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Introduction 

 

I am a civilian instructor teaching building finishing skills to students at the Royal 

School of Military Engineering. The course is designed to provide the skills 

necessary for Army requirements but to also enable the learner to attain a civilian 

qualification, the Defence Engineering Diploma Level 2 Building Finisher 

500/6097/1) 

The Army need capable soldiers out in the field so the delivery of training has 

been redesigned (Training Transformation) to make it “Faster, Cheaper, Better” 

 

‘Our solution transforms training programmes into innovative student-

centric modules that promote self-paced learning, support instructors, 

automate course assessments, marking and management, and deliver 

highly efficient and personalised training’ (Atos Origin) 

 

For sure, new emerging technologies in education are changing the way we all 

learn. Training transformation (T.T.) is a relatively new initiative to the RSME. 

The main aim was to transform courses from instructor-led to student-centric 

learning in the belief that it would provide self-sufficient soldiers. 

The objective was to put learning power in the hands of students and free up 

instructors to take on more of a coaching role.It was envisaged that time (and 

cost) would be saved as learners would progress quicker and become self-

directed, relying less on the instructor. Ideally learners would complete the 

course faster and at differing dates. 

 

However this does not seem to be the case. While overall, learners finish the 

course quicker, some learners seem to struggle in the new methodology, 

especially with theoretical aspects, depending even more on the instructor while 

some seem to thrive in their autonomy. I also noticed some learners tend to 

progress through each module as a group which may slow down individual 
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progression and is not in line with the new initiative. This prompted me to wonder 

if the T.T initiative is suitable for all my learners and which types of learners 

benefit, or not. Could I identify which age groups would likely be most affected? 

Is the reason related to the level of confidence or to the level of social skills 

certain age groups have acquired? Is maturity a factor? What aspects of the 

course delivery were effective or not? 

 

 

 

Therefore my question is; 

Is there any relationship of learner ages that indicates certain age groups benefit 

more from my organisation's Training Transformation initiative within my subject 

area?
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Reasons for this Area of Study 

 

The reason for this research is to determine what different age groups, if any, gain the 

most value from the Training Transformation initiative and how their age may affect their 

learning behaviour. The outcomes will allow me to plan strategies, if possible, to better 

prepare and promote self-learning for learners of different groups who may be 

disadvantaged and to really understand and encourage independent learning. I believe 

it is impossible to improve your practice without understanding the dynamics within 

which it is carried out. If my findings provide a deeper understanding which can help 

then it will be of benefit to those in my specialist area, to use and adopt any new 

approaches I may uncover.Action research is the ideal platform to explore this. As 

quoted byLawrence Stenhouse,  

 

‘Curriculum research and development ought to belong to the teacher’ 
(Stenhouse, 1975). QuotedbyEDU 

 

Why action research? 

 

Action research is appropriate as to truly understand the problem I need to assess the 

factors that affect or create the situation. These factors may be quite simple or there 

may be quite a range of factors, some of which may be unseen or not previously 

considered. Action research tends to be highly contextualised.  It shows only what can 

happen in the context of a situation. At its heart, action research involves reflection, 

planning, monitoring, and implementing change in a practice. 

Schon (1983) describes the value of reflection (Reflection in action) for purpose as did 

Brookfield who encourages the use of looking at a situation through various lenses. 

 
“…the principle of teachers reflecting on their autobiographies as learners can 
underpin a purposeful and organised faculty development effort across the 
disciplines.” 
Brookfield (1995) 
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It is a professional search for understanding rather than just explanation with no 

purpose. Action research is a participative process as both the researcher and subjects 

are active in the process; ‘All you need is a general idea that something might be 

improved’ (Kemmis and McTaggart ,1982) 

 

Action research is simply a form of self-reflective enquiry undertaken by 
participants in social situations in order to improve the rationality and justice of 
their own practices, their understanding of these practices, and the situations in 
which the practices are carried out (Carr and Kemmis 1986: p162).  

 
 
Carr and Kemmis (1986 p162) describe action research as being about:  

 The improvement of practice;  

 The improvement of the understanding of practice;  

 The improvement of the situation in which the practice takes place. 

 

Kurt Lewin is credited as the person responsible for the cyclical model of action 

research widely used today which I will employ to guide me in my own research.It is 

very useful to those wishing to understand and improve their teaching practice.It is an 

action plan that not only helps to identify the possible problem but provide a step by 

step strategy to complete the cycle you need to implement and then evaluate a counter. 
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To develop my practice I need to gain a holistic view for an effective diagnosis, the 

greater the range of data collected the better. 

 

 

Plan  

To complete my research I will need to plan and set timings for each stage.The 

research will need to be completed within a short window as the current learners are 

nearing the end of their course and it will be quite a while before I can access more 

learners.I need to plan time for my survey to be completed, collated and questions 

developed for further exploration of survey points. 

 
 
 

Step  Month  Start Date Completion Date 

Collect current Data September 2nd 11th 

Conduct Survey October  7th 11th 

Conduct Interviews October 14th 18th 

Research findings October  14th 25th 

Complete report November   11th 
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Identify a problem 

Mainly through observationreflection, and peer discussion I have identified an area for 

action research resulting in the question stated above.  

 

 

Collect data 

I will begin by collecting any existing data. There are two types of data to collect 

Quantitative and Qualitative.  

“All quantitative data is based on qualitative judgements; and all quantitative data can 

be described and manipulated numerically."(Trochim, 2006) 

Quantitative data will provide information which is easy to analyse statistically and is 

fairly reliable but could also be misinterpreted. With quantitative research we label, 

count and develop statistical models in an attempt to explain what is observed.The 

design emerges as the study unfolds but collecting data can be time consuming. I will 

use this method initially to identify any patterns or trends that may be relative to my 

research.This data will be sourced in-house from the training quality and record 

departments and I will interpret this information through the use of tally charts.The 

results will then be used to inform my qualitative inquiries.  

 

Qualitative research methods include the use of personal experience, introspective, life 

story, and are interactional. They describe routine and problematic moments and 

meanings in individual’s lives.  

 
This means that qualitative researchers study things in their natural settings, 
attempting to make sense of, or to interpret, phenomena in terms of the 
meanings people bring to them. (Denzin & Lincoln, 2005, p3) 

 
Qualitative research methods include notes, interviews, conversations, recordings. I will 

use these methods to further my data collection. I want to determine the feeling and 

viewpoint of the learners about their learning journey and the environment they function 

in. I also want the learners to be involved in the process which will result in a more real 

and honest account. I shall not use recordings as this may alienate some learners. 
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Questionnaire 

I have developed a questionnaire formed of about twenty questions. I am looking to 

receive a minimum 20 questionnaires back, which within the environment I work will be 

attainable,as I have direct access to all the learners and the survey can be completed 

while I wait. The questions are both Quantitative and Qualitative in essence. Some 

questions require written answers to gain thoughts or feeling but some will offer options 

avoiding simple yes or no choices. When the survey results are collated I will then be 

better informed as to whether further investigation will be required. This may mean re-

submitting some of the questionnaires to clarify any discrepancies. The written 

questions will also enable me to explore further in the form of interviews. 

Interviews are among the most challenging and rewarding forms of 
measurement. They require a personal sensitivity and adaptability as well as the 
ability to stay within the bounds of the designed protocol  Trochim (2006)1 

 
They are a versatile research instrumentand are a commonly used method in qualitative 

inquiries. I plan to conduct at least five to clarify my findings.   

 

The outlay of the questionnaire follows the ethical guidelines laid out by BERA (British 

Educational Research Association, regarding voluntary informed consent, right to 

withdraw, openness and the Data protection Act. 

 
“These guidelines are designed to support educational researchers in conducting 
research to the highest ethical standards in whatever context it is needed”. 
(BERA 2011) 

 
I will sort into groups by age to identify any trends (Quantitative). I will present my 

findings with the use of graphs for ease of interpretation. I will then evaluate my 

findings. Will this answer my question in full or do I need to explore it further? 
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Research findings 

I will then need to see if any prior research has been done relating to my question from 

the internet, accessing sites relating to what I think the patterns show. Using three 

methods of inquiry is known as triangulation, 

 

“Once a proposition has been confirmed by two or more independent 
measurement processes, the uncertainty of its interpretation is greatly reduced. 
The most persuasive evidence comes through a triangulation of measurement 
processes” Webb et al. (1966), (p3). 

 
I will then check to learn what theories or observations might help with my research. I 

will combine what I learn and analyse it to form an opinion   

 

Conclude 

I will conclude and summarise my findings and determine if any action can be applied 

and implemented. The research cycle then starts anew as you need to learn if the 

action you may have applied has had the desired outcome or if a new strategy is 

needed.   

The information will be clearer to absorb with the use of graphs and pie charts. I will 

include a brief description of the information underneath 

Action research needs to valid open and honest.  

There have been criticisms of the validity of the research process, with accusations of 

inevitable researcher bias in data gathering and analysis, just look at the political arena. 
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Methodology  

 

I collected data from the first two Training Transformation (TT) courses that were run 

and compared them to the two most recent courses using the old system of a fixed start 

and finish date. The total amount of students was 40. Interestingly 16 of 20 of the 

highest achievers were taught using the TT initiative and 7 of the top 10 were from the 

last course run. This would indicate improvement in processes rather than individual 

capabilities. 

 

There was no particular age group dominated achievement results although those that 

were from the 60% - 70% bracket were all under 20 

 

 

 
1203 

 
 
Looking at T.T. course 1203 above 

LineN umber(

) - 1 C ourse N ame

F

or

en
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m

es 

( C

A )

C ourse St art  

D at e R ank

Percent age 

Score

Grade 

A warded A ge Lef t  D at e

20 03b/6351/12/003/2 A 18 Feb 2013 Spr       86.81 Pass                19 03/06/2013

22 03b/6351/12/003/2 R 18 Feb 2013 Spr       91.73 Pass                19 12/06/2013

34 03b/6351/12/003/2 E 18 Feb 2013 Spr       83.4 Pass                20 12/06/2013

54 03b/6351/12/003/2 K 18 Feb 2013 Spr       81.83 Pass                24 19/06/2013

53 03b/6351/12/003/2 D 18 Feb 2013 Spr       81.53 Pass                23 19/06/2013

33 03b/6351/12/003/2 C 18 Feb 2013 Spr       81.79 Pass                20 28/06/2013

32 03b/6351/12/003/2 A 18 Feb 2013 Spr       78.39 Pass                20 08/07/2013

35 03b/6351/12/003/2 L 18 Feb 2013 Spr       88.99 Pass                20 08/07/2013

52 03b/6351/12/003/2 A 18 Feb 2013 Spr       88.83 Pass                20 08/07/2013

7 03b/6351/12/003/2 J 18 Feb 2013 Spr       87.12 Pass                18 08/07/2013

21 03b/6351/12/003/2 R 18 Feb 2013 Spr       86.39 Pass                19 08/07/2013
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The quickest to finish was aged 19 and was the highest achiever finishing a full 5 weeks 

ahead of the last group. Of those who took the longest, five were 20 or under and all 

finished as a group on the same week.   

 

 

These results were reflected in the other T.T. course 1202 with the under 20s taking the 

longest to complete and finishing at the same time. From this course a group of 6 

finished the same week with ages ranging from 20 to 31 

1202 
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( C

A )

C ourse St art  

D at e R ank

Percent age 

Score

Grade 

A warded A ge Lef t  D at e

59 03b/6351/12/002/2 C 8 Oct 2012 Spr       82.31 Pass                26 21/03/2013

46 03b/6351/12/002/2 S 8 Oct 2012 Spr       89.6 Pass                22 22/03/2013

51 03b/6351/12/002/2 J 8 Oct 2012 Spr       86.93 Pass                23 22/03/2013

60 03b/6351/12/002/2 B 8 Oct 2012 Spr       83.67 Pass                31 22/03/2013

57 03b/6351/12/002/2 C 8 Oct 2012 Spr       82.07 Pass                25 22/03/2013

31 03b/6351/12/002/2 T 8 Oct 2012 Spr       81.45 Pass                20 22/03/2013

40 03b/6351/12/002/2 M 8 Oct 2012 Spr       81.14 Pass                21 28/03/2013

6 03b/6351/12/002/2 J 8 Oct 2012 Spr       80.64 Pass                18 09/04/2013

19 03b/6351/12/002/2 C 8 Oct 2012 Spr       76.19 Pass                19 09/04/2013

45 03b/6351/12/002/2 B 8 Oct 2012 Spr       84.62 Pass                20 11/04/2013
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Literature 

Teaching-learning interactions involve a multiplicity of voices, and we can 

examine literature to see how far this diversity is acknowledged (Brookfield S, p196) 

 

Learners will always achieve but does the new RSME methodology really promote self-

learning and is it suitable for all? There are many variables to consider - ability, 

motivation quality of instruction and the amount of instruction. The questionnaire I 

devised hopefully addresses all of these variables. (Appendix) 

 

In my learning environment I notice students tend to be drawn to each other in their 

learning. The research shows learners tend to group together and are constantly 

relating their progress to each other. They also tend to be from similar,younger age 

groups. This implies that there is social dependence here and learners have not yet 

acquired the skills to be autonomous. The skills for self-directed learning may not be 

developed for these groups. 

 

Walberg’s(et al), Education productivity model incorporated three major psychological 

causes of learning made up of nine factors: 

The first was student aptitude (prior achievement, age or maturation, self-concept and 

willingness to persevere in their learning) 

The second was instruction (time in learning and quality of instruction) 

The third was psychological environments. The factors identified here are student 

perception of classroom social group, peer groups outside schools and home 

environment. 

Student characteristic variables (motivation, prior achievement, attitudes) had indirect 

effects on learning. 

Hattie argued that the strongest effect sizes which affected learning were  

 prior achievement 0.92, 
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 age or maturation 0.51,  

 Student perception of classroom social groups 0.47.  

 

(Haertel et al., 1983, p. 76) states, immense quantities of time may be required for a 

moderate amount of learning to occur if motivation, ability, or quality of instruction is 

minimal. (Quoted by McGrew K. 2008) 

 

From the results outlined initially,I was prompted to consider the factors relating to 

social interaction and dependence as in both groups of data there is evidence of 

learners depending and completing their learning as a group. 

 

M, Knowles ' Adult learning theory' is centred on four assumptions:  

 Changes in self-concept 

 The role of experience 

 Readiness to learn 

 Orientation to learning  

 

My research showed that the majority of learners had little or no prior skills before 

enrolling on the course and all had left school at 16 with 80% joining the Army within a 

year. As outlined in the Wolf report, those who leave school at 16 will have relatively few 

qualifications. According to the Wolf Report, 

 “employers see those young people (16 or 17) as likely to be low-achieving.(The Wolf 

Report, page30.) 

It can be argued that young people who join the Armed Forces as minors “are of a 

particular social and educational profile likely to drop out of, or fail to achieve in, 

mainstream education”.(Forces watch). 

Therefore it is more likely that at 16/17 yr old learners are still in the process of 

adolescence. 

“As a person matures his self-concept moves from one of being a dependent 

personality toward one of being a self-directed human being”(Knowles1984:121) 
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“Without having learned the skills of self-directed inquiry students will experience 

anxiety, frustration, and often failure, and so will their teachers” (Knowles 1975: 15)
2
. 

 

The results of the questionnaire reflect this statement very well. Question 4 shows 30% 

of students did not like being corrected or having to repeat tasks when they did not get it 

right straight away. Interesting fact here was all these learners were under 20.  When I 

addressed this fact during the interviews there’s a general perception of self-failure and 

demotivation when having to redo a task. John Dewey has stated, “We do not learn 

from experience…we learn from reflecting on experience.” However, for maturing 

individuals, the experience can be interpreted as something they will never be good at 

due to lack of their own self-belief. 

Also there was evidence that the younger learners were very self-conscious about how 

they might be seen in the eyes of their peers. They indicated they would wait for their 

colleagues as it gets ‘boring and lonely’ and equally they did not wish to fall behind the 

rest in case they would be seen as failures.   

 

Through identification with peers, adolescents begin to develop moral judgment and 

values (Bishop &Inderbitzen, 1995) as quoted by Kingsley N 

 

 

The Questionnaire results show a high percentage of 16-18 year old learners valued 

input from other learners and relied heavily on the instructor to direct them, (90%) This 

lies firmly with a pedagogical style of teaching and reflects that self-learning is still being 

developed in these learners.  

 

The use of computer aided instruction was interesting as there was a clear progression 

in the age groups in relation to how effective they found the CAI as a learning tool. 

The16-20 age group scored low with 80% of learners dissatisfied.The older age group 

results showed that only 20% were dissatisfied, a huge turnaround.Currently all 

theoretical aspects are the responsibility of the learner. A report by Gulley K, 2003 
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entitled Computer Advantages: Tutoring Individuals, states “with computers as tutors, 

no student will be overwhelmed because he or she is missing fundamentals the 

computer will repeat material until each lesson has been sufficiently mastered” (Bennett, 

1999, p. 3.  

I cannot agree as it is not reflected in the findings.  

The results show that the learners do not learn this way, indicating a preference for 

physical instruction. I did wonder if this fact could also be related to learning 

styles.Hermann's whole brain theory describes the need to include all styles of learning, 

Visual, Auditory and kinaesthetic, but the CAI is primarily visual and relies, to a large 

degree, on self-motivated learning. Research by Sousa, D, A., (2001), as referenced by 

Keely-Browne shows, 

 

 “That involvement with others and the applications of learning lend themselves 
to very high knowledge retention 90%” as opposed to reading or audio visual 
20%. 

 

This is reflected in the results as 90% of all groups preferred working in the workshops. 

It is also reflected in the fact that 65% of learners have strong kinaesthetic tendencies 

as outlined in a learning styles questionnaire they complete on their arrival. 

 

I would need to explore this further as some commented in the open style questions that 

“maybe could have had theory sessions as a course with instructors". 

Stephen Brookfield argues that while it is important to design to learners' learning styles, 

education involves broadening the range of learning styles used by the learner 
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Results of Questionnaire 
 
Rickinson (2005) cites good research questions as being ‘clear,’ ‘practical’ and ‘useful.’  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Group Charts 
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Open questions 

I included four open style questions with-in my questionnaire. 

0.00% 

10.00% 

20.00% 

30.00% 

40.00% 

50.00% 

60.00% 

70.00% 

80.00% 

90.00% 

100.00% 

16-20 

P
e

rc
e

n
ta

ge
s 

Group results  

prefer workshops 

prefer working in a group 

did not like CAI 

instructor value 

influence of peers 

self disciple  

left school at 16 

0.00% 

10.00% 

20.00% 

30.00% 

40.00% 

50.00% 

60.00% 

70.00% 

80.00% 

90.00% 

100.00% 

24-30 

P
e

rc
e

n
ta

ge
s 

Group results  

prefer workshops 

prefer working as a group 

did not like CAI 

instructor value 

influence of peers 

self disciple  

left school at 16 



 

 
 

18 

 
1. How do you prepare to for training each day? 
 

Only 4 related the question to how they prepared for trade training.On reflection this 

question could have been better worded as it offered nothing of value. 

 
 

2. How did training transformation method of training benefit you? 
 

 
One commented that “after 5 weeks off trade I was still able to catch up on course” .All 

under 20s were in the working at your own pace category. 

Only 20% indicated that the computer aided learning was good for them. These learners 

were from the 20+ age group 

 
 

3. What did you like about how you were taught?  

 
80% related the value of the instructor and having their help available all the time, citing 

one- on-one tutoring as an important ingredient.  

25% again valued working at their own pace. 

50% 

20% 

30% 

50% liked working at their own 
pace 

20% Liked computer aided 
learning 

30% liked practical hand skills 

80% 

15% 

5% 
80% valued the instructor 

25% valued working at their own pace 

10% saw a future use for their skills 
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One commented “get the basics from the computer and the instructor taught us more” 

another wrote “independence” 

 
 

4. What did you least like about how you were taught?  
 

50% felt that they did not like learning from a computer “it felt impersonal, like we were 

left to fend for ourselves, so to speak” and “they expect you to know how to plaster from 

watching a video”  

I would need to explore this further as some commented that “maybe could have had 

theory sessions as a course with instructors. “ This implies that most of the course still 

prefers pedagogical style teaching. 

30% did not like being corrected or having to repeat tasks when they did not get it right. 

Interesting fact here was all these learners were under 20.  Maybe this is due to the fact 

that they tend to repeat exactly as it is in the task card. Offering a different scenario may 

help here?  

 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
Interview questions 

32% 

10% 

53% 

5% 30% did not like to repeat tasks. All learners were under 20 

no reply 

50% did not value learning from a computer 

extra curricular impact 
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I conducted five interviews to probe deeper into some of the results of the 

questionnaire. The interviewees were selected from those who had signed the 

questionnaire and were willing to participate. The questions I asked are outlined below 

which offered deeper insight into how the learner perceived his training.  

 
 
 

1. You grew up with technology, computers, play stations, smart phones. Did you 
like computer aided learning as a learning tool. 

 
2. What do you think was the reason the quicker learners were more capable? 

 
 

3. When the quicker learners started to move ahead into other areas, what were 
your  thoughts? 

 
4. Would you say you relied on others in your group and if so how did they affect 

your learning? 
 

5. Did you have to redo any tasks or re-sit exams? If so why do you think this was 
the case? 

 
 
Question 5 was interesting as it revealed that learners that had to redo exams had not 

revised for them. I interpreted this to mean that left to their own (no input from the 

instructor) self-motivation was very limited. This indicated a lack of maturity in their 

learning. 

 

Conclusion  

This is only a small scale project which seeks to understand if certain age groups are 

disadvantaged by the RSME training Transformation format.  I did expect to find that the 

new training format was of benefit to all learners as they all finished training quicker 

than the old methodology. But I also expected to find that some learners were not as 

efficient as others. The learners learn all relative knowledge and processes from the 

computer instruction unaided. Having learnt this information they would then undertake 
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the practical aspects needing only minimal guidance and freeing the instructor to 

provide more directed support to learners who need it. 

 

However, when you break it down further it shows that younger age groups tend to still 

rely on instructor led training. They are still in a teacher-led pedagogical mindset. 

The concept that learners will self-learn and self-direct their learning with only minimal 

guidance from the instructor places the younger groups at a disadvantage. John Dewey 

was critical towards many of his followers in the progressive pedagogical movement as 

he felt that they had a tendency to hand over too much of the pedagogical responsibility 

for the learning to the students (Sundgren, 2005, p. 94). I would argue that this is the 

case here. 

The research evidence shows that younger learners do not have enough skills and are 

not really self-aware to be self-directed.They naturally group together and rely on each 

other as they learn their social skills and where they fit in. These skills need to be 

nurtured and realised before learners can really take advantage of the new training 

methodology.(Lewin and Grabbe 1945) there was the recognition that individuals can be 

constrained in their ability to change by their cultural and social perceptions, and the 

systems of which they are a part. (infed.org). the chance to gain experience first can 

only help. 

 

It may need further research but learners tend to be more self-directed when they have 

gained experience and maturity at their units first. And while this may be preferable it is 

outside the control of the training provider and is decided by the Military. 

 

 

 

 

Recommendations  

The recommendation brought forward to my department is to have an instructor present 

full time in the computer suite to direct the learning, especially for the younger age 
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group. The benefit here is to satisfy the interaction the maturing learners' need of the 

instructor role model and to offer replies to any questions the computer instruction 

raises. This recommendation has now being employed by the department which should 

see lower requirements for exam re-sits. What we, as instructors, can do more of is 

adopt a more teacher led pedagogical style of teaching. 

Ask open-ended questions that require more than a yes or no response; this helps the 

adolescent think through ideas and options (Hill & O’Brien, 1999).APA .org 

Avoid why questions. ‘Why?’ questions tend to put people on the defensive (Plutchik, 

2000) APA.org.  Try to rephrase questions to get at what the adolescent was thinking 

rather than the reason for something the adolescent has said or done. For example, 

instead of asking, “Why did you say that?” you could say: “You seemed to be really 

trying to get across a point when you did that. Can you tell me more about what you 

meant?” 

 

 

Reflection  

I found it very difficult to take the self out of the process. I was expecting certain aspects 

to be true and would try to steer things to satisfy these views. Trying to find evidence to 

back your pre-conceived ideas may end up taking you in different directions.I found 

reading about the psychology of the adolescent learner very interesting especially in the 

context of the military environment. This has significance as there is now debate 

surrounding the recruitment age of Soldiers (currently 16). Some of the issues 

discussed in this paper I feel are very relevant to this debate.  

 

Action research needs to be honest. You need to explore what you find and I found the 

whole process very enlightening.Collating the information I found was very time 

consuming but when you see patterns emerging you tend to want to look for more and 

more. I need to watch this as I can go off on tangents. I learnt so much and in 

unexpected areas.  

For example; 
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I tested the original questionnaire with one of the learners to determine if the questions 

delivered what they should. I then got feedback on each question from the learner, 

made adjustments, and after a week got the same learner to fill in the revised 

questionnaire. 

On one question I changed only one word. What struck me was the answer given was 

totally different from the original. It took my understanding of how questions are 

perceived and how important even one word can be to another level. Even the learner 

involved was fascinated into how one word changed his perception of the question. I 

want to study this further to develop my practice after completion of my DTLLS.My 

organisation periodically conducts research and offers it to volunteers to assist. There is 

a great opportunity here for me to develop the skills needed for Action research further. 

The only enemy here is time.  

Having ‘correct knowledge’ does not of itself lead to change; attention also needs to be paid to the ‘matrix 

of cultural and psychic forces’ through which the subject is constituted (Winter 1987: 48). (Infed.org) 
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My name is Mr D.Egan. I am an instructor in the B&SF department. Contact number 2307 
This questionnaire is solely for research purposes only and will only be used by myself to complete on-
going studies and improve educational practice.. The information given will be used to determine any 
factors and identify patterns affecting the students learning journey while on this course. There is no 
obligation on you to complete this survey but should you participate your honesty and co-operation will be 
greatly appreciated. The findings of this research will be available to you on request when completed. 
You reserve the right to withdraw at any time. 
 

Age: ___________ 
 
 

1. What age were you when you left school: ____________ 
 
 
2. How do you prepare for training each day? 

 

 
 
 
 
 

 

 

3. Did you have an interest in the subject prior to selecting this course?  

None Some  1st Choice 

 
 

4. Had you any experience in this the subject prior to undertaking this course on (a 

scale of 1 = none, 5 = a lot)  

1 2 3 4 5 

 

5. Tick 2 of the following options which were of the most value? 

 

Working together Self-motivation Working at your own 

pace 

The Computer Aided 

Learning package 

Your instructors 
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6. What modules within the course did you enjoy the most? 

 

7. Tick which topic did you enjoyed the least? 

 

8. Do you like a large or small circle of friends? ________________ 

9. How much did other students contribute to your learning on a scale of 1-5, with 1 

meaning the least influence? 

1 2 3 4 5 

 

10. How long ago did you leave school(Years or months)_________________ 

 
11. Choose two categories from the following which suits you the best: 

a. I usually complete my work on time 
b. I am often late in completing my work  
c. I am highly organized while working 
d. I am not very organized while working 

 

12. If you had to learn a new skill what method would you use to best learn it. 

a. On-line learning 

b. Reading about it 

c. Enrol on a course 

d. Try it on your own 

e. Try it with a group 

 

13. What are your strongest attributes? 

Dry lining  Tiling  Painting & 

decorating 

Task planning  Scaffolding  

Dry lining  Tiling  Painting & 

decorating 

Task planning  Scaffolding  
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a. Self-confident 

b. independent 

c. Team player 

d. Disciplined 

e. Laid back 

 
 

14. How are you more likely to revise? 
 
a. Individual,  
b. With an instructor,  
c. With a group,  
d. A combination of all 
e. You do not revise 

 
 

15. How did Training Transformation method of training benefit you? 
 

 
 
 
 
 

 
 

16. What did you like about how you were taught?  
 

 
 
 
 
 

 
 

17. What did you least like about how you were taught?  
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18. Circle how effective the following resources were to you?  

 

 

 
 

19. Do you prefer to learn in a classroom or workshop environment? 

 
 
 
 

20. Do you prefer to learn as an individual or in a group? 
 
 
 
 
 
How confident are you in using your new skills for the future?  
(1 = not confident, 5 = very confident?  

1 2 3 4 5 

 
Please sign if you are willing to attend a follow up interview______________ 
 
Thank you for your co-operation and input into this questionnaire. It is very much 
appreciated and valued. 

Classroom  Workshop  

Individual  Group  

1
 

2
 

3
 

4
 

5
 

Revision exercises  

1
 

2
 

3
 

4
 

5
 

Task cards  

1
 

2
 

3
 

4
 

5
 

Instructor 

1
 

2
 

3
 

4
 

5
 

Computer Aided Learning 


