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Terms of Reference/Introduction 

 
I am currently a full time specialist makeup lecturer in the Performing Arts (PA) department at Bedford 
College. The subject I deliver is Specialist Makeup to both FE Level 3 year 1 and year 2 Performing Arts 
students and HND students. I have been sporadically teaching specialist makeup over the last 7 years 
and during my last post I was working with a small group of Level 1 theatrical hair and makeup students. 
 
Introduction 
 
This research project explores the loss of student engagement during the delivery of theory based units 
within a (majority) practical based subject matter. Research explores reducing and or adapting the 
theory content to make it more practical. This research was undertaken based on my personal teaching 
experiences at Barking and Dagenham College. Whilst performing at an acceptable level at the majority 
of their work in purely practical sessions, students suffered a lack of motivation in theory sessions. By 
engaging the learners in question and answer sessions as well as through the use of self-reflective 
practice, a new method of delivery was devised and implemented. By observing and documenting the 
results during the sessions and after the completion of unit tasks, evidence was gathered and collated to 
provide some answers and also to raise further questions for future research to take place. The history 
and process of Action Research will also be briefly discussed and the reasons for the choice of model will 
be explained. 
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A Brief History of Action Research 
 
Action Research (AR) in its purist form is the process of reflecting upon and evaluating one’s own 
practice. Reflecting upon how and why we do what we do is essential in order to recognise what has 
worked and why, but also to accept what things haven’t worked and what can be done to improve 
things moving forward. This is particularly important within education where a consistent review of 
one’s own practice needs to take place in order to keep up with educational trends and different 
learners’ requirements. It also ensures that we are not relying on past successes and not keeping our 
methods honed. What has worked in the past with one class may not now work with a new group of 
learners at the same level and same subject. Only by this process of self reflection can we hope to 
continually improve our own teaching practice and adapt to our learners’ needs. This self reflection can 
be done in many ways, sometimes by having a colleague observe our sessions and give constructive 
feedback, or by documenting our own successes and failures and taking steps to insure we have more of 
the former and less of the latter. 
 
AR deals with the wider aspects of one’s own teaching practice by focusing on one specific area with the 
view to improve the whole. It deals with not just analysing in a theoretical way one’s own methodology, 
or indeed that of your department or teaching framework, but taking action to effect change in one’s 
practice and ultimately in ourselves. (McNiff, 2002) 

http://www.jeanmcniff.com/ar-booklet.asp  
 

The idea behind AR began in America in the 1940’s with Kurt Lewin, a social psychologist; his 
initial idea remains the foundation for all those who have developed his model in the following 
decades. The premise is a three staged process; first one identifies a problem, gathers data on 
this and devises a plan of action. Secondly the researcher implements this action by delivering 
their plan to the research group over a specified period of time. Thirdly data is gathered about 
what took place and how effective or ineffective this action was in alleviating the initial 
problem. The whole process is cyclical, once the first three steps are taken and data is gathered 
and analysed an infinite number of cycles of planning, action and analysis can take place. The 
diagram below shows Lewin’s three stage model. 
 

http://www.jeanmcniff.com/ar-booklet.asp
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Figure 1 Lewin's 3 stage Model 
 
In the 1970’s and 80’s in the UK the benefits of this practice had been recognised as being very useful 
when taken into the field of educational research. Lewin’s original model has been re-designed and 
reinterpreted many times by many educationalists including Kemmis and McTaggart (1981) who 
improved on the original design by constructing it into a potentially endless spiral of plan, act, observe, 
and reflect. 
 

 
 
Figure 2 Kemis and McTaggatrt Spiral 
 
Later Elliot adapted the Kemmis spiral, which he had amended by adding a fact finding and analysis 
stage that Kemmis called ‘reconnaissance’ stating that the general idea should be mutable and not fixed, 
that through one’s reconnaissance the initial problem as first observed may have to be revised in light of 
these findings. (Elliott 2001: 70) 
 
In 1983 Ebbutt disagreed with previous models as being too linear and that the spiral was not an 
effective description for process that could change when new information came to the fore. (Hopkins 
1992) 

http://upload.wikimedia.org/wikipedia/commons/c/c5/Systems_Model_of_Action-Research_Process.jpg
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Figure 3 Ebbutt's Model 
 
Ebbutt’s Model: Idealised representation of the process of action research. Cited in Hopkins (2004: 48) 

David Hopkins gives a compelling critique of what AR represents now as opposed to Lewin’s 
original process of action research which was intended as coming from an external source and 
having a predetermined method. He states; 
 
‘...I am still concerned that this emphasis will associate teacher research with a set of values 
that are at odds with its central emphasis on individual autonomy, action and ‘emancipation’. 
What began as useful label to describe a loose set of activities undertaken for professional 
development purposes is in danger of assuming a rather different character as a result of a 
quest for intellectual credibility’ (Hopkins 1992: 39) 
 
Many new models have been devised over the years but the essence of them all remains the 
same 

 Action research is a practical way for individuals to explore the nature of their practice 

and to improve it. 

 Action research encourages practitioners to become knowledge-makers, rather than 

merely knowledge-users. 

 Action research uses action as a means of research; planned change is implemented, 

monitored and analysed. 

 Action research proceeds in an action-reflection cycle or spiral. 
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 The process can be messy; as research proceeds, wider links are likely to be identified. 

 Action research is carried out by individuals, but these individuals may work 

collaboratively. 

 Action researchers may use a variety of research methods, both qualitative and 

quantitative. 

www.edu.plymouth.ac.uk/resined/actionresearch/arhome.htm 

I have chosen to use the Kemmis and McTaggart model as I feel it is a collaborative process between 
tutor and student. Allowing my learners more control and autonomy over their learning is something 
that I believe is vital in all subjects and especially the Performing Arts. They sum up their model: 
 
Action research is a form of collective self-reflective enquiry undertaken by participants in social 
situations in order to improve the rationality and justice of their own social or educational practices, as 
well as their understanding of those practices and the situations in which the practices are carried out… 
The approach is only action research when it is collaborative, though it is important to realise that action 
research of the group is achieved through the critically examined action of individual group members.  
 
(Kemmis and McTaggart 1988: 5-6) 
 
Cited at http://www.infed.org/research/b-actres.htm  

 

http://www.edu.plymouth.ac.uk/resined/actionresearch/arhome.htm
http://www.infed.org/research/b-actres.htm
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RESEARCH METHODOLOGIES 
 
Despite my best efforts there appears to be no specific research literature exploring theory which 
directly relates to lack of student engagement to theory based learning within a practical weighted 
based course so I explored options to gather information on research which could be useful to me 
forming theories on this matter. 
 
I decided to embark on researching methodologies on research and also theories exploring the way 
students physically learn and discovered an interesting idea from Alison St George and Roseanna 
Bourke.  
 
Their theory looked at understanding learning to inform teaching and demonstrated ways to engage 
students about the concept of learning rather than simply setting objectives to learn course material 
thus providing a much more enriching learning experience and the opportunity to help individuals learn 
how to learn, how to access, understand and use information. 
 
Within their theory, they quoted Darling and Hammond (2006) who argues that; 
 
If teachers must ensure successful learning for students who learn in different ways and may encounter 
a variety of difficulties, then teachers need to be diagnosticians and planners who know a great deal 
about the learning process and have a great deal of tools at their disposal. 
 
This got me thinking about transposing this to students and looking at ways to help them to understand 
the learning process as well as giving them the opportunity to explore learning in different ways to get 
the most out of their learning journey with the hope of igniting a passion for further learning and 
enrichment. It is surely more likely that students with a better understanding of what it is to learn and 
how to do this will be far greater rewarded within theory based study sessions? 
 
I looked at internet based examples of flowcharts from The Samuell Institute and Buckley, Buckley and 
Chiang (as below) to consider how in depth my action research project could be within the timeframes I 
had. The results were eye opening and expansive and with my current group of students I had to 
consider the timescales in which I was able to work to get results but also the possibility long term 
research into making changes to future courses.  
 



Hannah Wing     ACTION RESEARCH PROJECT 

DTLLS  

8 

 

 

 
 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjp3viY7u_KAhVD6RQKHXePAI8QjRwIBw&url=http://maaw.info/ArticleSummaries/ArtSumBuckley76.htm&psig=AFQjCNG9_bddqQ2CP2AVJ3YWDFQYkbZM3g&ust=1455285120231353
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiovNnY7e_KAhVJbxQKHbG8CGwQjRwIBw&url=http://vemingconneu.55freehost.com/essay-on-research-methodology-230425.html&psig=AFQjCNG9_bddqQ2CP2AVJ3YWDFQYkbZM3g&ust=1455285120231353
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Having reviewed my options, I considered how I would collect the data needed for my research. I had 
already carried out observational research which confirmed my concerns about students not ‘enjoying’ 
their theory sessions as much as their practical ones and now there were many different options to 
establish more data - interviews, quizzes, student journals, writing samples, focus groups and audio 
tapes – however my immediate objective was to find out exactly why students felt the way they did so 
my learning plan could be reviewed and adapted and it needed to be established quickly so as to benefit 
the group of learners I was currently teaching.  A questionnaire appeared to be able to offer me the 
most straight-forward means of collecting data however consideration had to be given to the 
advantages and disadvantages of using this means of gathering information. 
 
Advantages  
 
1.Practical 
2.Large amounts of information can be collected from a large number of people in a short period of time 
and in a relatively cost effective way 
3.Can be carried out by me or by any number of people with limited affect to its validity and reliability 
4.The results of the questionnaires can usually be quickly and easily quantified by me or through the use 
of a software package 
5.Can be analysed more 'scientifically' and objectively than other forms of research 
6.When data has been quantified, it can be used to compare and contrast other research and may be 
used to measure change 
7.Positivists believe that quantitative data can be used to create new theories and / or test existing 
hypotheses  
 
Disadvantages 
 
1.Is argued to be inadequate to understand some forms of information - i.e. changes of emotions, 
behaviour, feelings etc. 
2.Phenomenologists state that quantitative research is simply an artificial creation by the researcher, as 
it is asking only a limited amount of information without explanation 
3.Lacks validity 
4.There is no way to tell how truthful a respondent is being 
5.There is no way of telling how much thought a respondent has put in 
6.The respondent may be forgetful or not thinking within the full context of the situation 
7.People may read differently into each question and therefore reply based on their own interpretation 
of the question - i.e. what is 'good' to someone may be 'poor' to someone else, therefore there is a level 
of subjectivity that is not acknowledged 
8.There is a level of researcher imposition, meaning that when developing the questionnaire, the 
researcher is making their own decisions and assumptions as to what is and is not important...therefore 
they may be missing something that is of importance 
 
Whilst a questionnaire could allow me to collect both qualitative and quantitative data from a select 
group of students, I felt adequate change could be effective if I attempted to gather largely quantitative 
data initially from a small group of 10-15 learners who were displaying a lack of engagement in lessons 
titled as theory learning. Whilst this would help establish information quickly, there was nothing 
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stopping me using qualitative data collection from the same and larger groups of learners in the 
department for further research in the future.  
 
To establish learner’s willingness to be part of change, I held a discussion to clarify and acknowledge the 
lack of engagement in theory lessons and proposed that feedback would instigate positive changes. 
Students were willing to talk freely however, I explained that they could consider their responses in 
more detail by completing a questionnaire. All participants concluded that this would be something they 
would be happy to do. 
 
To reduce the risk of any bias, I explained that the questionnaire would be completed anonymously by 
individuals so that everyone was able to be completely honest without fear of judgement. Students all 
agreed that this was a fair and helpful way to establish feedback which confirmed their willingness to 
effect change in their learning. 
 
Recording the results of the questionnaires was a relatively simple process however as my questions 
were ‘closed’, it did raise concerns about subjectivity and interpretation as well as opening up scope for 
much more detailed questioning which would be best served through other means of data collection. 
This was something able to be touched upon in learner one to one sessions which looked in depth at the 
learner’s journey – where they wanted to get to and how they felt they could get there. 
 
I concluded I would aim to trial, analyse and implement change to my course within a 3-month timescale 
to give me and the students the best chance of seeing positive results to their learning experience on 
their current course however as my own journey into exploring action research was unfolding it was 
important that I remained open minded and committed to further research and investigation for the 
benefit of developing my courses and student experiences in the future. 
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FINDINGS OF RESEARCH 
 
Necessity is the mother of invention. 
 
This old axiom rings especially true in education, when a session or whole unit are not going the way you 
had envisioned or hoped, and student attendance and lack of motivation are visibly on the wane, action 
has to taken. However, this can rarely mean starting from scratch when a unit has already begun, one 
has to find ways of turning things around and adapting the work of past sessions and guiding them into 
new directions.  
 
This was my experience when starting a new project with a small group of Theatrical Makeup students. 
A scheme of work and lesson plans (SOW, LP’s) had been written and the lessons had started. I was 
informed that progress was slow, new students, now a new teacher, and a challenging subject matter. 
This particular unit had not been delivered by me or any of my peers before and so no existing SOW or 
LP’s existed from which to draw empirical evidence of what had worked in the past. The task set was to 
look at creative research and identify the different methods of research makeup designers use to begin 
to detail a makeup design for a project. The lessons had been structured into separate parts; 
lecture/group discussion, visual (showing examples via pictures and video clips) and student in class 
computer research.  By 3-4 weeks in the strain was beginning to show, the students seemed bored with 
the subject matter and although there was a good atmosphere in class and the students seemed keen 
and for the most part worked hard on the assigned tasks towards the end of the sessions a general 
malaise was tangible. Drastic action had to be taken. During one session just before half term a 
discussion began between the tutor and the class such questions as: 
 
Are you finding this unit interesting? 
Can you see the potential for what you are learning in your future career? 
Do you enjoy this session? 
Do you enjoy the course as a whole? 
 
This informal in class discussion had provided some answers, although it was felt the students had given 
answers they thought I might want to hear, but not necessarily their honest feelings. A more 
comprehensive set of questions had to be devised if the reason for their lack of enthusiasm and 
motivation in these sessions was to be determined. 
 
Was it the subject matter? 
 

Was it the way the unit was being delivered? 
 
Were the learners like this in all their lessons and it was just the way of things? 
 
This last question was asked to some of this group’s other tutors. The overall opinion was that 
they were ‘good bunch’ of students, not disruptive or rude and although they worked well in 
practical sessions their other tutors had noticed that the lost focus in other theory based 
sessions which led to a lack of engagement and motivation when it came time to do the written 
assignments. It was felt that this was a cause for concern as the Course Manager was eager to 
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retain all of the students so the course could run effectively and the worry was if they were 
losing focus they might begin to question their reasons for being at college which may have led 
to them to leaving the course prematurely.  
 
Generally speaking, the Performing Arts (PA) department had a ratio of 90% practical delivery with the 
remaining 10% being theory sessions including the tuition of functional skills. So students who take a 
subject in the PA are used to more practical units. At the beginning of term each student was required 
to complete a learning style questionnaire (LSQ) the information provided by these is for student and 
tutor alike. When reviewing the LSQ for the learners in this group it was seen that the kinaesthetic style 
was slightly bigger (see graph below). The information that these learners would learn most effectively 
by ‘doing’ in conjunction with an auditory and visual methods of delivery would prove useful in devising 
a questionnaire and formulating new tasks and in class activities. 
 

 
 
Figure 4: Prefered learning styles 
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SELF-ANALYSIS 
 
I also felt it would be helpful and indeed necessary to question myself in order to see to what extent my 
teaching style affected the success of these sessions. 
 
As McNiff (2002) says in her online booklet on Action Research ‘In action research, researchers do 
research on themselves’.  I asked myself; 
 
Which lessons had I had the most success? 
 
What were my strengths and weakness’? 
 
By looking back at the feedback I had received from some previously observed sessions I was able to see 
where my strengths and weaknesses were.  
 

STRENGTHS WEAKNESSES 

Good rapport with the students. I make sure the 
lessons are enjoyable and all students feel 
included. 

Straying from the lesson plan. 

I can adapt to different situations in the class and 
cater my delivery to suit. 

Making objectives clear and defining what is being 
learned and why. 

I engage with students by using my own personal 
experiences of working in the industry and relate 
these to the practical tasks. 

Being firm with my learners with regards to work 
and assignment dates. 

I am enthusiastic about the subject and use 
practical exercises well to promote learning and a 
greater understanding of the subject. 

Delivery of purely theoretical sessions. 

 
From this period of self-reflection, I could see that the lessons where I had my most successes were the 
ones where theory was underpinned by practical exploration. 
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STUDENT QUESTIONNAIRE 
 
The next step was to gather more data from the students so the next steps could be planned. Data 
collection methodologies examine simply how information is gathered. There are various methods of 
data collection, such as personal interviewing, telephone, mail and the internet. Depending on the data 
you wish to collect, these methods can be used separately or combined. 
 
Data collection is the process of gathering and measuring information on targeted variables in an 
established systematic fashion, which then enables one to answer relevant questions and evaluate 
outcomes. The data collection component of research is common to all fields of study including physical 
and social sciences, humanities and business. While methods vary by discipline, the emphasis on 
ensuring accurate and honest collection remains the same. The goal for all data collection is to capture 
quality evidence that then translates to rich data analysis and allows the building of a convincing and 
credible answer to questions that have been posed. 
 
As the last set of questions had been verbal and informal a more structured and formal set of questions 
had to be formulated. To make certain the answers were anonymous it was decided to design questions 
with a sliding negative to positive 1-5 scale. This would take away any chance of me recognising who had 
given what opinion so the students could give honest responses. Also the use of closed and specific 
questions would be easier to quantify, closed questions as Cohen et al state (2007: 321) are easier to 
‘code up and analyse than word based data’ which given the time restrictions would prove to be 
beneficial. 
 
 
The results from the initial informal Q and A and written questionnaire can be seen below.  
 

Learners felt that there was no point to the unit as there was no end, no product to work 
towards. 
 
They also stated that they wanted to study specialist makeup because they were unhappy 
with the beauty based training commonly available and wanted a more professional makeup 
artist based experience where they could go into further learning or industry with a portfolio. 
 
All learners understood the need for theory to underpin the practical activities but preferred 
the more ‘hands on’ activities. 
 
All learners enjoyed making things and being creative and intended to follow a career in 
makeup after their studies. 
 
2 of the 5 learners felt they worked better on their own than in group work, however the 
other 3 thought they worked equally well in either situation. (see graph below) 
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Through self reflection, the results of the student questionnaire and the LSQ it was decided that 
a more practical style of delivery should be tried.  Using the theory content of the unit but 
delivering it in a practical context to get the most out of students and tutor alike, playing more 
to the groups and tutors strengths. 
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EVALUATION 
 
I had expected the students to be curious at first about the change in direction in this unit. They were 
being introduced to skills and techniques to which the majority of the group were brand new. They were 
also doing activities which were not related to makeup but to researching and designing complete looks 
(costume and styling), they were also required to explore their imaginations and artistic creativity in a 
more 3 dimensional ways. However, I was not expecting the level of enthusiasm that the whole group 
gave to the project. From the mostly uninterested group that had shown a lacklustre response to the 
first half of the term to the self motivated individuals by the end. 
 
It was evident that by teaching in a more practical way, the students responded well. I made some 
changes and began delivering theory sessions in a more practical way. 
Students engaged more, enjoyed the sessions more, teaching became more dynamic– creating a spiral 
effect. 
 
Although I had been introduced to the The VAK/VARK principle by Neil Flemming many years previous 
wih my own FE learning, it became much more relevant to my lesson plans based on my initial findings 
and the ability to accommodate variation in learning styles throughout my SOW was a huge success. 
Despite being a creative based course, there were a number of students who were visual or auditory 
learners as well as those who preferred a kinaesthetic approach. 
 
Students’ level of achievement went up and their feedback on the lessons was great. 
They became autonomous in the tasks, came into lessons on time got out their work and achieved great 
results. I became more of an advisor on how to solve various problems which arose in their projects and 
a facilitator of their learning by showing them different methods but also inviting them to discover their 
own. 
 
The learning took place without them realising it; their practical skills were improved in some cases from 
admittedly having no previous knowledge, to attaining a fair grasp of the techniques. 
Students improved their application of number skills, using measuring, working out of quantities of 
materials, etc. The knowledge gained was not only practical but underpinned by theoretical discussions 
with the students. 
 

They also learned through peer teaching, helping each other out with various aspects of their 
work. Also when it came to working in a team to produce the marketing for their project they 
skilfully divided the roles and responsibilities amongst themselves. 
 
After the unit had been completed the learners were questioned again this time on what they felt they 
had gained from their experience whilst studying this unit. 
 

They were asked to choose on a scale of 1-5, 1 being not at all and 5 being definitely. 
 
Did you enjoy the more practical approach to this unit? 3 learners ticked number 5, 2 learners 
ticked number 4. 
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Do you think this unit should be delivered in this way for future learners? 3 learners ticked 
number 5, 2 learners ticked number 4. 
 
Have you gained a greater appreciation of the techniques used in makeup research and design 
by designing and creating your own looks including costume and styling? 3 learners ticked 
number 4, 2 learners ticked number 5 
 
Do you feel more confident in your practical and creative skills than when you started? All 
learners ticked number 4.    
 
From the feedback from the above questionnaire were extremely positive and reassuring.  
A definite change in attitude and work ethic had taken place which was good to observe and be 
part of. 
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THE USE OF CONSTRUCTIVIST AND ANAGOGICAL METHODS 
 
The above results and methods used can be seen as being derived from the use of a Constructivist style. 
By having the learners actively participate in the creation of a performance design, the decisions on how 
to proceed in their creative project were in their own hands. There was a large amount of trial and error 
in the process. By being allowed to, and to a certain degree expected to, make mistakes they were able 
to adapt their methods to get the results they wanted. By observing their peer’s successes and failures 
they could help each other out, giving support and guidance within the safety of a group situation whilst 
working on a solo project they discovered the answers to the problems faced themselves, ‘guided 
discovery’ or ‘discovery learning’.  The Concise Oxford English Dictionary (1998: 1429) says that to Teach 
is to; give systematic information to (a person) or about (a subject or skill). 
 
In the delivery of this unit ‘teaching’ in this sense was removed and ‘learning’ came to the fore, this is 
what matters most if the students are to value the process of learning they must own it, make sense of 
it themselves not just accept what’s being taught without. Learning by doing was essential in this model 
as was making the learning fun. These are some of the principals that Petty (2004: 14) sates as being the 
essence of a Constructivist methodology. 
 
Having explored the use of constructivist methods, I also looked at andragogic teaching styles, the 
concept popularized by Malcolm Knowles in his 1970 book, The Modern Practice of Adult Education. 
Knowles’ theory of andragogy was an attempt to create a theory to differentiate learning in childhood 
from learning in adulthood.  The term itself was not new. European adult educators had been using it 
consistently to refer to both the practical aspects of adult teaching and learning and to the academic 
study of adult education. 
 
In his book, The Modern Practice of Adult Education: From Pedagogy to Andragogy, Knowles (1980, p. 
43) contrasts andragogy as “the art and science of helping adults learn” with pedagogy, the art and 
science of helping children learn.  The second edition of his book, however, marked a rethinking in 
Knowles original conception of andragogy as characterizing only adult learners—as indicated in the 
change in subtitles from Andragogy Versus Pedagogy to from Pedagogy to Andragogy.  His most recent 
conclusion was that the use of andragogic and pedagogical principles is to be determined by the 
situation and not by the age of the learner.  
 
Andragogy is essentially a “model of assumptions” (Knowles, 1980, p. 43) about the characteristics of 
adult learners that are different from the traditional pedagogical assumptions about child learners 
rather than an actual theory of adult learning.  Based on humanistic psychology, Knowles’ concept of 
andragogy presents the individual learner as one who is autonomous, free, and growth-oriented.  
 
The two dimensions of andragogy as elaborated by Knowles are its assumptions about the 
characteristics of adult learners and the process elements of adult education that stem from these 
characteristics. He initially related four basic assumptions and added a fifth and sixth in later 
publications. 
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1.Self-concept: As people mature, they move being a dependent personality toward being more self-
directed 
 
2.  Experience: As people mature, they amass a growing set of experiences that provide a fertile 
resource for learning 
 
3. Readiness to learn: As people mature, they are more interested in learning subjects that have 
immediate relevance to their jobs or personal lives 
 
This point was of particular interest as I had experienced first-hand how much more engaged students 
were if they could see a direct correlation between the skill or theory they were learning and how this 
mattered or fitted specifically in relation to them doing a job as a media makeup artist. 
 
4.Orientation to learning: As people mature, their time perspective changes from gathering knowledge 
for future use to immediate application of knowledge. As such, adult learners become more problem-
centred rather than subject-centred (Knowles, 1980)  
 
5.Motivation to learn: As people mature, they become more motivated by various internal incentives, 
such as need for self-esteem, curiosity, desire to achieve, and satisfaction of accomplishment 
 
6.Relevance: As people mature, they need to know why they need to learn something (Knowles, 1984). 
Furthermore, because adults manage other aspects of their lives, they are capable of directing or, at 
least, assisting in the planning and implementation of their own learning. 
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CONCLUSIONS 
 
There is no doubt in my mind that this Action Research project has proved to be successful with this 
level of learners (FE) and the adaptation of a theory unit by incorporating practical activities gave the 
learners more opportunity to explore their creativity and express this creativity whilst also discovering 
more about the subject they were studying in its greater context within the performing arts world.  
 
To put these changes into context, an example of a theory session incorporating practical activities to 
bolster learning would be an anatomy and physiology unit that I ran. 
 
The objective of the lessons was to learn the bones of the body using the Latin names – something 
which many students were really struggling with and losing enthusiasm to engage in. I decided that I 
would tweak the idea of theory learning and encourage students to work in pairs painting the bones on 
each other’s body in anatomical situ using face and body paint. I also asked them to incorporate the 
name of the bone in the art work which would not only compound the information into their brain but 
way of repetition but also provide them with a visual aid. This engaged each and every student and 
provided them with another opportunity to create an image to include in their portfolio. 
 
They also gained unrelated skills that can be applied throughout their lives such as design and craft 
skills- cutting, painting, 3D imagining. Measuring and applying number. Working with and teaching 
others. Research tasks, thinking about and experiencing others artistic tastes and ideas broadened their 
horizons. By researching the differing makeup and costume designs the learners gained a greater 
appreciation of what had gone before and what is currently being used in industry, by examining the 
work of their favourite makeup designers they were able to go beneath the surface to find out the 
purpose of the detail incorporated into makeup and costume designs intended and also to develop their 
own ideas and feelings about their designs. By designing a makeup and costume for a production they 
were able to bring these ideas to life, but to research and develop their designs over time including 
practical application trials they were able to fully realise their design and research work in a physical 
form. 
 

This research was based on one group, with only 5 learners, so it is appreciated that this 
research is by no means comprehensive or wholly indicative of this age or level of learners, and 
therefore not conclusive. The same project delivered with a different group of learners at the 
same level may not give the same results. All learners are different and learn in different ways 
(Reece and Walker 2007: 103) and what has worked may not work again. However, it is my 
conclusion that with performing arts based makeup students and students with a more artistic 
and creative nature respond well to a more practical approach to the delivery of theory based 
units. As long as the unit criteria are being met and learning can be seen to be taking place this 
model could be adopted to any subject matter. 
 
In carrying out this AR project I changed my practice and methodology with other groups I taught and 
will teach across this discipline and the observation of the method goes on as I now embark on further 
FE education including HE. 
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Although this research project by no means satisfies a conclusive opinion about the loss of enthusiasm 
or lack of engagement by students in theory sessions and further research with other groups is 
warranted, it does give me enough of a starting point from which to carry out future research. The use 
of practical activities in theory sessions with any group of learners and especially PA students can be 
seen to have benefit across many if not all departments. 
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RECOMMENDATIONS 
 
The work carried out by me for the research project is subject specific and to a small group 
however the premise of including practical activities that underpin the theoretical side of the 
unit or course of study and also aid the learner to work towards an end goal, can be extended 
to any, possibly all, subjects.  
 
The positive impact on the learners cannot be underestimated and whilst the feedback from 
the students was rewarding for me to hear, it is a fact that during this research project they 
attended at 100%, became autonomous in their learning to a greater degree and found 
pleasure in not only their own learning but also in aiding others with their learning. 
 
Learners are more inclined to misbehave or disrupt if they lose motivation. By giving them more 
control of their learning they will stay motivated longer. Without an end goal or final product 
learners feel there is no point to learning. By setting a clear deadline they have something to 
work towards. Some learners will achieve results faster than others, the slower ones may feel 
that they are falling behind and lose motivation. The use of peer teaching will strengthen 
knowledge of the fast learners and helps the slower ones by having the subjects explained on 
their level. 
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TIMESCALE OF RESEARCH 

1. Identification of Problem –  Early October 2013 

2. Research begins – Mid October 2013 

3. Research evidence gathered and analysed – End October/Early November 2013 

4. Implementation of change made – Early January 2014 

5. Evaluation of changes made and student performance – End of January 2014 – June 2014  
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Media Hair & Makeup Student Questionnaire 

Please DO NOT put your name on this form. I would like all answers to be anonymous. Please answer all of the 

questions honestly. Your answers will be used to collect data about the course and units we are studying so I can 

review your thoughts and make any necessary changes. Thank you for your time. 

1. Did you enjoy your time at school? 

Not at all 1 2 3 4 5  Definitely 

2. Was Media Hair & Makeup your first choice of subject to study after leaving school? 

 

Not at all 1 2 3 4 5  Definitely 

 

3. Are you enjoy the course as a whole? 

 

Not at all 1 2 3 4 5  Definitely 

 

4. Do you find the units we are studying interesting? 

 

Not at all 1 2 3 4 5  Definitely 

 

5. Do you think theory based units belong in a practical based course? 

 

Not at all 1 2 3 4 5  Definitely 

 

6. Do you prefer practical activities more than written based activities? 

 

Not at all 1 2 3 4 5  Definitely 

 

7. Do you prefer working on your own rather than in a group? 

 

Not at all 1 2 3 4 5  Definitely 

 

8. Do you enjoy making things and being creative? 

Not at all 1 2 3 4 5  Definitely 

9. Do you intend to follow a career in hair & makeup after leaving education? 

Not at all 1 2 3 4 5  Definitely 

10. Would you recommend this course to friends? 

Not at all 1 2 3 4 5  Definitely 

Any other comments?: 

 


