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BACKGROUND 

 

 

It is estimated that 1.6 % of the UK’s Bangladeshi population is located in Burnley, 

Lancashire. (Census, 2001) The Bangladeshi community is settled almost 

exclusively in the Stoneyholme area of the town and the number of new immigrants 

to the town continues to rise. (Burnley Council Snapshot, 2011) Burnley Telematics 

is a training centre in Stoneyholme and was set up ten years ago to meet the needs 

of immigrants for whom English is a second language. ESOL provision is delivered 

from pre-entry level up to Entry Three level. The majority of learners who come to 

the centre are women from Bangladesh or Pakistan and most are new arrivals to the 

UK. Many learners indicate they are studying English in order to gain either indefinite 

leave to remain in the UK or to attain British Citizenship.  

 
In January 2011 I was allocated a group of women to teach ESOL with Citizenship at 

Entry Level One. The group consisted of twelve female learners aged between 19 

and 26. Six of these learners were from Pakistan and six were from Bangladesh. All 

of the learners had been in the UK for between six months and one year and had 

limited language skills. Some learners had no reading or writing skills. The course 

duration was 15 weeks and five hours of tuition was given each week, resulting in 75 

hours. All learners had good attendance and there were no issues with behaviour. 
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REACHING BANGLADESHI WOMEN 

 

At the mid-term review at eight weeks learners were given individual tutorials and 

informed whether they would be entered for the exam in week sixteen. When this list 

was compiled and learner data was collected, it soon became apparent that all the 

learners from Pakistan were ready to take the exam, but for some reason none of 

the learners from Bangladesh had developed sufficient language skills to enable 

them to sit an exam. This was despite most learners having similar results at initial 

assessment. It was evident that the learners from Pakistan had developed their 

language skills at a quicker rate than the learners from Bangladesh, but I was unable 

to explain how or why this had occurred. 

Judith Bell suggests that action research is not a method or a technique and that it is 

‘applied research, carried out by practitioners, who have themselves identified a 

need for change or improvement.’ (Bell, 2005, p.9) Bell argues that even after action 

research ‘participants continue to review, evaluate and improve practice.’ (Bell, 2005, 

p.9) After lengthy discussions with colleagues at my workplace we realized that there 

was a continuous pattern of Bangladeshi women returning to do courses over long 

periods of time. If we assume that action research is about initiating changes and 

improving practice then the problem of Bangladeshi women finding an English voice 

seems an ideal subject to investigate. For example this particular problem posed 

many questions. Why had teaching strategies been effective for the learners from 
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Pakistan, but not the women from Bangladesh? Considering that all the women were 

of similar ages and had attained the same results at initial assessment why had 

learning not taken place? According to Ebbutt action research is a systematic study 

that combines action and reflection with’ the intention of improving practice.’ (cited in 

Scott, Usher, 2011, p.42 ) It was evident that my practice had to be changed so that 

the needs of these particular learners could be met.  

It has been claimed that action research is a ‘significant vehicle for empowering 

teachers.’ (Cohen, Manion, Morrison, 2007, p. 312) If learners are failing and 

teaching strategies are not working then this clearly needs to be addressed and new 

more appropriate strategies should be employed. As a reflective practitioner I also 

need to understand why particular outcomes have not been met and why some 

learners are progressing at different rates to others. Action research is an ideal tool 

here because it is critical and self-critical. It is only by understanding our own 

weaknesses and critically analysing our own teaching skills that we are able to 

develop as practitioners and make necessary changes.  

 

There have been exhaustive attempts by theorists to define action research. Hult 

and Lennung (1980) and Mckernon (1991) describe the features of action research 

in some detail. (cited in Cohen,Manion,Morrison,2007, p.299) A summary of their 

ideas is provided here and this forms the basis for my study into finding a voice for 

Bangladeshi women and barriers to language learning. According to Hult, Lennung 

and Mckernon action research: 

 Makes for practical problem-solving, as well as expanding knowledge 

 Enhances the competencies of participants 
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 Is collaborative 

 Is undertaken in situ 

 Uses feedback from data in an ongoing cyclical process 

 Seeks to understand complex social situations 

 Seeks to understand processes of change within social systems 

 Is undertaken within an agreed framework of ethics 

 Seeks to improve quality of human actions 

 Focuses on problems that are of immediate concern to practitioners 

 Is participatory 

 Frequently uses case study 

 Includes evaluation and reflection 

 Is methodologically eclectic 

 Contributes to the science of education 

 Is dialogical to celebrate diversity 

 Strives to be emancipatory 

 Is critical and self-critical 

 

PURPOSE OF ACTION RESEARCH 

Action research enables us to critically examine our own practice and to formulate 

conclusions about our practice. Armed with this information we are then able to seek 

and implement changes to produce better outcomes. Using the formulas suggested 

by Hult, Lennung and McKernon this project aims to investigate why Bangladeshi 

women fail to acquire language skills at the same rate as female learners from other 

countries and proposes strategies that might change this outcome. It is both critical 
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and self-critical in the sense that systems are examined in the workplace as well as 

my own teaching strategies in the classroom. It is also a study of both the learner’s 

journey and my own. 

 

EXISTING RESEARCH 

 

Researchers have struggled to formulate and agree on a complete theory of 

language development. This problem is highlighted by Bohannon and Bonvillian who 

claim ‘constructing a general theory of language development is hindered by the 

broad scope of language behaviour.’ (Bohannon,Bonvillian, 2009, p.227) Bohannon 

and Bonvillian accept that language development is not a linear process and that it is 

‘infinitely variable.’ (Bohannon, Bonvillian, 2009, p.228) This is also illustrated by 

Patsy Lightbown and Nina Spada. According to Lightbown and Spada ‘the 

complexities of second language acquisition, like those of first language acquisition 

represent puzzles.’ (Lightbown and Spada, 2006, p.249) Language learning then is 

not a scientific process and understanding language acquisition is extremely difficult 

because learners are complex and every learner’s journey is unique. Solving the 

puzzle then about why Bangladeshi women are unable to progress quickly in 

language learning is likely to be difficult.  

There has been extensive research about how a first language can interfere with 

target language or the language being learned. There has, however, been little 

research that I can find, into problems with language acquisition specific to 

Bangladeshi women. I am making the distinction here about women and men, 
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because a colleague, who exclusively teaches men, has not found the same pattern 

and lack of progress amongst Bangladeshi men learning English.  

Christopher Shackle has investigated how a first language may interfere with the 

learning of a second language. (Swan, Smith, 2001, p.227) However, Shackle 

groups ‘speakers of south Asian languages’ together, suggesting similarities 

between Urdu and Bengali. This is problematic because the Urdu speakers in my 

group from Pakistan did not seem to face the same problems as the Bengali 

speaking women from Bangladesh. Common to both languages Shackle suggests 

there is ‘tenser articulation than English, with vowels produced further forward, 

leading to a loss of some distinctions between different vowels.’ (Swan, Smith, 2001, 

p.229) He also specifies the pronunciation of voiceless consonants ‘p’, ‘’t’ and ‘k’ as 

problematic and concludes that both languages have a different intonation system to 

English which may cause difficulty when speaking. Both Bengali and Urdu have 

completely different scripts, which may also contribute to problems for learners of 

English. But if both speakers of Urdu and Bengali have similar problems with 

articulation and pronunciation, first language interference does not explain why the 

Bengali speaking women in my group were making little progress in their fifteen 

week course, compared to other learners from Pakistan. 

There is a definite lack of research into barriers to language learning faced by 

Bangladeshi women in particular. In May 2004 Ofsted investigated the attainment 

and achievement levels of Bangladeshi pupils at nine schools throughout the UK. 

Although inspectors did not visit Burnley they attended a secondary school in nearby 

Rochdale. Given that Rochdale is also a deprived town with many economic 

problems similar to Burnley their findings regarding Bangladeshi girl’s attainment 
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may go some way to explain barriers to learning language experienced by 

Bangladeshi women.  

The report notes that Bangladeshi girls were underachieving in Key Stage 3. 

 

‘Often the girls were too reticent and did not ask questions or assert themselves enough in 

discussion. As a result of this investigation, teachers encouraged the girls to take a fuller part in 

lessons and organised activities and groups so that they did this.’ (Ofsted, 2004) 

 

The same report identifies language as a significant barrier to participation in class 

and whilst this report deals specifically with Bangladeshi pupils it does suggest that 

there is a genuine reluctance for Bangladeshi females to speak in English. This was 

an interesting finding for me because it made me think about my own female 

Bangladeshi learners. The Ofsted report found that Bangladeshi female learners 

lacked confidence. Perhaps this could explain the attainment of my own learners and 

their lack of progress.  Language acquisition theories could also support this. For 

example, Stephen Krashen, a leading language theorist in second language 

acquisition, developed the Affective Filter hypothesis. Krashen’s theory proposes   

learners in a low anxiety situation perform better than those in a high stress situation. 

(Krashen, 1987)  Learners can only acquire language and then produce language if 

they are relaxed and confident. When I looked back at a lesson observation I also 

realized that the observer had noted the ‘reluctance’ of some learners to speak. 

When I checked this again it was evident that the reluctant speakers were the 

Bangladeshi learners. During pair work learners had actually been writing instead of 

speaking. Obviously during this session learners were aware that an observer was 

present and this may have affected behaviour, but the Bangladeshi women certainly 
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were quieter than other learners in the group. This begs the question, what could 

have been done to engage these women and why did the teaching strategy that day 

not work? My own conclusions that day were that the learners were nervous 

because there was a visitor in class, but perhaps there were other dynamics at work, 

which needed to be considered. Whilst the Ofsted report identifies a problem with 

Bangladeshi girls exhibiting a genuine reluctance to speak, it does not suggest 

effective strategies to deal with this and this is certainly an area that might benefit 

from action research. 

 

It’s interesting that Ofsted inspectors visiting Bangladeshi pupils suggested that 

bilingual support might enhance learning. (Ofsted, 2004) This is a controversial area 

in ESOL teaching because many theorists claim the best way to learn a language is 

by being taught in the target language. (Krashen, 1987)  It is difficult to say whether 

my own Bangladeshi learners might have developed language skills quicker, had 

they been given bilingual support. This is also problematic because often I have 

learners from five countries in one class and it is not possible to provide bilingual 

support for speakers of so many languages. 

 

Approaches to language teaching and specifically ESOL teaching are influenced and 

guided by theories of language acquisition. With the knowledge of how learners 

develop language skills we can plan lessons appropriately and effectively with the 

ultimate goal of improving and enhancing the language skills of learners. Theories 

are therefore valuable tools with which to build teaching strategies in the classroom 

and form the basis of methods. By examining a range of language teaching and 

literacy approaches it is evident that theories influence and determine methodology. 
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Within ESOL research there has been little work done to explore how different 

approaches might benefit specific ethnic groups.  

 

Language researchers accept that language learning is no longer about repetition 

and drilling found in the old Audio-lingual and grammar translation methods. 

Language experts now advocate approaches that are learner-centred and 

encourage interaction.  In these approaches the teacher is a facilitator, rather than 

an instructor and learners are expected to often work independently. One example of 

this approach is Communicative Language Teaching. CLT is praised because it is 

‘learner centred’ and has been sanctioned by the British Council as a more 

humanistic approach. (Richards and Rodgers, 2001, p.172) Communicative 

Language Teaching has been an approach favoured by me in the classroom 

because it appeals to all learning styles, visual, auditory and kinaesthetic. The scope 

of teaching activities in this approach is extremely wide and diverse.  

 

Brian Street argues that language is dialogic and can no longer be viewed in terms 

of grammar alone. Street propounds a new view of language and literacy studies. He 

defines New Literacy Studies as ‘a series of writings in both research and practice 

that treat language and literacy as social practices rather than technical skills to be 

learned in formal education.’ (Street, 2006, p.17) In Street’s vision language is 

interactive and dynamic and he proposes present theories of learning need 

reviewing.  Although Street is concerned mainly with literacy studies the research 

and ideas have spilled over into the area of ESOL delivery. Street argues it is 

necessary ‘to shift the view of language from a focus on rules, towards a more 

creative and user-focused approach.’ (Street, 2006, p. 20) The ideas that Street 
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proposes are the same methods I have employed in my ESOL classes. For example 

Street is suggesting learners use realia in classes and resources are chosen that are 

more relevant to learner’s lives. Learners are encouraged to direct their own learning 

and interact in real social situations. However, what if some learners do not respond 

to these kinds of methods? It’s clear these methods have worked for my six learners 

from Pakistan, but why haven’t they been effective with my female learners from 

Bangladesh?’ Present research often indicates the successes of such methods but 

little has been done to investigate responses to these teaching methods amongst 

particular ethnic groups and specifically Bangladeshi women. 

 

Research by the Nuffield Foundation in 2009 undertaken by language experts at the 

University of Kent considered ‘What kind of language services should public 

authorities provide to minority ethnic groups especially in relation to Bangladeshis in 

London?’ The report is interesting because it identifies language learning problems 

specific to the Bangladeshi group, noting ‘fluency in English differs by age and 

gender.’ The report states that ‘across both genders, fluency tends to be higher in 

the younger age groups and declines with age.’ It concludes that ‘levels of fluency 

are markedly lower amongst women.’ However, whilst the report accepts there is a 

problem with learning English specific to Bangladeshi women it does not suggest 

strategies for dealing with barriers to learning encountered by Bangladeshi women. 

This is an area that needs addressing, especially given that Bangladeshi women 

seem to be struggling to progress in contrast to learners from other countries. The 

report suggests that men in Bangladesh are given more opportunity to participate in 

education compared to women, which may account for the ‘poor’ performance of 

some Bengali speaking women.  
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So there is a body of research that accepts Bangladeshi women in particular those 

from predominantly rural areas may have little experience of education and are 

therefore likely to struggle finding their English voice. Current research suggests that 

despite problems encountered by Bangladeshi women when learning English many 

are extremely motivated. However research has yet to provide solutions as to how 

ESOL should be delivered to Bangladeshi women and which strategies are the most 

effective. The Blackedge Report in 1999 also considered the importance of learning 

English for Bangladeshi women in Birmingham. Women here indicated that being 

unable to find their English voice had left them feeling ‘disempowered, embarrassed 

and uncomfortable.’ (cited in the Nuffield Report, 2009) The Nuffield Foundation’s 

findings suggest that Bangladeshi women in particular struggle to acquire an English 

voice. Again, no research has yet proposed strategies to help Bangladeshi women 

find that voice. 

 

Government social and general purpose surveys consistently show that the 

Bangladeshi community ‘has one of the highest rates of skill deficit in the use of 

English of any of the 2001 Census-defined 16 ethnic groups.’ (Nuffield Report, 2009) 

Data about language competence amongst the Bangladeshi community and 

Bangladeshi women is scarce. The 2011 Census will, however, provide new 

information about languages spoken in the home and may provide us in the future 

with information that may change and guide ESOL provision. Figures collated from 

the Health Survey for England in 1999 and 2004 give us an estimate of the language 

barriers faced by Bangladeshi women. Out of 17,134 Bangladeshi women, aged 

between 16 and 34, it was estimated that 31% had no English. Out of 15,988 
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Bangladeshi women aged between 35 and 54 the number of women with no English 

dramatically rose to 76%. (cited in the Nuffield Report, 2009) Given that high 

percentages of Bangladeshi women have limited English skills, it is essential that 

teaching strategies are implemented that resolve this. 

 

As this project has already discussed, a complete theory of language is impossible 

because of individual differences in competence. Ngoni Chipere from the University 

of Cambridge points out that many language experiments are inconclusive because 

‘experiments are designed and their results are analysed on the prior assumption 

that competence is uniform.’ (Chipere, 2009) According to Chipere there is no such 

thing as the ‘classical language user.’  Language development is complex and 

chaotic. Existing theories and research cannot explain why my six female 

Bangladeshi learners have failed to develop their language skills during their fifteen 

week course. There also appears to be no research that proposes teaching 

strategies for Bangladeshi women who encounter specific barriers to learning. It is 

only by examining my own teaching strategies and learner backgrounds that I might 

arrive at any conclusions and make the necessary changes to ensure learning takes 

place. 

 

This action research project aims to show that Bangladeshi women face 

specific challenges in the learning of English and that in order to find a voice 

these learners may require alternative teaching methods to develop language 

skills.  
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METHODOLOGY 

 

Judith Bell suggests that in action research ‘the approach adopted and the methods 

of data collection selected will depend on the nature of the inquiry and the type of 

information required.’ ( Bell, 2005, p.8) For this action research project a combination 

of quantitative and qualitative research methods will be used. According to Bell 

quantitative researchers collect facts and study the relationship of one set of facts to 

another.’ (Bell, 2005, p.7) During an Entry level One course it became apparent that 

six female learners out of twelve were not ready to undertake an examination. A 

standard course monitoring form revealed that the six learners not taking the 

examination were from Bangladesh. The remaining learners were all ready to take 

the exam and originated from Pakistan. The quantitative data from the examination 

paperwork forms the basis of this action research project. For some unexplained 

reason the six learners from Bangladesh had not progressed at the same rate as 

others, despite entering the course at similar levels. By looking at other course data 

for previous learners it became apparent that there was a recurring pattern of 

Bangladeshi women returning to courses for extended periods of time. It was 

decided that I would monitor and record the progress of these learners for the 

remainder of the course and during the next course. I was also interested to 

investigate the reasons why teaching strategies used during the course had not been 

effective in developing the language competence of Bangladeshi women. 

 

I decided I needed to measure the effectiveness of various teaching strategies. 

Learner responses and performance during these activities would be recorded and 



Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

16 
 

evaluated. Hult, Lennung and McKernon list evaluation and reflection as vital 

components of action research. (cited in Cohen,Manion, Morrison, 2007, p.299) The 

responses of all twelve learners in the class would be monitored to see if there was a 

disparity between the performances of learners from different ethnic groups.  I was 

specifically looking at learner’s willingness to participate, ability to interact with 

others, language production and competence. The four teaching strategies chosen 

were a paired role play activity, a class quiz, a worksheet involving gap fill activities 

and a question and answer discussion with a partner. 

 

By assessing the responses and performance of learners from both Bangladesh and 

Pakistan I decided this would provide evidence if there was a problem with particular 

teaching strategies for particular groups. Learners were also given a feedback sheet 

at the end of each activity to indicate whether they had enjoyed the activity and to 

indicate to what extent learning had taken place.  

Information collected would be recorded in charts, including test marks during 

assessment tests. This would extend over the remaining six weeks of the course and 

the Bangladeshi learners would continue to be monitored into the next fifteen week 

course, beginning in April.  

 

Bell asserts that action researchers adopting a ‘qualitative perspective are more 

concerned to understand individual’s perceptions of the world.’(Bell, 2005, p. 7)  My 

action research was also very much concerned with gaining insights into the 

experiences of Bangladeshi women and their individual views of language learning. 

Understanding and measuring language learning is very difficult. Qualitative 

research is often used in linguistics simply because there is not one complete theory 
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of language learning that applies to all. Language learning is not a scientific process. 

My perceptions of a learner’s speech may be different to another tutor’s 

understanding of their speech. Spelling tests and written work often give us 

conclusive evidence of a learner’s writing ability, but speech is difficult to assess. 

Tutors often assess language in general terms. For example a learner may be able 

to use ‘limited’ past simple tense, ‘some’ past simple tense or shows a ‘good’ 

understanding of the tense. These are general statements that are often open to 

interpretation. I felt it was necessary to use a qualitative approach to measure the 

effectiveness of various teaching strategies. Even ‘measuring’ the effectiveness of 

teaching strategies is problematic. An effective teaching strategy is one that ensures 

learning takes place and objectives are met. In language learning some learners 

may not demonstrate that learning has taken place. If a learner does not speak, the 

tutor is likely to think they have not acquired any new language skills.  

 

At the end of the fifteen week course at the course exit review learners were 

interviewed. This is normal practice within my organization. However, during this 

interview I did ask a Bengali-speaking colleague to assist me collecting information 

about learner’s views of the course. This included questions about what was 

successful during the course and what had they least enjoyed. This qualitative 

information would be used to assess learner responses to particular activities and 

teaching strategies and the results would be used to implement changes and 

improve practice. I also referred back to learner enrolment forms to check on 

previous education, age and other languages spoken to build up a profile of learners. 

This information was compared to the profiles of the learners from Pakistan. 
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During my action research I was mindful of the features of successful action 

research defined by Hult, Lennung and McKernon. (Cited in Cohen,Manion, 

Morrison, 2007, p.299) Hult, Lennung and McKernon suggest that successful action 

research ‘makes for practical problem-solving as well as expanding scientific 

knowledge.’ I had identified a problem, namely that Bangladeshi women were not 

acquiring language skills at the same rate as learners from other ethnic groups. It 

was only by assessing teaching strategies in the ESOL classroom that I might gain 

and expand knowledge about how Bangladeshi learners acquire language and from 

this knowledge devise solutions. In the same list Hult, Lennung and McKernon claim 

effective action research also ‘enhances the competencies of participants’ and ‘is 

collaborative.’ The aim of this action research project was to devise effective 

teaching strategies to allow Bangladeshi women to progress and successfully 

acquire language skills. By assessing the responses of learners to particular 

teaching strategies it was hoped that outcomes would be improved and courses 

would meet individual needs. Throughout this action research project my ESOL 

coordinator Kathryn Wilson was supportive and openly spoke to me about her own 

experiences teaching Bangladeshi women. Through our discussions we both agreed 

that there was definitely a problem pertaining to Bangladeshi women and the 

acquisition of English language. From our discussions my hypothesis was that 

Bangladeshi female learners required more tuition than learners from other ethnic 

origins and that teaching strategies employed with these learners needed to be 

adapted to meet their specific needs. 

 

Good action research, according to Hult, Lennung and McKernon ‘seeks to 

understand complex social situations.’(Cited in Cohen,Manion,Morrison, 2007, 
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p.299)  My starting point for my action research project was to look at individual 

learner profiles and backgrounds. This qualitative research was essential to 

understanding barriers to learning faced by Bangladeshi women. It has already been 

recognised by previous research in ESOL (Nuffield report, 2009) that many 

Bangladeshi women have little or no experience of education and I wanted to see if 

this was a common feature amongst my learners. Then I could begin looking at 

responses to various teaching strategies and assess whether some teaching 

methods might be more effective than others in developing the language skills of 

Bangladeshi women. 

 

All six Bangladeshi learners were from the Sylhet region of Bangladesh and their first 

language was Sylheti, a variation of Bengali. Al six learners had attended primary 

school up until the age of ten or eleven and four had attended secondary school for a 

brief time. During a session on places these learners described living in 

predominantly rural areas. All had come to the UK following marriage to a spouse in 

the UK and none had any family members in the UK. In comparison all six learners 

from Pakistan had attended both primary and secondary school. Three out of six 

learners indicated on their enrolment forms that they had been given some English 

classes in Pakistan. Some learners also spoke several languages in addition to Urdu 

and two learners had attended college. This information tells us that although 

learners from Pakistan were at similar levels to the Bangladeshi learners when they 

arrived they had significantly more experience in education. Female Bangladeshi 

learners were therefore disadvantaged by their lack of education. A study by Tanzeel 

Chowdhury suggests that there is a correlation between intelligence and second 

language competence. (Chowdhury 2010)  Chowdhury argues that learners need to 
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be able to analyse grammatical structures of a language if they are to communicate 

effectively in a second language and that intelligence tests prove that learners with 

low intelligence scores exhibit poorer language skills. However, all the learners in my 

class began the course at similar levels of competence. Could intelligence suggest 

the lack of progress on behalf of the Bangladeshi learners? If Bangladeshi women 

had lower intelligence levels which teaching strategies might be more suitable for 

these learners? 

 

TESTING TEACHING STRATEGIES 

 

ROLE PLAY 

 

 

Learners were given a role play task to make an appointment with a doctor on the 

telephone. Learners listened to an audio recording first and were then allocated a 

partner to act out the parts of the receptionist and patient. This was an independent 

pair activity and learners practised together before performing in front of the class. 

Automatically learners from Pakistan chose to work together and Bangladeshi 

learners also chose a partner from Bangladesh. Whilst observing this pair work it 

became apparent that a number of Bengali speaking women were speaking their 

native language and attempting to write down a script, despite being told that this 

was purely a speaking and listening activity.  A prompt sheet was also available for 

learners who might require this. One pair of Bangladeshi learners requested the 

sheet during the activity. During the session learners were asked if they would like to 

volunteer and perform the role play at the front of the class. All six learners from 
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Pakistan indicated they would like to do this. Two learners from Bangladesh were 

enthusiastic about the role play. The remaining four were reluctant to perform in front 

of the class but agreed once they had seen their peers. It was apparent that the 

learners from Bangladesh lacked confidence in this task. All learners exhibited 

different levels of language competence. One Bangladeshi pair rushed the task and 

was anxious. This affected language production and speech was incoherent and 

rapid. More confident learners were able to ask appropriate questions and give clear 

responses. The role play tasks were timed and these timings recorded. This data 

showed that Bangladeshi learners spoke for shorter periods of time and language 

production was less.  

 

CLASS QUIZ 

 

Learners were given a quiz on life in the UK. All learners had a question sheet and 

had to tick the correct answers. The questions were read aloud and learners chose 

from three possible answers. This followed a power point on life in the UK. The quiz 

was collected to be marked. Once learners had completed the quiz they were asked 

to put their hand up and answer the questions as a group, which were repeated on 

the power point. In this task all twelve learners at some point volunteered to give a 

response. Scores in the quiz amongst all learners ranged from 8 to 12 marks. The 

total marks that could be gained was 12. Observations were recorded on a chart. 
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WORKSHEET 

 

A gap-fill worksheet covering the grammatical use of ‘there is’ and ‘there are’ was 

given to all 12 learners, following a powerpoint and class discussion using Q and A. 

The worksheet showed pictures of single items and plural items. There were 10 

questions. All learners completed the sheet and scores ranged from 8 to 10.  

 

INTERVIEW WITH A PARTNER 

 

Learners worked with a partner and asked questions to gain information. The 

information then had to be relayed back to the class using the pronoun ‘she’. For 

example ‘She lives in Burnley. She likes apples.’ The task was concerned with 

practising using third person forms of present tense verbs as well as encouraging 

interaction. Question sheets were given to all learners with picture prompts. Learners 

were given 20 minutes to ask each other questions and provide answers with no 

tutor intervention. Learners were observed and notes made during the session. 

 

At the end of every session feedback sheets were given with three faces indicating 

like, don’t mind and dislike. Learners were able to add comments if desired. 
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ROLE PLAY - FINDINGS: 

 

ETHNIC  

 

ORIGIN 

WILLINGNESS TO 

PARTICIPATE IN 

ACTIVITY 

ROLE PLAY 

TIMINGS 

LEARNER 

FEEDBACK 

Bangladesh reluctant 01.08  dislike 

Bangladesh reluctant 01.08 dislike 

Bangladesh reluctant 01.15 dislike 

Bangladesh reluctant 01.15 dislike 

Bangladesh eager 01.25 like 

Bangladesh neutral 01.25 don’t mind 

Pakistan eager 01.35 like 

Pakistan eager 01.35 like 

Pakistan eager 01.39 like 

Pakistan eager 01.39 like 

Pakistan neutral 01.30 Don’t mind 

Pakistan eager 01.30 like 
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Role Play - Findings: 

 

During the role play task learners responses to the role play activity were marked as 

reluctant, neutral, or eager. This was based on information observed at the start of 

the lesson. Those who were ‘reluctant’ needed prompting to perform the activity. 

Those who were ‘neutral’ exhibited no objections to the activity. Those who were 

marked as ‘eager’ put their hands up and readily volunteered to participate. 

 

Four Bangladeshi learners were clearly reluctant to take part in the activity and 

needed prompting. One learner was enthusiastic and another raised no objections. 

In contrast five learners from Pakistan were ‘eager’ to participate and one was 

‘neutral.’ None of the learners from Pakistan raised any objections. It was clear from 

learner’s reactions to the task that the majority of the Bangladeshi learners lacked 

confidence and were nervous about performing in front of the class. As a result the 

amount of time spent on the activity was short. The least confident members 

produced rapid, incoherent speech and spoke so quietly their speech was inaudible. 

Timings on the data sheet show that the learners from Pakistan in some cases spent 

up to 30 seconds more than Bangladeshi counterparts producing language. Stephen 

Krashen’s theory that language can only be produced if a learner feels confident and 

relaxed is relevant here. (Krashen, 1987) Four of the Bangladeshi learners were 

anxious and in the feedback sheet indicated they disliked the activity. In contrast 

none of the learners from Pakistan indicated they disliked the activity. Five of the 

learners from Pakistan liked the activity, but just one learner from Bangladesh 

enjoyed the activity.  
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Evidence collected from the learner’s own feedback, my observations and analysis 

of speech competence during this activity clearly showed that the role play activity 

had not been effective in the teaching of Bangladeshi women. Little language had 

been produced and the objective of the session to encourage confidence and 

interaction had not been met.  

 

CLASS QUIZ  - FINDINGS 

ETHNIC ORIGIN WILLINGNESS TO 

PARTICIPATE 

QUIZ SCORE LEARNER 

FEEDBACK 

Bangladesh eager 9 like 

Bangladesh eager 10 like 

Bangladesh neutral 10 like 

Bangladesh neutral 11 like 

Bangladesh neutral 8 Don’t mind 

Bangladesh eager 12 like 

Pakistan eager 11 like 

Pakistan eager 12 like 

Pakistan neutral 11 Don’t mind 

Pakistan eager 10 like 

Pakistan eager 11 like 

Pakistan neutral 9 Don’t mind 
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All learners responded to the quiz positively and all learners scored 8 marks or more 

out of 12. The average mean score of the Bangladeshi learners was 10. The 

average score of the learners from Pakistan was slightly higher at 11.  No learners 

indicated they disliked this activity. Two learners from Pakistan were neutral and one 

learner from Bangladesh was neutral. 5 out of 6 Bangladeshi learners liked the 

activity. 4 out of 6 learners from Pakistan indicated they liked the activity. The results 

from the quantitative data revealed that the listening skills of learners from both 

Bangladesh and Pakistan were at similar levels. The qualitative information showed 

that learner’s perceptions and experiences of the activity were also similar. 
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WORKSHEET - FINDINGS: 

 

ETHNIC ORIGIN WILLINGNESS TO 

PARTICIPATE 

WORKSHEET 

SCORE 

LEARNER  

FEEDBACK 

Bangladesh neutral 10 Don’t mind 

Bangladesh eager 9 like 

Bangladesh eager 10 like 

Bangladesh neutral 10 like 

Bangladesh eager 10 like 

Bangladesh neutral 9 Don’t mind 

Pakistan eager 10 like 

Pakistan eager 10 like 

Pakistan neutral 9 Don’t mind 

Pakistan neutral 10 Don’t mind 

Pakistan eager 10 like 

Pakistan eager 10 like 

 

 

 

 



Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

28 
 

Learners were given the gap-fill worksheet after a power point presentation on ‘there 

is’ and ‘there are’. The worksheet was then used to prompt learners to describe the 

classroom. No learners indicated that they disliked this activity and all learners 

scored either 9 or 10. During the spoken activity, using direct questioning, all 

learners took part and described the classroom in some detail. The objectives of the 

session were met. 
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INTERVIEW TASK - FINDINGS: 

 

ETHNIC ORIGIN WILLINGNESS TO 

PARTICIPATE 

SPEECH 

COMPETENCE 

LEARNER 

FEEDBACK 

Bangladesh reluctant poor dislike 

Bangladesh reluctant fair dislike 

Bangladesh reluctant fair dislike 

Bangladesh neutral fair Don’t  mind 

Bangladesh reluctant poor dislike 

Bangladesh reluctant poor dislike 

Pakistan neutral fair Don’t mind 

Pakistan neutral fair Don’t mind 

Pakistan eager good like 

Pakistan eager fair like 

Pakistan eager good like 

Pakistan eager good like 

 

Learners were given a list of interview questions to try with a partner. For example 

‘Where do you live?’ ‘What do you like?’  They then had to feedback information on 

their partner to the rest of the class. The objective of the task was to use third person 

verb forms. Learners were left to work independently for 20 minutes and then deliver 
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their findings. During the task there was no tutor intervention. Five of the 

Bangladeshi learners were reluctant to take part in the activity and resorted to using 

Bengali. No learners from Pakistan were reluctant to take part. Five learners from 

Bangladesh indicated they disliked the activity, whereas none of the learners from 

Pakistan disliked the activity.  

 

Speech competence was measured by the following: 

 

Poor: speech is incoherent. Learner does not use articles and prepositions. 

Sentences are incomplete. Learner shows no understanding of third person verb 

forms. Learner uses no intonation. The task was not completed. 

 

Fair: speech is mainly clear. The learner shows some understanding of verb forms 

but there are frequent errors in use. Learner completed most questions and answers. 

The learner uses some simple sentences with good effect. 

 

Good: speech is clear and audible. Learner speaks at the correct pace and uses 

intonation when appropriate. The learner shows a good understanding of third 

person verb forms in the present tense. Sentences are complete and the learner 

speaks in some detail. The learner may use simple conjunctions such as ‘and’ or 

‘because’. The task was completed. 

 

Measuring language competence is difficult and is not an exact science. However, 

the results from these observations and assessments show that three learners from 
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Bangladesh achieved ‘poor’ in their speech. This was due to various factors. One 

learner was very reluctant to speak and was quite anxious. Another learner lacked 

confidence and her speech was so quiet it was difficult to assess. The third learner 

struggled with word order and became progressively more nervous.  All three of 

these learners required significant reassurance and encouragement during this task. 

During the 20 minute independent activity the same learners asked for instructions to 

be repeated.  
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LEARNER RESPONSES TO TEACHING STRATEGIES 

 

At the end of the course learners were asked to give their responses to various 

teaching strategies anonymously. Learners were requested to indicate their ethnic 

origin and simply mark a tick for ‘like’ or a cross for ‘dislike’ next to various class 

activities. 

ETHNIC 

ORIGIN 

ROLE PLAY QUIZ WORKING 

WITH A 

PARTNER 

WORKSHEET 

Bangladesh X √ X √ 

Bangladesh X √ X √ 

Bangladesh X √ X √ 

Bangladesh X √ X √ 

Bangladesh X √ X √ 

Bangladesh √ √ √ √ 

Pakistan √ √ √ X 

Pakistan √ √ √ √ 

Pakistan √ √ √ √ 

Pakistan √ √ √ X 

Pakistan √ √ √ √ 

Pakistan √ √ √ √ 

 



Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

33 
 

Learner responses to teaching strategies were collected at the end of the 15 week 

course. Results of learner’s perceptions of various activities were used to assess the 

effectiveness of various teaching strategies amongst Bangladeshi women. This 

qualitative data is slightly problematic. For example some learners might be tempted 

to tick ‘like’ because they are worried about offending a teacher. Factors such as 

these might slightly affect the reliability of such information. However, the information 

collected gives a good generalized impression of learner’s perceptions of various 

teaching strategies. It was important that the feedback sheet was anonymous so that 

learners felt they could openly admit they did not enjoy some aspects of their course. 

Learners were asked to identify their ethnic background for the purposes of this 

research. Learners were positive about responding to the feedback sheet and were  

told the information would be used to help improve future courses and ensure 

learner’s needs were met.  
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Conclusions 

 

The chart reveals that 5 out of 6 Bangladeshi learners disliked the role play activity 

and the same number disliked the interview task. In comparison all learners liked the 

worksheet activity and the quiz. This is interesting because it appears that 

Bangladeshi learners responded better to tasks that were not learner centred. Both 

the role play task and the interview task were independent activities, with little tutor 

intervention. At exit interviews some Bangladeshi learners indicated that they 

preferred tasks led by the tutor. This suggests that some teaching strategies may be 

less effective than others in the teaching of Bangladeshi women. This is problematic 

because teaching strategies in ESOL are very much steered towards independent 

activities, where the teacher is a facilitator, rather than an instructor. One learner 

explained that she felt better knowing what to do next and that she felt more 

comfortable with the teacher leading the class. This was her previous experience of 

education in Bangladesh and working alone or independently was a daunting 

prospect. All of the Bangladeshi learners voiced that the sessions they enjoyed the 

most were those which were grammar-led and where drilling and repetition were 

used.  

 

There are various problems raised by these findings. Within the field of ESOL there 

are few guides for ESOL teachers regarding teaching strategies. At this moment in 

time there is a move within FE as a whole towards learner-centred teaching 

methods. As tutors we need to be aware that some teaching strategies may not be 

effective for individual learners. This action research suggests that many learner-

centred approaches and independent activities may be met with opposition from 
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particular groups. In this case Bangladeshi women were resentful of independent 

activities and felt they were not learning during these activities. It’s also important to 

point out that the same problems may not have occurred with Bangladeshi learners 

at higher levels in ESOL.  

 

Adult learners who come to education arrive with certain expectations. The female 

Bangladeshi learners all indicated that they found independent activities difficult and 

preferred more instruction. They had all expected for classes to be delivered in a 

structured, formal way, similar to their previous experience. All of these learners 

were very much teacher-dependent. The same learners were also hindered in their 

language development because they were unable to use their English at home. At 

the exit interview some learners talked of families being resistant to the use of 

English at home, although the husbands of all the women in the group spoke English 

and were in jobs that required they spoke English. In contrast four of the learners 

from Pakistan used English at home and these learners progressed very quickly.  

 

There are limitations on teachers trying to conduct action research. For example 

whilst observing and assessing my Bangladeshi learners I still had to teach a 

prescribed curriculum to meet the requirements of an examination body. It would be 

interesting to see a large-scale study aimed at assessing the effectiveness of 

different teaching strategies with different ethnic groups. It could be argued that the 

profiles of my six learners were very similar and their lack of previous education had 

affected their language development. What is clear from this action research is that 

learners only acquire language if teaching strategies are appropriate to their needs. 
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If learners are not enjoying certain teaching strategies they are unlikely to produce 

language. 

 

Throughout this research the most prevalent theme has been that of Bangladeshi 

women failing to find a voice, due to a genuine lack of confidence, rather than a 

problem with motivation. The attendance rate for the course was 95% which 

suggests that all learners were keen to learn English. At the same time, however, it 

must be pointed out that all of the women on the course required an ESOL certificate 

to gain their indefinite leave to remain in the UK and so it was necessary to attend.  

 

All six Bangladeshi women returned to continue their studies at Entry One gaining 

their qualification after 30 weeks of study. During the second course learners were 

less resistant to independent activities, although, I did adapt my practice to include a 

more equal balance of instruction and learner centred activities. I also encouraged 

learners from different ethnic groups to work together in pairs and learners were 

more confident during the second course. 

 

The research on barriers to language learning faced by Bangladeshi women has led 

me to question my own strengths and weaknesses as a practitioner. For example I 

am now very aware of the necessity to plan teaching strategies that are appropriate 

and effective for my learners. I was often using learner-centred activities, not 

because they were appropriate, but because I felt a pressure to do so. There is a 

definite trend to incorporate such activities in teaching and most teacher-training 

courses advocate these methods. At Entry One level I have now come to realise that 

some learners may need more traditional methods of instruction as well as learner-
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centred tasks. As a result of this action research learners who evidently need more 

tuition are not charged an additional fee. Tutors in the centre agreed that a fifteen 

week course is too short for many learners. 

 

This action research has also encouraged me to observe Bangladeshi learners in 

higher groups. Even at Entry Two and Entry Three levels many Bangladeshi women 

struggle to find a voice during debates and discussions on topics. Giving an opinion 

at these levels is an essential requirement for both the course and the examination 

board. This is clearly problematic for some learners. One learner told me: ‘We are 

not allowed to disagree. Women don’t disagree.’ Giving and voicing opinions is 

perceived by many female Bangladeshi learners as rude and ill-mannered. By the 

end of the course learners accepted that it was possible to have different opinions 

and give an opinion in a manner that was polite and courteous. The Ofsted 

discussed in this research also noted that Bangladeshi female pupils were not 

assertive and unable to find a voice in classroom discussions. (Ofsted,   

2004). There is much research about the relationship between language and gender 

and how gender roles may affect interaction and the use of language. In the field of 

sociolinguistics P. Fishman has argued that:  

 

‘Socially-structured power relations are reproduced and actively maintained in our everyday 

interactions. Women’s conversational troubles reflect not their inferior social training but their inferior 

social position.’ ( Lillis,McKinney, 2003) 

 

Fishman’s claim that social position and gender affect the way language is produced 

is interesting because, although it is not referring to Bangladeshi women in 
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particular, it does suggest that gender roles and social position may affect the way 

language is produced and used. This may also explain reactions and responses to 

various teaching strategies. For example several Bangladeshi women kept referring 

to me as ‘miss’ and were reluctant to call me by my first name, despite being 

reassured that this was normal. The idea that teacher and learner are equal in the 

classroom seemed to cause some problems for these learners and they responded 

better to a structured approach where classes were teacher-led. It was evident that 

independent activities where learners had to take control, even for a short period of 

time, were perceived as ‘not a proper class.’  Whilst I am not advocating a classroom 

hierarchy,  teachers do no need to ensure that a mixture of teaching strategies are 

used in the classroom including learner-centred work and some teacher instruction 

so that all learners are engaged. David Minton also argues that ‘there is a place for 

rote-learning in teaching programmes’ but recognises that ‘used as a major means of 

instruction, it stifles the very learning we are trying to assist.’ (Minton, 2005, p.310) 

Minton is suggesting that teachers need to find a balance when choosing teaching 

strategies. Role play for example can be carried out in pairs simultaneously and the 

teacher can listen discreetly and intervene if necessary, rather than learners 

performing at the front of the class. Activities need to be conducted that are 

engaging, motivating and stress free and a constant process of evaluation and 

reflection is necessary to assess if teaching strategies are both appropriate and 

effective. On reflection during this Entry One course many of my activities had been 

learner centred, including games, role play, interviews. The fact that learners had 

only been in the UK for limited periods of time is also likely to affect confidence and 

perceptions of teaching and teaching strategies. Many learners had traditional views 
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of education and expected traditional methods of education similar to methods 

experienced in their own country.  

 

This action research has been a personal attempt to understand, evaluate and 

improve my own teaching practice. At the centre of the study, however, has been the 

challenge of helping Bangladeshi women to find a voice. There are few guidelines for 

ESOL tutors regarding the teaching of specific ethnic groups and whilst it is 

important to treat all learners as individuals it is also important to recognise that the 

profiles of learners from particular ethnic groups may present common barriers to 

learning. Bangladeshi women are disadvantaged by their lack of education, poor 

English skills and national statistics show that Bangladeshi families are some of the 

poorest in the UK.  My learners live in the Daneshouse and Stoneyholme community 

in Burnley. It is the sixth worst ward in England for child poverty, and the eighth worst 

in terms of income deprivation. In 2007, Burnley was classed as the 21st most 

deprived area in the UK out of 354. (Indices of deprivation, 2010)   

 

Recommendations for further research 

 

Hult, Lennung and McKernon claim that successful action research is both ‘critical 

and self-critical.’ (Cited in Cohen,Manion, Morrison, 2007, p.299) My action research 

has resulted in me adapting and changing my own professional practice to ensure 

that teaching strategies are chosen that are effective for all learners in the 

classroom. There has been little research in ESOL into the effectiveness of various 

teaching strategies with Bangladeshi women in particular. My findings suggest that 

Bangladeshi women unlike learners from other ethnic groups are often resistant to 
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learner-centred activities and prefer more traditional methods of instruction. It would 

be interesting to see a study where two groups of Bangladeshi women are taught 

using different approaches, one learner-centred and the other using a more 

instructional approach.  

 

Action research has been both challenging and rewarding and has enabled me to 

explore how the social backgrounds and personal characteristics of learners may 

affect language acquisition. The research has been particularly challenging because 

measuring language skills is not an exact science. For example after a lesson on 

past tense it is impossible to define why one learner may be able to use past tense 

and another learner may not. My research has very much relied on qualitative 

research, involving learners giving their own perceptions of language learning. No 

one is able to explain fully how language is acquired. Some learners evidently 

progress quicker than others and this is often unexplainable. However, there 

certainly does seem to be a pattern of Bangladeshi women requiring more tuition to 

achieve English as a second language.  

 

 In the future I hope to study an MA in the area of linguistics and expand on this 

research further. There is a genuine need in ESOL for teachers to understand how 

different factors affect language acquisition. It is only by listening to our learners that 

we can adapt and create lessons that are engaging and motivating. It has been 

valuable to observe, analyse and question particular teaching strategies. Within 

ESOL teaching there is no prescribed approach to teaching language skills. 

Teachers often have to try various methods and approaches and measure 

effectiveness themselves. Many books explain theories and the ideologies behind 
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approaches in ESOL but there is certainly a lack of literature evaluating the success 

of various teaching strategies with particular groups. This is something that needs to 

be addressed. A thorough review of different teaching strategies in the ESOL 

classroom and the effectiveness of various teaching strategies with particular groups 

will ensure all learners find a voice in the future. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

42 
 

 

Bibliography and References: 

 

Bell, Judith. (2005) Doing Your Research Project: A Guide For First Time 

Researchers in Education, Health and Social Science. Fourth Edition. Open 

University Press. 

 

Cohen, Louis. Manion, Lawrence. Morrison, Keith. (2007)  Research Methods in 

Education. Sixth Edition.  Routledge LTD. 

 

Crowther, J. Hamilton, M.  Tett, L. (2006)   Powerful Literacies. Leicester. NIACE. 

Gleason, Jean Berko. Ratner, Nan Bernstein, 2009, The Development of Language, 

7th Edition, Bohannon, John N. Bonvillian, John D. Chapter 7, Theoretical 

Approaches to Language Acquisition, publisher unknown. 

Harmer, J. (2005) The Practice of English Language Teaching, Fourth Edition. 

Cambridge. Pearson Longman. 

 

Lightbown, Patsy M. Spada, Nina. 2006, How Languages Are Learned. Third Edition, 

Oxford, Oxford University Press. 

Lillis,T. McKinney,C. (2003) Analysing Language in Context: A Student Workbook. 

Stoke. Open University. 

Minton, D.  (2005)   Teaching Skills in Further and Adult Education.  Third Edition. 

London. Thomson. 



Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

43 
 

Petty, G. (2004) Teaching Today: A Practical Guide. Third Edition.  Cheltenham. 

Nelson Thornes. 

Scott, David. Usher,Robin. (2011) Researching Education: Data, Method and Theory 

in Educational Enquiry. Second Edition. Continuum International Publishing Group. 

Swan, M. Smith, Bernard. (2001) A Teacher’s Guide to Interference and Other 

Problems. Cambridge. Cambridge University Press. 

Richards J.C, Rodgers T.S, 2001,Approaches and Methods in Language Teaching, 

Cambridge, Cambridge University Press. 

www.ofsted.gov.uk (Achievement of Bangladeshi Pupils. May 2004) accessed October 2011 

www.nuffieldfoundation.org  (What Kind of Language Services Should Public Authorities 

Provide to Minority Ethnic Groups: The Case of Bangladeshis in London, 2009) accessed 

October 2011. 

www.communities.gov.uk (Indices of Deprivation 2010) accessed October 2011 

www.burnley.gov.uk  (Burnley Snapshot) accessed November 2011 

http://www.ifl.ac.uk/about-ifl/what-we-do, accessed November 2011 

http://www.excellencegateway.org.uk/page.aspx?o=164025 Accessed November 2011 

www.sk.com (for quotes by Stephen Krashen, accessed September 2011) 

www.skillsforlifenetwork.com (accessed September 2011) 

www.cogprints.org/712 accessed, May 2011 for work by Chipere. 

 

http://www.ofsted.gov.uk/
http://www.nuffieldfoundation.org/
http://www.communities.gov.uk/
http://www.burnley.gov.uk/
http://www.ifl.ac.uk/about-ifl/what-we-do
http://www.excellencegateway.org.uk/page.aspx?o=164025
http://www.sk.com/
http://www.skillsforlifenetwork.com/
http://www.cogprints.org/712


Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

44 
 

 

NIACE, Citizenship pack, published by the DFES 

Adult ESOL Core Curriculum, published by the DFES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Michelle Flatley              Finding a voice – Bangladeshi women and barriers to language learning 
 

45 
 

APPENDIX 1 – ROLE PLAY 

Making an appointment to see the doctor.          

     

 

Hello, Waterfoot Doctor’s Surgey, Can I help you? 

Good morning. Please can I make appointment? 

What’s your name please? 

My name is _________________ 

What’s your address please? 

My address is ________________ 

What’s your date of birth please? 

My date of birth is ______________________ 

When would you like to come? 

Please can I come today? 

Yes we have an appointment at 2 o’clock. Is that OK? 

Yes, that’s fine thank you. Thank you for your help. Goodbye. 

Goodbye. 

 

APPENDIX 2  CLASS QUIZ 
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What is the name of the Queen? 

__________________________________________________________________ 

 

What is the name of the Prime Minister? 

___________________________________________________________________ 

 

How many countries are there in the UK? 

 

___________________________________________________________________ 

 

When is Christmas celebrated in the UK? 

___________________________________________________________________ 

 

What is the capital of England? 

 

___________________________________________________________________ 
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At what age do children normally attend primary school in the UK? 

________________________________________________________ 

 

Who is the MP for Burnley? 

 

 

Where does the Prime Minister live? 

 

 

Where does the Queen live? 

 

 

Where is Cardiff? 

 

 

If you had problems with your teeth, who would you visit? 

 

 

What number would you telephone if there was a fire? 

 

 

 

 

APPENDIX 3 - WORKSHEET TASK 
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GIVING PERSONAL INFORMATION (WRITING PRACTICE) 

 

 

 

NAME_____________________________________________ 

 

 

ADDRESS________________________________________________ 

_________________________________________________________ 

_________________________________________________________

_________________________________________________________ 

POSTCODE______________________________________________ 

TELEPHONE NUMBER_____________________________________ 

 

DATE OF BIRTH 

_________________________________________________________ 
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TELL ME ABOUT YOUR ESOL CLASS 

 

 

 

There are ___________________ students. 

The class is ___________________. 

My friend is _______________________. 

I sit next to __________________________. 

I like ___________________________________ 

 

 

In the classroom: 
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There are_______________________________________ 

There are_______________________________________ 

There is a_______________________________________ 

There is a ______________________________________ 

There is a ______________________________________ 

 

           

               

computer            computers                     book     books       pen     pens 

window   windows        clock    clocks 
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APPENDIX 4 - PAIRED INTERVIEW 

 

 

 

What’s your name? 

Where do you live? 

Are you married? 

Do you like Burnley? 

Tell me about your house? 

How many people live in your house? 

What’s your favourite food? 

What’s your favourite colour? 

Do you like your English class? Why? 

APPENDIX 5 FEEDBACK SHEET 
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Please can you tell us what you thought of the activities during your ESOL 

course. This information will be used to help us plan classes for students in 

the future. Please tick or circle. 

ROLE PLAY                

QUIZ                            

WORKSHEET             

INTERVIEW                

 

Thank you for filling in this feedback sheet.  

Are you female or male?  What is your ethnic origin? ______________________ 


