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Area for research using a problem in my professional practice which I want to explore further: 

 
 
I have been employed by ESG as a Basic Skills Tutor for the last 12 months and in this time I 
have worked with an array of learners in order to support them towards achieving their basic skills 
qualifications. The learners I have worked with have been from a variety of backgrounds and 
levels and have required varying degrees of support. As of the 1

st
 August 2012 my job role is 

going to be changing where I will be concentrating solely on the needs of the ALN individual. This 
means that I will only be supporting individuals with learning needs specifically for Dyslexia and 
Dyspraxia. I have some limited experience of working with such individuals with these particular 
needs however it is an area that is still something I need to explore in order to best meet their 
needs in full.  
 
Therefore, I have decided to base my action research project on “How to meet the needs of a 
Dyslexic and Dyspraxic learner within an organization with limited resources ”. This will allow me 
to learn more about the learner needs and how best to plan my sessions and resources to 
support the full learning cycle.  
 
ESG doesn’t currently have provision or a strategy for teaching these learners and this is a 
relatively new funding area for the company as a whole. So the ‘solution’ will be developing a 
suitable curriculum and creating some new resources (as outlined below). I am proposing to 
conduct interviews with learners, interviews with others in my organization and my team, and also 
source case studies where appropriate. My main driver is to impact on my own teaching and also 
to enable ESG to develop specific resources which will ultimately positively affect other areas 
within the business. A close family friend’s daughter has just been diagnosed with having 
Dyspraxia and although she is slightly younger than the individuals I wish to teach I would also 
like to work with her parents to gain as much information as possible from a first hand source and 
incorporate this into my project from a different perspective. 
 
I will aim to look at theorists within this area and also the registered bodies such as the British 
Dyslexia Association in order to obtain as much information and research as possible before then 
looking at how I can incorporate this into my own teaching methods. Once I have a better 
understanding of these areas I will then look at moving onto gathering more primary based 
research and then compare and analyse all information and sources I have researched. 
 
I am hoping in doing so this will result in my learners gaining the best possible support and for my 
own CPD this will be a new specialism to add to my own learning.  
 
What is the size of the problem?  

 
The size of the problem within ESG is quite a large one at present as the company as a whole 
does not have a wealth of knowledge within key skills/functional skills and we are a relatively new 
department. Assessors in the past have tried to do their best by the learner but the company has 
in the past received sanctions and payback fines due to the facts that the ALN has not been 
correctly implemented and supported through the strict funding guidelines. At present around 
68% of our learners show ALN within either Application of Number, Communication or ICT and as 
a company we do not have the resources to accommodate their individual needs. When I 
commenced with the company 16 months ago I identified this to my manager that overall I 
thought the company’s resources were poor and needed developing but until now this was 
overlooked. I have identified this area to my new manager and am now gaining full support and 
being given the time to concentrate on developing the new curriculum and rolling out throughout 
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the company. This project has given me excellent grounds to be able to do this and ultimately all 
stakeholders including ESG, myself and all learners (both ALN and non ALN) will stand to benefit. 
 
How are they managed at the moment? What has triggered the creation of this new role for 
me? What other data will I gather? 
 
At the moment this area has not been managed and has resulted in a lot of money being paid 
back as funding areas have not been adhered to as they should have been. Once this happened I 
went to my new manager with areas that I can support from past experiences within the teaching 
field and my knowledge of Ofsted and funding practices. We held a team meeting where I 
identified what needs to be done to run the department more effectively and to ensure this 
situation does not happen again. The new roles have been triggered due to the fact that our 
learners with additional learning needs are not being managed and taught properly and the 
assessors do not have the expertise to support them through the full framework which again has 
resulted in paybacks and as a business this is just not acceptable.  I aim to gather theoretical 
data as outlined below, but also work directly with learners, family friends and individuals with the 
specific learning needs as outlined. I will also work closely with colleagues outside of ESG who 
have more experience within this field who can offer guidance and support. Once I have gathered 
this data I will be better placed to create or source more suitable resources and  
create the new  curriculum. I will need to work with several departments within ESG to ensure 
that I meet the needs of the project but also that the paperwork created meets funding and 
awarding body needs. 
 
 

Reasons for choosing this area of study  

 
I have chosen this area as it is now part of my new role moving forward and is something that I 
feel I lack expertise at this point in my career. Completing this project will allow me to explore new 
ways of teaching a wider group of individuals and will also allow me to develop a more rounded 
and in-depth learning resources pool that will hopefully also benefit not only the ALN learner but 
also other individuals that I may come across within my career moving forward. This will make be 
a more rounded and diverse teacher and will mean that I can work with individuals in a way that 
specifically meets their particular learning needs. The resolution I will be aiming to achieve is 
being able to find out a lot more about the needs of these learners and then ensure that their 
needs are met through specifically designed resources and planning to receive the best possible 
outcome for all parties involved. I have worked with some dyspraxic and dyslexic learners but I 
want to be an expert (where I can be) in order to fully utilize the tools available and make a 
difference to the learners both educationally and personally. 
 

Key features of Action Research 

 
Action research is also known as participatory research, collaborative inquiry, emancipatory 
research, action learning, and contextual action research, but all are variations on a theme. Put 
simply, action research is “learning by doing”  

Action research is pulling together a variety of sources and studies in order to meet the needs of 
a specific problem or area of study. It is looking at problem solving within everyday situations and 
is the process of improvement based on ‘learning by doing’. 

It is important to use action research as a tool because I want to change my practice. I am 
concerned that things might not be going as I wish with the current learners as I have outlined 
above and I need to implement a new initiative into the way I teach but I am unsure how to do it 
effectively. I want a way of sorting out these concerns that offers practical solutions, but that 
derives from the specific circumstances of my practice. I know that someone else’s solution may 
have merit, but that it is never quite right for the individual situation within which I work. I know 



 6 

 

that practice is always influenced by context and therefore action research combines all theories 
and will ultimately give me the best possible outcome. 

Carr and Kemmis (1986) describe action research as being about:  

 the improvement of practice;  

 the improvement of the understanding of practice;  

 The improvement of the situation in which the practice takes place.  

Action research can thus be used to:  

 Understand one’s own practice;  

 Understand how to make one’s practice better;  

 Understand how to accommodate outside change in one’s practice;  

 Understand how to change the outside in order to make one’s practice better. 

I want to be the best teacher I can be not only for myself but also for the learners that I interact 
with and completing this project will give me both the practical and theoretical tools in order to 
make sure this happens as an ongoing basis. 

Emphasising the individual nature of action research, Jack Whitehead (1985) puts forward a 
simple representation of how the process feels:  

1. I experience a problem when some of my educational values are negated in my practice;  
2. I imagine a solution to my problem;  
3. I act in the direction of the solution;  
4. I evaluate the outcomes of my actions;  
5. I modify my problems, ideas and actions in the light of my evaluations.  

Jack Whitehead’s theory clearly states the 5 main steps to follow when putting together an action 
research project and follows a process from start to finish by asking key questions. When 
completing my action research project I will follow these steps in order to ensure that I incorporate 
all information that I need to gain the best possible outcome. 

The action research cycle. 

 

 

 

 

 

http://www2.warwick.ac.uk/services/ldc/r
esource/evaluation/tools/action/ 

The action research cycle consists of four steps: 

http://www2.warwick.ac.uk/services/ldc/resource/evaluation/tools/action/
http://www2.warwick.ac.uk/services/ldc/resource/evaluation/tools/action/
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Key features with the cycle: Using the above cycle has many features and benefits when 
incorporating into the action research project, the key feature in my opinion is the structure that it 
gives and clearly gives guidelines to the researcher as to where to commence and how to pull all 
work together. It also allows for me to look at varying opinions and practices in the field to inform 
the purpose of the project. 

Plan: I must make sure that I plan all work to be carried out and set myself deadlines to ensure 
that set time frames are met. 

Act: Upon any practical or theorist learning that I may come across, I will aim to act on all 
research I find and incorporate this into my learning areas. I will also set up my own research in 
order to ensure specificity to the task at hand. 

Observe: I must observe all aspects as discussed and think outside of the box when looking for 
solutions and answers; I will observe individuals, read theorists and research I come across and 
then pull of these together. 

Reflect: I will reflect on all work that I find and observe and develop a plan moving forward that 
best suits the needs of myself, my organisdation and the individuals I will work with. It is important 
to follow the reflective theories I have outlined in earlier assignments and where possible will 
incorporate this into my learning. 

When using these steps it is vital that they are followed using the following principles:  

Small- follows each one step by step and make sure you have explored all areas before moving 
onto a new development area within the project. 

Practicable: Make sure you observe what is happening around you and that it is relevant to the 
task in hand. 

Inclusive – This must be to all parties involved, I have discussed in great detail in previous 
assignments about inclusive learning and cycles and it is vital this is carried forward into my 
action research project. I am looking at this project at the needs of the dyslexic and dyspraxic 
however this will also positively affect other learners who do not have such learning needs as 
outlined above. 

Further research 

This basic cycle has been adapted into a spiral by (Carr and Kemmis, 1986) since this more 
accurately reflects the notion that one would (preferably) be in a different position when one 
completed the cycle than when one started. In this representation, “plan” is replaced in later 
iterations by “modify”. 
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Kolb (1984) adapted the action research cycle as a learning cycle, essentially unchanged, 
although the labels of the different steps are different. This learning cycle is a basic part of 
experiential and constructivist theories of learning. – This has been explored further in earlier 
assignments and my views have been provided around Kolb’s theories. 

Kurt Lewin is also generally credited as the person who coined the term ‘action research’. 

His approach involves a spiral of steps, ‘each of which is composed of a circle of planning, action 
and fact-finding about the result of the action’ (ibid.: 206). The basic cycle involves the following: 

  

Picture taken from: 
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=acti
ve&sa=X&rls=com.microsoft:en-gb:IE-
SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl
=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/serv
ices-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1 

A model for action research  

Implications: 
 Do not use strong preferential treatment. 
 Make sure all is inclusive. 

http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
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 Set targets and or dates. 
 Inform those involved of processes and the reasons behind the research 
 Eliminate discrimination and use opportunity enhancement procedures. 
 For the models to work it is important that theory is balanced with practical to ensure a 

variety of view points and areas are explored in full. 
 Ensure that the project follows the cycle thus flows correctly. 
 Reflection is vital, if I fail to reflect then how have I learnt? How have I implemented what 

I have researched and seen? And where can I go next? 
 More actions needed, several steps may need to be explored and if failing to do so this 

will result in inconsistent or biased information. 
 Allows for creativity 
 Validity is vital, use reputable sources and check validity at all stages of the research 

process. 
 Date – must be in date and relevant to project. 
 Ensure all reasoning are well met and current. 
 “Failing to prepare is preparing to fail”. 
 And most importantly look at all options available to me to ensure the overall outcome is 

met. 
 

How and When? 
 
I have identified above the areas I am going to explore and how I aim to gain both primary 
and secondary research methods, it is vital that by the end of September we as a business 
and myself as a tutor are ready to roll out the new curriculum as this is when our 
additional funding comes into place.  In the next 8 weeks I am aiming to have completed 
all research and completed all interviews and then will have sourced suitable resources 
and created some of my own in order to meet the needs of those outlined as above. Road 
shows are being booked in for me during the mid to end of September where I am aiming 
to roll this out to the business so it is of critical importance these timeframes are adhered 
to. 

I feel the main time and scale implications that I will face during the implementation of this project 
is the sheer volume of work and research that needs to be carried out and implemented as well 
as completing my everyday duties. I am also a full time working single parent so this will also 
need to be factored into any works that I undertake. I have agreed with my Manager that I will be 
working from home 1 day a week to ensure that the strict deadlines are met ready for the 
September roll out. As I will be working with other departments within the business also to ensure 
the smooth transition it is important that I involve them every step of the way and ask for support 
where I require it. My team are also trying to be as supportive as possible with respects to helping 
with my increasing case load so that I can work on this project as not only is this for my personal 
gain it will have a great impact on other tutors and our department as a whole (to ensure safety of 
our department and job roles).  

This biggest part of the cycle will be the planning of the tasks and then analyzing the data and 
reflecting on this. Once I have done this I will then be able to start putting together the new 
curriculum and resources and testing all theories and practices. 

I am very excited to be working on the action research project and I know if the outcomes are met 
correctly then my career will go from strength to strength and the needs of my learners will be 
tailored for which my ultimate and main aim is.  

Discuss ethical and political considerations of confidentiality, explaining how these will be 

observed in practice:  
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As I have discussed in earlier assignments, confidentiality is at the heart of our business and we 

never disclose any information about the learner without good reason or consents. We are an 

ethical provider within our field and ESG as a whole know that there is still work to be done to 

ensure we are at the “top of our game”. With the work I have proposed to do as outlined above I 

will ensure that individual names and identities are protected and that this is not disclosed to 

anyone other than those directly involved within the project. All learners and individuals I intend to 

work with will be dealt with professionally and sensitively as per my own ways of working. 

Politically, we are a government funded business and we have certain policies and procedures 

we must follow to ensure the “safeguarding” of the individuals we work with. I will at all times 

ensure that these are at the forefront of my action research project and work with all parties to 

achieve the best possible outcome for all. The main political consideration would be the use of 

public funded money, with what I am aiming to achieve we can as a company show that we are 

using funding most efficiently and effectively and in turn hopefully change and support the 

developments on individuals in the working world. We also have a responsibility to our young 

apprentices to help them gain both experience and education at the same time and at present I 

feel that we are not doing this to the best of our abilities. I aim to help the company change this 

and as an individual become an expert in my field. 

I am a very ethical individual and always treat others as I wish to be treated and I this will reflect 

in the works that I aim to achieve. 
 
In order to complete this section within the action research project I am going to look at each ALN 

area of study separately. I have completed an array of research from many existing bodies (as 

detailed within my bibliography) and I have also included Appendixes as outlined within the body 

of the assignment as below. 

 

Dyslexia 

 
The word “dyslexia” comes from the Greek and means difficulty with words”, it is a lifelong and 

usually genetic, inherited condition and affects around 10% of the population, Dyslexia occurs in 

people of all races, backgrounds and abilities, and varies from person to person and no two 

people will have the same set of strengths and weaknesses. Dyslexia occurs independently of 

intelligence. It is really about information processing and dyslexic individuals may have difficulty 

processing and remembering different types of information not only what they see but also in 

what they hear. It is part of a family of Specific Learning difficulties and can occur with related 

conditions such as dyspraxia, dyscalculia and attention deficit disorder. 
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It is well known and common for dyslexic people to have strong visual, creative and problem 

solving skills and many famous people such as entrepreneurs, inventors, individuals in arts and 

entertainment and architects. 

 

Individuals with dyslexia see things from a different perspective and can come up with solutions 

no one else has thought of and are able to think outside of the box. Dyslexic individuals may find 

it difficult to find the right words and need gentle encouragement to get them down on paper. 

Individuals with dyslexia may lack focus and may find their minds go blank and panic. There are 

several ways in order to test whether someone is dyslexic and I have researched a particularly 

good method (appendix one) as attached for the adult learner.  

 

A screening test (as appendixes one) would indicate the probability of dyslexia as low, medium or 

high. No test is 100% reliable and there may in cases be some false negatives for example less 

severe dyslexia may not be flagged up in a screening test. Dyslexia can be diagnosed by 

chartered psychologists specialising in this subject area. 

 

Dyslexia and specific learning difficulties in adults 

Dyslexia is a hidden disability which affects 10% of the population and only 4% severely; it is the 

most common of the specific learning difficulties family as described above. Dyslexia is not only 

about literacy these are just the most visible signs. The areas of difficulty faced by adults: 

 

 Information processing. 

 Memory, such as short term memory for facts, events, times and dates. 

 Communication skills 

 Literacy 

 Sequencing, organisation and time management 

 Direction and navigation 

 Concentration 

 Sensory sensitivity 

 Lack of awareness 

 Visual stress when reading, text can be distorted and words or letters appear to move or 

become blurred, white paper can appear to dazzling and make prints hard to read. 

 
Research and self-reporting both concur that people with such specific learning difficulties are 

particularly susceptible to stress, compared with the ordinary population with the result that their 

impairments become even more pronounced; as a result individuals may have little or no self-

esteem. 
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Areas of Strengths 

 
Individuals with dyslexia are linked to a range of skills these include: 

 Being able to think outside of the box 

 Creativity 

 Problem solving techniques 

 Lateral thinking abilities 

 Instinctive understanding if how things work 

 Originality 

 Creativity 

 And exceptional visual spatial skills. 

 

Not all individuals who have dyslexia will have outstanding talents but all will have comparative 

strengths and often have a lot more determination than other individuals who do not have such 

learning difficulties. When working alongside an individual with such learning needs it is important 

to tap into their strengths in order to build self-esteem and confidence so that the learning 

environment becomes a more enjoyable experience. 

 

Dyslexia is recognised under the Equality Act 2010: 

 

The definition of ‘disability’ under the Equality Act 2010 

In the Act, a person has a disability if: 

 

They have a physical or mental impairment 

 

The impairment has a substantial and long-term adverse effect on their ability to perform normal 

day-to-day activities 

 

For the purposes of the Act, these words have the following meanings: 

 

'substantial' means more than minor or trivial, 'long-term' means that the effect of the 

impairment has lasted or is likely to last for at least twelve months (there are special rules 

covering recurring or  

fluctuating conditions), 'normal day-to-day activities' include everyday things like eating, 

washing, walking and going shopping 
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People who have had a disability in the past that meets this definition are also protected by the 

Act.  The 'Disabled people's rights in everyday life' page is about the parts of the Equality Act 

2010 that provide protection from disability discrimination. There is separate information about 

how the Act affects your rights in different areas of life. This includes accessing and using the 

services of shops, cafes and banks. There is no legal right to disclose dyslexia as a disability, 

however once the employer has been informed of an employee’s dyslexia they are on notice that 

they have a duty of care to the employees under the equality act as outlined above. 

 

Only qualified professionals are able to diagnose whether an individual is dyslexic and this is 

somewhat of a long and drawn out process. Dyslexia is not considered medical issues and forms 

no part of medical training and funding a diagnosis is not paid for by the NHS and costs around 

£500. 

 

 The stages to follow in order to diagnose dyslexia and make the relevant adjustments would be: 
 

 Organise an assessment (contact local dyslexia association for qualified individuals to do 

so) 

 The workplace or education area will need and assessment (contact access to work part 

of the jobcentre of SENCO within education) 

 And implement reasonable adjustment. 

 

Theories of Dyslexia 

 
There are many different theories and theorists with regards to dyslexia, every individual is 

different from diagnose to specific needs and all need to be explored. The research is on-going 

and that all knowledge is partial and subject to change and be reviewed to meet the needs of the 

individual. Dyslexia theorists have led to the development of associated teaching and learning 

approaches and are usually developed through observation and experimentation by practitioners 

themselves, the links between theory and practice are not straightforward as everyone is an 

individual. 

 

Different theories within Dyslexia include: 

 

 Biological Theories- Biological theories of dyslexia describe dyslexic differences in terms 

of genetics and the structure of the brain.  Grigorenkoet al. (1997) 

 Six extended families with dyslexia genotyped: 

 Strong linkage for phonological awareness to chromosome 6.  

 Weaker linkage for single-word reading to chromosome 15.  
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 Fagerheimet al. (1999) examined 36 members out of a family of 80 and established the 

existence of a relevant gene on chromosome 2. Fagerheimet al. (1999) suggest that ‘a 

molecular test for dyslexia would allow earlier diagnosis of children at high risk for 

dyslexia. This in turn would permit institution of therapy while the language areas were at 

an earlier, more plastic stage of development…’ 

 Cognitive theories- Cognitive theories of dyslexia describe dyslexic difficulties in terms of 

the working of the brain. They focus on dyslexia as a difference in information processing 

– how the brain handles information coming to it through the senses. 

 And Social interactive theory- The social interactive theory of dyslexia is an additional 

level of description. It focuses on how society’s reactions to dyslexia make the 

differences into a disability. This model acknowledges biological and cognitive differences 

and the relevance of individual experience. However, it argues that social perceptions 

and values effectively construct a disability from them.   

 

 

The primary symptoms of dyslexia were first identified by Oswald Berkhan in 1881. The term 

'dyslexia' was coined in 1887 by Rudolf Berlinan ophthalmologist practicing in Stuttgart, Germany. 

Since then generations of researchers have been investigating what dyslexia is and trying to 

identify the biological causes. The theories of dyslexia have and are evolving with each new 

generation of dyslexia researchers. Theories should not be viewed as competing, but as 

attempting to explain the underlying causes of a similar set of symptoms from a variety of 

research perspectives and background  

In 1896, W. Pringle Morgan published a description of a reading-specific learning disorder in the 

British Medical Journal "Congenital Word Blindness".  

During the 1890s and early 1900s, James Hinshelwood published a series of articles in medical 

journals describing similar cases of congenital word blindness. In his 1917 book ''Congenital 

Word Blindness'', Hinshelwood asserted that the primary disability was in visual memory for 

words and letters, and described symptoms including letter reversals, and difficulties with spelling 

and reading comprehension.  

 

1925 Samuel T. Orton determined that there was a syndrome unrelated to brain damage that 

made learning to read difficult. Orton's theory strephosymbolia described individuals with dyslexia 

having difficulty associating the visual forms of words with their spoken forms. Orton observed 

that reading deficits in dyslexia did not seem to stem from strictly visual deficits.  

 

http://www.news-medical.net/health/The-Human-Brain.aspx
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He believed the condition was caused by the failure to establish hemispheric dominance in the 

brain. Orton later worked with psychologist and educator Anna Gillingham to develop an 

educational intervention that pioneered the use of simultaneous multisensory instruction.  

 

In the 1970s, a new hypothesis emerged: that dyslexia stems from a deficit in phonological 

processing or difficulty in recognizing that spoken words are formed by discrete phonemes. 

Affected individuals have difficulty associating these sounds with the visual letters that make up 

written words. Key studies suggested the importance of phonological awareness,  

 

1979Galaburda and Kemper, and Galaburda et al. 1985, reported observations from the 

examination of post autopsy brains of people with dyslexia. Their studies reporting observed 

anatomical differences in the language centre in a dyslexic brain, taken with the similar work of 

Cohen et al. 1989, suggested abnormal cortical development, which was presumed to occur 

before or during the sixth month of foetal brain development.  

 

1994 From post autopsy specimens Galaburda et al., reported: Abnormal auditory processing in 

people with dyslexia suggests that accompanying anatomical abnormalities might be present in 

the auditory system. Supported the reported behavioural findings of a left hemisphere-based 

phonological defect in dyslexic individuals. 

 

2003 A review by Collins and Rourke concluded that the current models of the relation between 

the brain and dyslexia generally focus on some form of defective or delayed brain maturation.  

 

2007 Lyytinen et al. Researchers are seeking a link between the neurological and genetic 

findings, and the reading disorder.  

 

2008 S Heim et al. in a paper "Cognitive subtypes of dyslexia" describe how they compared 

different sub-groups of dyslexics in comparison with a control group. This is one of the first 

studies not to just compare dyslexics with a non-dyslexic control, but to go further and compared 

the different cognitive sub groups with a non-dyslexic control group.   

 

Ron Davis Discovery 

 

In 1980, Ronald Dell Davis made the groundbreaking discovery that challenged and changed the 

view of dyslexia worldwide. Through experimentation he learned that he could control his own 

dyslexia by shifting his mental perspective, and through clinical research with other dyslexic 

adults he gained insight into the root of their difficulty with words and reading. A year later he 
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opened his first clinic, and in 1994, after working with more than a thousand children and adults, 

published the first edition of The Gift of Dyslexia. Davis found a simple and effective means of 

correcting the perceptual distortions that give rise to dyslexic symptoms in 1980, and conducted 

in-house research to develop a consistent theory of the underlying cause of dyslexia. Having 

found an apparent solution, his goal was to discover the reason his approach worked, in order to 

gain an understanding that would allow him and his colleagues to refine and improve his 

techniques. Since that time, his discoveries have been supplemented by case studies and 

independent research. The Davis approach is based on a unique view of dyslexia, best 

expressed in the concept of a gift or talent as opposed to a cognitive defect or deficiency. A good 

understanding of the basic concepts that underlay Davis methods also provides a framework for 

evaluating and weighing the impact of outside research. 

 

Although Davis methods were developed from hands-on experience working with dyslexic adults 

and children, there is a growing body of scientific research into learning and brain function that 

supports many of the Davis precepts. This research does not directly support or relate to the 

Davis program, but the knowledge gained from it can be applied to developing a better 

understanding of dyslexia.  

 

The Davis theory came out of an early trial and error approach, as a way to explain why the Davis 

methods work. Rather than starting with a theory and using that as a basis to find a method, Ron 

worked backwards from the solution. A better understanding of the theory eliminated the need for 

trial and error and would allow development of additional tools and techniques. His theory is 

summed up as follows: 

 

All dyslexics are primarily picture thinkers and through sensory imagery, rather than using words 

sentences or self-talk in their minds. This method of thinking is subliminal so most dyslexics are 

not aware that this is what they are doing. 

 

What can I do to help people with dyslexia to learn? 

 

From many differing research areas as stated within by bibliography research shows that the best 

way to help a dyslexic learner: 

 

 Be explicit – dyslexic learners are often very literal 

 Explain the reasons for suggesting certain approaches and encourage learners to 

evaluate whether or not it works for them, 

 Create an environment where making mistakes is seen as part of the learning process. 
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 Teach, chose activities, prepare materials, set tasks to the level of difficulty the learner 

has and interact with them at their level of intelligence. 

 Tell the learner in advance the structure of the session, set objectives. 

 Listen to the learner 

 Explore strengths and draw on these 

 Explore difficulties and what has not worked in the past 

 Promote self confidence 

 Encourage self-directed learning 

 Consider personality, motivations and successful experiences 

 Use multisensory methods 

 Present information in different ways and not just in writing 

 Help learners read written works. 

 Allow more time 

 Plan ahead and set deadlines 

 Help with reading 

 Include graphics and pictures, diagrams and cartoons to provide reference points and 

visual clues. 

 Used coloured paper 

 Use fonts such as Arial, comic sans and Tahoma as these are clearest 

 Enlarge text 

 Note vocabulary (specific) in a personal diary. 

 Avoid OHT and copying work 

 Audio visual sources such as programmes, the internet and videos 

 Use a reader or scribe where appropriate 

 Give hand-outs prior to the session so the dyslexic learner can familiarise themselves 

with them. 

 Advise the different ways of taking notes 

 Label and date notes 

 Study buddies are good ideas 

 Record sessions one mini recorder 

 Use specific terminology and key points 

 Teach learners how to edit their work 

 Make sure they have enough space so not to hinder their motor movements 

 Allow writing time and proof reading time and explain the difference between the two 

 No 2 learners are the same 

 Provide a clear subject overview 
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 Promote good practice 

 Constantly revisit works, applying new knowledge where appropriate 

 A holistic approach (multi-sensory), make tasks practical avoids large amounts of 

theoretical based work and concentrate on creativity. 

 Use bullet points and avid truckloads of text. 

 Do not mark down on poor grammar and spelling 

 Short and punchy 

 Embrace the challenge 

 Be aware of learning styles 

 Pace of learning – manageable chunks and plenty of breaks, written work should be 

followed with an activity which employs the different senses. 

 Reinforce learning to overcome short term memory issues 

 Different coloured pens 

 Index cards 

 Use thick paper to prevent the other side showing through 

 Use matt paper rather than glossy 

 Font size should be a minimum of 14 

 Help with organisation 
 

Dyspraxia: 

 
Developmental dyspraxia is an impairment or immaturity of the organisaton of movement, it is an 

immaturity in the way the brain processes information, which results in messages not being 

properly or fully transmitted. It is thought to affect around 10% of the population and only 2% 

severely, males are four more times likely to have this than women, it sometimes runs in families 

and it is common that individuals who have dyspraxia also have dyslexia. Dyspraxia is a hidden 

handicap but is covered by the Equality Act 2010 as outlined above. Dyspraxia is also linked with 

behavioral problems and many other issues. Individuals may feel worthless and get frustrated 

very easily. 

 

Occupational therapists are usually the individuals who are called upon to help and aid the 

development of individuals with dyspraxia and will help with specific skills in order to suggest 

ways of doing things in a way that meets the individual’s needs. Dyspraxia is usually picked up in 

younger children with motor problems and the inability to move correctly and hold a pen/pencil. 

Occupational therapist specializes in proving sensory integration therapies, neuro development 

and sensory motor approaches. They will aim to help the individual manage everyday tasks at 

home and in education and work more simple. 
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People who have dyspraxia often find routine tasks of everyday life such as driving, household 

jobs, cooking and grooming difficult. They may find coping at work and within education very 

difficult, they often have combined problems such as: 

 

 Gross motor co-ordination skills (large movements) – poor balance, poor posture and 

fatigue and find standing for large amounts of time difficult. Lack of rhythm, clumsy, 

tendency to fall and trip and poor hand eye co-ordination. 

 Fine Motor co-ordination (small movements) – Poor at two handed tasks i.e. using 

cutlery, difficulty with handwriting and typing and may find gripping  pen difficult, difficulty 

with dressing and grooming, 

 Poor established hand dominance may use either hand for different tasks at different 

times. 

 Speech and language- may repeat themselves and talk continuously and sequencing of 

their language. May have unclear speech and unable to pronounce some words and may 

have trouble controlling pitch, volume and tone. 

 Eye Movements – Tracking may be difficult and unable to look quickly and effectively 

from one object to another. 

 Perception- Poor visual perception, over sensitive to light, difficulty in distinguishing 

sounds from background noise, under sensitive to smell. 

 Learning thought and memory – difficulty in planning and organising, poor memory, poor 

sequencing which will affect math’s, unfocused and sometimes erratic, finds following 

instructions difficult, may try to do too many things at once and slow to finish a task. 

 Emotion and behaviour – Difficulty in listening to people’s problems with team work, 

difficulty in following nonverbal signals or judging pitch and tone, may not understand 

properly, impulsive with a tendency to become frustrated easily, tendency to opt out of 

things that are difficult. 

 Emotions- Tend to get stressed, depressed and anxious. May have difficulty in sleeping 

and prone to low self-esteem. 

 

Many of these characteristics are not unique to people with dyspraxia and not even the most 

severe cases will have all of the above characteristics. Adults with dyspraxia will tend to have 

more than their fair share of co-ordination and perceptual difficulties. 

Diagnosing Dyspraxia: 

Anything that injures the brain may result in dyspraxia. It may be that cells didn't develop properly 

during a baby's development in the womb, or that a lack of oxygen during birth was responsible. It 
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may follow brain damage caused by illness, stroke or an accident later in life. Often, however, 

there's no obvious cause. 

It's not possible to cure dyspraxia, but those affected can learn ways to get around their 

difficulties so they can achieve their full potential. This involves a team approach, using the skills 

of many different specialists. These may include occupational therapists, speech and language 

therapists, psychologists and specialist teachers, according to the specific needs of the individual.  

These specialists should offer advice and exercises to help the person with dyspraxia learn how 

to perform problematic daily tasks and activities, and to develop reading and writing skills. They 

may also offer advice about behaviour modification. 

Since the mid-1990s, dyspraxia has been diagnosed using the following criteria: 

 The child’s motor skills are significantly below the level expected for their age and 

intelligence.  

 This lack of skill affects the child’s day-to-day activities and their achievements at school.  

 This lack of skill is not caused by another medical condition, such as cerebral palsy (a set 

of neurological conditions that affect a child's movement and co-ordination) or muscular 

dystrophy (an inherited condition that gradually causes the muscles to weaken).  

 If the child also has a learning difficulty, their motor skills are worse than expected for 

someone with this learning difficulty.   

If the child is at pre-school level then a consultation with a GP or Health Visitor can result in a 

referral to a Paediatrician or a multi-disciplinary team in a child development unit. Child 

development teams make assessments to determine the child’s needs and provide appropriate 

advice and /or therapy. Detection of problems often occurs in the school age child. Parents can 

discuss their concerns with their child’s teacher or the school special needs co-ordinator, the 

school nurse, school doctor or GP. These people can make referrals to appropriate services 

within the area for assessment, for example to a Paediatrician, hospital or community based 

therapy team, educational psychologists or child and family support teams. In adulthood if further 

diagnosis or intervention support is required, then a GP may refer to appropriate services such as 

therapists, consultant psychologists or neurologists. 

Strengths of the dyspraxic learner: 

 Students with dyspraxia can possess the following strengths: 

 Creative and original thinking.  
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 Good strategic thinking and problem-solving.  

 Determined and hard-working.  

 Highly motivated.  

 Able to develop their own strategies to overcome difficulties. 

Overlap with Dyslexia: 

There is a lot of overlap between the signs and symptoms of dyspraxia and dyslexia: research 

suggests that 52% of children with dyslexia have features of dyspraxia (Kaplan 1998). The term 

dyslexia is used to describe a difficulty learning to read, write and spell. People with dyslexia 

often have poor organisational skills and may have difficulty with language (spoken and heard) 

and with maths. Like dyspraxia, the term dyslexia is used to describe a set of symptoms. It is 

usually identified by educational experts, and help focuses on specialist teaching of reading, 

writing and spelling.  

 

Theorists 

 

Dr Amanda Kirby wrote a book called “The Hidden Handicap” and the aim of the book was to give 

an understanding in order to help parents, teachers and anyone else who comes into contact with 

individuals who have dyspraxia. The book provides information around causes, symptoms, 

diagnostic procedures and other related conditions. Dr Kirby calls it “the hidden handicap” 

because in her view people with dyspraxia look the same as others but have some significant 

problems which affect their lives. 

 

DR Kirby considers two main factors – poor organisational skills and planning- as presenting 

adults with the greatest problems, She advises that good computer skills may have been 

developed as a strategy to bypassing handwriting so could be exploited to best effect at work or 

in education Dr Kirby advises that a dyspraxic individual should be able to explore their creative 

and exceptional side and this should be built upon to increase their self-esteem. The book itself 

has some great ideas and explores diagnosis through to living with the condition and has some 

very useful techniques for teachers and parents. Dr Amanda Kirby, a former GP and Medical 

Director of the Discovery Centre, an internationally recognised centre that helps children and 

adults with motor co-ordination difficulties and related specific learning difficulties. She has 

lectured to over 20,000 teachers and has published widely in the field of Dyspraxia and 

Developmental Co-ordination Disorder.  
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As Shriberg, Aram and Kwiatkowski (1997) pointed out: “The validity of developmental verbal 

dyspraxia as a childhood speech disorder is one of the most controversial nosological 

(classification) issues in speech pathology” (p273). Yet, it is clear that “Dyspraxia” seems to 

provide clinicians with a category or label for children, whose profiles differ from those with 

straightforward speech delay, who fail to progress in an expected manner and are in some way a 

“puzzle”.  

 

Since this early work, a number of controversial issues about dyspraxia have concerned 

practitioners: 

(a) Does it exist as a distinct disorder? 

(b) What should it be called? 

(c) How should it be defined? 

(d) What is the theoretical understanding of the condition? 

(e) What causes dyspraxia? 

(f) What are the symptoms/characteristics of the condition? i.e. How do we recognise the 

condition?  

 

Byers-Brown and Edwards (1989) “Developmental dyspraxia is an impairment in the selection, 

planning and programming of linguistic and of motor schemata for production of language.” 

 

Milloy and MorganBarry (1990) “A difficulty in initiating, in directing and in controlling the speed 

and duration of movements of articulation, in the absence of muscular paresis”. 

 

Ripley, Daines and Barrett (1997) “Developmental verbal dyspraxia is a condition where the 

child has difficulty in making and co-ordinating the precise movements which are used in the 

production of spoken language, although there is no damage to muscles or nerves.”  

 

Alexandra J Richardson, D.Phil. (Oxon) PGCE Research fellow in Neuroscience, Mansfield 

College and University Lab. Of Physiology, Oxford, believe that there is a potential role of fatty 

acids in the development of dyspraxia and perhaps a dietary supplement may help. Certain 

HUFA of the omega 3 and 6 series are essential for normal brain activity and function.  

Together they should be around 20% of the dry mass of the brain, and adequate supplies are 

crucial for effective information processing. They believe that the dyspraxic learner may involve 

inefficiencies of fatty acids within their metabolism and should take a dietary supplement to 

increase these levels.  These studies are now underway and trials are being completed. 

 

Teaching individuals with Dyspraxia 
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It is vital that the person living with dyspraxia is identified in order to best help them and their 

needs. Teachers play a vital role in developing individuals with dyspraxia and it is their duty to 

understand the learning issue as best as possible in order to aid and develop that individual. 

 

 It is a good idea first of all to allow the individual time to visit the classroom or learning 

environment several times before they commence and give them time to plan and get 

used to its outlay.  

 Allow the individual home study time to allow them time to become familiar with tasks in a 

familiar environment. 

 Two timetables are useful, one for their bag and one for at home. 

 Never compare someone with dyspraxia to someone else. 

 Check understanding and repeat tasks when needed 

 Allow a scribe or study buddy as the individual may not be able to work at the same pace 

as others. 

 If the individual struggles holding a pen for instance allows other alternatives some as a 

voice recorder or computer. 

 Try to teach at a one on one level where possible 

 Make sure there are few distractions 

 Offer learning support workers 

 Make the environment relaxed 

 Try to ensure the individual is sitting in an upright position with both feet flat on the floor. 

 If at all possible give them a sloping surface to write on. 

 Seat them away from doors and windows so they are unable to be distracted, a good 

idea is to sit them as close to the teacher as possible so they can see instructions clearly. 

 Repeat verbal instructions several times and keep them precise and simple. 

 Use lined paper if possible and attach it to the desk so the individual does not have to 

hold it in place when writing. 

 Different coloured pens for different lines on the board. 

 Use sheets with spaces for answers to reduce the amount of writing to be undertaken. 

 Regular breaks. 

 Always break down your tasks into achievable chunks to assist the student to achieve 

lesson aims. 

 Keep to a daily routine 

 Post it pads stuck at eye level on doors are always useful reminders 

 Transparent pencil cases and purses are useful to allow the individual to see the contents 

more easily. 
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Identify where there are gaps in the existing knowledge and formulate a hypothesis based on this.  

 

 

My Hypotheses: 

 

 Reading previous research helps me to gain a better understanding of what I will 

encounter during my own experiment. 

 

 Understanding the background of my topic provides a better basis for my own 

hypothesis. After conducting a thorough review of the literature, I might choose to alter your 

own hypothesis and I feel this may happen once I have interviewed particular learners and 

gained some more first-hand knowledge and experience. 

 

 Background research also allows me to explain why I chose to investigate my particular 

hypothesis and articulate why the topic merits further exploration. 

There are three basic types of designs that I might utilize when working on my hypotheses. Each 

has its own strengths and weaknesses.  

 

 Pre-Experimental Designs: This type of experimental design does not include a control 

group. A single group of participants is studied, and there is no comparison between a 

treatment group and a control group. Examples of pre-experimental designs include case 

studies (one group is given a treatment and the results are measured) and pre-test/post-test 

studies (one group is tested, given a treatment and then retested).  This is the particular 

design I am aiming to follow within m hypotheses as shown above as this best suit the needs 

of my research project and learners involved.  

 

 Quasi-Experimental Designs: This type of experimental design does include a control 

group, but the design does not include randomization. 

 

 True Experimental Designs: A true experimental design include both of the elements 

that the pre-experimental designs and quasi-experimental designs lack on their own - control 

groups and random assignment to groups.   

 

Each participant will receive the same treatment under the same conditions. The format must be 

the same, the obstacles faced must be the same, and the time given must be the same. The pool 

of participants will be the same sorts of individuals with regards to their specific learning needs,  
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After I have selected participants, the next steps are to conduct tests and collect the data as 

shown above. I will ensure that I gain consent forms from each of the participants to ensure that 

they are happy with their comments to be used for the purpose of the experiment. This form 

offers information on the study, the data that will be gathered, and how the results will be used. 

The form also gives participants the option to withdraw from the study at any point in time.  Once 

all of the information has been gathered I will then analyse this in order to determine if the results 

are beneficial to my hypotheses. 

My final task in conducting the experiment is to communicate my results, I will complete this in the 

form of further action research project assignments but also to the learners involved. By sharing 

my experiment with the community and business, I am contributing to the knowledge base on that 

particular topic as outlined and will share this information with the business. 

 

ESG and existing literature: 

 

 Gaps in existing knowledge: 

 No in-depth learner interviews. 

 No specific resources for the dyslexic and dyspraxic learner for application of number. 

 No specific resources for the dyslexic and dyspraxic learner for communication. 

 No statistical data around dyslexic and dyspraxic learners. 

 No specific learning tools or guidance for adult learners within lifelong education. 

 There are tools on how to teach individuals with the specific learning needs however this 

does not apply in depth to the age ranges I work alongside and is mainly for younger 

individuals. 

 Curriculums are not specific to the ALN learner and I will be redeveloping for ESG 

learners within functional and key skills. 

 

After completing all of the above research and looking into various options and organisations 

there does not seem to be any specific resources within the curriculum areas I work (application 

of number and communication) for the dyslexic and dyspraxic learner. My hypotheses are to 

create some resources specific to the needs of the learner and develop a curriculum and 

plan for the ALN learner to aid their specific needs within the NVQ frameworks. I want to 

explore the area more thoroughly and interview learners with the specific needs as outlined in 

order to meet the needs of ESG, tutors and learners alike.  

 

How Will I test my hypotheses? 
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I will interview learners individually and ask questions specifically towards the areas I wish to 

achieve, I will delve into past and present learning experiences and gain feedback on types of 

resources that they feel would be more suited to their specific learning needs. Using this 

information from a variety of learners I will develop a small selection of resources (a maximum of 

two for the AR project but a long term goal will be to increase this as an on-going basis) and test 

which ones are most suitable for the different types of learner and learning styles. I will ask the 

questions that I feel have not been answered (as detailed within the gaps in existing knowledge)  

 

 The purpose of this is to better meet the needs of the ALN learner. 

 I will create some new resources (as discussed) and test this with the learners involved to 

ensure that I have met my hypotheses and if not I will retest and adjust the outcomes. 

 I will also create a new policy and flow chart within the business to include the needs of 

the ALN learner and support with relevant lesson plans and schemes of works to support. 

 

Overall I hope to meet the overall aims of the research project through working with others meet 

the best possible outcomes. 

 
 

Footnote: 

Hypotheses 

A hypothesis is a specific statement of prediction. It describes in concrete (rather than theoretical) 

terms what you expect will happen in your study. Not all studies have hypotheses. Sometimes a 

study is designed to be exploratory. There is no formal hypothesis, and perhaps the purpose of 

the study is to explore some area more thoroughly in order to develop some specific hypothesis 

or prediction that can be tested in future research. A single study may have one or many 

hypotheses.  

http://www.socialresearchmethods.net/kb/hypothes.php 

 
 

Hypotheses Methodologies: 

 
Researchers organize their research by formulating and defining a research problem; they look 

into an area of study and then follow the steps as outlined in the picture below to form a 

hypothesis. This helps them focus the research process so that they can draw conclusions 

reflecting the real world in the best possible way and to gain the best possible outcomes. This is 

specific to the business or the researcher and they must formulate to meet the needs of all 

parties. 

http://www.socialresearchmethods.net/kb/hypothes.php
http://www.experiment-resources.com/defining-a-research-problem.html
http://www.experiment-resources.com/research-process.html
http://www.experiment-resources.com/drawing-conclusions.html
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Picture taken from: http://www.experiment-resources.com/research-methodology.html 
 
 
 
 

Flaw hypothesis 

 
Flaw hypothesis methodology is a systems analysis and penetration prediction technique where 

lists of hypothesized flaws in a system are compiled through analysis of the specifications and 

documentation for the system. The list of hypothesized flaws is then prioritized on the basis of the 

estimated probability that a flaw actually exists, and on the ease of exploiting it to the extent of 

control or compromise.  

 

The prioritized list is used to direct the actual testing of the system, there are flaws in my 

hypothesis however I feel that through thorough research and analysis this can easily be 

overcome. The flawed methodology will not really be something I will be focusing on with regards 

to my own works as I do not believe the flaws i.e. lack of resources currently available is a big 

enough issue and my hypothesis is to work on and solve this area hence why this methodology 

does not really apply. 

 

Deductive Research: 

 

http://www.experiment-resources.com/research-methodology.html
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This is commonly used in research and is basically theory testing, it is often lined with quantitative 

methods as discussed below. In deductive research, a hypothesis is necessary. It is focused 

statement which predicts an answer to your research question. It is based on the findings of 

previous research (gained from your review of the literature) and perhaps your previous 

experience with the subject. The ultimate objective of deductive research is to decide whether to 

accept or reject the hypothesis as stated. Once you have completed the research you will be in a 

better placed position to formulate or update your hypothesis to meet the standards as you have 

set out. I expect with the hypothesis I have created this research will fit quite well, I intend to test 

the theories as outlined in Action Research Project 2 and marry this with my own research to 

formulate an overall solution to the problems myself and ESG face. 

 

Null Hypothesis: 

 
The null hypothesis is a hypothesis which the researcher or individual tries to disprove, reject or 

nullify. When (and only when) this null hypothesis is disproved or falsified, the researcher may 

then accept a logically "alternate" hypothesis.  They will then look into different ways of proving 

the hypothesis and formulate a solution. This would not be suitable for the hypothesis I have 

created as I expect there to be outcome and for a solution to be proved. 

 

Heuristic Research: 

 
In heuristic research, a hypothesis is not necessary. This type of research employs a "discovery 

approach." In spite of the fact that this type of research does not use a formal hypothesis, focus 

and structure is still critical. The research question should not be too general otherwise an answer 

will not be achieved. This is not the angle I expect to work towards within my hypothesis, although 

I wish to make discoveries this will be through a detailed hypothesis and plan to meet my overall 

aims. 

 

Variables within Hypothesis 

 

Very simply, a variable is a measurable characteristic that varies. It may change from group to 

group, person to person, or even within one person over time. There are six common variable 

types: 

 

DEPENDENT VARIABLES - The "dependent variable" represents the output or effect, or is tested 

to see if it is the effect  

INDEPENDENT VARIABLES - The "independent variables" represent the inputs or causes, or 

are tested to see if they are the cause. Other variables may also be observed for various reasons.  

http://linguistics.byu.edu/faculty/henrichsenl/ResearchMethods/RM_2_13.html
http://linguistics.byu.edu/faculty/henrichsenl/ResearchMethods/RM_2_13.html
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INTERVENING VARIABLES- an intervening variable is one that occurs between the independent 

and dependent variables 

MODERATOR VARIABLES- moderation occurs when the relationship between two variables 

depends on a third variable. The third variable is referred to as the moderator variable or simply 

the moderator  

CONTROL VARIABLES- The control variable is something that is constant and unchanged in an 

experiment.  

EXTRANEOUS VARIABLES- are variables other than the independent variable that may bear 

any effect on the behaviour of the subject being studied. This only affects the people in the 

experiment, not the place the experiment is taking place in. Some examples are gender, ethnicity, 

social class, genetics, intelligence, age. 

The variables within my project will need to be fully analysed and observed to ensure this does 

not hinder the process. I imagine the main variable for myself will be the extraneous variables 

because a lot of the outcomes will be dependent on the individual as it is heavily person focused, 

I will factor in the variables as outlined such as age and gender etc. but I am hoping as I will be 

focusing more on the learning needs this variable will not affect the outcomes to heavily. 
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Data: 

The data is the information I collect and then what is used to formulate or reformulate the hypotheses. 

I have shown below how I am going to collect the data and where I expect to get this from and how. 

The hypothesis and the Data are related because the hypothesis is what you think is going to happen, 

and if you are right, then that becomes the data 

 

 Subjects: 

 

Are the sources of my data, as I have shown and discussed below. Most research in language-related 

fields uses people as subjects and due to the nature of my hypothesis and the subject specialisms I 

have chosen this is a very important part of my hypothesis as a whole. 

 

Validity: 

 

In general, validity is an indication of how sound the research is. More specifically, validity applies to 

both the design and the methods of the research. Validity in data collection means that my findings 

truly represent what I am trying to measure. Valid claims are solid claims! In the line of work I am in 

validity is vital, if the evidence is not valid then it affects the whole qualification and cannot be used, it 

also puts the learner at a disadvantage and can result in sanctions for the business. 

 

Validity is one of the main concerns with research. "Any research can be affected by different kinds of 

factors which, while extraneous to the concerns of the research, can invalidate the findings" (Seliger & 

Shohamy 1989, 95).  

 

Controlling all possible factors that threaten the research's validity is a primary responsibility of every 

good researcher. 

 

Internal validity is affected by flaws within the study itself such as not controlling some of the major 

variables as I have clearly discussed and outlined above. 

  

"Findings can be said to be internally invalid because they may have been affected by factors other 

than those thought to have caused them, or because the interpretation of the data by the researcher is 

not clearly supportable" (Seliger & Shohamy 1989, 95).  

 

There are some factors which affect internal validity:  

 Subject variability  

http://linguistics.byu.edu/faculty/henrichsenl/ResearchMethods/RM_2_18.html
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 Size of subject population  

 Time given for the data collection or experimental treatment  

 History  

 Attrition  

 Maturation  

 Instrument/task sensitivity 

 

External validity is the extent to which I can generalize my findings to a larger group or other contexts. 

If my research lacks external validity, the findings cannot be applied to contexts other than the one in 

which you carried out my research. For example, if the subjects are all males from one ethnic group, 

your findings might not apply to females or other ethnic groups. In the case of my project I will be 

aiming to work with different age groups, ethnic groups and different individuals across different 

spectrums within dyslexia and dyspraxic learning. 

 

"Findings can be said to be externally invalid because [they] cannot be extended or applied to contexts 

outside those in which the research took place" (Seliger & Shohamy 1989, 95).  

 

There are seven important factors affect external validity:  

 Population characteristics (subjects)  

 Interaction of subject selection and research  

 Descriptive explicitness of the independent variable  

 The effect of the research environment  

 Researcher or experimenter effects  

 Data collection methodology  

 The effect of time  

 

Analysing 

 

Once I have my data, I must analyse it. There are many different ways to analyse data: some are 

simple and some are complex. Some involve grouping, while others involve detailed statistical 

analysis. The most important thing to do is to choose a method that is in harmony with the parameters 

you have set and with the kind of data collected.  With regards to my project I will be grouping the 

information, statistical analysis will not factor into my hypothesis and I will concentrate mainly on the 

questionnaires and interviews as shown below. If once I have collected all of my data I am able to use 

statistical evidence I will explore this as an additional option but this is dependent on the results I 

obtain. 



 32 

 

 

Once I have completed all of the above it is time to evaluate and either complete my hypothesis or re-

evaluate dependant on the findings. 

 

Research: 

 
In general there are two basic types of primary research – quantitative data collection and 

qualitative data collection. 

 

What is quantitative research?   

 

Quantitative research — including surveys and customer questionnaires —can help products or 

service be improved by allowing businesses to make the right and well balanced informed 

decisions.  
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It allows them to access the market and their buyers and meet these specific needs.  This will 

help ESG because we can use this research to work with individuals we have perhaps either 

failed or not supported to the best of our abilities in the past. This type of research will allow me to 

ask specific tailored questions to the individuals I want to reach and I can analyse and use this 

information as outlined below 

 

Quantitative research is about asking people for their opinions in a structured way so that you can 

produce hard facts and statistics to guide you. To get reliable statistical results, it’s important to 

survey people in fairly large numbers and to make sure they are a representative sample of your 

target market. 

http://www.marketingdonut.co.uk/marketing/market-research/what-is-quantitative-research- 

 

Below are the ways that Quantitative research can be gathered: 

Quantitative Data: Surveys 

Quantitative Data: Tracking 

Quantitative Data: Experiments 

Quantitative Data: Questionnaires 

Quantitative Data: Group Sessions 

 

I am intending for the purpose of my hypothesis to use survey and questionnaires as I feel with 

the time constraints that I have and the data I need this will give me the best and more focused 

results that are specific to ESG and the needs of the learners. I will also interview a sample of 

learners where possible to allow expansion on the results that are found.  

 

Unfortunately, performing highly controlled experiments can be quite costly.   

What is qualitative research? 

 

Qualitative research is about finding out what the companies and individuals think but also why 

they think this, it is a detailed way of out specifically information the company wants to know. I 

prefer these methods of research as it is relatively cost effective and more specific to the 

company. The downsides may be that it can be quite time consuming if you need a lot of 

information and a variety of feedbacks from differing individuals may be harder to analyse. The 

main ways that’s this can be achieved is through: 

Face-to-face interviews and group discussions are the best way to get this kind of in-depth 

feedback.  

http://www.marketingdonut.co.uk/marketing/market-research/what-is-quantitative-research-
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Qualitative Data: Personal Interviews 

Qualitative Data: Focus Groups 

Qualitative Data: Observational Research 

 

For the purpose of my hypothesis I am going to focus on personal and face to face 

interviews, this is the quickest way and will be more personal to my learners and ESG. 

 

Primary Research – Advantages 

 

 Addresses Specific Research Issues – Carrying out own research allows the organization 

to address issues specific to their own situation. Primary research is designed to collect 

the information the marketer wants to know and this can then be used in a way to suit the 

objective and needs of the business, 

 Greater Control – Not only does primary research enable the focus on specific issues, it 

also enables individuals to have a higher level of control over how the information is 

collected and used. This then allows the individuals the control to use the findings to their 

best advantage 

 Efficient Spending for Information - Unlike secondary research where the individual may 

spend for information that is not needed, primary data collections’ focus on issues 

specific to the researcher and improves the chances that the research funds will be spent 

efficiently. Collecting information can be costly but if completed correctly as with primary 

research this can be well worth it in the long run. 

 Information collected by primary research is the individuals own and is generally not 

shared with others. This means they will hopefully have the competitive advantage. 

 

Primary Research - Disadvantages 

 Cost - Compared to secondary research, primary data may be very expensive since there 

is a great deal of involvement from many differing parties and the expense in preparing 

and carrying out research can be high. Once the information has been gathered it then 

needs to be analysed to suit the purpose which again can carry a high cost to the 

organisation or persons involved. 

 Time Consuming – To be done correctly primary data collection requires the 

development and execution using a detailed and well thought out research plan. Going 

from the starting point of deciding to undertake a research project to the ending point to 

having the results is often much longer than the time it takes to acquire secondary data. 

This needs to be planned out thoroughly and time frames need to be set and adhered to 

in order to ensure that the projects are kept on track and within the correct costings. 
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 Not Always Feasible – Some research projects, while potentially offering information that 

could prove quite valuable, are not within the reach of the individual. Many are just too 

large to be carried out by all but the largest companies and some are not feasible at all.  

 
 

Methods selected for own research   

 
I have decided to base my action research project on “How to meet the needs of a Dyslexic and 

Dyspraxic learner within an organization with limited resources”. This will allow me to learn more 

about the learner needs and how best to plan my sessions and resources to support the full 

learning cycle.  

 

ESG doesn’t currently have provision or a strategy for teaching these learners and this is a 

relatively new funding area for the company as a whole. So the ‘solution’ will be developing a 

suitable curriculum and creating some new resources. I am proposing to conduct interviews with 

learners, interviews with others in my organization and my team, and also source case studies 

where appropriate. 

 

 My main driver is to impact on my own teaching and also to enable ESG to develop specific 

resources which will ultimately positively affect other areas within the business. A close family 

friend’s daughter has just been diagnosed with having Dyspraxia and although she is slightly 

younger than the individuals I wish to teach I would also like to work with her parents to gain as 

much information as possible from a first-hand source and incorporate this into my project from a 

different perspective. 

 

I have looked at theorists within this area and also the registered bodies such as the British 

Dyslexia and Dyspraxia Associations in order to obtain as much information and research as 

possible.  I will then look at how I can incorporate this into my own teaching methods. Once I 

have a better understanding of these areas I will then look at moving onto gathering more primary 

based research and then compare and analyse all information and sources I have researched.  

 

The main reasons for incorporating both qualitative and quantitative research are to gain a full 

spectrum within my chosen research areas and pull all theories and methods together. There is a 

lot of research already on the market through registered bodies and organisations however “one 

cap does not always fit all” and ensuring I interview and survey different individuals face to face 

will also allow for first hand and specific knowledge to be obtained. 

 

Main Methods of research: 
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 Questionnaires and surveys – Open and closed questions will allow for viewpoints to be 

obtained and I can develop specifically to the curriculum I wish to develop. 

 Interviews- Low cost involved and can be very detailed and specific. 

 Observations – Observe ALN learners in the workplace with resources and develop. 

 Experiments – Looking at a range of resources already on the market and take notes and 

feedback as to how these can best be adapted to suit the ALN learner. 

 Theorists- Look at existing research and theorists and compare to primary research as 

above, this will mean the full learning cycle has been considered with first hand and 

second hand knowledge within the subject areas.  

 

 

How many people will be involved? Will these people be willing? 

 

The individuals involved in the process are: 

 Myself 

 Skills for Life Tutors – They will be fully prepared before roll out road shows and given the 

new updated curriculums/resources 

 Manager as discussed in AR 1 

 Compliance Team – To ensure paper works meet Ofsted and ESG strict compliance 

policies. 

 Assessors – Will be fully trained and information rolled out in correct time frames. 

 Learners – As discussed within the body of this assignment.  

 Angela Young – MKLC Tutor to give advice and guidance. 

 EDI standards – This will allow the curriculum to be developed for the ALN within the 

standards of the frameworks. 

 And the LSC to ensure that funding requirements are met. 

 

All individuals are highly enthusiastic about the process and plans being put in place by myself as 

this will in turn ensure job security and a highly trained workforce. The assessors in particular 

have embraced the changes well as they feel that the resources will also be applicable to their 

own development and will be useable for the non ALN learner also. I have yet to come across 

any criticism within and all have embraced and supported well. 

 

My Hypotheses: 
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 Reading previous research helps me to gain a better understanding of what I will 

encounter during my own experiment. 

 

 Understanding the background of my topic provides a better basis for my own 

hypothesis. After conducting a thorough review of the literature, I might choose to alter your 

own hypothesis and I feel this may happen once I have interviewed particular learners and 

gained some more first-hand knowledge and experience. 

 

 Background research also allows me to explain why I chose to investigate my particular 

hypothesis and articulate why the topic merits further exploration. 

 

There are three basic types of designs that I might utilize when working on my hypotheses. Each 

has its own strengths and weaknesses.  

 

 

 

 Pre-Experimental Designs: This type of experimental design does not include a control 

group. A single group of participants is studied, and there is no comparison between a 

treatment group and a control group. Examples of pre-experimental designs include case 

studies (one group is given a treatment and the results are measured) and pre-test/post-test 

studies (one group is tested, given a treatment and then retested).  This is the particular 

design I am aiming to follow within m hypotheses as shown above as this best suit the needs 

of my research project and learners involved.  

 

 Quasi-Experimental Designs: This type of experimental design does include a control 

group, but the design does not include randomization. 

 

 True Experimental Designs: A true experimental design include both of the elements 

that the pre-experimental designs and quasi-experimental designs lack on their own - control 

groups and random assignment to groups.   

 

Each participant will receive the same treatment under the same conditions. The format must be 

the same, the obstacles faced must be the same, and the time given must be the same. The pool 

of participants will be the same sorts of individuals with regards to their specific learning needs,  

 

After I have selected participants, the next steps are to conduct tests and collect the data as 

shown above. I will ensure that I gain consent forms from each of the participants to ensure that 
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they are happy with their comments to be used for the purpose of the experiment. This form 

offers information on the study, the data that will be gathered, and how the results will be used. 

The form also gives participants the option to withdraw from the study at any point in time.  Once 

all of the information has been gathered I will then analyse this in order to determine if the results 

are beneficial to my hypotheses. 

 

My final task in conducting the experiment is to communicate my results, I will complete this in the 

form of further action research project assignments but also to the learners involved. By sharing 

my experiment with the community and business, I am contributing to the knowledge base on that 

particular topic as outlined and will share this information with the business. 

 

ESG and existing literature: 

 

 Gaps in existing knowledge: 

 No in-depth learner interviews. 

 No specific resources for the dyslexic and dyspraxic learner for application of number. 

 No specific resources for the dyslexic and dyspraxic learner for communication. 

 No statistical data around dyslexic and dyspraxic learners. 

 No specific learning tools or guidance for adult learners within lifelong education. 

 There are tools on how to teach individuals with the specific learning needs however this 

does not apply in depth to the age ranges I work alongside and is mainly for younger 

individuals. 

 Curriculums are not specific to the ALN learner and I will be redeveloping for ESG 

learners within functional and key skills. 

 

After completing all of the above research and looking into various options and organisations 

there does not seem to be any specific resources within the curriculum areas I work (application 

of number and communication) for the dyslexic and dyspraxic learner. My hypotheses are to 

create some resources specific to the needs of the learner and develop a curriculum and plan for 

the ALN learner to aid their specific needs within the NVQ frameworks. I want to explore the area 

more thoroughly and interview learners with the specific needs as outlined in order to meet the 

needs of ESG, tutors and learners alike.  

 

 

How Will I test my hypotheses? 
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I will interview learners individually and ask questions specifically towards the areas I wish to 

achieve, I will delve into past and present learning experiences and gain feedback on types of 

resources that they feel would be more suited to their specific learning needs. Using this 

information from a variety of learners I will develop a selection of resources and test which ones 

are most suitable for the different types of learner and learning styles. I will ask the questions that 

I feel have not been answered (as detailed within the gaps in existing knowledge)  

 

 The purpose of this is to better meet the needs of the ALN learner and to achieve an 

Ofsted “outstanding” so that we are one of the most ethical and fair providers in our field. 

 I will create some new resources and test this with the learners involved to ensure that I 

have met my hypotheses and if not I will retest and adjust the outcomes. 

 I will also create a new policy and flow chart within the business to include the needs of 

the ALN learner and support with relevant lesson plans and schemes of works to support. 

 

Overall I hope to meet the overall aims of the research project through working with others meet 

the best possible outcomes.  

  

 Are there any ethical considerations?  

As I have discussed in earlier assignments confidentiality is at the heart of our business and we 

never disclose any information about the learner without good reason or consents. We are an 

ethical provider within our field and ESG as a whole know that there is still works to be done to 

ensure we are at the “top of our game”. With the works I have proposed to do as outlined above I 

will ensure that individual’s names and identities are protected and that this is not disclosed to 

anyone other than those directly involved within the project. All learners and individuals I intend to 

work with will be dealt with professionally and sensitively as per my own ways of working.  

 

Politically we are a government funded business and we have certain policies and procedures we 

must follow to ensure the “safe guarding” of the individuals we work with. I will at all times ensure 

that these are at the forefront of my action research project and work with all parties to achieve 

the best possible outcome for all. The main political consideration would be the use of public 

funded money, with what I am aiming to achieve we can as a company show that we are using 

funding to its best ability and in turn hopefully change and support the developments on 

individuals in the working world.  

 

We also have a responsibility to our young apprentices to help them gain both experience and 

education at the same time and at present I feel that we are not doing this to the best of our 

abilities. I aim to help the company change this and as an individual become an expert in my field. 
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I am a very ethical individual and always treat others as I wish to be treated and I this will reflect 

in the works that I aim to achieve.  

 

 

How can you minimise the risk of bias?  

 

I will minimise the risk of bias by ensuring that I do not lead the learner in any way and develop 

the questionnaires/interviews in a way that allows for full information to be recorded in detail and 

also by making sure the questions are specific to the hypotheses and desired outcomes. I will 

word the questions in an easy to understand way so not to confuse or hinder the process. I will 

also give the learners full feedback on what has been achieved and how this has met the 

objectives, this will be taken at the learners pace and convenience to make sure that all are 

happy and secure with information provided. 

 

What timescales will you use?  

I feel the main time and scale implications that I will face during the implementation of this project 

is the sheer volume of work and research that needs to be carried out and implemented as well 

as completing my everyday duties. I am also a full time working single parent so this will also 

need to be factored into any works that I undertake. I have agreed with my Manager that I will, be 

working from home 1 day a week to ensure that the strict deadlines are met ready for the 

September roll out.  

 

As I will be working with other departments within the business also to ensure the smooth 

transition it is important that I involve them every step of the way and ask for support where I 

require it.  

 

My team are also trying to be as supportive as possible with respects to helping with my 

increasing case load so that I can work on this project as not only is this for my personal gain it 

will have a great impact on other tutors and our department as a whole (to ensure safety of our 

department and job roles).  

 

The timescales are very important for this project and in terms of the business needs, as outlined 

in earlier assignments (AR 1 and AR 2) all assessors are to attend the road show roll out by the 

end of September/October to fall in line with the new Functional Skills standards being rolled out. 

All research to be completed by no later than the second week of September to allow time to 

adjust the Hypotheses and resources so that the deadlines can be adhered to. All learners have 

been briefed and have got allocated time slots to make sure these dates are accommodated.  
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All works are now well underway so this should not cause any issues with regards time. 

 

How will you record and monitor?  

 

As discussed in AR 1 I will follow the below method to gather and monitor the information:  

Kurt Lewin is also generally credited as the person who coined the term ‘action research’. 

His approach involves a spiral of steps, ‘each of which is composed of a circle of planning, action 

and fact-finding about the result of the action’ (ibid.: 206). The basic cycle involves the following: 

  
 

Picture taken from: 
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=acti
ve&sa=X&rls=com.microsoft:en-gb:IE-
SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl
=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/serv
ices-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1  

 
This biggest part of the cycle will be the planning of the tasks which has now been completed and 

then analysing the data and reflecting on this, once I have done this I will then be able to start 

putting together the new curriculum and select resources and testing all theories and practices.  

I aim to monitor the information in the form of questionnaires and interviews as outlined above 

and then review in detail, I will show the learners a variety of past and newly created research 

after al works has been completed and then compare.  

http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
http://www.google.co.uk/imgres?q=kurt+lewin+action+research+cycle&start=92&hl=en&safe=active&sa=X&rls=com.microsoft:en-gb:IE-SearchBox&biw=1280&bih=632&tbm=isch&prmd=imvnso&tbnid=JQ2cYCTwOkam2M:&imgrefurl=http://stadi.co.za/services.html&docid=k4Rh5yIW2UYIMM&imgurl=http://stadi.co.za/images/services-diagram.jpg&w=425&h=395&ei=0zT0T4HTG62W0QX06pG6Bw&zoom=1
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The outcome may need to be adjusted dependant on the research gathered and to see what best 

suits the need of the Dyslexic and Dyspraxic individual as outlined in my Hypotheses. Once this 

has been achieved I can then fully draw my comparisons and evaluations.  

 
I decided to base my action research project on “How to meet the needs of a Dyslexic and 

Dyspraxic learner within an organization with limited resources”. This would allow me to learn 

more about the learner needs and how best to plan my sessions and resources to support the full 

learning cycle.  

 

ESG doesn’t currently have provision or a strategy for teaching these learners and this is a 

relatively new funding area for the company as a whole. So the ‘solution’ will be developing a 

suitable curriculum and creating some new resources. I proposed to conduct interviews with 

learners, interviews with others in my organization and my team, and also source case studies 

where appropriate. My main driver was to impact on my own teaching and also to enable ESG to 

develop specific resources which will ultimately positively affect other areas within the business. 

 

I have looked at theorists within this area and also the registered bodies such as the British 

Dyslexia and Dyspraxia Associations in order to obtain as much information and research as 

possible.   

I decided to collect my data in the following ways: 

 Questionnaires NB Please note that  I wrote all of the questionnaires for the learners 

using their own words in order to make the process a lot easier for them.  X 2 

learners have Dyslexia and Dyspraxia so completed one questionnaire to cover 

both (8 attached) – Appendices 2. 

 Interviews- Appendices 3. 

 Observations – Observe ALN learners in the workplace with resources and develop. 

 Experiments – Looking at a range of resources already on the market and take notes and 

feedback as to how these can best be adapted to suit the ALN learner. - Appendices 4a 

and 4b. 

 Theorists- Look at existing research and theorists and compare to primary research as 

above, this will mean the full learning cycle has been considered with first hand and 

second hand knowledge within the subject areas.  

 
 

I originally wanted to also interview members within the ESG Functional Skills team in order to 

gauge how they are currently teaching ALN learners or any past experience within this field. Upon 
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engaging with the tutors I decided this would not be beneficial to my hypothesis as none of the 

team has any experience of working with these types of learners, hence why I tasked myself with 

this project. The tutors are all relatively new to the teaching field or are assessors who have 

worked with ALN learners but have not in particular focused on this area. As stated in my earlier 

assignments I feel as a company ESG has failed the ALN learner and this is why I am so 

passionate about turning this around for the business and individuals we work with. 

 

I have concentrated my research around: 

 

Questionnaires – Appendices 2. 

 

In-depth interview with present learners who have Dyslexia and Dyspraxia (I picked 2 due to 

the time constraints being faced with the September/October Role Outs) – Appendices 3. 

 

Theorists – as outlined previously (please see findings). 
 
Before completing any of the above it was vital that I set my aims and objectives to fit in line with 

my hypothesis, clarification of aims and objectives helps to gain a focus on specific information 

required from the research, ideas about research strategy and methodology and, later on, allows 

an assessment of whether or not sufficient information has been gathered from the research.   

 

Having established aims and objectives I needed to consider boundary issues which will affect 

how the research is conducted. So for example I made sure the learners were briefed aware of 

the outcomes and the reasons behind this and also made sure that the setting was relaxed and 

suitable. I made sure the timeframes were reasonable and that the learners were comfortable at 

all times.  

 

How to analyse data: 

 

Simplest form: Top line data – How many respondents answered a certain question in a certain 

way. This is not really applicable for the project I am working on as this will not be detailed 

enough, I have used questionnaires and interviews with the learners but to achieve the outcome I 

require I want to look more in-depth at the answers that have occurred.  

 

More detailed: Bivariate and multi-variate analysis – Gives more details about particular sub-

groups and sub-categories. Responses are analysed by reference to particular groups (i.e. by 

age). Multi-variate analysis looks at a wide range of variables, helping to bring out trends and 

relationships. When analysing results, care must be taken that trends and relationships are not 
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coincidental. With my results I have incorporated some aspects of this form of analysis however 

because of the time constraints I have not concentrated on set age groups or genders I have 

concentrated on the ALN as a whole making this form of analysis quite difficult. 

 

 

Main statistical methods for analysis: This is the main methods I have used in order to analyse 

my data, I have used questionnaires initially and then using this feedback I have then interviewed 

further learners in detail to gain more information. I also looked at the most popular resources that 

learners prefer that I could potentially offer and create and have analysed this in excel formats 

using graphs and charts. 

 

Statistical Methods include: 
 

Frequency N/A 

Proportions N/A 

Percentages – See excel Data  

Ratios – N/A 

 

Calculating the average  

Note the different ways of expressing an ‘average’  

1) Mode – Most frequently occurring answer, highlights the largest ‘modal’ group  

2) Median – Middle value from the data range, the point halfway between the two central 

values  

3) Mean – Total sum of the answers divided by the number of answers (easily distorted 

by an occasional high value)  

 

My results are displayed on the attached spreadsheet. 

 

Data can be analysed using both Excel and Access. Using Excel has allowed me to create charts 

and calculates the percentages as displayed on the pie charts. I found this to be the simplest yet 

most effective way of displaying my results.  From my findings I can see that the ALN Learner 

prefers Coloured paper based resources closely followed by Online Tutorials whereas the non 

ALN learner prefers Booklets which falls in line with the earlier research I completed. 

 
Collection: I collected my research via: 

 

Questionnaires – Appendices 2 

Interviews- Appendices 3  
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Tally Chart (30 ALN and non ALN learners interviewed) – Appendices 5 

Observation – Originally planned but due to the information required I realised early on into the 

collection of data this was not suitable for my hypothesis and would not give me the answers I 

required. I did observe the learners as detailed within their interview write ups looking at 

resources and giving feedback.  

Theorists 

And Team members – Due to lack of expertise again this was not incorporated as there was not 

sufficient expertise to support my tasks. 

 

 

Analysis of my completed research (please see appendices 2, 3 and 4a and 4b): 

 
Questionnaires: 
 

Questionnaires: From interviewing a selection of ALN learners with both Dyslexia and 
Dyspraxia I found the following information: 
 
1) Majority of Dyslexia individuals do not thrive in classroom based environments due to the 

differing level of competency levels. 

2) Coloured paper helps maintain attention 

3) Individuals with Dyslexia find learning difficult. 

4) Symptoms may include, eye strain, lack of concentration, low self-esteem and frustration, 

mixing up of letters and words, hand eye co-ordination may be affected, poor memory 

and attention span, prefer to avoid written work and complex information in written 

format, find retaining information difficult, poor spelling, find structuring sentences difficult 

and how to start written works, behavioural issues, trouble sequencing events, poor 

speech, and overall confusion. 

5) Teaching ideas that may help learners: use of visual aids, pictures, bullet points, 

discussions, videos, one on one tutoring, having readers and scribes, online resources, 

hand-outs, post it notes, observing others, hands on tasks, use of games, use of software 

such as word in order to allow spell checking and grammar checking, shorter sessions in 

small bite size chunks. 

6) ESG resources need further development in the field to incorporate learning 

7) Learners need to be treated as an individual as opposed to a group 

 

From the questionnaires I found that Dyspraxic learners: 

1) May have speech problems 

2) Struggle with hand eye co-ordination and find 2 handed tasks difficult such as washing up 

and getting dressed 
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3) Holding a pen and grasping objects may be difficult 

4) May be sensitive to light and sound 

5) Work can prove difficult completing everyday tasks 

6) Low self-esteem and frustration 

7) Require extra support  

8) Lack of concentration 

9) May take longer to complete tasks 

10) Forgetful 

11) Learning issues 

12) Literacy and problem solving concerns  

13) Movement problems 

14) Clumsy 

15) Retention of information difficult 

16) Lack of confidence 

17) Speech problems 

18) Confusion 

19) Behavioural problems 

  

Interviews analysis (please see appendices 3 and supporting research 4a and 4b): 

 

1) Use of a Dictaphone to try and avoid as much complex written work as possible 

2) Internet sites 

3) Smaller sessions in manageable chunks to suit the learner 

4) A “buddy” system 

5) A proof reader 

6) Written works to be completed on software such as word to allow for spell checking and 

grammar checking 

7) Online tutorials 

8) Readers for testing 

9) And Skype meetings on a more regular basis  

 

Tally Chart (please see appendices 5) 

 

The top 14 resources that I believed I could create and would be most cost effective to the 

business and to meet all needs were: 

 Booklets 

 On line tutorials 
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 Websites 

 Coloured paper usage 

 Past Papers 

 Dictaphones 

 Skype visits 

 Moodle System 

 Hand-outs/Leaflets incorporating bullet points 

 Video 

 Schedule of works and session plans 

 Homework tasks 

 Mock exam 

 And group based revision/buddy systems  

 

Excel Spreadsheets: Appendices 6 

 
I then inputted this information as displayed above into an excel format to allow me to analyse it. 

My results are displayed in Appendices 6. Using Excel allowed me to create charts and calculate 

the percentages as displayed on the pie charts. I found this to be the simplest yet most effective 

way of displaying my results.  From my findings I found that the ALN Learner prefers coloured 

paper based resources closely followed by Online Tutorials whereas the non ALN learner prefers 

Booklets which falls in line with the earlier research I completed earlier. 

 
Present: 
 
I have presented my results in several ways: 
 

1) Interview write ups signed by two learners – This was originally going to be more learners 

but due to time constraints and the depth of the first 2 interviews I felt this was more than 

sufficient to allow me to form my hypothesis.  

 

2) Questionnaires: 5 learners were asked in each area of ALN, I had originally planned for 

10 of each however due to time and learners I decided to concentrate on 5 within each 

are a total of 10.  

 

3) Tally Chart – Once I had completed the above 2  data findings I wanted to look more into 

resource types and their popularities, I therefore asked 30 ALN and Non ALN learners to 

rate their top 5 resources that I could create as an ongoing basis to support the learners 

within ESG. 
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4) Using this information in 4 I then went on to create an excel database to show the 

findings, I have included several charts and graphs to reflect the results from the learners 

and calculated the most popular resources moving forward. 

 

5) Resources- I compared existing resources with resources I have created for ALN 

learners and gained feedback, from this feedback it was found that the learners like the 

new resource stub also wanted other alternatives on offer as shown in 3 and 4 above. 

 

 

I will now go on to write a detailed conclusion and show the new process I have created which 

falls in line with the roll out to assessors and also pull all theorist works together.  I still have a lot 

of works to do which will take some time however I feel that I will achieve what I set out to 

achieve. 

 

Conclusions (Dyslexia) from Theorists: 

 

Different theories within Dyslexia include: 

 

 Biological Theories- Biological theories of dyslexia describe dyslexic differences in terms 

of genetics and the structure of the brain.  Grigorenko et al. (1997) 

 Six extended families with dyslexia genotyped: 

 Strong linkage for phonological awareness to chromosome 6.  

 Weaker linkage for single-word reading to chromosome 15.  

 Fagerheim et al. (1999) examined 36 members out of a family of 80 and established the 

existence of a relevant gene on chromosome 2. Fagerheim et al. (1999) suggest that ‘a 

molecular test for dyslexia would allow earlier diagnosis of children at high risk for 

dyslexia. This in turn would permit institution of therapy while the language areas were at 

an earlier, more plastic stage of development…’ 

 Cognitive theories- Cognitive theories of dyslexia describe dyslexic difficulties in terms of 

the working of the brain. They focus on dyslexia as a difference in information processing 

– how the brain handles information coming to it through the senses. 

 And Social interactive theory- The social interactive theory of dyslexia is an additional 

level of description. It focuses on how society’s reactions to dyslexia make the 

differences into a disability. This model acknowledges biological and cognitive differences 

and the relevance of individual experience. However, it argues that social perceptions 

and values effectively construct a disability from them.   
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What did my research show me? 

 
Business Research: 
When I started the process I looked into ESG and their involvement with ALN processes and how 

this was managed within the business. I found that ESG had received sanctions in the past due to 

claiming funding and not meeting the needs of the learner within these frameworks and hence 

why they ceased supporting these types of learners in this way. I spoke to assessors and team 

members to gauge what they knew about the needs of ALN individuals and found that assessors 

were unable to assist these learners to their best abilities.  

 

I decided that this needed to change and took it upon myself as the more experienced tutor within 

the team to create a new process to meet the needs of the LSC, ESG, Tutors, Assessors and 

Learners as a whole. I was quite shocked as to how we were potentially failing these learners and 

wanted to put this right. Using the action research model as above I formulated a plan on how to 

achieve this: 

1) Formulated an idea (as above) 

2) Fact Finding – Via assessors, business needs and funding bodies. 

3) Planning – I planned activities and how to gather the information I require from all 

stakeholders. 

4) Take first action – Look at Theorists, create ALN process and rollout to assessors within 

set time frames and start to create resources 

5) Evaluate – feedback from stakeholders and learners and gain feedback on selection of 

resources.  

6) Amend Plan- Resources still needed some work and further plans put in place from 

research and popularity of resources as per AR 4 and excel spread sheets. 

7) Take follow up steps – Moving forward look at creation of further resources and update 

once the new resources become live. 

 

I realised during the planning stage and after the first actions were put into play the enormity 

and scale of this project, this project will be an on-going process and I will not be able to 

complete all works I set out to do i.e. creating the full curriculum so therefore have re-planned 

this as an on-going process. The creation of resources is not exhaustive and therefore will be 

reviewed and managed as an on-going process over the next 12 months plus, however the 

main plans and ideas have been formulated and are well underway. 

 

Primary research: 
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Questionnaires - Appendices 2: From interviewing a selection of ALN learners with both 

Dyslexia and Dyspraxia I found the following information: 

Majority of Dyslexia individuals do not thrive in classroom based environments due to the differing 

level of competency levels. 

Coloured paper helps maintain attention 

Individuals with Dyslexia find learning difficult. 

Symptoms may include, eye strain, lack of concentration, low self-esteem and frustration, mixing 

up of letters and words, hand eye co-ordination may be affected, poor memory and attention 

span, prefer to avoid written work and complex information in written format, find retaining 

information difficult, poor spelling, find structuring sentences difficult and how to start written 

works, behavioural issues, trouble sequencing events, poor speech, and overall confusion. 

 

Teaching ideas that may help learners: use of visual aids, pictures, bullet points, discussions, 

videos, one on one tutoring, having readers and scribes, online resources, hand-outs, post it 

notes, observing others, hands on tasks, use of games, use of software such as word in order to 

allow spell checking and grammar checking, shorter sessions in small bite size chunks. 

 

From completing the interviews I then compared this with the theoretical research I had 

completed as outlined above and compared my findings. I found that the theorists approach was 

very similar to the information I had heard directly from the learners, the symptoms with the 

learners are very similar however, the severity and level of support required for each Dyslexic 

learner is very different but the processes can be initialised in the same way. 

I looked at the BKSB resources we were currently using and these were certainly as a whole not 

suitable for individuals with Dyslexia. I therefore sourced and created some further resources in a 

smaller more manageable way and printed onto coloured paper using the correct fonts and sizes. 

I then planned to interview one of the Dyslexic learners I had completed the questionnaire with in 

order to gain feedback on the newer resources and gain some more ideas as to what other 

resources I could create further down the line to support. 

Interview; (Appendices 3) 

 

I chose to interview Adam as his Dyslexia with the severest form and has affected him all of his 

life throughout education. I have been working with Adam for some time and we had good 

working relationship so I could ask him some more in-depth questions to gain as much 

understanding as I could. Adam reiterated his symptoms and how this had affected him in more 

detail; we discussed how this had impacted on his learning and then identified ways that could 

potentially help him. We found from the research I had completed and his personal experiences 

that a useful way to help him learn would be: 
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 Use of a Dictaphone to try and avoid as much complex written work as possible 

 Internet sites 

 Smaller sessions in manageable chunks to suit the learner 

 A “buddy” system 

 A proof reader 

 Written works to be completed on software such as word to allow for spell 

checking and grammar checking 

 Online tutorials 

 Readers for testing 

 And Skype meetings on a more regular basis 
 

This list is not exhaustive and will be reviewed as an on-going basis and moulded to meet Adam’s 

needs. 

 

Adam looked through the BKSB resources and gave some feedback which met my original 

thoughts that they were not suitable for learners with ALN needs due to the depth and complexity 

of them, he said that he would not be able to use them but felt they would be suitable for 

individuals with no learning issues. I then went on to show Adam a selection of resources I had 

created and he gave some very positive feedback, he advised that he will still like these to be 

skimmed down and I explained these were just a starting point and were still in the early stages of 

production. 

From working with Adam, the use of Questionnaires and using the theorist’s knowledge I decided 

to complete some further research around resources to ensure all angles were being covered and 

found that from the above researches this needed to be explored further. I had not originally 

planned to do this however I felt it was a necessity in order to meet what I had set out to do so. 

I asked 30 ALN and 30 Non ALN learners to choose their top 5 resources that would help them 

learn and tallied the information to allow me to analyse it. 

The top 14 resources that I believed I could create and would be most cost effective to the 

business and to meet all needs were (as displayed in Appendices 5): 

 Booklets 

 On line tutorials 

 Websites 

 Coloured paper usage 

 Past Papers 

 Dictaphones 

 Skype visits 

 Moodle System 
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 Hand-outs/Leaflets incorporating bullet points 

 Video 

 Schedule of works and session plans 

 Homework tasks 

 Mock exam 

 And group based revision/buddy systems. 
 

 

 
 

Conclusions (Dyspraxic) from Theorists: 

 

Developmental dyspraxia is impairment or immaturity of the organisation of movement, it is an 

immaturity in the way the brain processes information, which results in messages not being 

properly or fully transmitted. It is thought to affect around 10% of the population and only 2% 

severely, males are four more times likely to have this than women, it sometimes runs in families 

and it is common that individuals who have dyspraxia also have dyslexia. Dyspraxia is a hidden 

handicap but is covered by the Equality Act 2010 as outlined above. Dyspraxia is also linked with 

behavioural problems and many other issues. Individuals may feel worthless and get frustrated 

very easily. 

 

Occupational therapists are usually the individuals who are called upon to help and aid the 

development of individuals with dyspraxia and will help with specific skills in order to suggest 

ways of doing things in a way that meets the individual’s needs. Dyspraxia is usually picked up in 

younger children with motor problems and the inability to move correctly and hold a pen/pencil. 

Occupational therapist specializes in proving sensory integration therapies, neuro development 

and sensory motor approaches. They will aim to help the individual manage everyday tasks at 

home and in education and work more simple. 

 

People who have dyspraxia often find routine tasks of everyday life such as driving, household 

jobs, cooking and grooming difficult. They may find coping at work and within education very 

difficult, they often have combined problems such as: 

 

 Gross motor co-ordination skills (large movements) – poor balance, poor posture and 

fatigue and find standing for large amounts of time difficult. Lack of rhythm, clumsy, 

tendency to fall and trip and poor hand eye co-ordination. 
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 Fine Motor co-ordination (small movements) – Poor at two handed tasks i.e. using 

cutlery, difficulty with handwriting and typing and may find gripping  pen difficult, difficulty 

with dressing and grooming, 

 Poor established hand dominance may use either hand for different tasks at different 

times. 

 Speech and language- may repeat themselves and talk continuously and sequencing of 

their language. May have unclear speech and unable to pronounce some words and may 

have trouble controlling pitch, volume and tone. 

 Eye Movements – Tracking may be difficult and unable to look quickly and effectively 

from one object to another. 

 Perception- Poor visual perception, over sensitive to light, difficulty in distinguishing 

sounds from background noise, under sensitive to smell. 

 Learning thought and memory – difficulty in planning and organising, poor memory, poor 

sequencing which will affect math’s, unfocused and sometimes erratic, finds following 

instructions difficult, may try to do too many things at once and slow to finish a task. 

 Emotion and behaviour – Difficulty in listening to people’s problems with team work, 

difficulty in following nonverbal signals or judging pitch and tone, may not understand 

properly, impulsive with a tendency to become frustrated easily, tendency to opt out of 

things that are difficult. 

 Emotions- Tend to get stressed, depressed and anxious. May have difficulty in sleeping 

and prone to low self-esteem. 

 

Many of these characteristics are not unique to people with dyspraxia and not even the most 

severe cases will have all of the above characteristics. Adults with dyspraxia will tend to have 

more than their fair share of co-ordination and perceptual difficulties. 

 

 

It is vital that the person living with dyspraxia is identified in order to best help them and their 

needs. Teachers play a vital role in developing individuals with dyspraxia and it is their duty to 

understand the learning issue as best as possible in order to aid and develop that individual. 

 

 It is a good idea first of all to allow the individual time to visit the classroom or learning 

environment several times before they commence and give them time to plan and get 

used to its outlay.  

 Allow the individual home study time to allow them time to become familiar with tasks in a 

familiar environment. 

 Two timetables are useful, one for their bag and one for at home. 
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 Never compare someone with dyspraxia to someone else. 

 Check understanding and repeat tasks when needed 

 Allow a scribe or study buddy as the individual may not be able to work at the same pace 

as others. 

 If the individual struggles holding a pen for instance allows other alternatives some as a 

voice recorder or computer. 

 Try to teach at a one on one level where possible 

 Make sure there are few distractions 

 Offer learning support workers 

 Make the environment relaxed 

 Try to ensure the individual is sitting in an upright position with both feet flat on the floor. 

 If at all possible give them a sloping surface to write on. 

 Seat them away from doors and windows so they are unable to be distracted, a good 

idea is to sit them as close to the teacher as possible so they can see instructions clearly. 

 Repeat verbal instructions several times and keep them precise and simple. 

 Use lined paper if possible and attach it to the desk so the individual does not have to 

hold it in place when writing. 

 Different coloured pens for different lines on the board. 

 Use sheets with spaces for answers to reduce the amount of writing to be undertaken. 

 Regular breaks. 

 Always break down your tasks into achievable chunks to assist the student to achieve 

lesson aims. 

 Keep to a daily routine 

 Post it pads stuck at eye level on doors are always useful reminders 

 Transparent pencil cases and purses are useful to allow the individual to see the contents 

more easily.  

 

Primary research conclusions for Dyspraxic learners: 

Questionnaires: Appendices 2 

As with the Dyslexic learners above I also asked a sample of individuals with Dyspraxia to give 

me some more guidance with regards to how this has affected them in education. I wanted to 

ensure that the theorists work matched with that of my own primary research so that I could 

formulate the right conclusions. 

From the questionnaires I found that Dyspraxic learners: 

 May have speech problems 
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 Struggle with hand eye co-ordination and find 2 handed tasks difficult such as 

washing up and getting dressed 

 Holding a pen and grasping objects may be difficult 

 May be sensitive to light and sound 

 Work can prove difficult completing everyday tasks 

 Low self-esteem and frustration 

 Require extra support  

 Lack of concentration 

 May take longer to complete tasks 

 Forgetful 

 Learning issues 

 Literacy and problem solving concerns 

 Movement problems 

 Clumsy 

 Retention of information difficult 

 Lack of confidence 

 Speech problems 

 Confusion 

 Behavioural problems 
 
Teaching ideas that may help: Offering a reader, scribe, avoid written work, buddy systems, small 

groups or one on one sessions, videos, internet, bullet points, clear cases, structured and colour 

coded lesson plans, constant reminders, well set out work space, notes, private tutors, regular 

breaks, power points, observing others, discussions, avoid too much complex information, use of 

pictures and expansion of points verbally. 

Following on from this I interviewed Abbey (Appendices 3) who suffers with both Dyslexia and 

Dyspraxia and she finds learning very difficult. Abbey has just started her learning journey with us 

so capturing her evidence at such an early stage will allow me to meet her particular needs from 

the onset.  

 

 

Abbey explained that she struggles more with her Dyspraxia due to her motor issues as opposed 

to her dyslexia. Abbey advised she was diagnosed later on with her conditions and felt that she 

was failed within education and hid behind behavioural problems. 

Abbey advised she wanted to avoid written work as much as possible and she had formulated a 

plan with her assessor to make this easier for all involved to which I will follow up with her 
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assessor so we are working on the same page. I also asked Abbey if the following would help 

with her works from what she had advised me: 

1) Online resources to avoid written works 

2) Regular Skype meetings as opposed to lengthy face to face visits, as this would sit better 

with her attention difficulties and recapping on info on a more regular basis. 

3) Video tutorials 

4) YouTube tutorials 

5) Coloured paper resources 

6) PowerPoint’s presentations 

7) Dictaphone usages 

8) Regular breaks 

9) Schedule of works that are to be colour coded to set areas to achieve. 

 

I did not show Abbey the BKSB resources as these would not prove in anyway beneficial 

from our interview discussion, I did show her a selection of the created ones as I did Adam 

but she did not really think these would be beneficial to her. I advised these would run in 

conjunction with our sessions and she would not be expected to do them on her own and 

were purely a teaching tool to support. 

 

Abbey liked this idea that she could use the other option also and advised she found post it 

notes useful (which is something I had not considered) and we built this into her plans also. 

Overall I learnt a lot from Abbey and from talking with her I had to think outside of the box and 

formulate plans to fit around the theory I already knew and balance this with her needs. 

 

How I have I brought all of the above this into business needs? – Appendices 7 and 9. 

After completing this research I then moved on to putting together the ALN process as outlined 

below: 
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Sign Up 

Visit  

by  

Assessor / 

EA / or 

other 

appropriate 

person 

 

Visit 

(Assessor) 

 
 

Visit 
(Assessor & 

S4L Tutor) 

 

Visit 

(Assessor) 

Complete Initial Assessment tool - BKSB 

 Carry out LV as per ILP 

 Complete ASV 

 Record work done and progress on the Learner Action Plan 

 Carry out LV as per ILP 

 Carry out ASV 

 Carry out Progress Review (including ALN support) 

 Record work done and progress on the Learner Action Plan 

  

 Carry out LV as per ILP 

 Re-assess the requirements /needs for ALN (S4L Tutor & 

Assessor) and record decision on the Learner Action Plan  

 Complete a Choc to change ALN if no longer required or 

 Carry out ASV (Joint session S4L Tutor and Assessor) 

 Plan next 2 ASV (S4L Tutor – Assessor to deliver) 

 Record work done and progress on the Learner Action Plan 

  

Outcome 

 

All assessments at E3 or high E2 

Levels 1, 2 

or 3 in all 

assessments 

Carry on 

with sign 

up 

Notes: 

ASLP  Learner Support Plan – a plan put together using the diagnostic results to address weak areas in either literacy or numeracy. 

ASV    Additional Support Visit – Lesson planned by S4L Tutor.  These will be delivered jointly (S4L & Assessor) every three months and by Assessor 

during the two visits in-between the quarterly S4L tutor visits. 

LV Learning visit – work completed with the learner as per the ILP. 

Maths thresholds 
To complete a Level 1  

< 50% - ALN 

> 51% - Non ALN 
 

Carry on with the sign-up as long as the learner only has to move up one level – e.g. E3 to a L1 KS/FS 

Decision 
 If all diagnostics are above the ALN levels then carry on learning programme as per ILP (non-ALN) 

 If one or all diagnostics are below the ALN thresholds then the S4L tutor must: 

o Interpret the diagnostic results 
o Produce a Learner Support Plan (LSP) to tailor in the teaching and support required for the 

learner to achieve the required level(s). 
o Assessor to complete and submit a Choc Form to start ALN (from the date of the LSP) 

o Carry out first Additional Support Visit (ASV) – joint session delivered by both the S4L tutor 
and Assessor 

o Prepare ASV 2 & 3 for the Assessor to deliver. 

Low E2 - Refer to FS 

pilot (if available in the 

area) to complete stand 

alone FS course at E3. 

Sign-up pack received in the office and the ALN request sent to the S4L team 

 

 

 

 

 

 

 

 

 

 

Visit 

(S4L Tutor 

& 

Assessor) 

S4L Tutor to visit with 4-6 weeks of sign-up to carry out a full diagnostic on all weak areas identified 

 

SST 

English thresholds 
To complete a Level 1  

< 50% - ALN 

> 51% - Non ALN 
 

 

One or all 

assessment

s at E1 or 

med/ low 

E2 

SST to send list to S4L Co-

ord 

 

Repeat the 

visit cycle 

E1 – Provide 

information to allow 

the learner to self 

refer to local specialist 

provision or carry out 

self help. 
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Once this process had been agreed and passed through my manager and our compliance team I 

then put together the attached PowerPoint presentations and supporting documents that are 

going to be rolled out throughout the business. 

1) ESG ALN process – This is to be delivered in September (Appednices 7) 

2) ESG Communication Presentation – This is to run following successful delivery of the 

ALN process (Appendices 9) 

3) A selection of Written Resources (Appendices 4a and 4b) 

4) Created Lessons plans and schemes of works – these will be updated and altered 

towards each particular learner dependant on their diagnostic and learning needs, the 

attached is a standardised format that will be tailored for each learner but reflects the 

curriculum areas to be covered (Appendices 8) 

 

Due to the enormity of the task I am rolling out the new resources and curriculums in stages so 

not to give the assessors too much information in one chunk. I will cover communication firstly 

and then follow with application of number, All assessors are being asked to sit their Functional 

Skills testing’s also they are aware of the new process that the learners are expected to achieve. I 

will run through the new resources with assessors and how they can support their ALN and Non 

ALN learners but this will be an on-going project with regards to creating resources moving 

forward. 

 

What have you learnt from this?  

 

From completing this research into Dyslexia I have found that ESG as a company in my opinion 

has not been best meeting the needs of our learners. All individuals were being treated the same 

regardless of their particular needs and puts ALN learners at a disadvantage. Through the 

completion of this project it has allowed me to interact with individuals in the business I never 

normally would do and has been a great learning curve for me. I have also learnt that there is a 

skills gap with tutors and assessors and we have been working together to fix this.  

I feel I am now able to meet the needs of the Dyslexic and Dyspraxic learner as I set out to do 

and will also be putting assessors into a better placed position to not only support ALN learners 

but also Non ALN learners and also will in turn hopefully develop their own personal skills. I have 

learnt that one cap does not always fit all and hence still have a lot of work to do around creation 

of resources and learning, the overall aim I feel I have achieved but I still need to go back and 

work with learners on an individual basis. 

 

 

Are there areas you can improve? What has not been answered? 
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I wanted to improve ESG and existing literature: 

 

 Gaps in existing knowledge:  

 No in-depth learner interviews.- Achieved 

 No specific resources for the dyslexic and dyspraxic learners for functional skills- This is 

still an on-going process and feel I have only scratched the surface with this, after 

meeting with learners and researching theories I have adjusted my plans throughout but 

still feel that I have a lot left to explore and develop with this. I have created a sample of 

resources around comms but need to focus on AON and look at the other options (14) I 

have outlined above. 

 No statistical data around dyslexic and dyspraxic learners- Achieved 

 No specific learning tools or guidance for adult learners within lifelong education- 

Achieved through ALN process 

 There are tools on how to teach individuals with the specific learning needs however this 

does not apply in depth to the age ranges I work alongside and is mainly for younger 

individuals- On-going process now being looked into. 

 Curriculums are not specific to the ALN learner and I will be redeveloping for ESG 

learners within functional and key skills - Achieved 

 

Whilst completing all of the above research and looking into various options and organisations 

there did not seem to be any specific resources within the curriculum areas I work (application of 

number and communication) for the dyslexic and dyspraxic learner. My hypotheses were that 

there is a need to create some resources specific to the needs of the learner and develop a 

curriculum and plan for the ALN learner to aid their specific needs within the NVQ 

frameworks. I wanted to explore the area more thoroughly and interview learners with the 

specific needs as outlined in order to meet the needs of ESG, tutors and learners alike.  

 
I feel I have overall met this Hypotheses however after analysing the works and re-evaluating I 

feel I now to need to re-plan the following: 

 

 Creation of more resources as shown above and explore options and costs of these and 

then trial them with ALN learners. 

 Roll out further training to all involved within the business. 

 Maintain and monitor results moving forward to see if achievement rates have improved. 

 

I feel with this project there will be more areas to concentrate on as I unravel each area of study 

and I am very much looking forward to doing so. 
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Skills I need to improve and how to hone action research skills: 

I feel I need to improve: 

My time management skills when rolling out processes 

Set more stringent time frames when waiting for information as this has held me up slightly. 

Become more aware of assessor’s role and the impact the processes will have on them. 

Be open to change and willing to make amendments once the process is up and running 

feedback has started coming in. 

Continue to research into resources and trial and error them. 

 

I can hone my research skills by being slightly more organised and being aware things may 

change and that this can be out of my control but not let this hold me back. I feel I have 

completed a lot of work for the company in a short space of time and will continue to put my all 

into this rollout project. 

 Evaluate own approaches, strengths and development needs in relation to action research 

Strengths: 

 Detailed 

 Honest 

 Structured 

 Completed lots of research 

 Listened to feedback and views 

 Able to think outside of the box and problem solve 

 Empathetic with all 

 Was able to re-plan and restructure when needed 

 Able to multi task 

 Used feedbacks to meet the best needs of the business and learner 

 Maintained relationships 

 
 
Development Needs: 

 Time Management 

 Chase individual when I am awaiting a response from them. 

 Resource creation – large task to implement on my own so I will be briefing rest of the 

team and getting feedbacks and support on this. 

 Roll out will commence in next couple of weeks so I will be passing some ownership over 

to other Functional Skills Tutors to deliver the training to assessors in their geographical 

areas. 
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My next plan of action is to look into further qualifications for myself perhaps as an SEN teacher 

or explore the options of completing my verification award so I am better placed to  

support all involved. I have a meeting booked with my manager next week in order to discuss in 

full and create a plan of action and further tasks moving forward.  

I still have a lot of works left to achieve as outlined and with the help of my team and manager I 

will plan another research project to cover the remaining areas that need to be addressed within 

this field. 
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