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Background information: 

 The concern that I have identified related to the low 

enthusiasm for, specifically, Religious Education (RE) 

and the minimal use of valuable media resources that 

could prove to be a stimuli for fun, inspirational and 

creative RE lessons. However, this concern was two fold-

as I was trying to find ways of implementing money 

saving extra curricular applications for our department 

at the Northampton School for Boys (NSB).  

 

Learning is an extremely complex human process. 

During my 4 years of teaching I have used many 

strategies to enhance student learning and to teach new 

concepts. I am still not convinced that I thoroughly 

understand how children learn. Yet, at this point, I do 

believe children learn through experiences that are 

interesting, stimulating and fun. They build on past 

experiences and previous knowledge to process new 

concepts. As children redefine old understandings of 

concepts and integrate new experiences into their old 

concepts, they mature in their knowledge and 

understanding. In their early experiences of the world 

pupils develop ideas which enable them to make sense of 

the things that happen around them. They bring these 

informal ideas into the class-room, and the aim of 

Religious education is to give more explanatory power so 

that their ideas can become useful concepts/parables 

that  are relevant to everyday life situations-not just on an 

academic level. 
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Introduction: 

This paper will investigate what part extra curricular 

applications can have on the overall enthusiasm level of  

my students when it comes to the subject of RE. However, 

I will also investigate the financial costs related to such 

applications. This research will also make suggestions as 

to ways that media applications can be actively 

promoted in schools/colleges, and the role that teachers 

should play in applying such resources in a cost effective 

way.  

 

It is important to note that this group of participant is 

confined to the practice area of the students and teachers 

at NSB and is not representative of the wider population 

of educational establishments in the UK and 

internationally. Nonetheless, the findings are instructive 

thereby opening its scope of application to a wider group 

of educational institutions, subject to further research. 
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THEORETICAL FRAMEWORKS: 

In a discussion in “Discovery, Enquiry, Interaction, 

Constructive Learning—what’s the Difference?” Harlen 

(1993) suggested that there is no single solution to the 

complex matter of education. According to Harlen, the 

objectives of learning are various and so should be the 

approaches to teaching. A combination of approaches is 

often the most effective education. As a teacher I cannot 

assume that I am the giver of knowledge. I can only be 

confident in knowing that I am the facilitator of 

understanding, the presenter of an opportunity to 

explore, discover, and compile knowledge. A student’s 

willingness to learn and his/her enthusiasm for 

discovering knowledge and developing understanding 

will dictate the level of student learning. Students need to 

be actively involved in their education. Interested and 

enthusiastic students are more willing learners, and I 

believe willing learners become active participants in 

their own instruction. As children become more actively 

involved in their learning, they develop interest and 

enthusiasm for the content and/or the process that is 

their conduit for acquiring new knowledge. 

 

Through this study I hoped to find that interactive group 

participation and interesting media applications would 

be the conduit that my students needed to acquire new 

knowledge, develop new concepts, express strong 

understanding and hopefully enhance the enthusiasm 

levels for RE as a subject. Through the integration of 

group activities I hoped to tap the enthusiasm of my 

students towards learning RE/Philosophy and make them 

active participants in their own instruction. 
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However, my action research has another aim connected 

to it. Over the past few years there has been a significant 

increase in the number of businesses going bust, and 

going into administration. I believe that nowadays 

schools and department managers are very much aware 

of the fact that educational institutions are becoming 

more and more like a business. At NSB we always aim to 

be creative and innovative, but nowadays the cost of the 

implementation of fun and interesting media resources 

(Figure A) proved difficult to conduct such applications. 

Applying innovative and creative learning in and outside 

the classroom is a challenge that my colleagues at NSB 

regards as costly, disruptive and technologically 

complicated.  

 

Setting up such extra curricular applications (Figure A) to 

stimulate enthusiasm for the subject was naturally 

followed by financial cost concerns. My department 

manager argued that the resources and time constraints 

might be too costly for our department to maintain. I 

objected to that viewpoint and by proving the opposite in 

my action research paper.  

 

My hypothesis also aims to illustrate that those teachers, 

students and departmental managers who take the 

plunge in the use of cost efficient and creative extra 

curricular activities benefit greatly-educationally and 

financially. 
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Figure A: 

Welcome to Northampton School for Boys 
Webpage 

 

 
 

Figure A: Screenshot of most recent NSB Webpage  
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Action Research process: 

Action research involves teacher researchers in a four-

step process that includes the following: identifying an 

area of focus, data collection, data analysis and 

interpretation, and action planning. In doing action 

research, teacher researchers have developed solutions 

to their own problems and as such are the authoritative 

voices as to what works in their particular settings. They 

should exhibit a professional disposition that is 

encapsulated in their willingness to challenge the taken-

for-granted assumptions that influence their daily 

practices.  

 

 

 

My students were able to witness the development of an 

emerging action research project that involves them in 

the data collection process by modeling the action 

research process. However, this process also allowed me 

to study/observe student learning related to my own 

teaching. This process consequently allowed me to learn 

about my own instructional practices and to continue to 

monitor improved student learning and departmental 

cost saving techniques.  

 

Kurt Lewin is widely known as the person who developed 

the term ‘action research’; he focused on trying to 

change social practice (behaviour) through action 

research. Kurt Lewin’s approach to his action research 

involved a spiral process, this process contained steps 

that needed to occur in order for action research to be 

effective. I have applied the model of Kurt Lewin for the 

basis of my action research cycle.  
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His model helped me to  plan my action research project 

in that I was able to look at the cycle and identify what I 

needed to do in order to carry out my research.  

 

Hubbard and Power underlined this viewpoint by 

arguing that observing students closely, analyzing their 

needs, and adjusting the curriculum to fit the need of all 

students has always been important skills demonstrated 

by fine teachers (Hubbard & Power, 1999) 

Carr and Kemmis (1986) describe action research as 

being about the improvement of practice; the 

improvement of the understanding of practice; the 

improvement of the situation in which the practice takes 

place. Richard A. Schmuck (1997) compares action 

research to looking into a mirror at oneself taking action.  

 

Methodology: 

I decided to set up a Philosophy reading group and an 

online newsletter for RE and Philosophy called the 'The 

Ninth Wave'. Students throughout the school were able to 

download (at no charge) the newsletter via the school 

website. The students at NSB have their own login details 

to access the school website away from the school 

grounds. The newsletter was a selection of fascinating 

stories drawn from the media, all of which tie into the 

courses we are currently studying in RE and Philosophy 

through years 7-12. In the first issue, they could read 

about how philosophy helped influence the success of 

our Olympic athletes during the 2012 games. Year 9-11 

students, who were about to embark on a discussion of 

life after death, can read an article by the philosopher 

John Gray asking the question, who would want to live 

forever?  
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 And for those interested in science fiction and 

philosophy, there are some recommendations for 

reading-such as `The Lord of the Flies`. The material was 

designed to stretch students' understanding and interest 

levels of the topic of morality. The students could log on 

to the J-Drive, navigate to religious education and look 

for the folder called 'The Ninth Wave' newsletter. 

Therefore no extra printing costs had to be added to my 

department. The plan was to create such a Newsletter 

each month on a permanent basis - if deemed feasible.  

The first philosophy reading group met after school on 

the fist Thursday in September. Each week, we read a 

different chapter that has a philosophical aspect 

connected to it. In this case it was based on the module 

called ` Morality and Genetics `. The book will be read as it 

raised ethical questions about the influence of our 

genetics and/or upbringing could have on our morality.  

The aim was to stimulate discussion, extend their 

understanding of classic texts and hopefully stimulate 

enthusiasm for the subject. Our first book was based on 

‘Lord of the Flies' by William Golding. 'Lord of the Flies' is 

a popular GCSE set text in English Literature but the book 

also raises some profound questions about the nature of 

society and the existence of evil.  

The Reading Group met in the Library at 3.45pm and the 

meeting ended at 5.00pm. Tickets were free, but the 

students had to be willing to fill in a small questionnaire 

in September 2012 and later on in October 2012.  

Refreshments were made available that obviously made 

the students keener to join the sessions.  
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In addition, the library bought in some copies of the text 

for those of you who would like to borrow one. I have 

ordered subject specific second hand 

books/DVD’s/Kindles from Amazon.co.uk in order to keep 

departmental expenses down. The stock came in on time 

and in very good condition*-  

*At a fraction of the regular prices. For example: 

 

 

*The usual price of a new DVD is about £10. 

I bought the DVD for £1 with £1.26 postage. That is a huge 

saving for our philosophy/RE department’s budget. I 

decided on 6 DVD documentaries from Amazon related to 

RE/Philosophy. This concluded that by the end of the year 

I will spend roundabout £30 on DVD’s and an estimate of 

£40 on other applications such as documentaries related 

to RE and Philosophy.  
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The text-including the discussions/essays/voice 

recordings from the discussions is also available online 

(NSB webpage-Fig A) for £4 p/month. This fee covered any 

administrative costs and/or refreshments 

(tea/coffee/juice/biscuits) costs linked to these sessions. 

The hope is that if the group is a success, we will meet 

once a month to discuss a new title that will be published 

in the monthly newsletter. Students can also apply their 

involvement on this project in their CV`s. 

 

There were fundamentally two research methods 

(quantitative and qualitative) that I applied in 

developing my action research project. Different ways of 

collecting and evaluation data was useful for different 

purposes, and each method had its own unique 

advantages and disadvantages. Various factors have 

influenced my choice of a data collection methodology: 

i.e. the questions I wanted to investigate, and resources 

that were available to me.  

 

The students were questioned before and after the study 

about their likes and dislikes while learning RE in an 

attempt to determine the impact that the topic of 

morality had on their enthusiasm for learning RE during 

the study. The students’ responses all centered on the 

method of instruction rather than the curriculum 

content. My quantitative research was gained by using a 

scientific approach. My data was generated by 

comparing these students’ (28x6=168students) 

attitudes toward learning RE at the beginning of the 

school year (September 2012), during my study 

(qualitatively), and at the conclusion of the study period 

(October 2012).  
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The students’ attitudes and reactions were documented 

via an online data application (set up by my ICT 

department) by the students themselves, and by my own 

observations. This was a systematic approach and the 

data generated was analysed mathematically by 

counting up data tables**these findings were then 

projected into an easily understandable format. The 

results were easy to summarize, compare and 

generalize.  Pre-Post Survey Questions:   

1. How enthusiastic are you about Religious Education as 

a subject?   

  

2. Do you enjoy your Religious Education lessons?   

 

3. Are your lessons interesting and stimulating?   

 

4. How much extra reading do you take on regarding 

Religious education? 

I tried my first questionnaire out with a few teachers- this 

helped me to evaluate the effectiveness of my newsletter. 

I made a few adjustments to my questions after 

discussing my questionnaire with the above mentioned 

teachers. Once I had amended my questionnaire, I 

decided that I would ask the ICT department to create a 

questionnaire link to the Philosophy/RE webpage. A total 

of a 168 questionnaires were filled in out. The questions 

that I used within my questionnaire required the 

completer to grade their points of view; these questions 

did not require them to write an explanation, they just 

needed to tick the most relevant box. I feel that by 

conducting my questionnaire in this way, it did not 

require anyone to take too much of their time out to 

complete them.   
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The results were as follows: 

 

 

 

 

Figures 1-2 illustrates the enthusiasm levels for year 7`s 

Pre-newsletter/reading group (graph on left) and Post - 

newsletter/reading group (graph on right) 

 

  

 

 

 

 

 

 

 

 

 

Year 7  Not at all Sometimes  
Most of the 
time   Always  

Table 1        
Question 
1 

Pre newsletter/film 
club 10 11  4  3 

Question 
2 

Pre newsletter/film 
club 11 9  5  3 

Question 
3 

Pre newsletter/film 
club 13 7  5  3 

Question 
4 

Pre newsletter/film 
club 15 7  2  4 

        

        

Year7        

Table 2  Not at all Sometimes  
Most of the 
time   Always  

Question 
1 

Post newsletter/film 
club 4 4  10  10 

Question 
2 

Post newsletter/film 
club 5 3  12  8 

Question 
3 

Post newsletter/film 
club 5 3  12  8 

Question 
4 

Post newsletter/film 
club 8 4  9  7 
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Year 8 
 Not at all Sometimes  

Most of the 
time   Always  

Table 1        
Question 
1 

Pre newsletter/film 
club 10 10  6  1 

Question 
2 

Pre newsletter/film 
club 11 9  5  3 

Question 
3 

Pre newsletter/film 
club 13 7  5  4 

Question 
4 

Pre newsletter/film 
club 15 6  7  5 

        

Year8        

Table 2  Not at all Sometimes  

Most of the 
time   Always  

Question 
1 

Post newsletter/film 
club 4 4  10  10 

Question 
2 

Post newsletter/film 
club 5 4  12  7 

Question 
3 

Post newsletter/film 
club 6 3  12  7 

Question 
4 

Post newsletter/film 
club 8 4  9  7 

 

Figures 3-4 illustrates the enthusiasm levels for year 8`s 

Pre-newsletter/reading group (graph on left) and Post - 

newsletter/reading group (graph on right) 
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Figures 5-6 illustrates the enthusiasm levels for year 9`s 

Pre-newsletter/reading group (graph on left) and Post - 

newsletter/reading group (graph on right) 
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Most of the 
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Pre newsletter/film 
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Pre newsletter/film 
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Question 
3 

Pre newsletter/film 
club 13 7  5  3 

Question 
4 

Pre newsletter/film 
club 15 7  2  4 

        

Year 9        
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Most of the 
time   Always  
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Question 
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Post newsletter/film 
club 8 4  9  7 
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Year 10 
 Not at all Sometimes  

Most of the 
time   Always  

Table 1        
Question 
1 

Pre newsletter/film 
club 9 11  4  4 

Question 
2 

Pre newsletter/film 
club 11 9  5  3 

Question 
3 

Pre newsletter/film 
club 13 7  5  3 

Question 
4 

Pre newsletter/film 
club 15 7  2  4 

        

Year 10        

Table 2  Not at all Sometimes  

Most of the 
time   Always  

Question 
1 

Post newsletter/film 
club 4 4  10  10 

Question 
2 

Post newsletter/film 
club 5 4  10  9 

Question 
3 

Post newsletter/film 
club 5 4  10  9 

Question 
4 

Post newsletter/film 
club 8 4  9  7 

 

Figures 7-8 illustrates the enthusiasm levels for year 10`s 

Pre-newsletter/reading group (graph on left) and Post - 

newsletter/reading group (graph on right) 
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Year 11  Not at all Sometimes  
Most of the 
time   Always  

Table 1        
Question 
1 

Pre newsletter/film 
club 9 11  4  4 

Question 
2 

Pre newsletter/film 
club 10 9  5  4 

Question 
3 

Pre newsletter/film 
club 12 7  5  4 

Question 
4 

Pre newsletter/film 
club 14 7  2  5 

        

Year 11        

Table 2  Not at all Sometimes  
Most of the 
time   Always  

Question 
1 

Post newsletter/film 
club 4 4  10  10 

Question 
2 

Post newsletter/film 
club 5 3  12  8 

Question 
3 

Post newsletter/film 
club 5 3  12  8 

Question 
4 

Post newsletter/film 
club 2 4  9  13 

Figures 9-10 illustrates the enthusiasm levels for year 11`s 

Pre-newsletter/reading group (graph on left) and Post - 

newsletter/reading group (graph on right) 
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Year 12  Not at all Sometimes  
Most of the 
time   Always  

Table 1        
Question 
1 

Pre newsletter/film 
club 4 11  4  9 

Question 
2 

Pre newsletter/film 
club 5 9  5  9 

Question 
3 

Pre newsletter/film 
club 3 7  7  11 

Question 
4 

Pre newsletter/film 
club 3 7  8  11 

        

Year 12        

Table 2  Not at all Sometimes  
Most of the 
time   Always  

Question 
1 

Post newsletter/film 
club 0 0  10  18 

Question 
2 

Post newsletter/film 
club 0 0  10  18 

Question 
3 

Post newsletter/film 
club 0 3  5  20 

Question 
4 

Post newsletter/film 
club 0 2  4  22 

Figures 11-12illustrates the enthusiasm levels for year 

12`s Pre-newsletter/reading group (graph on left) and 

Post - newsletter/reading group (graph on right) 
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My qualitative data was collected from interviews and 

group discussions. Bawden (1990:27) defines qualitative 

data as: “Studying the behaviour of individuals in all the 

complexity of their real-life situations” Bawden (1990:27) 

my qualitative research was conducted by using direct 

research and interviews. During this period I began to 

introduce them to the multimedia computer program, 

`HyperStudio` This is a program that allows the user to 

combine sound, graphics, and animation with text to 

make creative and entertaining presentations. The 

introduction of `HyperStudio` and the development of the 

student presentations took six weeks to complete. The 

presentation for the webpage had to be relevant to the 

book discussion linked to the RE modular topic on 

morality. 

 

Throughout the study I observed and made qualitative 

notes as to how the students were working and their 

reactions to the intervention. These observations were 

guided by several questions: What problems are the 

students encountering as they work on their multimedia 

presentations? Are the students having problems with 

content? Are there problems working in groups? Are they 

having problems using the multimedia software? These 

observations and notes were useful in making sense of 

any fluctuations I found in the end-of-study student 

surveys. I was able to discern the source of problems so 

that content difficulties or friction within groups was not 

confused with a loss of enthusiasm and subject 

knowledge for technology. 
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At the end of the morality unit I had each group of 

students share their presentations with the rest of the 

class. After the presentations, each group was asked to 

comment to the class on how they enjoyed developing 

their works. I noted these student comments as they were 

presented to the class. Each student was also asked to 

make written, individual comments to me, responding to 

the following questions: What problems did you 

encounter while you were developing your presentation? 

What did you learn about your topic while you were 

developing your presentations? Did you learn from the 

other students’ presentations? Would you like to do 

another presentation on some other topic in RE ?  

 

Again I surveyed the teachers of these students to gain 

qualitative information about their interest levels in 

learning RE. I asked the following questions: Is your 

student talking about the newsgroup and media 

applications from my sessions after school? Is your 

student eager to share what we are doing and learning in 

RE class? Do you feel that your student is learning RE? 

Why or why not? How enthusiastic is your students about 

learning RE? How enthusiastically is your student doing 

RE  activities at home?  

 

This action research also helped me to identify concerns 

within practice i.e. the application of expensive 

resources in order to enhance enthusiasm for the subject 

of RE. This was followed up by exploring new ways that 

I/we can change our practices- Once the concerns were 

identified.  
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This process required a lot of reflection and questioning 

of practices. I had to ask myself why departmental 

managers weren’t showing their staff about innovation 

and related cost saving techniques effectively. I feel that 

teachers we all need to be concerned about teaching in 

an innovative method, using excellent free media 

resources to ensure that the achievement of academic 

success continues. I.E. Pre-Post Survey Questions was 

also made available to fill in online in order to save on 

printing costs. 

 

Such applications saved my department money as the 

resources were mostly free by working collaboratively 

with the ICT department- and this is what I set out to 

achieve with my action research results. My action 

research was conducted in a very collaborative fashion. 

Burns (1999:13) speaks of the advantages of working 

collaboratively: ‘Collaborative action research processes 

strengthen the opportunities for the results of research 

on practice to be fed back into educational systems in a 

more substantial and critical way. They have the 

advantage of encouraging teachers to share common 

problems and to work cooperatively. My collaborative 

workings were vital for my department and NSB as a 

whole. I could not do this research without consulting 

our Information Technology and Finance departments.  

My action research also helped the ICT department in 

that they have a better overview of the type of resources 

we as teachers needed to create interesting and cost 

effective web links. In working collaboratively have we as 

a school been able to make sure that that we are 

continually improving our teaching standards and 

practices. 
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This action research also provided me with an avenue to 

reflect on my own teaching practices, work related 

money saving applications and to engage in self-directed 

learning-with the ultimate goal of improving my student 

learning. I believe that teachers like myself must 

continuously build upon their knowledge of student 

learning, the institution they work for and also 

intentionally study the instructional practices they are 

implementing in the classroom. I strongly believe that 

action research should be considered a natural extension 

of good teaching.  

 

Ethical issues: 

I have the responsibility as a researcher at a secondary 

school to ensure that I have taken the appropriate 

precautions to protect every participant’s anonymity and 

confidentiality. All questionnaires were completed 

anonymously and posted online at the end of the 

sessions. I felt that it was best to give the learners and the 

teachers the opportunity to opt out of taking part in this 

research task. I also thought that if I gave learners and 

teachers the opportunity to opt out and to complete them 

anonymously. This way I would get a clearer picture and 

that they would only complete them if they really wanted 

to put their points of view across.  

 

All my research was governed by ethical and political 

guidelines of anonymity, confidentiality and 

concealment of identities of all the participants within 

the conducting of my research, and within any 

documentation used from this research.  
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Anonymity relates to the privacy of all individuals who 

take part in research, privacy should always be respected 

at all times; this means that every possible measure 

should be taken in order not to disclose the identity of 

those who take part. It is also important to consider 

whether or not research should be recorded as this 

method has a greater risk of a person being identified. All 

information which I collect from conducting my research 

is strictly confidential and will continue to remain so.  

 

 

Confidentiality in research is all about who has the right 

to be able to access any of the information provided by 

the participants, and the actual findings from the 

conduction of this research. Anonymity and 

confidentiality of people during the conducting of 

research is fundamental.  

 

I tried to ensure every effort has been taken to ensure that 

all participants of my research, and the data collected 

cannot be traced back to them in any way; this is done by 

changing names and addresses in reports, presentations 

and any other forms of documentations which is held.  
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Findings from research: 

My findings show a marked difference in the enthusiasm 

levels since the beginning of the school term in 

September 2012. When the students were asked how they 

had liked learning RE so far this year, their responses 

again showed an increase in enthusiasm for learning RE . 

On the pre-study survey, only 20% of the participating 

students were enthusiastic or very enthusiastic about 

learning science during the first half of term one, while 

81% of the students were enthusiastic on the post-study 

survey. I have noted an average of 71% increase in 

enthusiasm for learning RE from all the groups 

combined. The teachers of RE reported an increase in 

enthusiasm for doing Philosophy/RE activities within the 

classroom. The students were questioned before and 

after the study about their likes and dislikes while 

learning RE this year in an attempt to determine the 

impact that the topic of morality had on their enthusiasm 

for learning RE during the study. The students’ responses 

all centered on the method of instruction rather than the 

curriculum. This was my suspicion when I set out to 

conduct my research 

 

The increase in conversations about philosophy/RE and 

planning of presentations that the students were doing at 

home and school was marked with increased 

enthusiasm. The students were enthusiastic about 

working with other students and being able to publish 

their essays on the NSB webpage.  
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The results of this study support the notion that the level 

of enthusiasm for learning RE was increased through the 

incorporation of exciting and interesting media 

applications and various group activities-rather than just 

subject content. The students enjoyed the fact that they 

were able to convey their Philosophy/RE knowledge to 

other students by creating interesting presentations and 

give talks at the reading clubs.  

 

 The ICT departmental manager was also very impressed 

that the students were able to apply a range of already 

existing computers and multimedia software into their 

projects and overall RE/Philosophy curriculum. The 

integration of such creative applications will be an 

ongoing pursuit in my classroom. The enthusiasm it 

brought to my students has been infectious. Teachers 

and parents of students have asked when they would 

have an opportunity to work with computers, creative 

media applications and group activities.  

 

Teachers throughout the school have become interested 

in integrating my idea into their own curriculum. 

Through the insistence of my co-workers, I have taught 

two training sessions for twenty-one teachers and 

teacher aides from all academic disciplines as well as 

areas such as special education and the media centre. 

Seventeen of my study group students volunteered to 

assist me with these teacher training sessions. I believe 

that multimedia applications and group activities could 

enhance all of the core curricula. In English, it could be 

used to illustrate creative writing assignments. Social 

studies classes could use multimedia to develop 

geography or history presentations.  
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Adding enthusiasm to learning in any discipline through 

the use of technology is limited only by the ability of a 

school to think creatively in relation to funding for the 

equipment, adequate software, and teacher training. The 

availability of equipment when doing class projects 

involving technology is critical-but does not have to be 

expensive. 

 

 

This active research study was made possible through 

the cooperation of my fellow teachers. By borrowing 

computers from the ICT department, each group of 

students that developed a presentation had a computer 

to use throughout the study period. Ideally, computers 

and software should be made available to students and 

teachers for check-out and use at home as well as at 

school through the school’s media centre. The 

difficulties encountered in this study (all of which 

involved the logistics of accessing the equipment 

needed) were far outweighed by the academic benefit to 

my students.  

This active research study not only increased my 

students’ enthusiasm for learningPhilosphy and RE, but 

it also rekindled my excitement for teaching. During the 

pre-study period, I was extremely apprehensive and 

began to question the feasibility of the study. Once I 

began, however, I found myself looking forward to the 

hectic pace and the commotion that resulted from 6 

groups of students using sound, animation, graphics, 

and group sessions to develop multimedia computer 

presentations.  
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The group sessions, newsletters and media applications 

enriched the students` learning experience. These 

applications have had many positive effects for both 

student and teacher. From conducting this action 

research it has really made me consider just how 

important my role as a Philosophy/Religious Education 

teacher is, and how important it is for me to teach my 

learners creative group innovation effectively.  

 

 

 

I have learnt that teaching my learners about innovation 

and effective leadership and management skills is 

critical, every learner needs to be able put the knowledge 

and understanding that they have learnt into practice; 

it’s not enough for me just to teach them. My original 

hypothesis those creative group sessions, 

media/software innovation is important to achieve a 

successful Philosophy/RE department is now ever 

stronger from my finding in this action research project. I 

have begun to work with other teachers to develop new 

schemes of work and new lesson plans; we are sharing 

new ideas and good practices of ways to develop our own 

teaching skills. 

 

While conducting this action research I asked myself 

what do we need to teach our Philosophy/RE teachers in 

order for them to lead and manage innovation in creative 

schemes of works/group sessions, I looked at what I was 

already doing and ways that I could improve this.  
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I have now concluded that this research has helped me to 

see that I am only one person/teacher, and that I have to 

ensure that I share my good practices with other 

teachers/professionals and work collaboratively to 

ensure that we all continue to improve. 

As a Philosophy/RE teacher I can improve on the teaching 

and learning experiences that my learners have in 

learning about Philosophy, Religious education and 

creative media innovation. I will do this by ensuring that 

I work collaboratively with other teachers and 

departments.  

I will be able to update my teaching resources that I 

provide my learners and the way that I teach. I intend to 

hold meetings and at my place of work and raise the 

awareness of teaching creatively effectively. I will also 

make amendments to my own teaching by trying out 

some new ideas of teaching innovation to my learners; 

this will involve me also changing my schemes of work 

and lesson plans, as they will need to be updated with the 

new resources I will be using, for example  

 

 

I intend to introduce my learners to educational 

programmes and interesting documentaries on DVD and 

TV, as this will allow them to think creatively about the 

subject of Religious education/Philosophy. My timescale 

for implementing these changes are for the start of the 

new term of November 2012. 
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By providing a better standard of teaching innovation my 

learners will be able to apply this knowledge in their own 

working environments. I will do this by ensuring that I 

continually seek for improvements in my own teaching of 

innovation and by sharing good practices with those that 

I work and learn with. I will be able to gage the 

successfulness of the amendments I have made, by 

taking on board and evaluating the feedback from 

learners and observers of my own teaching. I will also be 

able to test the effectiveness of my innovation teaching 

by evaluating the success or failure rate of my learners 

passing or failing this area of my teaching.  

 

As teachers we all have a duty to ensure that we are 

teaching our learners in the best possible way, through 

action research we can identify any concerns in our 

practices and find a solution for improvements to occur.  

The main question that I feel has not been answered 

during this action research project, is how effective 

teachers teaching of innovation is on CPD courses, and if 

schools/departments who are still successful; is it due to 

them taking the plunge in  using creative innovation 

relating to inexpensive group sessions and cheaper 

resources. My skills in action research could be 

improved; However, I do feel that I did get a high enough 

response to my questionnaire as hoped for. If I had the 

opportunity to do it again, the next time would hand out 

more questionnaires in other schools/colleges to broaden 

the scope of my action research. I feel that the more 

experience that one has of action research the more this 

skill will develop. I believe that through experiences and 

reflection we all can improve in our practices. I really 

enjoyed carrying out this action research project.  
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Conclusion: 

Action research is something that I will continue to do, as 

I feel that it helps me to identify areas in my own 

practices which could be developed. I believe that every 

teacher should conduct an action research project in 

order to grow as an individual and professional. 

 

 

 

Consequently, shall I continue to hone my action 

research skills by reading relevant literature, other 

action researches and CPD practices, but most of all by 

continuing to reflect on my practices and any future 

action research projects that I conduct myself. Looking 

back at the Kurt Lewin action research cycle, I believe 

that I could have done a bigger trial run of my 

questionnaires as this would of help me to     identify the 

need to give them out at more than two educational 

establishments. I believe that Kurt Lewin action research 

cycle will help me to develop my own action research 

skills, in future research projects. 

 

My recommendations for further research would be to 

assess if the most successful schools/colleges are using 

innovation to stay current and successful, and if so how 

do they approach innovation in their departments. 

Having this knowledge would help to develop the way 

that business and management teachers deliver their 

teaching of innovation. I feel that this will also help to 

improve our teaching practices at NSB and the 

experiences that our students have. 
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