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Action Research by Laura Foot 

 

 

The Problem 

 

Before deciding on a topic for my action research project I first read the work of Cohen, L et 

al , (2000) who discusses that “Action research is a powerful tool for change and 

improvement at the local level” (Cohen,L,et al.2000, p226). This statement made me realise 

that if I chose a relevant topic to my organisation that I could have a real impact on our 

work and change it for the better. This empowered me to consider various subjects and I 

came to a final decision regarding my action research topic by carrying out a SWOT analysis 

on our current IAG provision. I found that one strength was our initial IAG at the start of 

their programme, which is standardised, but throughout the learners’ whole 12 month 

course the IAG they receive is very much subjective and dependant on the Tutor which I 

identified as a weakness. One of the key government aims is progressions and increasing the 

number of 16-18 year olds in work in relation to the apprenticeships programmes 

legislation. This is also a key business aim at present of my organisation. I have previously 

noticed that some Tutors have better progression rates than others.  

 

In order to carry out an effective action research project I had to understand the action 

research cycle or spiral. The basic principle involves planning, action, monitoring and 
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reflection. This was initially described as being in a cycle structure that complemented and 

followed each other whilst not necessarily starting in a particular place but would lead you 

back to where you started. This was further developed by McNiff (1988) who illustrated that 

although you may start with a plan the research and results may lead to a different area 

being explored due to the complexity of the questions being asked in reflection and lead to 

a different line of enquiry being followed. This suggests a more spiral approach to action 

research and explains that the research may change course from its original pathway. 

I wanted to follow a basic principle of action research first and naturally let it develop if it 

needed to but first looked at the problem of progression and IAG, and how I would ensure it 

was reliable.  

 

 

 

To ensure this action research is reliable I have considered external factors such as 

geography, employment opportunities, length of time on the course and what qualification 

they are completing. I have decided to control these factors by: 

 Geography: By controlling the organisation, the same in house progression routes 

will be available. There may still be anomalies with regards to access to colleagues, 

schools, other industries or jobs, but this should not affect the advice they receive, 

which is the key question.  

 Employment opportunities: Use learners from the same employing organisation to 

ensure the opportunities are the same 

 Length of time on programme: Learners will all be at month 11 of their 12 month 

programme to show what IAG they have received throughout 

http://www.google.co.uk/url?sa=i&rct=j&q=action+research+diagram&source=images&cd=&cad=rja&docid=dit5R0BYWm8UWM&tbnid=j18l-JNGckdKpM:&ved=0CAUQjRw&url=http://goodthingsltd.wordpress.com/&ei=_n8LUY_PHNOR0QWO84CABQ&bvm=bv.41867550,d.d2k&psig=AFQjCNG72rQ5kduYXTNqkYgMOBhJT5sQwg&ust=1359794426417445
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 Qualification: all learners will be completing the same qualification. Operational 

Services Level 2 

 

In order to effectively measure what IAG is being given and its effectiveness I will have to 

use a mixture of qualitative and quantitative data. I will use quantitative data to measure 

progression rates for each Tutor. This will be in the form of numbers during the same time 

frame. I will then produce a narrative questionnaire with open questions to enable me to 

understand what IAG has been given at what stage directly linked to the learner.  

I am hoping by analysing the responses I will see which Tutor is consistently giving quality 

advice which I predict will be the tutor with the highest progression rates. This will confirm 

the importance of IAG and enable me to look at best practice and standardise the approach 

for the company so that all tutors can achieve similar progression rates.  

I was at first going to measure the amount and frequency of the advice given which would 

have been quantitative but I realised this would not mean it is quality and effective advice. 

The tutor may be telling the learners everyday what they should do, which may result in low 

progression rates, but another tutor may be allowing learner exploration of progression, 

allowing them to make their own decision, less often, but resulting in higher progression 

rates. From this, I understood it had to be qualitative.  

From analysing all the above I have decided to complete my action research on:  

Do progression rates relate to the level of or quality of IAG given by individual tutors? 

 

Existing Literature 

Prior to starting my action research project I carried out some extremely valuable reading of 

various extracts and books. This enabled me to fully understand and question my project in 

order for me to produce results which would allow me to empower my organisation with 

positive change.  

The readings I found useful were: 
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Adams, J & Hayes, J, & Hopson, B (1976) Transition - understanding and managing personal 

change, London: Martin Robertson & Co. This relates to transitional change and how an 

individual may respond or react. I was able to relate this to the individual learners and 

concluded that my project looking at IAG must include researching the quality of IAG to 

ensure it was personal to the individual and fully met their needs. If the IAG isn’t quality or 

we do not help them and the learner is in a transitional position that they are not ready for 

change then the IAG will be ineffective and of poor quality.  

 

Barnes,A, Bassot,A, Chant, A. (2011). An introduction to career learning and development 

11-19. Abingdon: Routledge. I found this reading the most useful and insightful out of all the 

extracts that I read. The different theories of career learning made me realise the varied 

approaches to IAG and how every young person is different and has different needs, which 

is why it is vital for personalised IAG that focuses on quality. This is one reason my project is 

researching the quality of IAG given to ensure that it is the correct method for the individual 

and focuses on their needs with regards to their career learning. 

By understanding different theoretical approaches to career learning it gave me an insight 

into how people make decisions and the reason behind them to provide an individualised 

approach. It is important to understand past and present approaches to form opinions as to 

what is more suited to each industry, society and today’s ever evolving and changing career 

climate, and with a changing society comes new research which will further enhance the 

support available to clients.  

Cohen, L, Manion, L, Morrison, K. (2000) Action Research taken from Research Methods in 

Education. London: RoutledgeFalmer. This gave me an insight into action research projects 

and how effective they can be if the correct approach and follow up is performed. I was 

particularly moved by the quote mentioning empowerment and I wanted to achieve this 

with my project. Not only was I empowered myself to produce an effective project but I 

want to empower staff within my organisation with my findings to improve our IAG 

provision.   

 

Furlong, A.,Cartmel,F. (2007) Social change and labour market 'transitions' taken from 

Young people and social change . Maidenhead: Open University Press / McGrawHill. I found 
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this interesting as it gives an overview into the history of the labour market, particularly 

focusing on young people. It explains the effects of politics on youth unemployment and the 

policies that have been put in place to increase levels of employment such as working 

schemes and training programmes much like the apprenticeship programmes my 

organisation offers, with the latest scheme being NEET. It also discusses future prospects for 

young people and the relationship between opportunities and their sociological position 

which is extremely apparent. This is extremely important with regards to IAG and made me 

understand that as an organisation our current approach needs to expand to include less 

advantaged young people that may not be currently aware of the opportunities of 

apprenticeship programmes due to various reasons.  

 

Hodkinson. P (2009) Understanding career decision- making and progression: careership 

revistited, career research and development. This relates to Barnes et al. (2011) and the 

discussion of career learning theories. Hodkinson. (2009) explains that society has a 

prevailing power over the individual with regards to career choices. Although research 

supports this and in many cases young people will conform to what their society dictates. 

This is mainly due to the fact that influential factors such as careers advice and support have 

not been present or did not inspire the young person to feel confident about making a 

decision. 

 

In understanding this theory it is clear that all associates to the individual such as parent, 

peers, teacher, family, CLD professionals have a vital role in providing support and advice to 

the individual and unless this support is given in full the individual will conform to society 

which may result in them not reaching their potential. But equally we must not presume 

that an individual from a certain background will not wish to pursue a certain career just 

because it is what their society dictates, they may thrive in this role or be suited to it and be 

very happy with their choice. This can be applied to the IAG given and by understanding the 

importance of the role we possess as CLD professional we can help individuals make 

decisions and access pathways that they require. This will be implemented in relation to my 

results to ensure we inspire young people.  
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Irving, B,A, & Malik, B. (2005), Critical Reflections on Career Education and Guidance: 

Promoting Social Justice within a Global Economy. Abingdon: RoutledgeFalmer. I came to a 

realisation with this reading that our equal opportunities agenda driven by government 

legislation and Ofsted in particular is in fact flawed. Although as IAG practitioners we aim to 

give everyone the same opportunities regardless of their social background or situation, 

class structure must exist in order for the labour market to grow. We can however ensure 

that we provide consistent and realistic IAG for the individual and ensure that they have 

access to the qualifications they need for a particular job. I will use this to ensure that we 

focus on the individual and guide them in direction that they want to travel with regards to 

their career journey.  

 

Noon, M and Blyton, P (2007) The realities of work. Basingstoke: PalgraveMacMillan. This 

reading was useful as it discusses how local political policies and multinational strategies 

influence job opportunities and in particular how work is performed such as flexible working 

hours or transitional jobs. It is vital that as an organisation we remain employer responsive 

as they are leading the way in their sectors and have the opportunity to directly influence 

job opportunities. We must remain flexible as the demand for specific skills change and 

provide training to meet the needs to the changing employment market.  

 

Rotter, J.B. (1996) Generalized expectancies for internal versus external control of 

reinforcement, Physchological Monographs. This was discussed and summarised Barnes et 

al. (2011). It explains the locus of control theory and that people either have a strong 

internal locus of control, whereby people feel completely in control of their decisions and 

future, or a strong external locus of control, whereby people feel peril less and that they 

have no influence of what happens to them. This broadened my opinion into how people 

approach training or employment and that people who do not feel in control may simply 

find it extremely hard to make a decision, even though you think it is the right one for them, 

they may not be ready for it or posses the skills to make a decision. It is important to 

understand this as the IAG we give must be for the individuals benefit and must not be 

forced upon them.  
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All these pieces of literature were extremely useful and insightful and will aid me in 

understanding how to implement and approach IAG and look at what we currently do to 

help learners make decisions after their qualification but none of them address the 

frequency of discussions with an individual. They do discuss the quality of what should be 

discussed and suggest various approaches and understanding towards an individual so I 

must look at both the quantity of IAG sessions in relation to frequency and also the quality 

of what is actually discussed with the learner to determine how to improve our IAG and 

increase our progression rates. 

My hypothesis is that I believe the quality of IAG has an effect on progression rates and the 

more detailed IAG we discuss with the learner will lead to higher progression rates based on 

the above literature and various theoretical suggestions of how people make decisions. I do 

not think the frequency of IAG will have that much of an impact on progression as no 

literature discusses how often an individual should analyse themselves.  

Based on this, the question I want to explore is: Do progression rates relate to the level of or 

quality of IAG given by individual tutors? 

At present we have a standardised approach to IAG at the start of a learner’s course. All 

Tutors follow the same format and it is delivered consistently at the start of the course. 

Within this IAG it discusses opportunities, careers, how to access information and what the 

next stage is. This gives the learners an insight into what apprenticeship they are about to 

undertake, expectations and outcomes. The standardised IAG format has led to consistent 

numbers of learners starting their first apprenticeship programme in relation to the tutors. 

This is measured in numerical format with the number of people attending the IAG session 

and the percentage of people who then start an apprenticeship.  

Throughout the rest of the learner’s course and upon completion we have not standardised 

the IAG and it is purely reliant on the tutors own knowledge and experience of IAG, what, 

how, and when it is delivered. 

This has led to inconsistent progression rates between the different tutors which should not 

be the case.  
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I will be looking in detail at the IAG each tutor gives and the relationship it has to their 

progression rates with the hope to standardise the format to ensure all tutors have the 

potential to achieve the same progression rates and that the learner receives the 

appropriate IAG. 

Methodology 

In order to conduct this action research project I first had to look at appropriate 

methodologies. To do this I needed to identify learners with common factors such as: same 

length of time on programme, same organisation, and same programme to decrease the risk 

of anomalies in my results and to gain accurate results. I also identified that only including 

staff who have been employed for a similar time period should give accurate results as the 

new staff may not have had the full training on IAG. 

I chose to look at three learners per skills tutor and looked at a total of four skills tutors in 

four different regions. All participants will need to be contacted first to explain what I was 

doing and my aims so they understood and could participate fully and willingly. If I was not 

to contact them I believe that it may have caused issues and they may have been unwilling, 

so it was vital I gave them the decisions to participate or not and gave them the option to 

opt out to ensure my project could be completed fully.  

I will complete this project over a period of 3 months to give me adequate time to research 

and gather my findings. This will give me the opportunity to ask a range of learners at 

various stages throughout their qualification and time to re visit and further interview if 

required.  

The first method I will complete will be to gather the numerical data of progression rates for 

the four skills tutors I have chosen to research. With this data I will be able to determine the 

difference in progression rates between each tutor. The next step will be to identify why. I 

will have to identify and eliminate the external influencing factors that could lead to 

inaccurate results and identify three learners per skills tutor who all have the common 

factors stated above. I will eliminate external influencing factors so that my results are 

accurate and controlled.  
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I will then establish and record the number of interactions on IAG between the learner and 

tutor and format this in a simple table and graph. From this I will see the number of 

interactions and if they have any influence on learner progression rates.  

The next step will be to record data from the learner on the type and style of IAG received 

which will show the quality of these interactions and what is being included in the sessions. 

This could be collated in numerical format with quantitative research but this would have 

only produced subjective results which would not have enabled me to understand how the 

IAG they had received had affected their decision to progress or not. 

I decided I needed to produce a narrative questionnaire which enabled the learner to give 

honest and open answers which could be recorded to produce qualitative data. To ensure 

the questionnaires are completed to the same standard I will complete them with the 

learners myself over a period of six weeks. However upon reflection the open questions I 

created could be asked by anyone as they allowed the learner to answer in their own way 

and was not led by the interviewer. With this type of questionnaire I need to consider 

ethical issues that may arise due to the openness of the questionnaire and possible 

responses. I must keep all feedback private and confidential and only use it for the purpose 

of my project so the learners do not answer under false pretences and I must also comply 

with the Data Protection Act. I must consider that my results may highlight performance 

with staff and identify those that are underperforming in relation to others as I will be 

comparing rates between skills tutors so must be sensitive with this information. I must also 

consider that my questions and the interview may reveal personal issues with an individual 

that may cause psychological harm so must be prepared to support and refer them to a 

professional if required.  

I will then interpret the feedback which will be open and constructive. I will then collate all 

the feedback logged and highlighted common key words. I will firstly relate them to the 

skills tutor so I can see the quality of IAG given and then relate the responses to the tutor. 

From this I hope to see if the quality of IAG delivered has an effect on progression rates.  

The final stage will be to bring all my data together to look at tutor progression rates in 

relation to the level of and quality of IAG given to the learner.  
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Throughout this project I am recording both numerical data on spreadsheets and also 

feedback in word format on a word processor. I will monitor the data regularly by imputing 

the latest findings and comparing my results at every stage so that I may identify a 

conclusion emerging or identify the need to further explore an area.  

I will avoid biased results by using a range of skills tutors and learners that are picked by me, 

and by completing all the learner interviews myself so that the skills tutor does not have any 

influence on the learners’ answer as they are aware it may affect their results.  

Looking at my methodology my investigation has a mixed ontology because the progression 

rates and number of interactions are objective and quantitative, whereas the research on 

the quality of IAG offered is very subjective and qualitative.  

My methods support the action research principles as I have included all stages of planning, 

action, monitoring and reflection. This will lead me to a unbiased result due to being fair 

throughout the whole process and not including myself in the research but using others.  

 

Results 

Below is the numerical quantitative data showing progression rates relating to each tutor. 

I found that Candidate C consistently achieved the highest progression rates and Candidate D 

consistently achieved the lowest progression rates. This gave me a starting point and I 

predicted that Candidate C gave more frequent and better quality IAG than Candidate D, but I 

was interested to complete the rest of my research to see if this was true or not. 

Progression Rates 

 

Learners  

Candidate A 10 6 12 

Candidate B 6 4 4 

Candidate C 20 16 22 

Candidate D 4 5 6 
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I next looked at the frequency and number of interactions that involved IAG throughout the 

learners qualification. My findings were very interesting as my prediction that the tutor with 

the highest progression rates would have the most number of interactions, but this was not the 

case. 

From these results I could clearly see that the number of interactions was very similar for 

every tutor, this means that the number of interactions does not have a direct effect on the 

learner’s decision to progress their learning or not.   

 

Candidate 

A Number of interactions  

Learner 1 3 

Learner 2 3 

Learner 3 2 

Learner 4 4 

Candidate 

B   

Learner 1 2 

Learner 2 4 

Learner 3 5 

Learner 4 4 

Candidate 

C   

Learner 1 4 

Learner 2 4 

Learner 3 3 

Learner 4 5 

Candidate 

D   

Learner 1 1 

Learner 2 2 

Learner 3 4 

Learner 4 4 

 

The next stage in my research was extremely important to my initial aim of the project as the 

data was showing that the number of interactions did not play a part, so the quality of IAG 

must be paramount to the learner making a decision.  

To determine the quality of IAG, I produced a narrative questionnaire.  The learner’s answers 

were logged and I picked out key words to summarise my findings. The key words I picked 

Average Number of IAG Interactions 

Candidate A 3 

Candidate B 4 

Candidate C 4 

Candidate D 3 
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out were negative, constructive and positive to ensure I had a full picture of their opinions 

and what they thought about the quality of IAG received. 

Collaborating the narrative questionnaire and qualitative data took longer than I had 

originally planned as the feedback was extremely detailed, lengthy and I had completed the 

questionnaires on a one to one basis. If I was completing the research again I would conduct a 

semi structured focus group which would also allow for open feedback to be given. 

Below are my findings: 

Tutor Key Words 

Candidate A Opinionated, told us, helpful, quick  

Candidate B Brief, too quick, not helpful, I wasn’t sure what to do 

Candidate C Detailed, interesting, varied information, great, friendly, gave me the choice 

Candidate D Dictated, not many options, own opinion 

 

Above are the key words picked out that commonly occurred throughout the narrative 

questionnaires and made for very interesting reading. 

Overall Candidate C had the most positive comments and his learners were extremely 

positive towards the IAG that he gave. They all spoke about the fact that Candidate C 

empowered them to make their own decisions and they felt in control. Candidate A, 

Candidate B and Candidate D had varied comments but overall the learners felt that the IAG 

given wasn’t personalised enough and they thought that they weren’t given all of the options 

available to them.  

The quality of IAG given clearly has an effect on the progression rates. The better the quality 

of IAG given the more likely the learner is to progress their learning. This has no direct 

relation to the number of IAG interactions, as long as the IAG is of high quality it does not 

matter how many times this occurs.  

 

Conclusion 

 

My results conclude that we need to change our approach to IAG during the learners programme to 
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ensure it focuses on quality to include: empowering the learner to make their own decision, giving 

them lots of options, making it interesting and having a friendly and open approach. 

This relates to Barnes et al (2011) which discussed the importance of having the ability to self 

analyse which builds self confidence to experiment and not fear failure, ultimately leading to the 

learner being able to make their own decision.  

The successful IAG provided, allowed learners to self explore their own options which lead to making 

a decision when they were ready.  

I found that the number of interactions of IAG had no major influence on progression rates as the 

results were very similar for all 4 tutors irrespective of their progression rates. The tutor with the 

highest progression rates had performed a similar number of IAG interactions compared to the tutor 

with the lowest progression rates. This confirms that the number of interactions was not important 

to the learner being able to progress. I therefore had to focus on the quality of IAG given to the 

learner. This was determined by feedback and questionnaires in which I recorded the results in 

written feedback of what the learner said about the quality of IAG. I found that the greater detail of 

IAG with the focus being on the learner making their own decision had an impact on progression 

rates with higher progression rates in relation to less detail and the tutor only imparting their 

opinions having lower progression rates. This confirmed the importance of the quality over quantity.  

To ensure that I use my results and findings to influence and improve our organisation, it will be 

explained and discussed with all tutors so that they can incorporate it into their IAG sessions. I have 

kept the name of the tutors anonymous in relation to the results for confidentiality and to avoid any 

conflict or unfairness. 

 I will suggest that a minimum of 4 IAG sessions take place throughout the learners programme but 

the focus will be on quality and encouraging self analysis. The suggestion of 4 IAG sessions comes 

from the results of number of interactions and the average number delivered. The actual average of 

the averages was 3.5 but we must deliver complete sessions so I decided that 4 sessions was best.  

I hope that by focussing on the quality of IAG given to the learners will lead to the potential of each 

tutor being able to achieve higher progression rates as it will allow the learner to make their own 

decision which is ultimately paramount to IAG, self development and transitional change.  

To improve the quality of IAG I will complete staff training and standardisation based on the 

feedback the learners gave and my results, which will include: 
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 How to ask open questions 

 How to give IAG without giving your own opinion on what you think is best 

 How to get the learner to talk through their past decisions and future aims 

 How to build trust and rapport during an IAG session 

 How to make it learner focussed 

 How to encourage them to make their own decision 

 

I will carry out the staff training online with webinars to discuss the results and explain the aims of 

IAG to include the impact of increasing progression rates. I will do this online for ease of access as 

we have tutors accandidate A England and Wales and it will be difficult to get them to travel to one 

location as well as a cost impact to the company. 

 I will carry out standardisation face to face in each region with the tutors attending their own group 

meeting. During this standardisation I will look at existing IAG, confirm aims of new IAG, how to 

deliver an IAG session that is learner focussed and meets the listed above aims. I will encourage staff 

to practice on each other and get them to understand the impact of IAG and why it needs to be done 

this way to benefit the learner so they feel the difference. This is why this session is required to be 

face to face for the interaction between staff and to have maximum impact. 

I can then record how successful the session was in relation to staff understanding the process and 

their performance and determine future training and standardisation sessions. 

 

I predict that CPD training will be required every 3 months to update and confirm how to carry out 

IAG sessions so the emphasis on quality if not lost. This will ensure it is consistent and that there is 

maximum impact on progression rates by delivering 4 quality IAG sessions during the learners 12 

month programme.  

 

I will monitor progression rates by recording the numerical data of the number of learners that 

progress each month and quarter with the aim of seeing an increase over time. The significant 

increase will be in 12 months time when each learner has had a minimum of 4 quality IAG sessions 

during their programme. But I would hope to see a small increase within a few months as the quality 

of IAG improves with our existing learners. 

 

Ultimately I will change future practice to support government strategies by increasing the number 

of young people on training programmes and ensuring we provide personalised IAG that will benefit 

the individual.  
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I have answered my original aims, but to confirm the results I would suggest that a wider number of 

participants is used. I was only able to interview 16 learners due to the time period and the fact that 

I completed all the interviews myself to ensure consistency for my action research project.  As the 

questions were written and structured I could ask staff to complete them which would increase the 

number of learners that could be interviewed due to the time available of using other staff. 

If I was completing the research again and could not use other staff for the interviews, I would 

conduct a semi structured focus group which would also allow for open feedback to be given with 

effective use of time. 

To further confirm the outcomes and identify any further areas of research that may be related to 

geographical factors and labour market opportunities in regions. This thought is based on the fact 

that I know in certain areas such as Manchester and Birmingham we get less people applying for 

apprenticeships than in areas such as Oxford. It would be interesting to identify why this is occurring 

in relation to the IAG they receive.  

I have learnt how to successfully carry out an action research project and have learnt the importance 

of adapting based on findings and realising the need to improve the research to gain accurate 

results. I have also learnt how valuable it is to read related literature beforehand to understand 

possible theories and suggestions so that I could apply them to my findings and results.  

To further improve my skills I need to be more open to adapting my research as stated by McNiff 

(1988) who illustrated the spiral approach and explained that research may go off on a tangent to 

the original plan. My research did not do this but upon reflection this may have been due to the fact 

I did not really let it as I have identified I could have looked into regional issues and IAG with regards 

to opportunities or conceptions and opinions regarding apprenticeships. The project would have 

related to Hodkinson. P (2009) which explained that society has a major influence on people’s 

decisions in life so it may be that in regions with low progression or sign up rates that they have a 

low opinion towards apprenticeships and do not value them as recognised career options.  This 

would have been a longer project so for the purpose of this I decided not to let it spiral but in future 

I will allow it to naturally develop.  
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APPRENDIX 1 

Learner IAG questionnaire. 

To be carried out by Laura Foot for the basis of my action research project to ensure that all 

data recorded is accurate and non bias. 

I will interview 16 learners (4 learners per tutor) who have completed their 12 month 

programme with my organisation and have received as a minimum 1 IAG session at the start 

of their programme and 1 IAG session at the end of their 12 month programme. 

All answers will be recorded in writing by Laura Foot and all names of learners will be kept 

confidential. Your views and comments will be anonymous. 

1. What is the name of your tutor? 

2. How long have you been on programme?  

3. Can you confirm again how many, in total, IAG sessions you have completed with 

your tutor? 

4. At what stage during your programme were these IAG sessions completed? (start, 

middle, end) 

5. How were the IAG sessions delivered? (1-2-1, group, quite room, busy cafe) 

6. What is your overall opinion of the IAG sessions? 

7. What type of things did you discuss with your tutor? 

8. What type if information were you given? 

9. What type of advice were your given? 

10. What type of guidance were you given? 

11. What type of options did you feel you had available to you after the IAG? 
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12. How were you able to make your own decision about qualifications or careers after 

each session? 

13. In what way did you find the IAG sessions helpful/not helpful? 

14. How were you made to feel during and after the IAG sessions? 

15. What could we do to improve our IAG sessions for you? 

 

 

 

 

 


