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Part one - Introduction  

The purpose Of Action Research is that it is a process of deep inquiry into one's 

practices in service of moving towards an envisioned future, aligned with values. Action 

research is the systematic, reflective study of one's actions, and the effects of these 

actions, in a workplace context. As such, it involves deep inquiry into one's professional 

practice. The researchers examine their work and seek opportunities for improvement. 

As designers and stakeholders, they work with colleagues to propose new courses of 

action that help their community improve work practices. As researchers, they seek 

evidence from multiple sources to help them analyze reactions to the action taken. They 

recognize their own view as subjective, and seek to develop their understanding of the 

events from multiple perspectives. The researcher uses data collected to characterize 

the forces in ways that can be shared with practitioners. This leads to a reflective 

phase in which the designer formulates new plans for action during the next cycle.  

Action research is a way of learning from and through one's practice by working through 

a series of reflective stages that facilitate the development of a form of ‘adaptive’ 

expertise. Over time, action researchers develop a deep understanding of the ways in 

which a variety of social and environmental forces interact to create complex patterns. 

Since these forces are dynamic, action research is a process of living one's theory into 

practice. 

Below is an example of a planning cycle that can be used when doing Action Research. 

 

If I was to evaluate this model I can see that when you have a subject of action 

research, you clearly see that it is the actions taken, the resulting change, and the 

theory of change that is held by the persons enacting the change. Over time, the action 

researchers can also often extend the arena of change to a continually widening group of 

resources and theories. This form of research then is an iterative, cyclical process of 

reflecting on practice, taking an action, reflecting, and taking further action. It is an 

ongoing thing therefore; the research takes shape while it is being performed. Greater 

understanding from each cycle points the way to improved actions and benefits you as 

the researcher into your understanding. 



I have thought about a possible area of research that would be of interest and benefit 

to me as a teacher. I decided to look into and research the sometimes 'misunderstood 

behaviour of students with Special Educational Needs (SEN) and Emotional and 

Behavioural difficulties, within the classroom', and studies into if the students with 

SEN/EBD should be taught separately from other students.  

 

The research would involve the factors of how teachers work with the perceived (EBD) 

‘difficult students’ that possibly don’t want to learn in class, due to their SEN and how 

their considered ‘poor’ behaviour can affect the rest of the class and teachers not know 

how to deal with appropriately.  

 

I feel that as a teacher this is an important factor in teaching, no matter what age 

group you are with and where ever you are in the world, you need to be aware of how to 

deal with these challenging situations. The perceived ‘bad behaviour’ can be just one or 

two individuals in a group, but it can have an effect on the whole classroom atmosphere 

in a most negative way. Sadly sometimes teachers feel as though the students should be 

sent out of the class and work separately somewhere else or the students with SEN 

taught with their 1-1, but I am a firm believer in inclusion all the way, and this is what I 

chose to research – the pros and cons of having students with SEN in a classroom, and 

to share this knowledge for other teachers to learn and understand them better. 

 

I feel that as teachers you need to understand and learn to deal with students with 

SEN/EBD in an appropriate way, and that’s just by not being naive, it’s all about being 

aware and maybe even doing some research themselves. You have a responsibility as a 

teacher to find out as much as you can after you are spend a year plus with these 

stude4nts, up to 5 years if in a secondary school. 

 

The research that I would like to look at is how a teacher how you deal with it on a daily 

basis so as not to create a negative effect to the child and to other students in the 

class, and to also assist all of the class to understand some of their classmates ways. 

Sometimes students with SEN can be excluded from every day classes and some 

teachers feel as though they should be taught separately – my research is all about 

integration and how they students with SEN has every right to be within the classroom 

and taught exactly the same way as the student without SEN. I am actually proposing 

that ALL students with SEN/EBD be taught in a mainstream class with all of the other 

students – some people have different views and reasons such as: 

 
Negative/Problem areas of having students with different needs, within a classroom, is 

that it can be distracting to others, if effects your role in the class as the teacher and 

can take away some of your delivery time. It can sometimes cause you to lose the flow of 

your teaching and all of the learning objectives may not be met at the end of the 

session. It can also be confusing to other students why certain students behave in this 

way and can sometimes give ideas to others I have witnessed in classrooms, as the 

teaching assistant, things such as students:- 

1.The students are talking back or laughing at teacher when spoken to  

2.The student appearing unaffected by what teacher says or does and the behaviour not 

changing 



3.Claiming that the teacher is being unfair in what they are saying or doing when 

challenging their bad behaviour 

4.The student can have poor relationships with peers due to their behaviour in and out 

of the class 

5.Often emotional with little self control and difficult to talk to 

6.Blames others for their actions and takes no responsibility for their own actions 

Positive areas are the fact that without being around students with such needs, us and 

the other students, they do not get to tactually learn to deal with students who learn 

differently. They don’t get to see what good qualities they do have, they don’t get to see 

what skills they may have that are exceptional and they don’t get to have to opportunity 

to show pastoral and support to these learners. Excluding them to work elsewhere to 

makes it seems like they have done something wrong – and they haven’t. But I am fully 

aware that this type of response is not always down to their ‘bad’ behaviour, it’s because 

they are struggling to know any type of different way and just need to be explained to, 

supported and understood. They are entitled to inclusion of the same teachings and 

same classroom as the other students they just need their teacher to be mindful of 

their needs, accept them, and include them to the best of their abilities. 

Over a 2 year period I looked at this case through my present teaching environment and 

this is why the reasons for my choice of research are slightly personal.  

I initially started out working with teenagers in secondary education at the age of 24 

years of age. This felt, at the time, that this was quite young, and I often felt as though 

I was closer in age to many of the students that I worked with due to their maturity. I 

started in the SEN Department working as a 1-1 with 2 students. One had ADHD. ADHD 

stands for attention deficit hyperactivity disorder and it is thought to be caused by a 

chemical imbalance in the brain that affects the parts controlling attention, 

concentration and impulsivity. This means a child’s behaviour can be anything from being 

‘very dreamy’ (or unable to pay attention) through to being ‘always on the go’ (or 

hyperactive). This was one student that I spent my first year of teaching supporting 

through classes. The other student was partially deaf. As a 15 year old boy he found it 

challenging sometimes and this also like the student with ADHD could often ‘play up’ and 

misbehave in class. Even though I didn’t let onto other students why I was in the 

classroom working with them on a 1-1 basis, (student confidentiality), they could see 

sometimes that their behaviour was ‘different’. 

I want to find strategies and ways in which should situations like this arise, what is the 

best and most appropriate form of action for yourself as the teacher, for the particular 

student and the other students in the class, causing least and minimal distraction and 

fuss as possible, and that they still remind included within the same classroom as the 

other students.  

This is important knowledge especially for new teachers working with students with 

SEN, as I have seen in my experiences, although teachers are qualified to teach, they 

may not have had specific firsthand experience of working with students with SEN. but 

also existing ones as well. But also for the student I feel as though this area needs to be 

researched to help others have some understanding of ‘them’. 



 I have seen them so often misunderstood and not always able to explain their actions, 

so consequently has landed them into trouble and perceived as ‘naughty’ and having bad 

behaviour. Because sadly there are consequences for their actions within the classroom 

due to the way that they may behave such as -  

 Interactions with other people are very negative therefore the student feels 

frustrated. 

 Low self esteem has made him try to get attention and assert himself defiantly 

in an unacceptable way 

 This student wants to be disliked to reinforce negative self view 

 The student is trying to satisfy the needs for power and belonging therefore 

appropriate methods of doing so need to be presented 

As a teacher you have a duty of care for your students and you want to ensure that 

their behaviour is dealt with but in an appropriate way and manner so as not to have a 

negative effect on their future. Some of these students may have 'emotional and 

behavioral difficulties' which is used to describe ways in which children/young people 

that have difficulty controlling their behaviour and emotions. Their ability to learn is 

affected, and they may also find it hard to operate in a social setting. Children with 

emotional and behavioural difficulties can make it hard for school/college staff to build 

up relationships with them, yet opening positive channels of communication is the main 

way of reaching them. It takes time and patience to communicate with an 

uncommunicative pupil/student, or to try to understand the disturbed pupil/student who 

disturbs the whole class. 

 To do this research and greater my knowledge in this field will benefit me in my own 

teaching because to study this area will only help me improve my game and remember 

how understanding that I need to be and patient as a teacher and facilitator. It will 

allow me to be prepared should any situations arise like this again in the future of my 

teachings and deal with it all in the most sensitive and professional of ways. I will have 

enough and continue to gain, enough knowledge and information, on how to deal with such 

given situations. The department of Education released this statistics about improving 

discipline and being aware of it. I feel as though some of this could be down to students 

with SEN or those yet diagnosed: 

 Nearly 1,000 children are suspended from school for abuse and assault every 

school day. 

 Persistent disruptive behaviour accounts for nearly a third of all cases of 

permanent exclusions in secondary schools. 

 Major assaults on staff have reached a five-year high with 44 having to be 

rushed to hospital with serious injuries last year. 

 False allegations have been made against one-in-four school staff by a pupil. 

One-in-six have had an allegation made by a member of a pupil's family. 

 Two thirds of teachers say bad behaviour is driving professionals out of the 

classroom. 

 One in four children has been bullied at school and one in five has been victims 
of bullying outside of school. 



(Department of Education, 2010) 

Action research is appropriate for this study because I feel as though as a professional 

you need to be consciously aware of all eventualities within the classroom and be 

prepared of working and dealing with students with all different needs, SEN, cultures 

and backgrounds. It can feel quite daunting sometimes when you first stand up in front 

of a new class of students, and knowing students as well as I do, especially teenagers, 

well actually young ones as well, and that they will often try and play you up as the ‘new’ 

teacher. They may refuse to listen, find it hard to listen, be of a lower ability than 

other class friends, or have a SEN – whatever the reasons are you need to be prepared 

and ready equipped as you as a class teacher have a responsibility for all of the students 

in that classroom coming out with the same learning’s and understanding. Students with 

these difficulties call for special educational provision to be made for them. These can 

include emotional and behavioural difficulties, sensory and physical impairment, 

difficulties with communication and interaction, as well as attention deficit and 

attention deficit hyperactivity disorders, Tourette's syndrome and autism. 

 

Part Two 
A theoretical Underpinning for Action Research 
in Education 
 
I found on a website, www.atl.org.uk that as many as ‘one in five children may at some 

time need extra help with their education because they have special educational needs 

(SEN)’. SEN is perceived if a child has significantly greater difficulty in learning than 
the majority of children of the same age, or has a disability which prevents or hinders 
him/her from making use of educational facilities of a kind generally provided for 
children of the same age in schools within the local authority area. Children are not 

regarded as having a learning difficulty solely because the language or form of language 

of their home is different from the language in which they will be taught. Special 

educational provision means educational provision which is additional to, or otherwise 

different from, the educational provision made generally for children of their age in 

LEA-maintained schools (excepting special schools) in the area.  
 

Some principles in place in schools presently are those such as Inclusion unit for 

students with SEN/EBD – where they can be taught separately by qualified SEN staff 

and with the support from teaching assistants. This is generally a separate annex part of 

the school building that accommodates specifically for the students who require 

additional time and patience from the teachers and the staff will be specifically trained 

and experienced in the necessary fields to accommodate the students learning – but is 

this the answer? (I don’t believe that it is hence my research and my own actual personal 

beliefs). 

 

Some ideas that have come into place over the last 10 years is ideas such as  having 1-1 

specialist teaching assistants, attending classes with the students with SEN, therefore 

still getting the interaction with others, allowing them see how others behave and work 

http://www.atl.org.uk/


and also allow the other students to respect, show compassion and understanding how 

others have different needs. This is exactly how I started in the profession, and I 

assisted 2 students who couldn’t attend class on their own due to behaviour, but I was 

there to assist and guide them to behave appropriately and correctly. Other ideas have 

been as mentioned earlier, inclusion or also home tutoring. The students would stay at 

home and a tutor who was specialised within the specific areas of SEN and also having 

knowledge of the current curriculum, would attend the students house and assist them 

in getting through the different key stages or their GCSEs.  

 

Issues over the years that have arisen are from parents who have complained that their 

child is not progressing and developing in the ways in which they should be. This could be 

down to their ability, their social interaction with others or as some parent’s feel, down 

to the teachers not teaching to the standards to which they feel their child should be.  

An interesting read was on the website www.greatschools.org where they show 

discussion about parents struggling with the situations that they are in with their 

children due to their child having SEN or behaviour difficulties: 

 

11/28/2011:  

"Our schools are teaching to the low-middle. They don't want anyone to "feel bad", so 

everything is dummied down. The learning disabled kids are thrown into the mix, and 

things are dummied down even more. We can't teach to the high end or above average 

kids - it would make the other kids feel bad. As for kids who don't do their work - well, 

it must be the teacher's fault. Give him another chance. Our schools are turning into a 

joke. No child left behind? How employable do you think half these kids are going to be? 

" 

 

12/19/2011:  

"I see a lot of complains, what I don't understand is why aren't parents helping with 

their children that are struggling with their school work? Why are YOU as the parent 

not tutoring your own child. Schooling starts at home, and as a parent you are your 

child's teacher. If, you child isn't doing well in school, blame the parent not the teacher 

or the school. Keep up with your kids work. It's your job, the teacher is there to teach. 

It's your job to make sure your child is learning. " 

 

These are taken from a website that are trying to create and enforce a new law and 

create solutions in the USA. They started a new law and here discuss the ‘What the No 
Child Left Behind Law Means for Your Child’. The No Child Left Behind law has brought 
sweeping changes to education across the nation. Since the No Child Left behind (NCLB) 
law took effect in 2002, it has had a sweeping impact on U.S. public school classrooms. 
It affects what students are taught, the tests they take, the training of their teachers 
and the way money is spent on education. This is perfect and shows that they are 

addressing issues and ensuring that no child, dependant in age, genre and ability – is not 

being left out and all matter. 

(From the website, their ideas) The law may help your child in two ways: 

 Your child may be eligible to move to a better school or could receive free 
tutoring. 

 Your school could qualify for grants to use toward attracting top-notch teachers 
or other school programs. 

http://www.greatschools.org/


So in the US things are being put into place for success. So - through the existing 

knowledge that I have I aim to formulate a hypothesis based on this info. ‘Can a student 

with SEN/EBD be taught in the same classroom as other students and learn equally as 

well and not affect the learning if the other students?’ I will now put into place a plan of 

looking, by researching my thoughts and seeing what is out there, through educational 

reports and internet research 

Part Three  
Doing Action Research  
So what I want to do is look at a range of appropriate methodologies for researching 

this hypothesis (should students be taught separately depending on it they have 

SEN/EBD – or that they should be taught in the same class and teachers be expected to 

educate themselves). 

 

These fit the principles of action research and will benefit my own research project as I 

get to see a variety of peoples thoughts on the matter. 

 

Case study 
A while ago I did a case study on a student that I initially met in Year 7, in a UK 

school. He was a student that had behavioural issues (undisclosed and 

discovered), and he initially arose our suspicion though his behaviour. Initially 

‘Stevie’ drew our attention to himself through the way that he behaved in the 

class. He was very unsettled, disruptive and had a short attention span! He would 

often get into trouble with the class teacher and be extracted by the LSA 

(Learning Support Assistant) and work in a separate room or just outside the 

classroom. This often caused more disruption as Stevie would not want to leave 

the class, then he would cause a fuss, and then when even sitting outside he 

would either keep looking back into the classroom and disturbing the other 

students working or interrupt the teacher teaching. This didn’t really work at 

all.  

 

Many teachers, as I worked in his class as TA, did not have a lot of patience 

with him and perceived him as a ‘naughty’ child and teachers would not 

understand the way that he behaved and why. They shoed very little patience 

and this was all that they saw: 

 

Things such as: 

 chatting to others 

 short attention span 

 Chatting to others during the class 

 restless 

 unable to write everything down from the board quickly 

 spellling very in accurate 

 frustrated when unsure of the answers 

 Angry when sent out of the class  



 

So when I joined the SEN department this was something that I became aware 

of. I made a conscious decision to ensure that I sat with him in the class to see   

that he copied the work down correctly from the board and correct. Also I 

ensured that he followed the classroom rules by constantly reiterating them to 

him so that he was very clear what the expectations were of him in the 

classroom. As time went on and parent’s evenings arose, I discovered that Stevie 

was a student’s of 5 other siblings. They did not have a mother, and their father 

was illiterate. This knowledge made me feel as though the entire student would 

get was from us whilst at school, as regards to him improving his skills and 

maybe his behaviour. I knew that all the homework that was being set was 

probably difficult s=for Stevie to complete as he didn’t have his father to assist 

him at all and help him raise his National Curriculum levels in any of the work 

that he did.  

 

I could tell that from the exclusion from the classroom used to really upset 

Stevie. He felt punished. Even though he had to see a result of his actions and 

better his social skills, sometimes he just needed that additional support and 

words of encouragement that he ‘was able’ to do this, he was able to stay in the 

class and people believed in him that he could complete the class work.  

 

               So that was the focus during the 2 years that I worked with him, improving 

his behaviour, raising his confidence and self –esteem  and his reading levels. I 

did additional reading slots with him; unnoticed to him and praised him a lot with 

is successes. He was rewarded with simple things such as ‘penny’ sweets or 

certificates, but they worked. He was really happy with the way that we 

acknowledged that he was able to do this, slowly. Sometimes on some classes he 

would get frustrated with that fact he couldn’t do the work and others around 

him looked as though they found it so easy, but I would quietly talk to him 

before he go got himself into the state of explosion (which would result in him 

being sent out of the classroom). It was really all about getting to know Stevie, 

working closely with him and using praise and rewards for when he did work well. 

It was all about putting the self – belief back into him and teaching him the 

correct way to behave in the class. 

 

After a while, when he saw how others were behaving in the class, and as he 

matured, he began to see what was acceptable in the classrooms and how he 

could get to stay with his peers, was to follow the rules. This took about 2-3 

years to begin to see progress with his behaviour and a slight increase with his 

academic studies. As he matured and grew, he could become aware of what was 

socially acceptable for him in the class and how he was meant to behave, and he 

certainly had a lot more fun doing this.  

 

 

 



Questionnaire: 
So a way of collecting my data was asking a selection of people, males and 

females, with and without children, to see their view points (actually via 
Facebook). 

Below are the questions asked and their responses.  

(I asked my friends that I know that range from a varied professional level and 

also if they have children themselves or any experience of SEN). 

 

Question: ‘Should a child with EBD (Emotional Behavioural Difficulties), or SEN 
(Special Educational Needs) be taught separate from other students, or all 
together in the classroom? Please write your reasons and why’. 
 

Yes No Unsure 
 

‘Yes, because a 

disruptive student 

will take a lot of the 

teachers time away 

from actual teaching 

and the class as a 

whole will suffe’ – 

Gareth (no children) 

 

‘No - They should 

just have a 1-1 The 

teacher should judge 

when it is 

appropriate for 

separate teaching 

during the day i.e.: 

looking for triggers 

and preventing a 

situation’ – Charlene 

(mum of 2 girls, one 

partially sighted. 

She is a nursery 

worker)  

 

‘I guess it depends on their age 

and nature of their special needs 

but we think it's important that 

our daughter is learning alongside 

her peers as she's a very sociable 

child and will learn from her 

friends and follow their lead, but 

she does have a 1-to-1 who will do 

individual learning with her if 

she's struggling to concentrate or 

having a 'difficult' moment, the 

School are advised by an outreach 

Co-ordinater from a special 

school to help them deal with any 

issues, such as being disruptive in 

the classroom so they know how 

to either avoid it from happening 

or deal with it when it happens. 

She's not taking teacher time 

away from the other students 

because the council are funding 

that 1-to-1 full time...if anything 

the students benefit from having 

the extra member of staff who is 

there to help all of them when 

Jess doesn't need her, which is 

probably most of the time. Jess is 

only in reception class though so I 

can't comment on how it will 

affect the class later on, hope 

that helps a little ‘– Jacqueline 



(mother of 3 children, one has 
Downs Syndrome) 

 

‘Yes with special 

needs but 1 on 1 is 

essential. Think with 

end they should be 

separated as too 

disruptive and 

detrimental to other 

students learning’ – 

Michelle (mother of 
2 children) 

‘I agree with 

Charlene, Ella has a 

special needs girl in 

her class though she 

can be disruptive she 

has 1 to 1 everyday. 

these children need 

to stay in the class 

amongst there 

friends it gives the 

opportunity for all 

the children to have 

a better 

understanding’   - 
Fiona, (mother of 2 
children 

 

‘Everyone is different and I 

suspect there are many shades of 

grey here. Where do you draw 

the line?’ – Gareth (doesn’t have 
any children)  

 

‘Separated except 

for more social 

classes like Art, 

music and PE. They 

know they are 

different and the 

differences are only 

highlighted in a 

mixed ability class. 

Make them feel 

special in their own 

class where their 

needs are catered 

for specifically’ – Ali 
(mother of one and 
a teacher of 20 
years) 

‘As a mum of a SEN 

child who may I add 

has learning needs 

only it’s important to 

be taught in the 

same room as other 

peers. Keeping them 

away is unfair 

treatment they need 

to see how others 

behave to teach 

them right from 

wrong. Yes if 

behaviour is out of 

control take them 

somewhere quiet for 

a short while but not 

every lesson every 

day. For a SEN child 

it’s important to stay 

in mainstream 

classroom so they 

feel included not 

secluded and 

different they just 

 

‘It’s a tricky one...I don’t think 

children with SEN should be 

taught separately but maybe 

better if EBD students are 

because they can be so disruptive 

to other students work. I think it 

is hard to teach all students 

together and I don’t think it 

really benefits anyone. I guess I 

am saying teach separately’ – 

Caroline (Youth worker and 
Teaching assistant in SEN) 
 
 
‘I agree with Jo, sometimes the 

disruption of one child is so 

detrimental to the rest of the 

class that it affects everyone’s 

education.....that mostly applies to 

behavioural difficulties though. 

Sometimes it works well, it does 

depend’ – Annie (mother of 1 and 
a teacher) 



need a little extra 

support from time to 

time’ – Janette, 
.(teaching assistant, 
mother of 4 and 
one child with 
ADHD) 

  ‘I think there are pros & cons for 

both but it does depend on the 

level of EBD...for example if a 

child is persistently disruptive 

then there is a need to them to 

be educated elsewhere. One 

would have to consider the 

individual needs of the child. 

Hope this is helpful’.  – Jo (no 
children, a teacher of 15 years) 
 

 

Final  - Conclusion/Results 

From this questionnaire, I can see that there is a varied view point, in particular 

from those that have children and have experience in SEN either as a 

teacher/parent, to those that don’t, and also are aware how that it really 

depends on the situation in hand. Every child is different! Fact!  

That is why you cannot generalise and say that there is a definite answer to 

these questions. I too am experienced enough to know that there is not a 

definite answer to this questions, it was just worth putting it out there to prove 

this to see such a varied response. I can honestly say that even if more people 

had been posed these questions the results would still reflect the same 

thoughts and opinions. 

There will always be a mixed response to this question based on particular 

peoples situations, experiences and own personal situations. Some for the people 

that replied have made their comments from personal view points of having a 

child with SEN, whereas some of the people made comments who do not have 

children but have based their opinions on what the ‘assume’ to be the correct 

answer.  

There will never be any set conclusion on this question and you can ask a variety 

of people, professionals, parents etc this question, but it will, as I have already 

stated depend on circumstance and situation.  



 

 

Many of the comments are right on target, but the issue really is that Special Education 

is not really understood by those who view it from outside, and often by those with 

limited experience within the field. The breadth and depth of the challenges faced 

range from perceptual impairment to psychosis, and at times a combination of minor 

difficulties which are identified as multiply handicapped. There is a place for inclusion, 

but as mentioned, there is no one single approach, and often, the argument for grouped 

services such as classes and schools, in-district or out of district, lend to specialization 

which can work to better provide for the student. While there are many more issues to 

support either side, like nature vs. nurture, there is no clear cut winner. In my opinion, 

there is room for both, hence the "least restrictive environment" restriction and when 

applied correctly, the student ends up in a fair setting where his or her individual needs 

can be met, as opposed to one where he is treated as equally as his peers, and his needs 

are not appropriately addressed 

 

The information I have gained from these observations and trials of the SEN students 

out of inclusion and into mainstream classes will be qualitative only. 

 

 Quantitive methods  

Advantageous  

It allows for a broader study, involving a greater number of subjects, and enhancing the 

generalisation of the results  

It can allow for greater objectivity and accuracy of results. Generally, quantitative 

methods are designed to provide summaries of data that support generalisations about 

the phenomenon under study. In order to accomplish this, quantitative research usually 

involves few variables and many cases, and employs prescribed procedures to ensure 

validity and reliability  

Using standards means that the research can be replicated, and then analysed and 

compared with similar studies. Kruger (2003) confirms that 'quantitative methods allow 

us to summarize vast sources of information and facilitate comparisons across 

categories and over time'  

There can be personal bias which can be avoided by researchers keeping a 'distance' 

from participating subjects and employing subjects unknown to them 

Not advantageous 

It collects a much narrower and sometimes superficial dataset  

The results are limited as they provide numerical descriptions rather than detailed 

narrative and generally provide less elaborate accounts of human perception  

The research is often carried out in an unnatural, artificial environment so that a level 

of control can be applied to the exercise. This level of control might not normally be in 

place in the real world yielding laboratory results as opposed to real world results  

In addition preset answers will not necessarily reflect how people really feel about a 

subject and in some cases might just be the closest match.  



The development of standard questions by researchers can lead to 'structural' bias and 

false representation, where the data actually reflects the view of them instead of the 

participating subject.  

 

I feel as though this method doesn’t really prove to be advantageous here in this as we 

do not have actual numerical statistics to show anything, it is more based on peoples 

experiences and observations of their time within the educational sector.  

 

Qualitative methods are ways of collecting data which are concerned with describing 

meaning, rather than with drawing statistical inferences. We are now going to focus on 

qualitative data analysis. Let's start with simple definitions and explanations:  

In contrast to quantitative data, qualitative data does not simply count things, but is a 

way of recording people's attitudes, feelings and behaviours in greater depth.  

Qualitative data analysis is:  

 Often based on grounded theory practices (link to explanation of grounded 

theory) 

 Answers the 'why?' questions 

 Pays greater attention to individual cases 

What qualitative methods (e.g. case studies and interviews) lose on reliability they gain 

in terms of validity. They provide a more in depth and rich description. It can describe a 

situation which I feel at this moment in time is al that is needed as with SEN it tends to 

be all about observations, especially by those that have seen them previously in 

numerous situations before in the class, to be able to compare – hence my decision to 

ask their previous TAs to observe them now in main stream classes.  

 

The people involved will be those that are generally in the classroom with the classroom 

teacher as know from previous experience that any unfamiliar situations will ‘freak out’ 

the students and worry them. The people that would have initially supported them in the 

inclusion units or home tutored them will now be invited into the main school and into the 

classroom to be there for them but allow them to have opportunity to interact with the 

other students s well.  I feel as though the people that generally support them will be 

willing to participate in this ‘test’ to see how they get on as generally people that work 

and support in the SEN department tend to be very pro inclusion, and it is really down to 

the small minded, ignorance of some teachers that do no t want to or take the time out 

to, fully understand these students (sorry my passion is coming out here! But again 

speaking from experience and this is what I have witnessed). 

 

 I can minimise the risk of bias as regards to these students by treating everyone as 

equal. The students can have their 1-1 in the classroom, and at their side, or floating 

about the classroom if they need assistance in their understandings of the work, but 

also they can assist the other students in the class as well. This makes it a fair situation 

and can also please other students. Yes the focus is primarily on the student with SEN 

but if you make if less ‘full on’ ad allow them the opportunity to fit it and be accepted by 

others, this too can allow them to flourish as well. 

 

             The timescales that I will you use will be 6 months – to 1 year. It isn’t something that 

you can see quickly. Maybe you can assess better by doing baseline assessments of the 

students at the start of you classes and then assess them again at the end of the school 



year. With education and learning it isn’t something that you can notice progress in 

initially – but from a behaviour aspect that is something that can be observed and 

noticed over a smaller time scale. I think that it will be monitored as 2 separate issues. I 

feel as though with the right support behaviour can change very quickly – it is just 

maintaining it and keeping it sustained in my classes and other peoples.   

 

I plan to record and monitor very closely with the assistance of teaching assistants 

observations of the particular students. A daily record book will be completed on the 

particular students that I have selected as being my students that I know have SEN or 

EBD.  

 
 

Part Four 
Limitations and Criticism of Action Research  
Looking at the information I have using the methodologies I have chosen, I now present 

and analyse the data I have collected and see how it reads with different points of 

views and statistics: 

On the Eudutopia website (www.edutopia.org) they actually had an icon where people 

could take a vote to this question ‘Should students with behavioral problems be taught 

separately?’ 

 

They had 3 choices 

1. Yes. Teaching students with behaviour problems separately gives them the special 

attention that they require and it prevents unnecessary disruptions in regular classroom 

2. In part. We should mainstream these students into regular classrooms for a portion 

of the day, but should also spend time in special needs classes as well. 

3. No. We should not isolate students with behavioural problems from their peers 

except in the most extreme circumstances. Instead, we should include them fully in 

regular classroom.  

 

I of course voted for the last one – and I was happy to see many like mine. One login 

member of the site said: 

‘I don't think students with behavior issues be taught separately, yet teachers as 

parents as well give it a extra time and do some efforts to change their behavior 

problems. Intervention is necessary. Programs like Home Intervention System are 

beneficial to both parents & teachers and it can help you deal with a wide range of 

problems that children often encounter including; anger, substance abuse, school issues, 

self-esteem, arguing, motivation, interacting with family, and more’. 

 

NB- Some data that analysis this really vary from educational reports of teachers 

opinions 

 

‘Social problems and policies directly impact our educational agencies. In fact, our 
schools are "the mirror of society and family" (Elkind, 1995, p. 8’) 
Center for effective collaboration and practice’ 
 

http://www.edutopia.org/
http://www.shareasale.com/r.cfm?b=154893&u=346538&m=20328&urllink=&afftrack=


‘We strongly agree, and argue further that non-functional curriculum also may 
contribute to the fact that over 50% of student’s labelled SEN/EBD drop out of school 
(Wagner, 1991; Yell, 1996)’ 
 
‘Despite the fact that these students are labelled as having disturbances of emotion, 
Morse (1992) maintains that IEPs often totally ignore students’ emotional needs. 
Knitzer, Steinberg, and Fleisch (1990) pointed out the lack of school-provided 
counselling services and community mental health programs’ 
 
‘In regard to behaviour management strategies, Knitzer et al. (1990) observed that in 
too many EBD classes, there is an emphasis on a "curriculum of control." They argue that 
the primary focus in too many EBD classes is on obedience, and when obedience is 
lacking, punishment is administered’ 
 
‘One very important and controversial trend in serving students with EBD has been the 
most recent special education integration effort — full inclusion. The impact of this 
movement has generated great debate, sometimes scholarly and based on empirical data, 
and other times emotional and downright nasty (e.g., Webber, 1993)’ 
 
‘In addition, it appears that an instructional approach is seldom the basis for curriculum 
development in EBD classes. In an instructional approach, problem behaviors are viewed 
as deficiencies in learning: the result of a failure to learn more socially appropriate 
responses (Evans & Meyer, 1985; Kameenui & Darch, 1995)’ 
 
 

My findings and research shows that to be honest where ever I search I get positive 

feedback and it is felt nowadays that all students should in included. My findings show 

that it is a big issue worldwide and different people have different views on it.  

I feel still through this research that all students, irrespective of their disability, 

should be educated in mainstream schools. It’s very sad some of the ways in which 

people deal with some of these students  and subsequently, they often lose interest in 

teaching, dislike who they have become on the job, exhaust themselves applying 

ineffective strategies, and either get fired or quit. This is another of the factors that 

contribute to the shortage of trained EBD teachers. 

 

Read more: http://www.smh.com.au/opinion/society-and-culture/should-children-with-

special-needs-be-taught-in-a-mainstream-class-20110701-1gv3a.html#ixzz1iyth7qoM 

As my studies show how interesting it is to get a parents point of view, especially if they 

have s particular interest or understanding of the topics. I acknowledge that parents 

who choose special schooling for their child do so because it's the current best option 

for their child. I also acknowledge that there are many reasonable objections to sending 

all children with disabilities into our mainstream schools, but they are all problems with 

the system, not with the children. 

What are we teaching children in mainstream schools about lifelong inclusion as they 

watch the ''special'' bus take the ''special'' children to their ''special'' school every 

day? What are we teaching children with disabilities and their families about their 

worth by telling them they can't ''fit''? Is it any wonder that adults with disabilities 

http://www.smh.com.au/opinion/society-and-culture/should-children-with-special-needs-be-taught-in-a-mainstream-class-20110701-1gv3a.html#ixzz1iyth7qoM
http://www.smh.com.au/opinion/society-and-culture/should-children-with-special-needs-be-taught-in-a-mainstream-class-20110701-1gv3a.html#ixzz1iyth7qoM


struggle to find work in open employment, or have a real social life? Senator Sue Boyce 

is an LNP senator for Queensland and parent of an adult daughter with Down syndrome 

 

Part 5 
Final thoughts: Results and conclusions 
 

Having been a Special Education teaching assistant myself, I continue to support 

inclusion for all students in principle, I have been doing it long enough now to know that 

for many students, it is not working in actual practice. I know that as an individual I will 

continue to support and encourage all students to be in my classes and treat them as 

equal. I will continue to try and educate the other staff around me and try and advise 

them on strategies and ways of dealing with such situations and not to be fearful of 

them. I would also like to set up some type of training on EBD within my school or invite 

someone of expertise to come and deliver some coaching on working with students with 

EBD/SEN.  

 

A lot depends on the school/school system what students you work with and that have 

students with EBD. The educational side of this is that I have watched the reading and 

math levels of my older student’s drop every year they have been in high school. We test 

them every year, and their scores are lower every year. They do not always pass their 

GCSEs with high grades, or grades at all and their basic skills level are dropping, so how 

can they be benefitting?   So I feel as though from an educational standpoint, they are 

benefiting from inclusion. I believe that there are some students with disabilities who 

are benefitting from inclusion and when I am in the general education classroom, I find 

that the Special Education students are not the ones who will ask for help. The SEN 

students are learning a lot from the other students such as social skills.  

 

Many of the comments are right on target, but the issue really is that Special Education 

is not really understood by those who view it from outside, and often by those with 

limited experience within the field. The breadth and depth of the challenges faced 

range from perceptual impairment to psychosis, and at times a combination of minor 

difficulties which are identified as multiply handicapped. There is a place for inclusion, 

but as mentioned, there is no one single approach, and often, the argument for grouped 

services such as classes and schools, in-district or out of district, lend to specialization 

which can work to better provide for the student. While there are many more issues to 

support either side, like nature vs. nurture, there is no clear cut winner. In my opinion, 

there is room for both, hence the "least restrictive environment" restriction and when 

applied correctly, the student ends up in a fair setting where his or her individual needs 

can be met, as opposed to one where he is treated as equally as his peers, and his needs 

are not appropriately addressed 
 

…Nationwide we are facing a serious shortage of qualified special education professionals. The number of 

teachers specially trained to teach students with EBD is significantly less than the demand for such teachers; 

recent data indicate a shortage of almost 6,000 certified teachers for students with EBD (Advocacy in action, 

1995; Wald, 1996)…. 

 

 

I learnt during this research that there is a variety of opinions, and this is okay. I don’t 

think that I was expecting to find one definite answer as I know that as all educational 



professionals it really depends on the school that you work in, the support that you get 

and the experiences. I think that all I really wanted to do by studying this topic was to 

see what people’s opinions were, what experiences they had had and how they dealt with 

them, Also it was interesting to see that should you, as a new teacher, or existing one 

that was now in the position of working with SEN students, that there was a lot of 

research, guidance and advise out there for them.  

 

Areas that can I improve is to maybe start my own website that could possibly have 

advice and guidance from my own experiences. Or I could, within the areas I work, 

develop some type of guidance PDF handout, so as people could download and print off, 

as a handout to offer assistance. I feel as though with all of this, the more people that 

you can tale to or share knowledge with the better. On a website you can have a ‘online’ 

person that could answer and chat to you as regards to any questions that you may have, 

or again within your own community you could develop a more local website for that area 

or hold some type of informal meetings for anyone enquiring with dealing with any 

challenging classroom situations. What I found also helpful was attending as many as 

possible CPD sessions that would assist me in gaining knowledge sessions that would 

assist me gaining knowledge to teach and work confidently with students with SEN.  

 
In the future after I have my teaching qualification, I will in fact like to do a diploma or 

some additional teaching qualification with a SEN added unit also so that I can be a 

qualified teacher with SEN training. This is feel would be advantageous, especially in 

Europe or the UK, as I know that SEN is becoming more of a reality and teachers and 

parents are having to address these issues more openly now, and I would like to be there 

to help and support as much as I can.  

 
Part 6 
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I recommend Further Reading in this to make up your own minds as there seems to be no 
set answer, it really is down to personal experiences, particular schools, specialist 
teachers etc. Below I have listed some links, some books and PDFs that you can print out 
to keep as a resource.  
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A Guidebook for Parents of Children with Emotional or Behavioral Disorders 
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Educating Your Child with an Emotional or Behavioral Disorder (EBD) 
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Emotional or Behavioral Disorders 
A comprehensive guide for parents, advocates and others. Addresses assessment, IEPs, 

school discipline, mental health services, communication, resolving differences, and more. 

2009. 

Downloadable Handouts 

Publication Name 
Publication 

Code 

*Audio MP3 

(download) 

A Parent’s Guide to Separate Site Programs for Minnesota 

Children with Emotional or Behaviour Disorders 

PHP-c177  
 

Accessing County Children's Mental Health Services for 

Your Child 

PHP-c84  
Download 

Audio 

Coordinating Service Plans for Your Child Using the IIIP 

Process 

PHP-c97  
 

Creating a Positive Behaviour Intervention Plan and a Crisis 

Plan: Things to consider if your child has a disability and 

behaviour needs 

PHP-c141  
 

Functional Behavioural Assessment and Positive 

Interventions: What Parents Need to Know 

PHP-c79  
Download 

Audio 

Planning for a meeting about your child's behavior needs PHP-c144  
 

Residential Programs for Children with Emotional and 

Behavioral Disorders: Things for Parents to Consider  

PHP-c85  
 

School Accommodations and Modifications (See 

Translations for Spanish.) 

PHP-c49  
Download 

Audio 

School Wide Behaviour Programs FAPE-22  
 

Teaching Students to Self-Manage Their Behaviour FAPE-20  
 

Third Party Billing HIAC-h16  
 

What Is an Emotional or Behavioural Disorder? PHP-c81  
Download 

Audio 
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When evaluating my skills as regards to Action Research, I can see that very often an 

initial first thought isn’t what actually comes up when you research a topic. I had 

thought that initially most people would have my opinion of SEN but when you read 

different tales from parents, teachers and even students, you see how much they vary. 

It really goes to show how important it is to research a topic before writing a paper on 

something. Also you need to be able to show some type of balance in the argument,. You 

must not just only portray ‘your’ own personal thoughts, it needs to be unbiased. I think 

that I could approach things in a better way next time maybe speaking to more people, 

maybe visiting some educational establishments and asking their views. Maybe even 

sitting in on a class and doing some observations more to confirm or disagree with my 

initial thoughts. I could also do a study over a longer time frame to see changes taking 

place or I could also go back and revisit a certain place and see if progress has been 

made with suggested changes (such as SEN students staying in a classroom).  There are 

many different angles I could use if approached again to do a similar piece of work. The 

internet is great for background knowledge and information, but really speaking to the 

actual people in the jobs, dealing with SEN on a daily basis, doing case studies and really 

getting into the ‘nitty gritty’ of the situations, could actually therefore develop and 

allow me to produce a more real and accurate account of peoples thoughts and views.  
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