
Research Area:  
 
How can I encourage participation and interaction of withdrawn or shy learners 
with their peers and myself (the teacher) whilst in the classroom?  
 
 
Research Rationale & Background: 
 
“Action research is an enquiry conducted by the self into the self” (McNiff, and 
Whitehead 2002). 
 
I teach music business to musicians and usually the students I get are very 
confident as they have been performing as a musician or have come directly 
from school and they have come out of their shells. During the first session I 
asked all my students to come up with a question for the rest of the class so they 
could show off what they had learnt from the previous 12 weeks and one student 
couldn’t think of anything. I asked her to tell me one thing that she learned 
instead and she just said her “brain had frozen”. During the lunch break I decided 
to have a quiet word with her and she explained that she was really shy and 
didn’t like answering questions in front of the class. This was something new for 
me as I believed that I was quite good at spotting the shy, withdrawn students 
from their body language and their tone, however this particular student comes 
across as being very confident which has made me think that there are different 
elements of shyness and I want to know how to spot them and how to deal with 
it. I want to research and develop strategies for dealing with shy and withdrawn 
students so that they can become a bit more confident and so that they don’t feel 
awkward within the class. I am interested in finding out why some students are 
very confident in the classroom and will communicate freely and why others 
don’t.  
 
Objectives: 
1. To encourage and enable all my students with particular focus on the 
student in question to develop ways to make them/her feel more comfortable in 
the classroom and to encourage engagement and interaction. 
2. To research and develop strategies for assessing students who are 
withdrawn and to discover whether their shyness if holding them back from 
achieving more. 
3. To investigate the reasons that discouraged certain students from 
integrating and communicating freely in the classroom. 
 
Benefits to my own practice: 
As this action research is based on an issue that I face in my own practice I am 
hoping it will direct my teaching in the future. It is not an issue I have come 
across before but it should hopefully help me deal with this issue a lot more 
professionally in the future as I will have a better understanding of it. 
 
What is action research and why is it relevant here? 
 



Action research is a practice which helps me to research and reflect on my own 
teaching practice to help inform or change my practice, that is carried out in the 
context of my teaching environment. Action research is relevant here because I 
recently had a situation in the classroom that I have not had to deal with before 
and I would like to know how to handle these situations in a more professional 
manner and also how to identify students who are shy from other features as 
opposed to simply their body language. 
Action Research follows 5 phases of enquiry from problem identification through 
to reflection and it all flows together continuously (see figure 1) 
 
 

 
 

Figure1: Action Research Cycle (Ferrance 2000) 
 

Within every type of action research there are 4 basic themes “empowerment of 
participants, collaboration through participation, acquisition of knowledge, and 
social change.” Ferrance (2000) 
 
 
Type of Action Research: 
 
I will be undertaking individual teacher research however I will be speaking with 
some other tutors in the college to see if they believe that this one particular 
student has the same issue within their class. I have support from the head of 
learning and I have spoken with him about my action research and he will be 
happy to mentor me and also for me to feed my feedback to other tutors who 
may be interested in the results of the research. 



 
Action Research Cycle: 
 
I shall now look across the 5 phases of enquiry steps of the cycle to setout my 
own process for this particular action research 
 
Identify a problem area: 
 
Before I came up with this research area identified some other areas within my 
own practice that I could have used for this particular action research. These 
were as follows: 
 

 Classroom environment: I considered researching how the classroom 
environment can have an impact on learning. Each student sits behind a 
computer in my classroom and I wanted to consider the impact that this 
may have on their learning. 

 Instructional methods: I also considered whether my personality and the 
personality I portray during teaching can impact on the learning of the 
student. It would be interesting to see how students respond to different 
teaching personality styles. 

  
I decided on my proposed action research topic because it is an issue that I 
currently am experiencing in my class at the moment so it is meaningful and it is 
also concise and I really don’t know the answer to it already. 
 
 
Gather Data: 
 
I would really like to gather data from my students from this topic but now that 
this one particular student has raised the issue I feel that by doing 
questionnaires or focus groups that it would draw attention to her and she 
would be aware that I was studying her. I will try to do some subtle 
questionnaires and also focus heavily on observation. I have decided to focus my 
initial research around existing literature before moving on to field notes and 
observation, questionnaires, memos, student records (tests and assignments) as 
well as samples of the student’s work and one to one informal interviews. My 
initial thoughts are to focus the arrangement of this data around gender and age 
however this will become more obvious after some initial research on existing 
literature. 
 
 
 
Interpret Data: 
 
After the literature review I am hoping that this will guide me further in 
developing my primary research. The secondary research will hopefully help me 
to identify any major themes. For my primary research I will be using classroom 
and individual data and most of the data I am gathering will be quantifiable 



without the use of statistics so I will be reviewing a lot of the data holistically but 
this will become more clear as I progress.  
 
Act on Evidence: 
 
After I have gathered all of the necessary data and reviewed my primary and 
secondary research I will be able to implement a change in my teaching. Through 
the changing of one variable I will be able to document  and collect data on 
performance and then move on to the evaluation stage. 
 
 
Evaluate results: 
 
After I have initiated the changing of the variable I will then be able to review the 
results and evaluate whether it has made any difference whatsoever. If there are 
very few changes then I will be able to run through all the data and suggest 
alternative courses of action. 
 
 
Next Steps 
 
This action research study was conducted in a music college in London where I 
teach music business classes. The module 2 music business classroom in which 
this action research occurred consists of 10 students total with 3 females and 7 
males. There are 1 black British, 5 white British, 1 Indian, 3 white European. The 
students’ desks are arranged in two rows, either side of the tutor with a 
computer and projector in the middle. Each row is composed of two sub-rows. 
Each desk in these sub-rows is adjoined by the front of each desk so that the 
students face one another but each student also has a computer on their desk. 
Most of the students’ work is done at his or her desk, making the environment of 
the classroom less student-centered. I was teaching module 2 and had never met 
any of the students before however they had all studied together in module 1 
with a different teacher. 
 
In the classroom in which the action research occurred, there was a good amount 
of communication between the students and myself (the teacher). I focus heavily 
around communication, questions and interaction. One student, in particular, 
was very quiet and didn’t want to respond to direct questions. Her responses 
were very short and vague and sometimes she would just answer with a smile or 
by shrugging her shoulders. What I found interesting was that she didn’t exhibit 
the same behavior towards her peers in social situations at lunch and break 
times but only in the classroom. What I wanted to study could have been making 
her shy and withdrawn in the classroom environment when she appear to be 
more confident in social situations with the same group of people.  
 
This study considered whether the environment had an impact on her 
confidence and also whether my own teaching style with regards to the types of 
questions I was asking and tasks I was setting could make her more, or less shy. 
My hypothesis was that teachers could reduce the shyness of a student by the 



types of tasks that they set and by re-wording questions. My goal was to observe 
my own teaching in order to see whether it had an impact on the confidence and 
communication of students within the classroom. The resulting research 
question, then, was “How can a teacher set different tasks and word questions in 
order to increase the confidence and interaction of shy/withdrawn students 
within a classroom environment?”  
 
 
Literature review 
 
Firstly I think it is important to understand exactly what shyness is. Zimbardo et. 
al. (1974) studied subjects from many different parts of the world and found that 
across different territories 40% of the subjects considered themselves to be 
"presently shy" and over 80% believed that they had "dispositionally shy" at 
some point in their lives. So what is it that causes shyness? Carducci (2008) 
believes that “shyness is characterized by three major features: excessive self-
consciousness, excessive negative self-evaluation, and excessive negative self-
preoccupation.” Biemer (1983) suggests that shyness is the habit of being afraid 
of people or social situations. 
 
I am particularly focused around what makes students shy and withdrawn 
within the classroom and how can this shyness impact on their communication? 
A study by McCroskey (1984) found that an individual’s emotion and feelings 
towards communication can cause communication apprehension. He found that 
there were four distinct types of CA including traitlike, generalized context, 
person-group CA and situational CA. 
 
Traitlike CA is a “relatively enduring personality-type orientation toward a given 
mode of communication across a wide variety of contexts” (McCroskey, 1997, p. 
85).  Basically those with traitlike CA can experience anxiety in most 
communication whether that is in the classroom, in work, in groups, in public, 
one on one etc. Around 20% of the population have traitlike CA (Richmond & 
McCroskey, 1998). Looking at my own student I think I can rule out traitlike CA 
as she seems to manage to communicate effectively and is confident in group 
scenarios during lunch and break times away from the classroom. 
 
Context CA occurs when someone is anxious towards communication in a 
specific setting or context (McCroskey, 1997). There are four common contexts 
where CA can occur: (1) public speaking, (2) meetings, (3) group discussions, 
and (4) interpersonal conversations. Those with context CA may feel anxious in 
some settings but not in others e.g. you may simply get anxious when public 
speaking but be perfectly calm and confident in meetings, group discussions and 
interpersonal conversation.s 
 
Person-group CA is “a relatively enduring orientation toward communication 
with a given person or group of people” (McCroskey, 1997, p. 86). People 
experiencing person-group CA may feel anxious when communicating with a 
particular person or group. This may occur with teachers for example. 
 



Situational CA creates anxiety when you are communicating with another person 
or group of people at a specific time. Usually when that situation has passed then 
the anxiety also passes.  
 
McCroskey developed a survey to help assess individuals CA levels and called it 
“Personal Report of Communication Apprehension”.  
 
I believe that from the literature review that my student may have 
communication apprehension and this leads to her being shy and withdrawn so I 
would like to focus on what type(s) of communication apprehension she may 
have and ways to tackle this. 
 
My study also focuses around my own teaching practice and whether my 
personality and teaching methods may make students less confident within the 
classroom. From the literature there has been some small amounts of research 
done on shyness and good student/teacher relationships and curriculum design 
however most of the literature focuses around school children and not higher 
education.  
 
Research done by Crozier and Garbert-Jones (1996) looked specifically at 
shyness within mature students at University. They completed 21 interviews 
with students who had completed one full year at University at the point of 
interview. They found that every one of the students reported feelings of shyness 
when restarting their formal education and this shyness normally came from 
particular situations including: having to speak to their lecturer and 
participating in group discussions. In conclusion within this study Crozier and 
Garbert-Jones suggested that tutors should be more aware of quiet students 
figure out ways to creative positive opportunities that allow and encourage these 
students to contribute.  
 
As mentioned above much of the research focuses around school children and I 
am focusing around the post 16 sector and some of my students are up to 60. I 
think that my research could really help to draw attention to some of the issues 
faced within this sector. 
 
Landrum, Scott, and Lingo (2011) found that, “Among the most effective teacher-
based practices identified are such basic strategies as teacher clarity, teacher 
feedback, opportunities for the students to respond, modeling, and guided 
practice” (p. 33). 
 
I will be focusing my own research around two areas, firstly I would like to delve 
further into the research done by McCroskey on communication apprehension to 
see if there are certain situations where my focal student feels shy and secondly 
to see if there are changes that I can make to my own teaching practice (with 
particular focus on question structure and tasks) to increase confidence of my 
students. 
 
 
 



Plan of Action 
 
For my own research I focused around this one particular class. The first part of 
my research focused around communication apprehension to see whether there 
were particular scenarios where students felt more shy and nervous. I wanted to 
study the whole class to see if there were other students that were just as shy or 
similar as my focal student. 
 
Students were given a questionnaire that focused around the areas where they 
felt shy or nervous. I used the ‘Personal Report of Communication Apprehension’ 
developed by McCroskey in 1984. I added some questions on to the end to focus 
around music making too. The class is made up of musicians and I wanted to see 
if music had any influence in a reduction in shyness. On the final day of my action 
research, the class was given another questionnaire which focused around the 
overall class experience, the thoughts on the teacher and their confidence level. 
These were handed directly to the college so students weren’t worried about me 
reading their answers before they left the college for the final time. Although 
these questionnaires were given to the entire class my primary focus was on my 
one withdrawn student. My aim was to build a positive relationship with her in 
the hope that it was reduce her shyness and increase her confidence in the 
classroom. 
 
I then carried out weekly observations so that I could gather data that could 
possibly be used to predict the types of task or the type of questions that make 
the student feel particularly shy and withdrawn. I was then able to use the data 
to alter the tasks given in class to see whether these were a factor in her shyness. 
Each time that I interacted with the student and the class as a whole, I would 
ensure to use positive language and make it more formal and fun. Each time the 
student sounded or looked shy, I would try to rephrase the question or task, I 
didn’t want to linger with this one particular student and have long silences and 
instead would help her out and change the structure of the question so that her 
answer would be shorter.  
 
In order to carry out this research required the support and permission from the 
college. I spoke with the head of teaching and the head of college to discuss my 
action research plans and timelines.  
 
Something that I needed to consider was the ethical, political and confidentiality 
issues within my qualitative researchIn my final research write up I needed to 
remove all names and simply give the students a number because of issues of 
confidentiality within the written study. I did have names of students on top of 
the questionnaires and evidence however nobody would have access to any of 
the personal data and files that I gained during my research. All students that 
were involved in the research were informed of my action research and before 
completing the questionnaires I made them aware that I was studying the 
confidence of musicians in different situations. I was very open about the topic 
without going into too much detail and discussed with them that I would be 
studying the whole class (as I didn’t think it was ethical to inform them that I was 
studying mainly one student). Students were given the option to not fill in the 



questionnaires however the whole class agreed. I explained to them that all 
information would be confidential and that I would solely be used for my own 
research. In order to reduce bias I used more than one research method. 
Through observation my own bias may come into it therefore I also used 
questionnaires to backup my own observations. I ensured that the 
questionnaires were carried out silently in the classroom so that no class 
interaction could take place and influence each other’s answers. 
 
I needed to obtain informed consent, preserve the anonymity of my class and I 
was required to meet the authenticity criteria for qualitative research developed 
by Guba and Lincoln (1989). At the time, the criteria which seemed particularly 
relevant to my study were that I should negotiate understanding with research-
participants (for educative authenticity), all participants should learn through 
the research (for ontological authenticity) and the research should stimulate 
future action (for catalytic authenticity). It was necessary for me to gain approval 
from the head of college to carry out my action research within my class and so I 
explained what my research was for and what research methods I was going to 
use. I also let them see all questionnaires and assessments before I used them 
within the classroom. 
 
I required very few resources for this action research. As this research was being 
done to improve my own teaching practice I was able to carry this out in the 
classroom where I had all the resources I required. I also have a full home office 
and simply required a printer and then some pens to carry out the research. 
 
 
Timeline 
 
 
Week 1: Students were given the questionnaire (figure 2) to fill in and hand back 
to teacher. Questions focused around the different areas when they felt most 
comfortable or nervous. This would show up whether the focal student had any 
communication apprehension and in which scenarios. 
 
Week 2: Teacher observations on different tasks and the results recorded. 
Teacher also focused on developing a fun and comfortable environment in the 
classroom through development of different tasks and curriculum. 
 
Week 3: Teacher observations on different tasks and the results recorded. 
Teacher also focused on developing a fun and comfortable environment in the 
classroom through development of different tasks and curriculum. 
 
Week 4: Teacher observations on different tasks and the results recorded. Final 
questionnaire given to students with questions designed to discover whether or 
not the focal student felt more comfortable in the classroom and less shy as well 
as her feeling towards her relationship with the teacher. 
 
 
Data Collection  



 
The first method of data collection was through a questionnaire (appendix 1). 
This questionnaire was based on McCroskey’s (1997) CA questionnaire (PRCA-
24). I decided to use this to see if there were particular situations where the focal 
student (alongside the other students in the class) had higher shyness, 
nervousness and withdrawal than others. I wanted to compare this particular 
student to other members of the class. These questionnaires were printed out 
and given to students during the class where I informed them of my intention to 
collect data based on the confidence of musicians for my action research. 
 
For the second part of my research I decided to work with and observe just one 
student for this action research. During the weekly 6 hour class I collected data 
(through observation) regarding the focal student’s behaviour and how 
withdrawn she would become depending on the type of task given during the 
class. Appendix 4 represents whether or not the student responded positively or 
negatively. 
 
 

 
Data Analysis 
 
Questionnaires: After analyzing the data from the PRCA-24 questionnaires 
(appendix 2) I found that the focal student had a much higher overall PRCA-24 
score than all other students. When I compare her overall score to the PRCA-24 
norms chart she is in the ‘High CA score’ category with 86 with a high score being 
81 or above. None of the other students that were included in this survey had a 
high overall score. When we look across the different contexts in which I was 
studying you can see that there were actually only 2 contexts where it could be 
said that she is nervous or shy and these are in group scenarios and public 
speaking. Her scores from meetings and interpersonal were actually within the 
average range. Her scores within the group and public speaking contexts were 
higher than the norm. From analyzing this it could be said that the student does 
have communication apprehension but only within the contexts of group and 
public speaking. This would explain why she is particularly withdrawn in the 
classroom but not in a social environment. What I wanted to find out next is 
whether different tasks or types of questions will add to this withdrawal and 
shyness. It should also be noted that some of the other students or high scores on 
public speaking but that was to be expected. 
 
Exhibition of positive or negative response: After the questionnaires, I 
implemented the observation chart (appendix 4). I wanted to see if there were 
certain tasks or that made the focal student feel more or less comfortable/shy. 
After each task I would note down whether her response was positive or 
negative and then analysed the data. I found that tasks or questions where I 
asked about her own personal experience on a topic got a positive reaction 
whereas questions about the course content seemed to get a negative response. I 
found that I got a more negative response where she was asked to show off her 
knowledge from the course content and what I had been teaching whereas I got a 



much more positive response when asking her to do tasks that were based on 
her own career or knowledge of her own situation. 
 
 
 
Conclusions 
 
It can be concluded from the secondary research that there are different contexts 
in which communication apprehension or shyness are more prevalent than 
others. Even from looking at my own class I can see that these students are more 
nervous and shy in public speaking scenarios compared to groups, interpersonal 
and meetings. This research was particularly good for my own teaching practice 
as I now understand the situations in which my focal student is particularly 
nervous and I can take actions to make her more comfortable in group and 
public speaking scenarios. I also found that it is not always the situation that 
impacts on her shyness it may also be the types of tasks that I am assigning. I 
may want to limit the number of summative assessments assigned to this 
student and find a new way to assess the knowledge she has gained during the 
course. I think that it would be good to do similar research with a much larger 
class where there were one or two shy/withdrawn students as using a bigger 
sample would give more accurate results. 
 
This action research has also shown me the specific students who have 
communication apprehension when it comes public speaking and therefore it is 
important for me to assess the different assessment methods I use in the class to 
offer alternatives to public speaking or presentations. 
 
For future research I would be interested to see if there is a correlation between 
shyness and age as well as gender. There are some interesting results from this 
survey which I would have liked to explore in more detail. I am particularly 
interested in the shyness or confidence in mature students getting back into 
education and also those who are coming straight from school.  
 
 
Recommendations 
 
It can be recommended that if teachers have got students who may be shy or 
withdrawn in class then it may be that a simple change in the tasks set and 
questions asked can remove the communication and apprehension that they may 
be feeling. Teachers could use the PRCA-24 questionnaire at the beginning of a 
new class to get an idea of students who may have communication apprehension 
and then (particularly with vocational students) look at setting tasks and 
questions that relate to their own situation, as opposed to testing simply 
knowledge of course content.  I found that I got a more negative response where 
she was asked to show off her knowledge from the course content and what I 
had been teaching whereas I got a much more positive response when asking her 
to do tasks that were based on her own career or knowledge of her own 
situation. 
 



 
Research Skills Evaluation 
 
This is the first action research that I have ever carried out. I knew straight away 
the topic that I wished to tackle as it was an issue that was prevalent in my class. 
I found that my initial idea became really focused after my literature review. One 
of the major issues I found was trying to find ways to carry out the research in a 
subtle way without making it obvious that I was focusing my research around 
one particular student. If I was carrying out research again I would definitely like 
to do more reading into research techniques to see if there was a way to combat 
this. I would also liked to have been able to carry out this research on a larger 
group of people to get a more reliable result however I was limited because of 
the size and availability of my class.  
 
As this is the first action research I have done, I think it is important for me to 
carry on developing my research skills. I believe that by reading more literature 
and also studying other’s action research as well as professional discussions with 
colleagues and other educators could improve my research skills. I have also 
taken the steps of indexing my work, I believe that a lot of the information I have 
gained from this project can be reused or accessed for future research. 
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Appendix 1: PRCA-24 Questionnaire 
 

Name: 
 
 
This instrument is composed of twenty-four statements concerning 
the confidence of musicians in certain situations. Please indicate in 



the space provided the degree to which each statement applies to 
you:  
 
(1) strongly agree, 
(2) agree,  
(3) undecided,  
(4) disagree, or  
(5) strongly disagree. 
 
 
WORK QUICKLY; RECORD YOUR FIRST IMPRESSION.  
 
 
1. I dislike participating in group discussions.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  
 
 
 
2. Generally, I am comfortable while participating in group 
discussions.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  
 
 
 
3. I am tense and nervous while participating in group 
discussions.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  
 
 
 
4. I like to get involved in group discussions.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  
 
 
 
5. Engaging in a group discussion with new people makes me 
tense and nervous.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 



6. I am calm and relaxed while participating in group 
discussions.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
7. Generally, I am nervous when I have to participate in a 
meeting.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
8. Usually, I am calm and relaxed while participating in a 
meeting.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
9. I am very calm and relaxed when I am called upon to 
express an opinion at a meeting.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
10. I am afraid to express myself at meetings.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
11. Communicating at meetings usually makes me 
uncomfortable.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree 

 

 

 
 
12. I am very relaxed when answering questions at a meeting.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  



 
 
13. While participating in a conversation with a new 
acquaintance, I feel very nervous.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
14. I have no fear of speaking up in conversations.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
15. Ordinarily, I am very tense and nervous in conversations.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
16. Ordinarily, I am very calm and relaxed in conversations.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
17. While conversing with a new acquaintance, I feel very 
relaxed.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
18. I’m afraid to speak up in conversations.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
19. I have no fear of giving a speech.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 



 
 
20. Certain parts of my body feel very tense and rigid while I 

am 
givi
ng 
a 
spe
ech

.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
21. I feel relaxed while giving a speech.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
22. My thoughts become confused and jumbled when I am 
giving a speech.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
23. I face the prospect of giving a speech with confidence.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree  

 
 
 
24. While giving a speech, I get so nervous I forget facts I 
really know.  
 
(1) strongly agree (2) agree (3) undecided (4) disagree (5) strongly disagree 

 
 
 
 
Appendix 2: PRCA-24 results 
 

 

Context Average Score Average Range High CA Scores 



 
 
 
 
 
 
 

 
 
 
 
Appendix 3: Average norms for the PRCA 24 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
Appendix 4: Task Observation 

    

Group 15.4 11 to 20 21 and above 

Meetings 16.4 12 to 21 22 and above 

Interpersonal 14.5 10 to 18 19 and above 

Public 

Speaking 19.3 14 to 24 25 and above 

Overall 65.6 50 to 80 81 and above 

 Group Meetings Interpersonal 

Public 

Speaking Overall 

      

Student 1 

(male) 10 11 11 21 53 

Student 2 

(male) 12 14 8 20 54 

Student 3 

(male) 11 12 7 12 42 

Student 4 

(male) 18 17 20 25 80 

Student 5 

(male) 11 10 7 12 40 

Student 6 

(male) 10 7 6 12 35 

Student 7 

(female) 20 18 14 13 65 

Student 8 

(female) 23 20 16 27 86 

Student 9 

(female) 15 16 16 24 71 

Student 10 

(female) 11 8 8 11 38 



 
Description of tasks or question Positive Reaction Negative Reaction 

   

   

Short informal crossword on 

content from last week's class  X 

Branding question - students are 

to list 4 words about how their 

friends and family perceive them 

they are then to share with the 

class X  

Each student asked to talk about 

one thing that they have learned 

from today's lesson  X 

Each student to come up with one 

skill they have and share with the 

class X  

Students to think about brands 

that they could look to for 

sponsorship X  

Student's to be filmed in a 

discussion about contracts  X 

Students to carry out a negotiation 

using all the aspects they learned 

during today's class  X 

Research and talk about 360 deals 

and Live Nation  X 

Design their own social media 

channel with relevant artwork X  

Each student asked to talk about 

one thing that they have learned 

from today's lesson  X 

Multiple choice test on content 

from previous lesson  X 

Career Development workbook 

questions to be completed and 

discussed with tutor in one-to-one X  

Pub style quiz about piracy  X 

Students work in groups to create 

management contract  X 

Students work independently to 

mark up publishing contract  X 

Students to create their own 

website through flavors.me X  

Students to setup a blog and write 

about a new artist that they like X  

Group discussion on the 

resurgance of vinyl  X 

 


