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ABSTRACT 

 

This paper presents an action research into the means by which learners 

are conveyed their learning objectives, thereby the question - Are learners 

being communicated their learning objectives and outcomes in the most 

effective manner?  The ‘Panoptic Learner Objectives Checklist’ (PLOC) seeks 

to do just that and it corresponds to a self-appraisal system of learning 

objectives which has been designed by the present author with the ultimate 

aim of empowering learners to manage their own learning objectives.   This 

research investigates whether the PLOC is an effective means by which 

learners are conveyed their learning objectives and whether it has 

contributed to improve their life as a learner.  The research methodology is 

confined to the scope of an action research, i.e. a research conducted by a 

practitioner on his or her own area of practice.  Thus the group of 

participant is confined to the practice area of the author and is not 

representative of the wider population of learners in the UK and 

internationally.  Nonetheless the findings are instructive thereby opening its 

scope of application to a wider group of learners, subject to further research. 

 

 

 

INTRODUCTION 

 

A learning objective ‘...is an outcome statement that captures specifically 

what knowledge, skills, attitudes learners should be able to exhibit following 

instruction’ (University of New Mexico School of Medicine, 2005).  A leaning 

objective is equally deemed as a learning contract between the learner and 

the teacher (Richard, 1975).  It provides the learners with a clear picture of 

what to expect and what is expected of them and guide them throughout the 

length of study being undertaken (UCE, Birmingham, 2006).  The purpose of 

my research is to devise a basic self-appraisal system and to put it to test by 

measuring its effectiveness in helping learners become clear and certain 

about their learning objectives.  
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Rational 

 

Imagine a learner has missed one or more lessons and has been unable to 

submit some assignments and/or homework and furthermore the learner 

has not endeavoured to complete the reading of important sections in the 

textbook.  It is now first term break and it is time to catch up with all these 

important work - but where does learner starts and how can he or she be 

totally clear of what needs to be completed?  Isn’t it more likely that most 

learners would be in a state of confusion as opposed to being clear, let alone 

totally clear, as to exactly what needs to be achieved? 

This is where a self appraisal guide may come in handy or in some cases 

even an educational saviour.  Teachers generally provide all necessary 

information to learners, but they often come in separately.  Although 

educational institutions provide a clear list of all the learning objectives they 

are not always accompanied with a method of appraisal including an 

‘effective’ self-monitoring system. 

A self appraisal system will firstly allow a learner to scrutinize and 

understand all the learning objectives in one single document, either in hard 

or soft copy and secondly it will enable a learner to put a tick or comment 

next to each learning objective so that it is clear what has been completed 

and what remains to be completed at just one glance at the document. 

Very rarely would one come across a learner who is always punctual and 

has never missed a single session in every single subject or modules.  There 

will always be instances where learners will be late or be absent for a variety 

of reasons and subsequently this inevitably impacts negatively on learning 

and reduces performance levels to some degree and in some cases to a 

highly significant degree. 

A self appraisal document gives the learner the chance to catch up; 

although it is important for learners to note that it does not replace actual 

teaching sessions.  Such document will help teachers maximise the 

efficiency of their time, to avoid repeating themselves and to free their time 

to help and support student where it is really necessary and productive for 

the latter. 
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This study will be the subject of an action research.  Action research is 

employed when a problem which necessitates a change in practice is 

encountered by a practitioner and subsequently a systematic and problem 

solving approach is needed to bring about that change and thereby to 

implement a new initiative effectively (Ghazala, 2008).  According to Dr S 

Waters-Adams (2006), action research begins with a problem which leads to 

the search of a solution whilst applying rigorous testing methodologies. 

When a practitioner encounters a particular problem the dilemma which 

occurs is that firstly a perception of a problem by one person is a subjective 

endeavour and others may not perceive the situation as problematic. 

Secondly implementing a new solution does not guarantee that it is going to 

work and thirdly even if the new solution works there is no evidence that it 

will work for other practitioners or in other related situations.  Thus the 

practitioner concerned is better off basing his or her problem solving 

approach on more systematic, scientific, evidence based and evaluative 

methods, i.e. on action research (R O’Brien, 1998). 

The problem here is whether learners have a sufficiently effective self-

monitoring capability which will guide them towards the achievement of 

their learning objectives.  What is being questioned is the means rather than 

the end.  Whether learners succeed in achieving their objectives depends on 

a number of things, but the key issue here is whether they have been 

provided with the most effective means in order to reach their full 

achievement potential.   

 

PLOC 

(Appendix 1) 

What would a self appraisal system consist of? The self appraisal system 

has been designed by the author and termed as a Panoptic Learner 

Objectives Checklist (PLOC).  A PLOC is simply an advanced, discursive and 

comprehensive checklist.  What is a checklist?  Imagine you that you are 

running out of several household items and thus decide to do some 

shopping in a local supermarket.  You then go and do your shopping and 

buy a score of items, but when you reach home you realise that you forgot to 

purchase a few important items for which you had decided to go to the 
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supermarket in the first place.  What do you do? Do you start swearing at 

yourself, hit your head against the wall or start to rip your hair apart in 

frustration?   

Whatever you do, that could be avoided by preparing a written checklist in 

advance.  A checklist is list of items for relevant purposes that is usually 

ticked or crossed once any of the items has been dealt with.  A checklist is a 

bridge between effective action and the limitations of our memory. 

Some may argue that performing a sort of a mental checklist is sufficient 

and effective enough for them.  Yes, that may be the case for them but it is a 

wholly different matter for a learner who is confronted with an entire 

academic or training course ahead to deal with.  

Much focus are placed on setting or writing clear objectives, which as much 

as an important exercise that is, it is equally important to look at the 

methodologies in their transmission, i.e. are they being conveyed to the 

learners in a manner which are effective. The question is thus focus on the 

methods via which the learners receive the communication regarding their 

learning objects. ?  Generally a checklist is used for a vast number of 

undertakings such as in a research study, however in this study it is an 

evaluation of the very ‘checklist’ itself which will be the subject of 

investigation, i.e. is a checklist, such as the PLOC, an effective method in 

the area of learning objectives? 

The fundamental question in the study is - what is the value of a self 

appraisal system such as the PLOC in our education system?   

 

BACKGROUND RESEARCH 

One study examines barriers to completion of NVQ qualifications on work 

based training in a number of areas including agriculture, engineering, 

construction,  retail and customer services, hospitality, hair and beauty and 

health, care and public services.  The percentages of trainee successfully 

completing the full program range from a mere 24% to 50%.  One of the 

reasons for non completion has been identified as ‘Many trainees, and some 

employers have a poor understanding of the requirements of NVQs, the 

‘qualification framework’ and the training programme. Learners are often 

unsure of what they need to do to achieve their qualifications’ (Estyn, 2004). 
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It is astounding to note that in many cases not only the trainees have a lack 

of understanding of the NQV requirements but such is the case equally for 

the employers.  This is where a self appraisal system, such as the PLOC, has 

the potential of resolving at least the confusion about what needs to be 

achieved in order to complete the course. 

 

Another study conducted in a High School in USA investigated whether 

there was any significant improvement in academic achievement following 

the implementation of the strategy of ‘ ...the posting and communicating of 

daily learning objectives...’ (Althoff et al, 2007).  The results showed that 

there was a significant improvement in achievement of the students.  

Moreover, the results revealed that after posting and communicating daily 

learning objectives, there was a significant increase in the number of 

students who had good levels of understanding.  Therefore as indicated in 

the findings of this research, the specific intervention of increasing and 

amending the methodology underpinning the process of communication of 

goals and expectations improved student academic achievement and 

motivation.  This study underlines the importance of increasing the 

exposure of learners to learning objectives in a manner which is clear and 

effective.  It further illustrates the potential usefulness of the PLOC which 

can be accessed as and when required by the learner.  One of the main 

features of a self appraisal document is that it will be simple and easy to 

use, which will encourage the learner to consult it on a more frequent basis.   

 

 

 

PARAMETER OF THE RESEARCH FOCUS 

One important issue regarding research design is in rapport with the 

question of what exactly is being measured and how will it be measured and 

tested.  What is being measured here is the effectiveness of the PLOC in 

increasing the self monitoring and implementing capability of the learner in 

regards to learning goals and objectives.  There are a few components in this 

hypothesis which are potentially testable; however the central element is 

regarding the effectiveness of the PLOC.  The term ‘effectiveness’ itself 

encapsulates many definitions and its application covers a whole range of 

entities and processes.  The effectiveness of the PLOC in achieving a 
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particular outcome is underlined by a number of criteria which educational 

researchers and teachers will undoubtedly find difficult to reach a 

consensus on.  However effectiveness of the PLOC has been operationalised 

on the basis of three essential criteria - ‘Clarity’, ‘Ease of Use’ and 

‘Usefulness’. 

 

Clarity 

One criterion of effectiveness in regards to learning objectives is that of 

clarity. Clarity is a broad concept but its specific meaning, here, is in 

rapport with the question – how clear are learners in regards to their 

objectives throughout their length of study?   

Clarity can be attained by memorisation on the basis of repetition i.e. the 

more often a learner can browse at the learning objectives the more 

familiarity with these objectives and the more the chance that they will be 

etched in the learners’ memory thereby improving clarity of the matter in 

question (Hintzman, 1970).   What is the use of learning objectives if the 

learner is unable to remember them in a consistent and productive manner?  

The PLOC seeks to enable such mechanism to occur an subsequently for 

learning to be enhanced. 

Clarity can also be improved on the basis of rapid access to the relevant 

information.  The design of a PLOC is thus crucial, in that it has to be 

designed in such a way that it covers the ‘A-Z’ of the learning path, whereby 

all necessary documents are combined into one single file which can be 

accessed by the learner whenever needed. 

The purpose of the research is to test as well as to seek to enhance the 

learners’ clarity in regards to the learning objectives. It is important to note 

that this research does not intend to test the clarity of the objectives 

themselves but to test whether learners’ capability of being clear and 

confident what their learning objectives are.  Learning objectives have to be 

clear, specific and well formulated amongst other qualities, but examining 

the quality and standards of learning objectives is not within the remit of 

this research.  This research which will focus exclusively on the potential 

and efficacy of the designed system, i.e. to what degree is the self appraisal 

system effective in bestowing clarity upon the learner? 



 

9 

Ease of Use 

Another criterion of effectiveness is that of Ease of Use implying that the 

utilisation of the PLOC is relatively simple, unambiguous and easy to use.  A 

PLOC document has to be basic - When we say ‘basic, we mean basic’.  

Anything which is too complex will simply increase the workload of the 

learner and potentially put the latter off the utilisation, let alone the 

embracing of such a document.  Ease of use rest on a number of factors, 

however ultimately it is the learner who will be the judge in this action 

research. 

 

Usefulness 

Often the focus is on the objective in that the usefulness of an entity is 

evaluated in rapport with the outcomes.  Thus if the outcome is below 

expectations then the usefulness could not have been very high.  However 

usefulness is a subjective matter as much as it is an objective one.  The 

evaluation of the usefulness ought to be carried equally by analysing the 

individual’s experience and viewpoints.  In this research the learner is asked 

to rate the level of usefulness of the PLOC in accordance to their own 

learning experience. 

 

 

METHODS 

Research Design 

This action research is based on an experimental design in which 

participants are subjected to conditions, the first one consist of simply being 

a learner without the PLOC, such as at the beginning of the semester.  The 

second condition consists of the participants being provided with a PLOC 

five weeks later on in the semester.  

In research an independent variable (IV) is a variable which is controlled and 

manipulated by the experimenter and which bears an effect on dependent 

variables (DV).  A viewpoint, prediction or statement that one variable (IV) 
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will cause or trigger a dependent variable (DV) is referred to as a hypothesis 

(Shuttleworth, 2008).  The hypothesis in this study is as follow: 

 

Hypothesis: The Panoptic Learner Objectives Checklist (PLOC) is significantly 

useful, easy to use and effective in raising the learner’s clarity in regards to 

their learning goals and objectives.  

 

Independent variable (IV): the IV is the PLOC 

Dependent Variable (DV): the DVs are Ease of Use, Usefulness and Clarity 

 

Sampling Method 

A sampling method refers to the way in which a sample population was 

selected (Gosling and Taylor, 2005).  For example a random sampling 

method selected for a research in a high school could be based on the 

random selection of 5 students from each class in the high school.  A 

random sampling is a common method of sampling as anyone in the target 

population has an equal chance of being selected.  The most appropriate 

sampling method for this study is the purposive sampling as the research 

methodology is confined to the scope of an action research, i.e. a research 

conducted by a practitioner on his or her own area of practice.  A purposive 

sample is one which is suited for a particular aim and generally within a 

narrow scope (Galloway, 1997).  In this case it is one which is confined to 

the practice area of the researcher and is not representative of the wider 

population of learners in the UK and internationally.   The findings are 

subsequently low in generalisability although they lay good foundation for 

further research.  The sample size constitute of 25 participants of 2 separate 

classes of learners. 

 

Data Collection Instrument 

The method used for data collection was a survey on the basis of a 

structured questionnaire (Appendix 2) which has been deemed appropriate 

in order to investigate the research questions of this study, i.e. clarity, ease 
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of use and usefulness of the PLOC.  The use of a structured questionnaire 

provides many benefits for this study.  It is a relatively quick method for 

obtaining a large amount of data (Walonick, 1993).  Furthermore it allows 

comparison between variables and the results can be displayed graphically 

and statistically.   Another advantage is that participant’s anonymity can be 

maintained so that they are free to express their opinions about the methods 

used by the author in his own practice. 

 

Data Collection Procedure 

At the beginning of the semester participants were given their learning 

objectives in the usual common format, i.e. in the form of several documents 

containing learning objectives, course requirements, coursework and 

assessments and the related dates.  Five weeks into the semester 

participants were handed out the PLOC with the necessary explanations and 

individual queries and support where needed.  In week 10 of the academic 

calendar participants were asked to carefully consider and complete a 

questionnaire each. The data obtained from the completed questionnaire 

have been tabulated in table 3 (Appendix 3). 

 

Extraneous Variables (EV) 

EVs are variables, other than the independent variable, which affect the 

outcome of an experiment.  Two extraneous variables which are appropriate 

to consider in this research are the investigator effect, 

investigator/experimenter bias and the demand characteristic. 

 

Investigator Effect/Bias 

The Investigator effect corresponds to the researcher’s unconscious 

disposition to behave or design the research in such a way that a desired 

outcome becomes more likely (Rivers, 1991).  The investigator effect, 

particularly in terms of its design, poses a major obstacle in this study as it 

aims to evaluate a method which has been designed by the author 

personally.  This undermines the credibility of the findings.  One way of 

countering that is by avoiding any investigator effect through the author’s 
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behaviour, particularly in his interaction with the participants, which can 

occur for example during a one to one interview.  Such possibility has been 

counteracted by the use a structured questionnaire which involves little 

interaction between the investigator and the participants.  Furthermore a 

questionnaire is a standardised data collection method which approaches 

everyone in the same manner across the board. 

Another method which has been used to counteract the investigator effect is 

to design verbal or written instructions which promote decision making on 

the basis of independent thinking and authentic opinions.   The verbal 

instructions accompanying the handing out of the questionnaires included 

the following: 

▫To provide true and honest opinions. 

▫To take time and assess each rating carefully. 

▫Not to be based on perceptions of the investigator’s abilities and      

competencies. 

▫Not to be based on approval, disapproval, likes or dislikes of the 

person conducting the investigation. 

▫The PLOC is a learning tool and honest and truthful opinions will 

help current and future learners in their learning. 

 

 

Demand Characteristic 

Demand characteristics refers to cues in the experiment which makes 

participants aware of the researchers expectations thereby provoking certain 

behaviours in the latter which are in line with the researcher’s expectations 

of the outcome (McKingley, 1975). 

One method which be used to counteract any demand characteristic is the 

single blind method in which the participants are not informed that they are 

taking part in an experiment.  Apart from ethical issues about the 

participants’ right to know, in this study the fact that completing a question 

is the only data gathering instrument, it is not possible to apply the single 

blind method. 
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Experimental Realism 

This refers to another method which can be used to counteract any demand 

characteristics and it involves the undertaking to make an experiment 

sufficiently engaging that participants are less concerned about how to 

behave on the basis of desired expectations and outcomes (Suárez , 2006). 

Experimental realism can be achieved by using real life situations as 

opposed to an artificial experiment. It can be argued that this action 

research has high experimental realism as the learners have a personal 

stake in it because it is concerned with their own learning and future 

success.  

 

Method of Data Analysis 

The data collected are quantitative data and are thus suitable to be 

illustrated graphically, thereby enabling a relatively quick visual analysis 

(Matveev, 2002).  The data collected from the questionnaires, in regards to 

the Usefulness, Ease of Use and clarity, are subsequently tabulated and 

represented graphically on charts in terms of ratings and percentages.  In 

the next step each of the charts is subjected to a qualitative analysis and 

discussion. 

 

Inferential Tests: Chi-Square (χ²) Test  

The Chi-Square test is used in an inferential analysis in which the 

hypothesis predicts a difference between two conditions.  The data must be 

nominal and not in percentages.  In order to use an inferential test an 

alternative hypothesis (H1) as well as a null hypothesis (H0) must be 

advanced.  From the table of nominal data an ‘observed value’ and ‘critical 

value’ can be calculated by using online Excel programmes or by applying 

the correct formulas as elaborated in appendix 5. 

 

If the observed value (p-value) is less than the critical value then we must 

accept the H0 and if it is more then the H0 must be rejected.  A table for 

critical values is provided in appendix 6. 

 

http://en.wikipedia.org/wiki/Chi_%28letter%29
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
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For the purpose of an inferential test an alternative (H1) and a null 

hypothesis (H0) are provided as follow: 

H1: The degree of clarity ratings will be higher after the utilization of the 

PLOC. 

H0: The degree of clarity ratings will not be higher after the utilization of the 

PLOC. 

 

 

  

http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
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FINDINGS 

1. The chart below presents a picture of the ‘Ease of Use’ in regards to the 

PLOC. 

 

 

 

2. The chart below presents a two level comparison of the ‘Ease of Use’ 

ratings, i.e. high ratings compared to low ratings. 
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3. The chart below presents a picture of the ‘Usefulness’ in regards to the 

PLOC.  

 

 

 

4. The chart below presents a two level comparison of the ‘Usefulness’ 

ratings, i.e. high ratings compared to low ratings. 
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5.  The table below presents an analysis on the comparison of the ‘degree of 

clarity’ of the learners in regards to their learning objectives before and after 

using the PLOC.                                                                            

 Table 1 

BEFORE → AFTER % LEVEL OF IMROVEMENT 

Unclear → Unclear 4 No Change 

Unclear → A little 4 Good Improvement 

Unclear → Fairly   

Unclear → Very 4 Remarkable Improvement 

A little → Unclear   

A little → A little 4 No Change 

A little → Fairly 12 Good Improvement 

A little → Very 12 Very Good Improvement 

Fairly → Unclear   

Fairly → A little   

Fairly → Fairly 12 No Change 

Fairly → Very 32 Good Improvement 

Very → Unclear   

Very → A little 4 Major Deterioration 

Very → Fairly 4 Minor Deterioration 

Very → Very 8 No Change 

 

6.  The chart below presents a picture of the ‘Degree of Clarity’ ratings in 

regards to the PLOC. 
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7.  The chart below presents a comparison between the overall improvement, 

no change or deterioration in regards to the level of clarity. 

 

 

8.  The chart below presents a comparison between the DVs. 

Chart 5 – Comparison between Variables 
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DATA ANALYSIS 

 

Chart 1 – This chart shows that the highest percentage, i.e. 40% of learners 

rate the Ease of Use of the PLOC at a high rating of 9.  At the other end only 

4% of the participants accord a rating of 4. 

 

Chart 1a – In this chart a comparison between high ratings (7 or above) and 

low ratings (4 or below) is shown.  The purpose of this chart is to give a 

palpable indication about the overall opinion of the majority learners, i.e. do 

the majority of learners rate the Ease of Use of the PLOC as high or low and 

by how much? 

 

The results as displayed by the chart indicate that 88% of learners rate the 

Ease of Use of the PLOC as high compared to 12% opting for low ratings, 

thereby suggesting that the PLOC is viewed by a great majority of learners to 

be a very easy to use document. 

 

Chart 2 – In this chart the Usefulness ratings are displayed in correlation to 

the percentage of participants.  The findings indicate that 40% of learners 

attribute a rating of 8 to the Usefulness of the PLOC. 

 

Chart 2a – In this case a comparison between high ratings (6 and above) 

and low ratings (4 and below) is drawn.  Chart 2a reveals that 88% of the 

participants ascribe high ratings as compared to 12% with low ratings 

regarding the Usefulness of the PLOC.  The findings thus reveal that a very 

high proportion of learners view the PLOC as a highly (rating of 8) useful 

instrument in their learning path. 

 

Table 1 – The correctional data posted on table 1 is initially derived from 

table 3 (Appendix 3).  The table shows which percentage of learners have 

improved or from one specific level to another. 

 

Chart 3 – Chart 3 show a graphic display of the level of transition being the 

levels of improvement, deterioration or no change in regards to the degree of 

clarity as perceived by the learner as derived from Table 1.  The chart shows 

that 48% of learners reveal that they have experienced a good level of 

improvement in their degree of clarity. 
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Chart 4 – In this chart a comparison is drawn between the overall levels of 

improvement, deterioration or no change regarding the degree of clarity as 

experienced by the learner. An overall improvement is experienced by 64% of 

learners compared to 12% revealing a deterioration and 28% revealing a no 

change situation in their degree of clarity regarding their learning objectives. 

 

Chart 5 – This chart displays a visual comparison between the three 

variables in terms of the highest ratings attributed by the highest percentage 

of participants.  The findings reveal that the most prominent feature of the 

PLOC is its Ease of Use with 88% of learners attributing a rating of 9 to it, 

although its usefulness is also rated high (rating of 8) by 88% of learners.  

On the other hand 64% of participants feel that they have benefited from an 

improvement in their level of clarity regarding their learning objectives. 

 

 

 

Inferential Tests: Chi-Square (χ²) Test  

 

Table 2 – Nominal Data for each Variable 

 

 High Rating (1& 2) Low Rating (3 & 4) Totals 

Before (5b) 15 (A) 10 (B) 25 

After   (5a) 21 (C) 4 (D) 25 

Totals 36 15 50 

 

 

 

Level of significance = 0.05 

Degrees of freedom (df) = 1 

Critical Value  = 2.71 

p-value  = 2.79 

 

Conclusion from the Chi-Square (χ²) Test - As the p-value (2.79) is greater 

than the critical value (2.71) the H0 must be rejected (at p≤ 0.05).  Therefore 

the degree of clarity ratings are higher after the utilization of the PLOC. 

 

 

http://en.wikipedia.org/wiki/Chi_%28letter%29
http://en.wikipedia.org/wiki/Chi_%28letter%29
http://en.wikipedia.org/wiki/Null_hypothesis#Choice_of_H0
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CONCLUSION 

 

The hypothesis that Panoptic Learner Objectives Checklist (PLOC) is 

significantly useful, easy to use and effective in raising the learner’s clarity 

in regards to their learning goals and objectives was upheld by the findings 

of this action research. The results as displayed by the chart indicate that 

88% of learners rate the Ease of Use of the PLOC as high compared to 12% 

opting for low ratings, thereby suggesting that the PLOC is viewed by a great 

majority of learners to be a very easy to use document.  The findings equally 

revealed that a very high proportion of learners view the PLOC as a highly 

useful (rating of 8) instrument in their learning path.  In regards to the 

degree of clarity an overall improvement was experienced by 64% of learners 

as displayed in chart 3.  Furthermore results of the inferential testing show 

that degree of clarity ratings are higher following the utilization of the PLOC 

by the participants. 

 

 

 

FURTHER RESEARCH 

 

The PLOC was designed personally by the researcher and subsequently 

investigator effect undermines the credibility of the findings even though 

substantial counter measures were taken.   Nonetheless the findings reveal 

that the PLOC proves to be a tool which can potentially boosts the learning 

endeavour for many learners in a multitude of academic disciplines.  

Therefore there is room for further research particular in regards to other 

aspect and criteria of the PLOC which have not been considered in this 

research.  This research was based on quantitative data gathering 

procedures and further research with a qualitative or mixed approach 

involving both methods will have the potential of providing pertinent 

findings (Greene and Caracelli V, 1997). 
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Appendix 1 

Panoptic Learner Objectives Checklist [PLOC] 

 

Course Title/Subject: ACCA F1 Lecturer: Jerry Gopaul 

Candidate: Personal Tutor: Jerry Gopaul 

Start Date:24.08.10 End Date: 03.12.10 

Room No: Lecturer/Tutor Email: 

 

Assessment Details Dates TICK 

Assignment 1   

Assignment 2   

Assignment 3   

Assignment 4   

Dissertation   

Presentation   

Mock examination 1 23.11.2010  

Mock examination 2   

Test 1   

Test 2   

 Final examination   
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All OUTCOMES EXPECTED TO BE ACHIEVED BY THE LEARNER: HOMEWORK/INDIVIDUAL WORK 

 
W 
E 
E 
k 

  
Date 

 
Resources: 
Textbooks, 
Intranet, 
Journals, 
Internet, 
activity 
 

C 
h 
a 
p 
t 
e 
r 
 

 
 

 
Page 
No 

 
TICK  
   / 
Date 
 

1 Notes ACCA 
Global 
 

 
 

▪ Ensure that you have completed your full registration with 
ACCA. 
▪ All revision of each topic must be followed by an attempt at 
the questions on the given pages. 

  

    ▪After completing each chapter the learner should be able to : 

1  
23/8/
10  - 

27/8/
10 

 

ACCA Paper 
F1 
Hand-Out 
WK1 

1a
.   

Demonstrate a good  understanding of Types of Organisation, 
structure & Strategy 

  

 To tackle all Questions on Page       

1
b.   

Define and explain Organisational Structure - Deparmentation   

 To tackle all Questions on Page   

 
 

 
 

 
 

 
 

  
 

2 30/8/
10 
- 

03/9/
10 

 

ACCA Paper 
F1 
Hand-Out 
WK2,3 

2.    Understand the basic elements of IT & Systems   

 To tackle all Questions on Page         

3.    Discuss, interpret, and ascribe meaning to Organisational Culture   

 To tackle all Questions on Page   

3 06/9/
10 
- 

10/9/
10 

 

ACCA Paper 
F1 
Hand-Out 
WK4,5 

4.    Demonstrate and explain learning of the topic of Ethics    

 To tackle all Questions on Page   

5.    Identify and describe Governance & Social Responsibility   

 To tackle all Questions on Page   

4 13/9/
10 
- 

17/9/
10 

 

ACCA Paper 
F1 
Hand-Out 
WK6 

6.   Demonstrate a good understanding of The Macro Economic 
environment 

  

 To tackle all Questions on Page        

5 20/9/
10 
- 

24/9/
10 

 

 ACCA 
Paper F1 
Hand-Out 
WK7 

7.   Understand the basic elements of The Business Environment     

 To tackle all Questions on Page    

6 27/9/
10 
-

01/10
/10 

 

               
ACCA Paper 
F1 
Hand-Out 
WK8 

8.   Identify and describe the Role and Function of Accounting 
 

  

 
 

To tackle all Questions on Page   
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 04/10
/10-

08/10
/10 

 

 Reading 
Week 

 Reading Week   

7 11/10
/10  
       - 
15/10
/10 

ACCA Paper 
F1 
Hand-Out 
WK9,10 

9.    Define, explain and discuss Controls, Internal & External Audit   

 To tackle all Questions on Page    

10
.   

Understand the basic elements of Internal Security & Prevention 
of Fraud 

  

 To tackle all Questions on Page   

8 18/10
/10-

22/10
/10 

 

ACCA Paper 
F1 
Hand-Out 
WK11,12 

11
.   

Demonstrate and explain learning of the topic of Leadership & 
Management 

  

 To tackle all Questions on Page    

12
.   

Discuss, interpret, and ascribe meaning to Team Building, 
Individuals & Groups 

  

 To tackle all Questions on Page   

9 25/10
/10-

29/10
/10 

 

ACCA Paper 
F1 
Hand-Out 
WK13,14 

13
.   

Identify and demonstrate an understanding of Motivation    

 To tackle all Questions on Page    

14
.   

Demonstrate a good understanding of Personal development &  
Communication  

  

 To tackle all Questions on Page    

10 01/11
/10 
        - 
05/11
/10 

ACCA Paper 
F1 
Hand-Out 
WK15,16 

15
.   

Demonstrate and explain learning of the topic of Recruitment & 
Selection  

  

 To tackle all Questions on Page    

16
.   

Define and explain Diversity & Equal Opportunities   

 To tackle all Questions on Page   

11 08/11
/10 

-
12/11

/10 
 

ACCA Paper 
F1 
Hand-Out 
WK17,18 

17
. 

Understand the basic elements of Training & Development     

 To tackle all Questions on Page    

18
.   

Define and explain Performance Appraisal &  Competent 
Assessment  

  

 To tackle all Questions on Page 
 
 

  

12 15/11
/10-

19/11
/10 

 

Revision & 
Group Work 

▪I have to demonstrate a very good understanding of each of the above 
topics 

 

▪I have to explain and discuss each of the topics in ACCA F1  

▪I have to demonstrate a good understanding of all the topics by 
engaging an active participation in     group work. 

 

13 22/11
/10-

26/11
/10 

 

 Mock Exams 

14 29/11
/10-

03/12
/10 

 

 Personal Study ▪ I have to complete the revision of all topics. 
 

 

▪ I have to practice all question in the Revision Kit Booklet.  
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Appendix 2 - QUESTIONAIRE 

Please CIRCLE your chosen answer.  (Think carefully before answering.  However, if you change your mind 

about an answer that you have already circled then just put a cross on it and circle your final answer). 

1. How much do you rate the overall usefulness of the PLOC? 

1 2 3 4 5  

6 7 8 9 10 

 

2. How easy was it to use? 

1 2 3 4 5  

6 7 8 9 10 

 

3. Did the PLOC make life easier or harder for you?  

Easier 

Harder 

 

4. How much did it make life easier or harder for you? (Tick only one) 

Easier    1 2 3 4 5  Harder  1 2 3 4 5 

6 7 8 9 10   6 7 8 9 10 

 

5. Which ACCA Papers are you currently studying? 

   1.  F1 2. F2 3. F3 4. F5 5.F6 6.F7 7. F8 

 

6. Each lecturer has to ensure that learners are aware of their learning outcomes and objectives.  A learning 

objective is an outcome statement that states specifically what knowledge, skills and attitudes a learner should 

acquire and exhibit. It provides the learners with a clear picture of what to expect and what is expected of 

them and guide them throughout the length of study being undertaken. 

(a) How ‘clear’ are you ‘now’ about your learning objectives in F1? 

1. Very  2. Fairly  3. A little 4. Unclear 

 

(b)  How ‘clear’ were you are you about your learning objectives in F1 ‘before’ using the PLOC? 

1. Very  2. Fairly  3. A little 4. Unclear 
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Appendix 3 – Table 3 

 

 Question Number 

↓ 

 

Ratings of 

Participants 

(RP)  ↓ 

1 2 3 4 5(a) 5(b) 

RP 1 4 7 N 6 3 3 

RP 2 8 9 E 9 1 2 

RP 3 8 9 E 8 2 3 

RP 4 8 7 E 7 3 4 

RP 5 7 4 E 5 2 2 

RP 6 8 7 E 7 2 3 

RP 7 8 8 E 8 1 2 

RP 8 10 10 E 10 1 3 

RP 9 7 7 E 6 2 3 

RP 10 8 8 E 8 2 2 

RP 11 7 4 H 8 4 4 

RP 12 8 9 E 5 1 2 

RP 13 8 9 E 8 1 2 

RP 14 7 8 E 5 1 2 

RP 15 7 8 E 9 1 1 

RP 16 6 7 E 5 1 4 

RP 17 9 9 E 8 1 2 

RP 18 9 9 E 8 1 2 

RP 19 1 9 E 9 1 3 

RP 20 9 9 E 9 1 1 

RP 21 9 8 E 5 2 1 

RP 22 1 1 E 1 2 2 

RP 23 8 7 E 8 1 3 

RP 24 8 10 E 9 1 2 

RP 25 9 9 E 8 3 1 
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Appendix 4 

1. The table below presents a picture if the ‘Ease of Use’ in regards to the 

PLOC. 

 

Table 5 

Ease of 

Use 

Ratings 

No of  

Participants 

% 

10 2 8 

9 10 40 

8 5 20 

7 5 20 

6   

5   

4 2 8 

3   

2   

1 1 4 

 

 

 

2. The table below presents a picture of the ‘Usefulness’ in regards to the 

PLOC. 

Table 6 

Usefulness 
Ratings 

No of 
participants 

Percentage 

10 1 4% 

9 5 20% 

8 10 40% 

7 5 20% 

6 1 4% 

5   

4 1 4% 

3   

2   

1 2 8% 
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Appendix 5 

 

Table 7 – Nominal Data for each Variable 

 

 High Rating Low Rating Totals 

 1  2  3  4 

Before (5b) 4   11 3 4 25 

After   (5a) 14 7 3 1 25 

Totals 36 15 50 

 

 

Cell Row × column/total = 

expected frequency (E) 

Subtract expected value 

from observed value  (O-E) 

(O-E)² (O-E)²/E 

A 25 × 36/ 50 = 18 15 – 18  = -3 9 0.1666 

B 25 × 15 /50 = 7.5 10 – 7.5 = 2.5 6.25 0.8333 

C 25 × 36 / 50 = 18  21 – 18  = 3 9 0.1666 

D 25 × 15 / 50 = 7.5  4 – 7.5  = -3.5 12.25 1.6333 

p-value 2.79 
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Appendix 6 

Critical values 

 
p value  

df 0.25 0.20 0.15 0.10 0.05 0.025 0.02  0.01 0.005 0.0025 0.001 0.0005  

1  1.32 1.64 2.07 2.71 3.84 5.02 5.41 6.63  7.88 9.14 10.83 12.12  

2  2.77 3.22 3.79 4.61 5.99 7.38 7.82 9.21  10.60 11.98 13.82 15.20  

3  4.11 4.64 5.32 6.25 7.81 9.35 9.84 11.34  12.84 14.32 16.27 17.73  

4  5.39 5.59 6.74 7.78 9.49 11.14 11.67 13.23  14.86 16.42 18.47 20.00  

5  6.63 7.29 8.12 9.24 11.07 12.83 13.33 15.09  16.75 18.39 20.51 22.11  

6  7.84 8.56 9.45 10.64 12.53 14.45 15.03 16.81  13.55 20.25 22.46 24.10  

7  9.04 5.80 10.75 12.02 14.07 16.01 16.62  18.48 20.28 22.04 24.32 26.02  

8  10.22 11.03 12.03 13.36 15.51 17.53 18.17  20.09 21.95 23.77 26.12 27.87  

9  11.39 12.24 13.29 14.68 16.92 19.02 19.63  21.67 23.59 25.46 27.83 29.67  

10  12.55 13.44 14.53 15.99 18.31 20.48 21.16  23.21 25.19 27.11 29.59 31.42  

11  13.70 14.63 15.77 17.29 19.68 21.92 22.62 24.72 26.76 28.73 31.26 33.14  

12  14.85 15.81 16.99 18.55 21.03 23.34 24.05 26.22 28.30 30.32 32.91 34.82  

13  15.93 15.58 18.90 19.81 22.36 24.74 25.47 27.69 29.82 31.88 34.53 36.48  

14  17.12 18.15 19.4 21.06 23.68 26.12 26.87 29.14 31.32 33.43 36.12 38.11  

15  18.25 19.31 20.60 22.31 25.00 27.49 28.26 30.58 32.80 34.95 37.70 39.72  

16  19.37 20.47 21.79 23.54 26.30 28.85 29.63 32.00 34.27 36.46 39.25 41.31  

17  20.49 21.61 22.98 24.77 27.59 30.19 31.00 33.41 35.72 37.95 40.79 42.88  

18  21.60 22.76 24.16 25.99 28.87 31.53 32.35 34.81 37.16 39.42 42.31 44.43  

19  22.72 23.90 25.33 27.20 30.14 32.85 33.69 36.19 38.58 40.88 43.82 45.97  

20  23.83 25.04 26.50 28.41 31.41 34.17 35.02 37.57 40.00 42.34 45.31 47.50  

21  24.93 26.17 27.66 29.62 39.67 35.48 36.34 38.93 41.40 43.78 46.80 49.01  

22  26.04 27.30 28.82 30.81 33.92 36.78 37.66 40.29 42.80 45.20 48.27 50.51  

23  27.14 28.43 29.98 32.01 35.17 38.08 38.97 41.64 44.18 46.62 49.73 52.00  

24  28.24 29.55 31.13 33.20 36.42 39.36 40.27 42.98 45.56 48.03 51.18 53.48  

25  29.34 30.68 32.28 34.38 37.65 40.65 41.57 44.31 46.93 49.44 52.62 54.95  

26  30.43 31.79 33.43 35.56 38.89 41.92 42.86 45.64 48.29 50.83 54.05 56.41  

27  31.53 32.91 34.57 36.74 40.11 43.19 44.14 46.96 49.64 52.22 55.48 57.86  

28  32.62 34.03 35.71 37.92 41.34 44.46 45.42 48.28 50.99 53.59 56.89 59.30  

29  33.71 35.14 36.85 39.09 42.56 45.72 46.69 49.59 52.34 54.97 58.30 60.73  

30  34.80 36.25 37.99 40.26 43.77 46.98 47.96 50.89 53.67 56.33 59.70 62.16  

40  45.62 47.27 49.24 51.81 55.76 59.34 60.44 63.69 66.77 69.70 73.40 76.09  

50  56.33 53.16 60.35 63.17 67.50 71.42 72.61 76.15 79.49 82.66 86.66 89.56  

60  66.98 68.97 71.34 74.40 79.08 83.30 84.58 88.38 91.95 95.34 99.61 102.7  

80  88.13 90.41 93.11 96.58 101.9 106.6 108.1 112.3 116.3 120.1 124.8 128.3  

100  109.1 111.7 114.7 118.5 124.3 129.6 131.1 135.8 140.2 144.3 149.4 153.2  

Online: [http://www.unc.edu/~farkouh/usefull/chi.html] 


