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1. Introduction 
There is an increased need for professionals to meet national standards 

requirements by constantly upgrading their skills and knowledge within the 

life-long sector. Online learning is therefore seen as one of the ways of 

meeting the educational needs as it would be accessible to professionals with 

other commitments such as work, family, personal constrains or those who 

live in remote areas. As highlighted by Michinov et al (2010) there are 

different issues, which would contribute to the success or failure to online 

learning. This therefore include learners time management to ensure that they 

are able to meet their targets on time My study will look at learner participation 

on e-learning portals on the Health and Social Care courses. The study will 

aim to explore learner participation on forums, their utilisation of resources 

and peer support to meet the guided learning hours of the course as well as 

the assessment criteria. There are learners studying the health and social 

care course and are enrolled on the blended learning pathway. My 

responsibilities as a teacher and assessor are to ensure that learners are 

supported throughout the duration of the course. This study would explore 

what is involved in action research as well as the implications. This would also 

include a discussion of a literature review, the methodologies used, the results 

obtained and identification of recommendations. This research will show the 

impact of work and personal commitments to e-learning participation.  

 

1.1 What is Action Research? 
 
Action research involves a spiral or cycle of planning, action, monitoring and 

reflection as demonstrated in the diagram. Action research is a process in 

which participants examine their own educational practice systemically and 

carefully using the techniques of research (Watts, 1985). It therefore 

contributes to both  practical concerns of people in an immediate problematic 

situation and to further the goals of social science simultaneously. Henry and 

Kemmis (1985) further explore how action research it is motivated by the 

quest to improve and understand the world changing it and learning how to 

improve it from the effects of the changes made. It is concerned with changing 
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situations, not just interpreting them. The cycle below illustrates how action 

research can be effectively implemented. 

 

 
 

 

The sequence would involve planning the research. This would therefore 

include the participants and the online site. The main aim of the study is to 

monitor learners performance and participation to ensure that they achieve 

their learning outcomes of the course. This is also important as there have 

been technological advances of assessment methods which can apply to  

health and social care courses. 

Winter (1989) identified six different principles to using action research. These 

include 

1. Reflective critique – this would ensure that, I reflect on my practice 

during the research basing on the findings that I would have obtained 

2. Dialectical critique – I will be able to review my hypothesis based on 

the findings I would have found during the literature review and the 

results that would have been obtained.  

3. Collaborative resource – I would be able to take into account all the 

learners contributions during this study.  

Planning 

Action 

Monitoring 

Reflection 
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4. Risk – This will take into account my own interpretation of the results 

and the identification of recommendations that l would outline at the 

end of the research, which could be biased or misinterpreted.  

5. Plural structure – using action research would enable the study to be 

on going as I am able to reflect and use the cycle continuously based 

on the results and findings.  

6. Theory, practice, and transformation – The research would enable 

me to take into account different theories into practice.  

 

1.2  Problem areas of using e-learning for Health and Social Care 
courses 

 

As a teacher, I realised there was a need to fully understand the use of e-

learning as a teaching need. My organisation was keen to use this method of 

course delivery. This inspired me to explore the area and focus on Health and 

Social care, my area of expertise. It is important to explore how with evolving 

technological advances the role of using e-learning approaches as part of the 

curriculum. The vocational Health and Social Care course uses the Quality 

Credit Framework as part of the Vocational Qualifications Reform 

Programme. The Quality Credit Framework (Q.C.F.) has introduced guided 

learning hours that the learners have to meet throughout the duration of the 

course. As learners would be in employment or be working within the role to 

achieve the course it becomes difficult to meet the guided learning hours with 

only one-to-one contact. The e-learning site is therefore used for resources for 

learners to meet their criteria as well as forums where they can do group 

work. Problems arise when learners are not effectively using the required 

resources and not participating on the required discussions for their group 

work. They would thus not meet the required guided learning outcomes and 

the required assessment criteria. 

This will also ensure that the quality of course is enhanced and would enable 

Information Technology skills to be embedded throughout the duration of the 

course. This would also ensure that Government initiatives are maintained 

using reflective practice based on action research. Some organisations such 

as NIACE have been investigating best ways of which adult learners can 
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access learning and found e-learning to be effective as it offers more 

flexibility. By using different theories of how adult learn and how they can be 

kept motivated and engaged would also help when designing a curriculum 

that meets their needs. I started a pilot where-by I worked with our IT 

department who had installed E-tutor as a system. A sample group of four 

learners tested the software and provided feedback of their experience. From 

the feedback, the software was not user friendly and did not suit our needs as 

we also wanted some multi-media options. We then used my results to have 

custom made software built. I still wanted to find out if the E-learning Platform 

software was suitable by exploring learners’ usage of the e-learning platform 

and how well course outcomes are met. 

 

1.3  Benefits of Action Research in the Health and Social Care Sector 
1.3.1 Benefits to the Learner 
The findings of research would benefit the learners in different ways. Firstly 

the learners are able to continue working without having to take time off. 

Learners are also able to meet course requirements, that is, the assessment 

criteria whilst doing a variety of activities. Thirdly learners can interact with 

other learners from different organisations and are able to give each other 

peer feedback. 

 

1.3.2 Benefits to the Training Company and my practice 
The training company would also benefit, as this would ensure that there are 

adequate systems in place, which would enable the learners to access course 

resources and have continued support. As the course is a vocational course 

and the learner is mainly based in the workplace it will enable learners to 

discuss in a group therefore also enhance their development.  

 

2. Literature Review 
 

2.1 Participation 
Internet and computer mediated communication is used to promote student 

learning in groups through e-learning portals, forums and course documents 
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being available online. Discussion forums would promote interaction and 

discussion between learners and assist in building learning communities 

(Garrison, 1993). This would enable peer feedback, learners completing 

group work or allocated tasks (Juwah et al, 2004). 

 Learners are able to pose questions of any areas of difficulty that they would 

be experiencing. This would ensure that learners do not feel that they are 

working in isolation. Participants in discussion forums often appear to 

duplicate the behaviours exhibited by learners participating in a face-to-face 

group discussion (Mayer, 2003). Alstete and Beutell (2004) has argued that 

the absence of body language cue’s may cause other learners not know how 

to respond. On the other hand learners may be able to respond more fully on 

their thoughts compared to when they are in a face-to-face group.  They will 

not take into account other learners body language cue’s that would have 

caused them to say what they wanted to say (Alstete and Beutell, 2004). 

Reasons of not actively participating on discussion forums include, shyness, 

anxiety, poor writing skills, lack of confidence, lack of time, information 

overload and poor motivation (Nonnecke and Preece, 2001). Henri (1992) 

outlined a five-phase interaction Analysis Model for group work or discussions 

as highlighted below: 

 

1. Sharing/ comparing knowledge 

2. Discover/Explore disagreements 

3. Synthesis via negotiating meaning 

4. Testing/modifying proposed synthesis vs. schemes, theory, facts, 

and belief 

5. Proofs of reaching agreements or meta-cognitive admitting change 

and knowledge 

 

As the forums are used for the learners as part of their evidence, there would 

be a tendency for learners to only concentrate on posting information that will 

meet the criteria and not challenge views that would have been expressed by 

others, which may happen during face-to-face discussions.  
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It is therefore important to clearly explain the expected level of participation, 

the mode of communication and provision of constructive feedback strategies 

(Juwah et al, 2004).  

 

2.2 Motivation 
It is important to take into account learner’s motivation to participate on the 

different activities. Knowles (1970) identified six principles of adult learning, 

which include learners to be internally motivated and self directed, being able 

to bring their life experiences, goal and relevancy oriented, practical and like 

to be respected. Due to minimum qualification requirements being imposed to 

the job role and for promotion it has been seen that adult learners motivation 

is mainly extrinsic. Zemke and Zemke (1984) further explain that factors such 

as job promotion, pay rise ware seen as motivation factors for adult learners 

therefore they will need to have clear goals. Taking into account Maslow’s 

(1954) Hierarchy of Needs it is important to create a safe environment for the 

learners and create activities that will enable the learners to have a sense of 

achievement and self-fulfilment. Swan and Shih (2005) found that the 

perceived presence of an instructor is more important than the perceived 

presence of peers in student satisfaction.  It is also important to take note that 

peer support is also a requirement within the assessment vocational 

qualifications as stipulated by the requirements from the Lifelong Learning UK 

standards. Juwah et al (2004) highlights that it is important to ensure that 

learners are given constructive feedback and are made aware of their 

progress. Valdez (2005) further explains that feedback needs to be 

continuous but also argued that there is also a need to ensure that learners 

on the forums are able to continue with their discussion to enable accurate 

assessments.  

 

2.3 Time Management 
Coppola et al (2002) highlighted the role of the instructor to some degree 

course would monitor asynchronous versus a live discussion when delivering 

an online. They investigated this across different faculties and found that 

instructor roles in cognitive, affective and managerial activities changed in the 

entire environment. Murphy et al (2000) looked at the provision of group 
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contracts being successful providing a focus for student groups so that they 

can complete learning tasks. Learners have to have an awareness of how 

long they are expected to spend on the course and Zemke and Zemke (1984) 

found that giving information of target dates enabled learners to have focus 

within their course. Learners may also have procrastination tendencies that 

can contribute to lower performance (Akinsola et al, 2007). Work 

commitments and other life stresses can affect the time learners spend on the 

online sites. When assessing learners Levenburg and Major (2000) identified 

that when assessing participation to also recognise student’s workload and 

time commitment. Ho (2001) therefore has recommended that, “there needs 

to be increased task structuring, the provision of evaluation criteria, provided 

students with extrinsic motivation and task and deadline clarity.” 

 

2.4 Hypothesis 
As demonstrated by previous studies learners have to be given clear targets 

to ensure that they participate on the e-learning site. It would be expected in 

the current study that there would be different factors that would affect 

learners participation on the e-learning portal. This would include work 

patterns, procrastination and decreased motivation. Tutor support would be 

important to ensure that learners remain engaged within the course activities. 

It will also be expected that there would be increased activity on the e-learning 

site near the deadline dates when work has to be handed in. 

 

3. Methodologies 
The methodology I will use in this study would be both quantitative and 

qualitative approach. Qualitative research is an approach that involves 

providing detailed narrative descriptions and explanations of phenomena 

investigated, with lesser emphasis given to numerical quantifications 

(Hashway, 2001). Burns and Grove (2005) defined quantitative research as, 

‘a formal, objective, systematic process in which data are used to obtain 

information.’  According to Woods (2006), ‘the use of several methods of 

research to explore an issue increases the chances of depth and accuracy.’ 

The concept of triangulation is based on the assumption that by using several 
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data sources, methods and investigators one can neutralize bias inherent in 

one particular data source, investigator or method (Jick, 1979). The benefit of 

using both methods is that it would blend in well with the natural assessment 

process of the course. It would also give me access to the information on the 

e-learning site, their activities and meet them for interviews during the 

progress reviews of the course. It gives access to documents relevant to the 

role, including confidential reports and records. 

 

 

3.1 Procedure 
The study involved a cohort on the Health and Social Care course involving 

10 students who had enrolled to do the blended learning course. The 

structure of the course was blended learning. The study was carried out using 

the training centre’s e-learning portal. When the learners commenced with the 

course. Learners were expected to attend an induction workshop and further 

face-to-face workshop every 3 weeks. The e-learning platform was used for 

learners to access their course materials for their workbooks that they 

complete as well as for group discussions through the forum. As part of this 

study learners were expected to complete two units of the course. Both units 

had 25 guided learning hours that learners needed to meet. There were asked 

to complete a questionnaire of their experience on e-learning course and use 

of the forums.  As part of the assessment plan the learners were expected to 

download course materials online and participate on the forum to meet the 

assessment criteria and the required guided learning hours.  

 
3.2. Measures 
3.2.1 Observation 

The learners would be observed on how they utilise the e-learning portal. The 

evidence will be gathered via the e-learning statistical data, which would 

record the number of forum posts that the learners provided, the time they 

spend online and the course documents that they would have downloaded. 

This evidence would be represented by graphs to show the activities carried 

out by the learners. 
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3.2.2 Questionnaire 
After each five-week period the learners will be required to complete a 

questionnaire. This will determine how they found using the e-learning site in 

terms of downloading the required course materials and how they felt about 

the whole process. The questionnaire will measure the following as outlined: 

• accessing the e-learning site 

• forum participation 

• time spent on the e-learning site 

• other factors that affected their participate on the e-learning site. 

 

3.2.3 Learner Interview 

This was carried out through the assessment process when the learners were 

having one-to-one progress reviews. This enabled identification of the other 

factors affecting learners not being able to carry out certain tasks and areas of 

difficulties. Each learner was asked about the following in relation to their own 

work. 

• The time the learners access the e-learning site 

• If learners physically downloaded their course resources or if they 

saved them on their computer. 

• The type of activities that affected them to access the e-learning site. 

 

3.3  Ethics 
Many factors where taken into account. This included taking into account the 

training centre’s policies regarding handling of information. Consent was 

sought from the students participating on this study. Their line managers 

within the workplace were also informed of the study. This included the 

students being given an information sheet. During the research confidentiality 

was continuously maintained. The students were also given information of the 

data, which had been collected. 
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4. Results and Discussion 
4.1 Observations on-line activities 
4.1.1 Participating on forums 
Within the first week the learners were able to introduce themselves as they 

were also practicing to use the forums. For the first unit learners were 

expected to discuss a topic each week, which they were expected to 

participate in. From the first week the instructor on the e-learning site gave 

them a lot of support by giving them guidance on what they need to consider 

and cover. The instructor posted a total of 24 posts during 1 – 5 weeks. The 

posts completed by the learners were an average of 8 hours with Learner 5 

and 10 posting 11 and 10 respectively. After the first unit during the workshop 

of the second unit there were further explanations given to the learners on 

how they could best utilise the forums so that they would meet the required 

learning outcomes. There was an increase of forum posts with an average of 

13 during the 6 – 10 week period. The posts by the instructor decreased to 16 

as the learners started utilising the forums more effectively. 

 
Table 1: Forum Participation 

 
Table 2: Numerical Values – Forum Participation 

Learners 1 – 5 weeks –  
Average 

 6 – 10 weeks -  

1 - 5 weeks 

6 - 10 weeks2 
0 

5 

10 

15 

20 

25 

1 - 5 weeks 

6 - 10 weeks 

6 - 10 weeks2 
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Forum posts Forum posts Average 

1 5 10 

2 7 13 

3 8 11 

4 6 15 

5 11 18 

6 6 11 

7 8 14 

8 6 13 

9 9 14 

10 10 

 

 

 

 

~ 8 

11 

 

 

 

 

13 

Instructor 24  16  

 
4.1.2 Course Downloads 
It was part of the course requirements that learners had to access course 

resources on the e-learning site. For the first unit three were 20 course 

materials that could be downloaded to help the learners with their activities. 

During the first 5 weeks when learners were completing their first unit, four of 

the learners at least downloaded more than 80% of the course materials wile 

the other four learners downloaded less than 50 %. It was found during the 

learner interviews when learners were having their progress reviews that 3 of 

the learners with less than 50% of downloading course materials were using 

the textbooks, which they had bought for the course. For the second unit the 

learners were given a guidance to highlight the relevant course materials that 

could be downloaded to complete the required activities. This increased the 

number of documents being downloaded with all learners downloading at 

least more than 56% of the course documents as highlighted in Table 4. 
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Table 3: Course Materials Downloaded 

 
 

 
Table 4: Numerical Values – Course Materials Downloaded 

 

Learners 

Course Materials 
Downloaded 
(20 available) 

 
1 – 5 weeks 

 

Percentage 
      [%] 

Course Materials 
Downloaded 
(25 available) 

 
6 – 10 weeks 

 

Percentage 
       [%] 

1 18 90 17 68 

2 10 50 14 56 

3 16 80 18 72 

4 9 45 16 64 

5 19 95 23 92 

6 8 40 14 56 

7 8 40 17 68 

8 10 50 15 60 

9 7 35 16 64 

10 16 80 19 76 

 

1 - 5 weeks 

0 

5 

10 

15 

20 

25 

1 - 5 weeks 

6 - 10 weeks 
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4.1.3 Hours spent on the e-learning portal 
For the learners to meet the guided learning outcomes they were expected to 

participate on the e-learning portal. During the first week there were five 

learners who spent at least between 4 – 5 hours per week. During the 

commencement of the second unit the learners were given further guidance 

on how they can meet the required hours. This included giving them an aim 

for spending at least 5 hours on the e-learning portal each week. Within 6 – 

10 weeks the learners increased their hours with at least an average of 

between 4.4 to 5.4 hours as illustrated by Table 6. The learners who had met 

their hours with the first unit also slightly increased their hours by at least 4%. 

 
Table 5: Hours spent on the E-learning Portal 

 

 

 

 

 

 

1 - 5 weeks 

0 

5 

10 

15 

20 

25 

30 

1 - 5 weeks 

  6 - 10 weeks 
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Table 6: Numerical Values – Hours spent on the E-learning Portal 

 
Learners 

Hours spent 
during 1- 5 

weeks 
(GLH - 25) 

 
Averag
e per 
week 

Hours spent 
during  

6 – 10 weeks 
(GLH – 25) 

 
Average 
per week 

 
Increased hours 

spent on-line 
[Percentage - %] 

1 15 3 22 4.4 28 

2 18 3.6 22 4.4 16 

3 20 5 24 4.8 16 

4 17 3.4 23 4.6 24 

5 26 5.2 27 5.4 4 

6 16 3.2 25 5 36 

7 18 3.6 23 4.6 20 

8 21 4.2 22 4.4 4 

9 20 4 25 5 20 

10 24 4.8 25 5 4 

 

 

4.2 Written Questionnaire 
The questionnaire was completed twice within the duration of the course. The 

learners completed 5 questions after the 5th week. For the second unit there 

were further 3 questions, which were added on. From the results after 

learners were given further guidance they demonstrated that they found it 

easy to download the course materials. With regards to having support on-line 

at least 90% felt they were supported with 10% disagreeing. Learners felt that 

their work commitments had a massive impact on their participation on the e-

learning site. When there were measures introduced such as speaking to their 

employers to give them protected time to study the percentage of the learners 

who strongly agreed decreased as highlighted in question 6. The introduction 

during the 6 – 10 week period showed that the activity guide had been useful 

and the learners were able to follow that through. The deadline date being 

imposed during the 6-10 weeks kept the learners focused as all of them either 

agreed or strongly agreed. 
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 Questionnaire Results 
Learners were requested to select what best suits them using a gradient scale 

from 1 – 5, which the learners were asked to select for each question. 

1] Do not know,  2] Disagree,   3] Maybe,   4] Agree,   5] Strongly Agree 
                   

1. Was it easy to download materials online? 

       
(5 = 30%, 4 = 60%, 3 = 10%, 2 = 0%, 1 = 0%)             (5 = 60%, 4 = 40%, 3 = 0%, 2 = 0%, 1 = 0%) 

 

 

 

 

 

 

2. Did you feel you had support during the online discussions? 

       
      (5= 30%, 4 = 50%, 3=10%, 2=10%,1=0%)               (5=36%, 4=45%, 3=9%, 2=9%, 1=0%) 

 

3. Did you feel that your work patterns affected your participation on the 

e-learning site? 

30% 

60% 

10% 

1 - 5 weeks 

5 

4 

3 

6 - 10 weeks 

5 

4 

1 - 5 weeks 

5 

4 

3 

2 

6 - 10 weeks 

5 

4 

3 
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            (5=80%, 4=20%, 3=0%, 2=0%, 1=0%)                (5=30%, 4=50%, 3=20%, 2=0%,1=0%)   

4. Do you feel that the discussions have helped you meet the learning 

outcomes of the unit? 

         
        (5=20%, 4=60%, 3=20%, 2=0%,1=0%)                        (5=60%, 4=30%, 3, 10%, 2=0%, 1=0%) 

 

 

 

 

 

5. Did you find accessing the e-learning portal easy to do? 

         
      (5=50%, 4=40%, 3=10%, 2=0%, 1=0%)                            (5=60%, 4=40%, 3=0%, 2=0%, 1=0%) 

 

6. Did you find the activity guide useful? 

 

1 - 5 weeks 

5 

4 

6 - 10 weeks 

5 

4 

3 

1 - 5 weeks 

5 

4 

3 

6 - 10 weeks 

5 

4 

3 

1 - 5 weeks 

5 

4 

3 

6 - 10 weeks 

5 

4 

3 
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        (5=70%, 4=30%, 3=0%, 2=0%, 1=0%) 

 

 

7. Did you follow through the required activities of downloading the 

resources? 

 
     (5=30%, 4=60%, 3=10%, 2=0%,1=0%) 

 

 

8. Did the deadline keep you focused to complete the unit on time? 

 

 
            (5=80%, 4=20%, 3=0%, 2=0%, 1=0%) 

 

6 - 10 weeks 

5 

4 

6 - 10 weeks 

5 

4 

3 

6 - 10 weeks 

5 

4 

3 
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4.3 Learner interviews 
 

Learners were interviewed during their progress reviews. There were different 

factors which they identified affected their participation on the e-learning 

portal. Eight of learners worked full time and the other two were working part-

time 24 hours per week. From the group the learners who worked together 

were meeting with each other physically to give each other peer support. Due 

to this the learners were not participating that much on the e-learning site 

during the first 5 weeks of the course. When they were given an explanation 

of why this was important and how it related to the course learning outcomes, 

their participation did improve. Other factors included some learners having to 

work permanent nights due to childcare issues. They found it difficult to do 

anything during the day, as they would be either looking after their children or 

at work. With these learners l negotiated with their line managers to give 

protected learning time during their shift if it was safe to do so, which their 

employers agreed to. There was a learner who only had access to the e-

learning site at home and would normally find time to read at work. The 

learner would normally download and print the course materials and read 

during their protected learning time and break. Learners felt they kept holding 

off having to do assignments during the first 5 weeks. When they were aware 

that there was going to be a deadline and they would not be able to access 

the second unit they felt motivated to complete the unit before the unit 

deadline for completion. 

 

In summary the following were the issues, which were identified that affected 

their participation during the interviews: 

• Work commitments 

• Childcare commitments 

• Unable to access the e-learning portal at work during the protected 

learning time 

• Learners working together having discussions without participating on 

the e-learning site with other learners. 

• There were not sure what they were supposed to be posting 

• They kept putting off going on the e-learning site 
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• They were worried of their spellings when they write the forum posts. 

• Found reading text books they had purchased convenient to use 

• They felt that they agreed what others wrote therefore they did not feel 

they needed to write anything 

• Felt isolated 

 

The following were identified on what the learners felt helped them to remain 

engaged and motivated on the course: 

• Having adequate time to access the e-learning portal 

• Having deadlines to work towards to 

• A guide on the handouts that they were required to download as it 

enabled them to know what handouts they needed to download and 

read to do the activities 

• Having protected time to study when at work 

• Knowing that the instructor would give them support 

• Knowing that the forum posts would enable them to meet some of the 

assessment criteria of the course 

• Being able to use the e-learning site at their own time 

• Not having to take time off to complete the course. 

 

 
4.4 Limitations 

There were a number of limitations that affected the results of this research. 

The number of learners were just 10 for this study and with the learners 

mostly being adults and having family commitments whereas there is also a 

possibility to look at the impact for learners who do not have these same 

commitments. During the study it was difficult to record the hours spent each 

week as this accumulated as the learners progressed with the course. Some 

learners did state they increased the time spent on the e-learning site towards 

the fifth week to ensure they make the required hours. As learners were 

participating on the forum there were not always synchronised. Learners 

reported that they felt isolated at times due to not having someone always 

there to discuss simultaneously on the forum back and forth, which would 

occur with a face-to-face discussions. This made it difficult to assess how 
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learners would have effectively performed if the discussions were 

synchronised. The questionnaire limited the responses of the learners, as 

they were only able to use a scale given. 

 

5. Conclusions and Recommendations 
 

From this study it appears that e-learning success relates to the learners 

commitment and time management. This research has introduced a number 

of factors to ensure that learners are able to meet the required guided 

learning hours of the course.  To ensure that learners meet learning outcomes 

according to the curriculum, which has been set by imposing deadlines so that 

learners remain focussed with their studies and hand in their work on time. 

The findings also suggest that teachers and researchers should take into 

account learners work patterns, learning styles, motivation of doing the 

course. As adult learners who need to be kept motivated it is important for 

them to have continued support via the forums as well as an activity guide.  

 

There is increased participation if learners are given clear targets that they 

need to meet as well as guidance of what they are required to do. Giving an 

explanation of requirements imposed is important to ensure that there is a 

justification of why the learners have to do the required activities. This 

includes the time they need to spend and the quality of the evidence. The 

learners did understand when they commenced with the second unit why they 

needed to also show their own understanding of the topics being discussed 

rather than just stating that they agreed with the other learners’ posts. 

 

Other ways of getting evidence of the hours that learners have spent on the 

course is also important. Although e-learning can be attractive to learners 

because it offers flexibility as learners can continue with their work, learners 

do find it a challenge when they have to do it in practice. By doing this 

research it has made me aware that learning styles still need to be taken into 

account and there can be different approaches used to meet the learner 

needs. Face-to-face studies would often have a structure that learners follow 
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through and transferring this to e-learning system through an activity guide 

would help learners to remain focused during the course. Involving employers 

can be important to help the learners’ progress with their course.  An area of 

where learners can record the activities the learner has carried out can be 

introduced, for example, reading text books, handout, discussing about the 

course. The learners can therefore make their own continued professionals 

development record within that area. This will enable all the activities that the 

learners did for the course to be recorded.  

As a whole, at the end of this study I also found out that the new E-learning 

platform was effective as it allowed learners to continue with their other 

commitments while learning. We were able to fully embed some course 

specification, functional skills and other obligations such as proof of 

supporting learners from Awarding Bodies. 

 

6. Evaluation of approaches of the action research 

 
With this action research I was able to use both qualitative and quantitative 

methods to gather the required results. I was also able to interpret this 

evidence via graphs and table to illustrate the results and the impact of some 

interventions. I was also able to use the assessment process that I would 

normally use, that is, progress reviews as learner interviews creating a more 

natural process.   

 

In future I may need to relate to how the participation of the e-learning 

participation had an impact with the quality of the evidence of that was 

produced by the learners. I will also need to consider recording the hours 

spend by the learners each week rather than having to average the total 

hours spend by the course. This will enable results to show results of learner 

behaviour.  I will also need to consider taking into account other factors of the 

group such as their sex, if they have family commitments and age to see how 

participation can be impacted using the different variables and needs. The 

questionnaire that the learners used can be improved to ensure that learners 

provide written explanations of what they actually felt. 
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In future I will research more on other studies carried out taking into account 

the needs of the learners to enable me to enhance my skills. I will also 

research on how statistics can be represented and best ways of recording all 

the data as presented. 
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