommendations and reference information 

taken from other sources. My approach was initially based previous experience in non-
action research, but I leant to focus on my practice and my learners to write this piece of 

action research. I thought about a research area that would be useful in practice and was 
relevant to my own learners. There is clearly room for improvement, and I will undertake 
further action research to not only inform and improve my practice, but improve my 

research skills too. I will also read literature about research, how it is conducted and how I 
can improve my practice. Internet and books are a good resource for this. 
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