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Abstract 

This action research examines the approaches of Teachers 

of art and Artist Teachers towards using new technologies in the 

art classroom. It focuses on the lifelong learning sector and 

considers what impact the use of new digital media and resources 

may have upon teaching, learning and the creative experience in 

the post compulsory teacher and learner. 

The data research is relatively small. It was collected from 

Teachers and Artist Teachers of Art and Design. They all teach in 

the lifelong learning sector — including professional, vocational 

and recreational courses that are based in East London. The 

findings highlight that ICT adds a great deal to the adult Art and 

Design class, due largely to the audio and visual capabilities that 

ICT offers. And the vast amount of information about art and 

artists proves to be stimulating and motivating — and new 

creativity stems out of this area. 

Julia Jane Heckles 
September 2012 
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Introduction 

It could be argued that the Teacher of Art and Design today, is not just 

responsible for the development of learners’ creativity, knowledge of art 

history and handling of techniques — but also of enabling access to and 

having the best experience of the vast array of new media that is around 

today in information communication technology — ICT. We need to ask 

how this added responsibility is being dealt with by Teachers and how ICT 

is being used alongside established art practices. Also how is this new 

medium being developed so that it extends the learners’ visual 

understanding?1 This is important, as pointed out by Mea Jemison in her 

TED talk, Teaching Arts and Sciences Together, ‘our real responsibility is in 

remembering that what we teach today is critical to tomorrow.’2 This 

applies equally to adult education as it does to schools. The purpose of this 

research, then, is to look at how Teachers of Art and Design are 

incorporating new media in their art class, what they use, how they use it. 

And to make recommendations based on the findings. 

Background 

Computers at their most basic are storage and retrieval systems that give 

us fast and easy access to and management of huge amounts of data. But 

the fact remains is that they play a major part in our lives and our culture, 

as does television, as does the radio. And above all, ICT offers the teaching 

profession a brilliant resource that is easy to reach and give quick results.3 

Even though using computers can be fun, ICT does challenge the 

Teacher and the learner, therefore it is essential that all educators master 

the basics before embarking upon teaching — even the most elementary 

level computer skills. This enables learners to explore the range of 

software that may be at their disposal, with ease confidence and 

knowhow. This is just the same as when teaching the skills needed to use 

                                                 
1 http://www.teachfind.com/becta/becta-schools-curriculum-art-and-design-practicalities-using-ict-art-and-

design, access 23 August 2012 
2http://www.ted.com/talks/lang/en/mae_jemison_on_teaching_arts_and_sciences_together.html (2002), 
access 7 Sept 2012 
3 http://www.nsead.org/ict/about/about18.aspx  access 11 Sept 2012 

http://www.teachfind.com/becta/becta-schools-curriculum-art-and-design-practicalities-using-ict-art-and-design
http://www.teachfind.com/becta/becta-schools-curriculum-art-and-design-practicalities-using-ict-art-and-design
http://www.ted.com/talks/lang/en/mae_jemison_on_teaching_arts_and_sciences_together.html
http://www.nsead.org/ict/about/about18.aspx
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traditional tools. The end result is a learner with informed choices. And it 

is choice that enriches the learning experience, stretches creativity and 

ultimately builds confidence. 

We can start with the assumption that today in Art and Design 

education, the use of computers, scanners, digital cameras, printers and 

the Internet is the norm. This has challenged and pushed us to rethink the 

ways in which we create art and develop learners’ creativity. It appears 

that a two-way learning benefit has evolved, as suggested by the National 

Society for Education in Art and Design (NSEAD), that ‘Art and Design 

provides excellent opportunities for learners to develop skills in a wide 

range of software and communication technologies — Desktop Publishing, 

animation, digital photography, three-dimensional and web page design — 

as well as enhancing general investigation, problem-solving, critical 

thinking and communication capabilities.’4 So, ICT furthers creativity 

whilst furthering core skills required for computer use. This supports the 

case for more investment in ICT in the art class. It seems that the art 

classroom could or should have been the first place for ICT to appear. One 

explanation for it not being the case, published by the Arts Council 

England, suggests new technology had a slow cultural acceptance in the 

art world.5 This however, is not reflected in some research that addresses 

approaches of Teachers towards new technologies. 

Teachers’ approaches to new technology 

Research carried out by Joyce Wood, reports a different finding, in 

the study entitled ‘But is it art?’ where she highlights this. Wood does 

mention some Teacher concerns towards ICT, but this is far outweighed 

by positive praise for ICT, as Wood reports, ‘some Teachers worry that the 

buzz and glitter of computing throw their students off course. Others find 

technology inspiring in itself. They believe that its speed, responsiveness 

                                                 
4 http://www.nsead.org/ict/about/about11.aspx, access 29 August 2012 
5 http://www.artscouncil.org.uk/media/uploads/documents/publications/730.pdf, access 11 Sept 2012 

http://www.nsead.org/ict/about/about11.aspx
http://www.artscouncil.org.uk/media/uploads/documents/publications/730.pdf
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and range spark ideas and maintain engagement.6 Art Teachers, according 

to Wood, are by nature people who see possibilities and ‘can make a silk 

purse from sows’ ears’.7 

In this research we found similar comparisons. The questions asked 

in the interviews revealed a high level of involvement and interest in 

acquiring new skills, one Artist Teacher told me ‘I want to keep up to date, 

it is important’ (London, June 2012). Another who has been an Artist for 

many years and has been teaching art for the last ten said, ‘the use of the 

Internet is spontaneous; we look up artists work and examine it as 

questions arise. They [the students] can examine details by using things 

like Google Art Project’8 (London, April 2012). The same approach is seen 

in artists, who make up a large percentage of teachers of art. And, as we 

are about to see, Artists have always readily embraced new technologies. 

Artist Teachers and Artists’ approaches to new technology 

Over the centuries artists including Leonardo Da Vinci were 

experimenting with new technology such as the Camera Obscura — the 

predecessor to the modern camera. And Artists have been exploring the 

artistic potential of the camera since its arrival the nineteenth century — 

the painter Degas purchased a camera in 1895 when he was sixty years of 

age.9 More recently, artists have made a notable contribution fine art by 

embracing new technologies. Almost thirty years ago, installation artist 

Helen Chadwick projected images using an overhead projector onto the 

walls of unusual buildings. Whilst, American artist Bill Viola has been 

exploiting new electronic media since the late 1970s, his sound and image 

installations pushed the boundaries of art world acceptability.  

Today, the presence of tablet technology within the art world has is 

fast emerging. Earlier this year, artist David Hockney created images, for 

                                                 
6  Joyce Wood, Open Minds and Sense of Adventure: How Teachers of Art & Design Approach Technology, 
International Journal of Art and Design Education, Vo. 23, Issue 2, (May 2004) p. 189 
7  Joyce Wood, Open Minds and Sense of Adventure: How Teachers of Art & Design Approach Technology, 

International Journal of Art and Design Education, Vo. 23, Issue 2, (May 2004) p. 180 
8 http://www.googleartproject.com/en-gb/collections/ [Online art galleries, high resolution pictures] 
9 Rachel Barnes, ‘Degas And The Ballet’, (London, Royal Academy of Arts, 2011) p. 9 

http://onlinelibrary.wiley.com/doi/10.1111/jade.2004.23.issue-2/issuetoc
http://onlinelibrary.wiley.com/doi/10.1111/jade.2004.23.issue-2/issuetoc
http://www.googleartproject.com/en-gb/collections/
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one of the most high profile art shows ever held at the Royal Academy, on 

his iPad. Hockney chose to embrace new technology instead of his 

traditional sketchbook. When asked about his use of technology in his 

work, the artist illustrated his progressive thinking by answering ‘well, 

paintbrushes are technology. Pencils are technology’.10 This interview was 

conducted by the amma centre, based in Northern Ireland, who state in 

their blog, ‘Hockney’s work is great testament to what is achievable by 

embracing technology and his latest exhibition gives great credibility to 

the use of the iPad or other tablet devices for art.’11. This gives credibility 

to the use of the iPad in the art class. An interesting project would be to 

monitor the affects of using drawing tablets on the art world and creative 

output of adults. 

                                                 
10 http://ammacentre.org/blog/?p=493, access 11 Sept 2012  
11 http://ammacentre.org/blog/?p=493, access 11 Sept 2012  

http://ammacentre.org/blog/?p=493
http://ammacentre.org/blog/?p=493
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Literature review 

This literature review provides a summary of what proved to be the most 

relevant and informative material for this report, drawn up from the vast 

array found. Most literature on this subject was on the Internet and in 

specialist journals and periodicals that span from 2000. These mediums of 

course, particularly suit the fast pace of change in new technology.  

Joyce Wood – Open Minds and a Sense of Adventure 

In her paper ‘Open Minds and a Sense of Adventure: How Teachers of Art & 

Design Approach Technology’ Joyce Wood highlights the open approach 

that Teachers of Art and Design take towards using ICT in their subject ‘Of 

all Teachers interviewed, they [Teachers of Art and Design] seemed the 

most inventive in their use of technology.’12 Also Wood reports on how 

hard and thorough Teacher of Art and Design approached ICT. And 

interestingly, when compared to Teachers of other subjects, she states her 

case clearly ‘Nearly all had engaged with the medium, even if they didn’t 

like it much. At the very least, they had tried it out, played with it, explored 

a few avenues. They thought hard about what they were doing and why. 

Their curiosity and gameness contrasted sharply with the drawn-shutters 

approach of their colleagues in some other subjects. 

Joyce Wood, Open Minds and Sense of Adventure: How Teachers of Art & 
Design Approach Technology, International Journal of Art and Design 
Education, Vo. 23, Issue 2, (May 2004) p. 180 

Ofsted 

The Office for Standards in Education, known simply as Ofsted, reports on 

the impact of ICT on learners and Teachers. Here they support the idea 

that learners’ contact with artists and researching the work of artists is a 

positive experience, they write ‘Thinking and acting like artists. Several 

Year 9 students had refreshed their approach to the idea of ‘personal 

identity’ by using ICT to research different ways in which other artists had 

                                                 
12 Joyce Wood, Open Minds and Sense of Adventure: How Teachers of Art & Design Approach Technology, 

International Journal of Art and Design Education, Vo. 23, Issue 2, (May 2004) p. 180 

http://onlinelibrary.wiley.com/doi/10.1111/jade.2004.23.issue-2/issuetoc
http://onlinelibrary.wiley.com/doi/10.1111/jade.2004.23.issue-2/issuetoc
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interpreted the same theme.’ 13 Also Teachers had underlined the need for 

students to deepen their exploration of themes, using digital photography 

to experiment with different colours and effects to produce changes of 

mood. 14 

Ofsted refers to is where ICT helps deepen and extend the learning 

experience is ‘The students were shown how different artists had revisited 

the theme of self-portrait and how they had refined their ideas as a result 

of influences in their lives. The students drew on a current influence, 

incorporated a previously used idea and applied collage techniques to 

create highly individual pieces of work.’15 In 2008 Ofsted reported ‘the 

Teachers who had undertaken subject-specific training in ICT, or worked 

with digital artists in school, had generally reached a position where they 

were developing their skills independently. They clearly drew on their 

confidence with materials and self-belief as artists to function effectively 

as art and design Teachers. For others, however, limited or sporadic 

access to ICT meant that they had little appreciation of the medium’s 

creative potential.’16  

Ofsted, ‘Identifying Good Practices: a survey of post-16 art and design in 
colleges’, (2008). www.Ofsted.gov.uk/publications/070027 
Ofsted,‘Drawing together: art, craft and design in Schools’ Ofsted UK 
(April 2009) p.p. 13, 23-42 

NSEAD — National Society for Education in Art and Design 

The National Society for Education in Art and Design describe themselves 

on their website as ‘the leading national authority concerned with art, 

craft and design across all phases of education in the United Kingdom.’17 

 As a member of NSEAD, Teachers of Art and Design have access to 

news, views and publications on everything relating to art and design in 

education, from primary to adult learning. It is also a union so it can take 

up issues with parliament. For example, as we write this, the new E-Bach 

                                                 
13 Drawing together: art, craft and design in Schools (Ofsted, UK, April 2009) p. 13 
14 Drawing together: art, craft and design in Schools (Ofsted, UK, April 2009) p. 13 
15 Drawing together: art, craft and design in Schools (Ofsted, UK, April 2009) p. 13 
16 www.ofsted.go.uk/publications/080245. Access 3 September 2012 
17 http://www.nsead.org/ict/index.aspx, access 20 September 2012 

http://www.ofsted.gov.uk/publications/070027
http://www.ofsted.gov.uk/publications/080245
http://www.nsead.org/ict/index.aspx
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has been released. Art and Design was not included in the core subjects, so 

NSEAD is addressing this. 

With reference to ICT within art, NSEAD have a dedicated area for 

this. They explain this area as guidance and interesting for the appropriate 

use of electronic media, by both teacher and learners, contributes 

significantly to art and design education and enriches learning.  This 

section provides core information relating to advocacy and entitlements.18 

Also, and a must for researchers is instant access to the Wiley Online 

Library.19 

 NSEAD publishes industry journals, iJade, the International Journal 

of Art and Design in Education that contains relevant literature on the 

subjects that has been submitted by academics and researchers. Also, Art 

Design, known as AD is their regular magazine that contains many up-to-

date and engaging articles. In this term's [Autumn 2012] AD magazine 

includes an interview with their patrons Sir John and Lady Frances Sorrell, 

an introduction and summary to Ofsted's Making a Mark: art, craft and 

design education report and lots of outstanding and inspirational case 

studies.20 

 The literature in this review reveals the positive outcome of ICT 

inclusion in the Art and Design class. The Internet offers much to the 

researcher with sites from NSEAD and Ofsted. Research points to its 

creative potential, students’ growth into artists, deepening approaches 

towards and understanding of themes and issues in art and design. And an 

overall heightened subject awareness. 

NSEAD — National Society for Education in Art and Design. www.nsead.org.uk 

 

                                                 
18 http://www.nsead.org/ict/about/index.aspx, access 20 September 2012 
19 http://onlinelibrary.wiley.com, access 21 September 2012 
20 http://www.nsead.org/home/index.aspx, access 21 September 2012 

http://www.nsead.org/ict/about/index.aspx
http://onlinelibrary.wiley.com/
http://www.nsead.org/home/index.aspx
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Research methodology 

Action Research is a type of research that involves the collection of 

data about a current practice. It is the analysis of an activity that is carried 

out by the researcher (e.g. teaching in a particular style) and an evaluation 

and self-reflection of its effect and impact.21 Individual action research can 

be conducted by any individual, perhaps improve their specialist area or 

profession, as in my particular case here, or by groups of people usually 

based in an educational establishment – this is known as collaborative 

action research. 

Quantitative and qualitative methods  

The main difference between Quantitative and Qualitative research 

is that Quantitative methods focus on numbers and frequencies in order to 

analyze results, whilst Qualitative methods are based on suggestions, 

experience and ideas from the participants. The use of a Quantitative 

method is to provide information that is easy to analyze statistically and 

measure. It has in the past been considered fairly reliable, until more 

recently when it has been criticized as unreliable when it is used as a sole 

method. Hence, today in modern research, most researchers will try to 

combine both approaches in their research where possible. However, the 

method chosen depends on the type of subject and research that is taking 

place. 

For this report, a qualitative method has been used. This was best 

suited to this type of research, as the final report depended on the 

responses and comments of the participants’. This way, information could 

be elicited from the participants, in an easy and natural way, through talks, 

and interviews. Above all, the focus of the communication and the 

question needed to be kept on: How does ICT help you to convey concepts 

in your teaching and/or in your artwork – either better or differently from 

more traditional methods? What can be learned with the aid of ICT that 

might not be learned in any other tried and tested traditional way? 

                                                 
21 Linda Wilson, ‘Practical Teaching: A guide to PTLLS & DTLLS’ (DELMAR, UK, 2009) p. 597 
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Research tools and data collection 

Collecting and collating together data from selected groups, that are 

relevant to the questions, issues or problems that are being addressed are 

the most common methods of conducting research. These are commonly 

called surveys. Surveys can be taken from a representative sample of data 

from a chosen organization or a population. Questionnaires, telephone 

researching or face-to-face interviews are common ways to collect data for 

analysis. 

The participants can be either selected at random or first from a 

stratified group. A stratified selection is when the possible participants are 

grouped first. In this case the groups are two stratified groups of Teachers 

and Artist Teachers. Unfortunately, not all who were invited responded. 

This is to be expected, especially given the time of year that I requested 

the information (start of Autumn term). The survey tools that were 

employed in this report were mainly interviews.22 Also a questionnaire 

was used. And whether it was data gathering by an interview or the 

questionnaire, the same questions were applied, and an equal amount of 

skills are required for the survey’s success. 

The interviews generally were unstructured and informal in 

approach. This more casual way of a discussion, rather than interview 

format, enabled the participants to give more personal, direct and honest 

responses. And because it was presented in a natural, rather than 

formulaic style, the participants quite enjoyed it rather than it being a 

chore to do. The fact that responses were to be collated together later 

meant a skillful application of questions and answers was necessary to 

keep on track. And the main skill was to appear spontaneous but stick to 

the plan. So this was rather like a lesson plan — plan & prepare, explain 

objectives, put at ease, stay to plan but keep it interesting, recap and 

explain ethics of the event. Ethical issues such as confidentiality and 

anonymity were explained and adhered to at the start and end of the 

                                                 
22 Linda Wilson, ‘Practical Teaching: A guide to PTLLS & DTLLS’ (DELMAR, UK, 2009) p. 597 
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meeting. Finally, the participant was thanked for their time and further 

questions invited and answered. 

Other skills that are important when interviewing include: clearly 

explaining what is happening and why, paraphrasing to clarify, very close 

listening, ability to keep up pace and keep within promised timeframe, 

politeness, openness and patience. The discussions were not taped and the 

contents were notated at the time and annotated and arranged later. 

The skills applied and approaches for using the questionnaire 

included: a pilot test-run on a non-participant first, to check its ease of use 

and clarity. Also the layout was well planned out for ease of use, with 

plenty of space for handwriting and keeping it clean in appearance with 

not too much formatting or clutter. It was deliberately designed to be no 

longer than two pages long with direct, simple and closely relevant 

questions. The style of the questions was multiple-choice option boxes and 

statements and short questions. Space was always included for writing or 

typing own comments. These spaces for personal statements or comments 

were filled in sporadically and not often. This can be attributed to lack of 

time. When asked, participants said that they could not think of anything 

to add. Although these aforementioned methods of questioning were 

designed to make them easier to answer and also the answers easier to 

collate, in hindsight, it would have been more efficient to have included 

are some questions with a point scale of agree and disagree. 

The approach taken with the questionnaire method was to first ask 

people in person to contribute, stating what it was for and how valuable it 

was. And then a gentle follow up email intended to give a nudge if some 

were slow to respond. It is extremely difficult to get people to participate 

in research. Some of the reasons for this reluctance could be: time, 

suspicion of data collection, lack of interest and a ‘nothing in it for me’ 

attitude. Perhaps a reward system would encourage participation. This is 

not entirely guaranteed, as there is a plethora of surveys that offer such 

prizes, rewards, etc. The public may be tired of the bombardment of data 
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coming in their direction through the post, email and by telephone 

canvassing. 

This data has been collected from a stratified group of selected 

Teachers and Artist Teachers of Art and Design. They are from various 

educational environments. The timescale was over some months. But 

gathering the information took longer then anticipated, mainly due to 

availability of the people concerned. Although started some months 

before, it continued to the school holidays where people were not 

available until September. And when the autumn term began it was a little 

bit of bad timing. A lesson to be learned is timing. To ensure collection of 

data during the academic term time is very important. However, it has 

proved worthwhile as it gave it time for the research and ideas to develop 

with the extra time. 

Ethics in research 

Ethics ensure that the participants’ views are respected and the opinions 

made are presented without bias and our carefully constructed. Also 

ethics protect the confidential aspects of the research.23 This research 

considered the following: authority to seek permission, respect privacy, 

integrity in keeping a bona fide report without slander, libel or anything 

offensive, explain purpose, comply with the Data Protection Act (latest 

editions). Anonymity and confidentiality were ensured with the inclusion 

of a statement on the questionnaire. Results were made available if 

requested. All participants of discussions had the above explained verbally 

beforehand.  

                                                 
23 Linda Wilson, ‘Practical Teaching: A guide to PTLLS & DTLLS’ (DELMAR, UK, 2009) p. 600 
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Data results and discussion 

The use of new technologies still depends on access and depends on the 

need. It has been revealed that not all teachers of art will find the use of 

ICT an addition. Regarding access to facilitates, educational environments 

vary enormously in this regard. This can be taken as a given. But access to 

training has a marked effect on how much IC 

T is part of the art class, with teachers choosing lack of own knowledge or 

confidence as a reason for not using new technologies to the full in their 

art class. Some solutions to these issues are in ensuring that all learning 

groups have equal opportunity for access and be given the time required 

to learn the new skills required to become both creative with the new 

media and then enjoy the benefits that ICT use can bring to life across the 

board. 

The chart below shows a mixture of those who attended courses 

and those that employ self-improvement by teaching themselves. All, 

however used a mix of both ways, either way CPD in this area is invested 

in, as seen below. 
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Attitude is something gradual and goes unnoticed. But there is 

evidence of changing attitude and acceptance of new and exciting media 

into the classroom, especially as the learning and confidence building 

benefits become apparent in the learner and Teacher. The chart below 

shows artist-teachers just a little ahead of Teachers of art. And most are 

looking ahead and consider themselves to be improving their skills. 
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The reasons given by most teachers for not including new 

technologies in the art class, is lack of knowledge, experience or 

confidence. This was followed by ICT not adding anything to the subjects 

or topics taught. 

It is important to remember that, although ICT can produce all the 

positive outcomes already mentioned in this report, the subject of art in 

itself offers so many ways of creative expression; from painting, sculpture 

and traditional printmaking to collage and within all these the very 

popular theme of recycling found objects dominates the subject area. 

Nevertheless, there is a place for the mix and match of old and new. One 

example was a teacher gave students a Photoshop project that was based 

on a landscape made up completely of waste and discarded produce and 

materials; including rubbish and rotten food. This innovative approach 

shows how old and new traditions; materials and techniques can be 

combined for a successful art class. 
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Conclusions and recommendations 

In conclusion to this study we can report that the following are positively 

impacting on the Art and Design learning experience, exampled here are 

some of the key summary points that tell us that ICT: 

 Enhances the ability to explore, develop and present ideas 

 Provides a new medium to investigate and to make art 

 Aids collecting sources of information on artists past and present 

 Accesses information on art techniques and current themes and issues 

 Can create an e-folio - the common form of portfolio today 

 Offers software tools used to design and edit still and moving images 

 Allows camera or scanner images to be combined into exciting images 

 Can share evaluations and on-line collaborative projects. 

The most overarching recommendation to Teachers and learners of 

Art and Design in any capacity would be to totally embrace ICT as do 

currently do their preferred method of making art, be it drawing or 

sculpture. Think of new technologies as part of the process and not outside 

of it. That is the way forward that is liberated from fear of the unknown 

and opens the door to personal, creative, artistic and academic develop 

into previously unchallenged areas. Even is the most traditional of skills 

and materials can be enhanced with new technology; sculpture, set design, 

collage, colour-study, fashion and other design subjects. The list endless 

but as aforementioned; confidence, understanding and training is 

essential. The motivation, interest and desire to explore new territory is 

already possessed by art teachers, as seen in the introduction of this 

report. 

The next direction for further action research will be to undertake a 

longer investigation that is centered on the physical art classroom and 

sessions. This will enable a deeper insight that will strengthen and support 

the qualitative research results by observing real-world ICT use and of 

how Teachers interact with new technologies. Also, to engage in a longer 

study of a full academic year would offer a more complete and balanced 

research and a viewpoint for future direction in this area. 
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In my own practice as an Artist Teacher I will now more fully 

embrace the use of ICT in my classroom. New ideas and inspiration have 

unexpectedly emerged out the interviews. An enlightening lesson overall, 

is that, even though I already possess a very high level of IT expertise from 

many years as a trainer in the IT business applications, I still tended to 

separate the two subjects. This change has begun with a fresh new outlook 

and curriculum including more photo manipulation with Photoshop and 

obtaining a painting program that is an app similar to that used by David 

Hockney, who as an artist and a person who has employed innovative uses 

of new technologies throughout his very successful artist career – he has 

been my guide and inspiration for this action research within my specialist 

subject – teaching and studying Art and Design. 

 Finally, this research has shown that ICT allows access to a range of 

resources that increase learners’ knowledge and understanding of art. As 

the National Society for Education in Art and Design state, ‘There can be 

little doubt that learning in art and design and design can be enhanced 

through the use of ICT.’24 

                                                 
24 NSEAD. http://www.nsead.org/ict/about/about17.aspx 
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ICT in the Art Class 
For my Diploma in Teaching in Lifelong Learning Sector, I am required to complete an action 
research. My project is to determine how Teachers of art and design approach new 
technologies. By ICT I mean – computers, cameras, scanners, iPad, Internet research, and 
sound – anything new technology related. 

ALL INFORMATION IS CONFIDENTIAL. RESULTS WILL BE MADE AVAIALBE 

Double-click the box(s) then choose Checked Tick. Press CTRL Z to undo a mistake. 

What is your occupation? 

Teacher  Artist Teacher  Other ____________________________________________________   

What is your specialist area? 

General fine art  
Design Subjects  
Painting & Drawing  
Textiles  
Sculpture/Modelling  

Photography  
Architecture  
Printing/printmaking  
Glass  
Fashion  

Other  _______________________________  

Do you use the following software? 
 Teaching Personal/learning/business  
Word   
Excel   
PowerPoint   
Photoshop   
InDesign   
Illustrator   
Web design software    

I also use ___________________________________________________________________  

Do you use the following hardware? 
 Teaching Personal/learning/business 
Desktop computers   
Laptop computers   
Graphics tablets or iPads   
Digital cameras   
Scanners   
Internet research   
Illustrator   

I also use ___________________________________________________________________  

Have you undertaken any workshops or IT training? Are you self-
taught? 
 ___________________________________________________________________________  
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How would you describe your ICT skill level? 

My ICT skills are very good and I enjoy using a variety of software  

I am quite good I enjoy learning more techniques  

I do OK and improving as I go along  

I struggle at times and rely on others for help  

I don’t have an interest in ICT and only use when necessary  

Your statement ______________________________________________________________  

 ___________________________________________________________________________  

How supported do you feel the use of ICT? (by learners, colleagues, etc.) 

 ___________________________________________________________________________  

 ___________________________________________________________________________  

What would be your reason(s) for NOT including ICT in your teaching? 
My lack of knowledge, experience, or confidence  
Time needed to teach skills to the learners  
No access or limited access to equipment or suitable software  
Lack of encouragement, motivation or interest from others  
ICT does not add anything to the subjects or topics that I teach  

Other reasons (please state) ____________________________________________________  

 ___________________________________________________________________________  

Where do you teach? (choose all that apply) 
Charity  

College   
Community  
Local classes  

On-line tutoring  
Prison education  
Private sector  
Secondary Schools  

Special education  
University  
Voluntary  
Other  
 

Age group – are you? 20+  30+  40+  50+  60+  70+  

Please tell me about your use of new technologies in the art class 
 ___________________________________________________________________________  

 ___________________________________________________________________________  

 ___________________________________________________________________________  

Thank you for your time. It is very valuable in helping me complete this research. 
Julia Jane Heckles, September 2012 
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Appendix 2 - Glossary 

Here is a short glossary of terms and how they have have applied in this 
report 

 

Art and Design — a National Curriculum subject 

Artist Teacher — a professional and practicing artist who also teaches fine art or art and 
design 

Digital Resources — software and content (CDs, Photoshop, www.artsednet.org) 

Digital Technologies — digital hardware, i.e. peripherals, cameras, printers scanners 

Fine Art — creative art, especially visual art whose products are to be appreciated 
primarily or solely from imaginative, aesthetic, or intellectual content25 

ICT — Information and Communications Technology as a National Curriculum subject in 
schools and colleges in the UK 

ICT in Art — the use of new technologies to support teaching and learning in art and 
design26 

IT — Information Technology as used in commerce and industry for work with computers, 
networks and related training 

New Technologies — collective noun for all digital technologies, resources and media 

Tablet Technology — a tablet computer that is a wireless personal computer (PC). It 
allows a user to take notes using natural handwriting with a stylus or digital pen on a 
touch screen, see iPad. 

iPad — a tablet computer made by Apple Inc. They are used for audio-visual media, 
mainly: books, periodicals, film, music, games, apps and web use and are operated by 
multi-touch screen and a virtual in-screen keyboard 

 

                                                 
25 http://oxforddictionaries.com/definition/english/fine%2Bart?q=Fine+Art, Oxford Dictionaries, access 11 Sept 
2012 
26 http://www.artscouncil.org.uk/media/uploads/documents/publications/730.pdf, p. 5 

http://oxforddictionaries.com/definition/english/fine%2Bart?q=Fine+Art
http://www.artscouncil.org.uk/media/uploads/documents/publications/730.pdf

