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Issues Centred Around Classroom Support 
 

Action Research by Corrine Maclean 
 

Introduction 

Classroom support is an important and invaluable resource.  Whether one to one support or 

group encouragement, a teacher needs this in order to run a productive class.  Therefore, 

this action research project is going to be based on issues centred around classroom 

support. 

I have chosen this subject to research for a number of reasons.  I have experience of 

working in a supporting role within education.  Before starting to teach, I worked as a note 

taker with students who were studying at Coventry University.  My role was to support 

learners with their studies.  This may be taking notes in lectures, helping to type 

assignments or get books from the library.  I was assigned to work with one student for the 

twenty two hours that she had funding for.  After about a year of working in this role, I 

decided that I wanted to go into teaching.  As I was working on a zero hour contract, it was 

easy to start to drop hours in order to pursue this interest.  Reducing my working hours 

meant that the student had other people supporting her with some of her work.  The said 

student failed her second year at university.  She blamed a lot of this on the lack of constant 

support from one note taker.  From this point, I started to think about support that students 

with disabilities receive to carry out their academic studies.  

I left Coventry University to work as an educational enabler (classroom support) at Hereward 

College.  Here the support is organised in a different way.  Learners work with various 

educational enablers, in different classes.  Working in this way means that the learner does 

not become dependent upon one person for support.   Having experienced the way different 

organisations provide support for students, I can see the merits in both.   

Now I am teaching full time, I direct the educational enablers that are in my classes in order 

to manage a successful lesson.  Classroom support is very important to a learner as it 

enables them to be able to complete their work and therefore a qualification.  It is therefore 

extremely important that the support received is correct.  Therefore, I am going to research 

into how it is best to support a learner with their studies.  Should a learner receive help for all 

of their studies from just one individual, or is it best that support is received from different 

educational enablers?  In addition, does the level of the learner need to be taken into 

account?   

Carrying out an action research project on this will enhance my professional development as 

I analyse existing practices in order to identify elements for change.  The act of finding a 

solution will help me to understand my practice better and also the factors that affect what I 

do.  It will also help me to understand my learners needs.  Understanding these needs will 
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ensure that I can offer what they require and that they work at their full potential and 

therefore complete their courses successfully.  The experience of researching for an action 

research project will also be an invaluable experience as I learn research techniques, and 

different theories and processes that can be applied to my practice in the future.   

 

Action Research 

Many definitions of action research have been written since Lewin developed the idea.  The 

British idea, which is especially linked to education, views action research as research that is 

concerned with the improvement of direct practice which is tied to self-reflection.    Carr and 

Kemmis can provide a classic definition of action research  

“Action research is simply a form of self-reflective enquiry undertaken by participants in 
social situations in order to improve the rationality and justice of their own practices, their 
understanding of these practices, and the situations in which the practices are carried out”  
(Smith:2007) 
 

 

Action research involves a lecturer trying to examine and 

solve a specfic problem.  It is usually described as a series of 

steps usually in a spiral.  See diagram.  The first step is to 

identify and analyse a problem.  An action plan can then be 

developed and implemented to improve the problem and 

plan change.  Next acting and observing the process and 

consequences of the change needs to happen.  Reflecting 

on these processes and consequences comes next and then 

the cycle can start again if further improvement is needed.  In 

practice the different steps usually overlap. 

 

Action research is appropriate for this study as it is a 

perceived problem that needs to be researched in order to 

find a solution.  It will lend itself to quite a large research area 

not only looking into different theories but students of varying levels can be questioned as 

well as lecturing staff and support workers themselves.  Once the data has been analysed, 

the results can be shared with staff and especially the head of enabling support where 

different options of support for lessons can be discussed, not only for my lessons but college 

wide. 

 

Literature 

Existing literature on the subject of supporting disabled learners in the classroom, and how 

this is organised to the best advantage, is very sparse.  For the purpose of this assignment I 
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will use the term educational enabler when referring to a support assistant, teaching 

assistant or classroom assistant.  Educational enablers play a vital role in the support and 

delivery of a subject.  I am surprised at the lack of research available on this subject as it is 

such a vital part of the classroom.  Clarke talks about how a teaching assistant is “the most 

used way of encouraging inclusion” (cited in Farrell 2003: 137).  This a fair point as 

educational enablers within at Hereward College, will encourage and support students with 

their learning.  They therefore ensure learners are included in the lesson whereby they may 

help with communication, may prompt learners or simply keep a learner on task.  These are 

all important needs to a learner. 

The role of an educational enabler will vary between schools and colleges, mainstream and 

special.  In most special schools, teachers are supported by at least one teaching assistant 

for most of the week.  This is different at Hereward College where a number of different 

educational enablers will support in different lessons all week.  In a survey that was carried 

out by Woolf and Bassett, (Lorenz 1998:54) it was found that 81% of classroom assistants 

were based in one class with the same teacher throughout most of their working week 

however, what the survey did not mention is how well this worked in terms of the learners 

needs – something I am trying to investigate.    

Literature discussing the relationship between the teacher and educational enabler is 

available.  Both Lorenz (1998: 53) and Wearmouth (2009: 198) discuss the idea that respect 

and trust is key for the partnership to work between educational enabler and lecturer.  They 

both need to share a common understanding in how to address the difficulties in learning 

that some students may face.  There also needs to be a clear distinction between the two 

jobs roles in terms of responsibility and decision making so that there is not conflict.  Within 

Hereward College, enablers may work with a learner in more than one lesson.  The 

educational enabler may therefore have a greater knowledge of the learners abilities, skills 

and disabilities, making the enablers knowledge invaluable to the teacher.   

As specific research relating to support learners with their studies is limited, I have had to 

think in broader terms of support.  Looking towards social psychology, the familiarity 

principle explains how people tend to develop a liking for something because they are 

familiar with them. (Smith 2001: online) This theory therefore states that the more often an 

individual is seen by somebody, the more agreeable and pleasant that person appears to be.  

Therefore using this idea, learners who see educational enablers over a period of time, will 

develop a liking for them as they will be familiar with them.  This should be good for the 

working relationship between educational enabler and student as it should encourage a 

good productive working rapport. 

Examining relationships is another key area to focus on when looking at the work of an 

educational enabler.  Relationships between staff and students are an essential part of 

learning, which is generated out of a need – the need to learn and complete studies 

successfully.   Indeed Smith believes that “by paying attention to the nature of the 

relationship between educators and learners, ……… we can make a significant difference” 

(2001: online) 
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Carl Rogers wrote, “The facilitation of significant learning rests upon certain attitudinal 

qualities that exist in the personal relationship between facilitator and learner” (cited in Smith 

2001: online) Roger goes on to further explain that there are three important qualities or 

approaches related to the enabler/student relationship, that helps learning.  The first quality 

is about being real or genuine.  When an enabler is a real person, entering into a relationship 

with a learner without presenting a front, results in a more effective outcome.  This is 

because the learner has direct contact and is meeting the enabler on a person-to-person 

basis.  Rogers describes the second quality that is important for successful facilitating as 

caring for the learner but in a non-possessive way.  It is understanding that the student is a 

person, having worth in their own right and that the learner has feelings and emotion.  

Understanding that the learner has potential and understanding how to tap into that ability is 

important.  The third and final quality is empathetic understanding.  Considering the learners 

reactions from within and having a sensitive awareness of how the process of education and 

learning appears to the learners, will again increase the likelihood of significant learning.  

Students appreciate being understood not evaluated or judged.  Empathetic learning 

therefore emphasises a full understanding of the student.   

Reflecting on Rogers theory, it is important for these different qualities to be achieved to aid 

learning.  For an enabler to understand a student, know their potential ability and be able to 

tap into these qualities, it would be necessary for a learner to work with an educational 

enabler throughout the course of a year.  This is because over time the enabler will 

understand the student, know how the learners will react in an emotional state and will 

understand the student so they can tap into the potential.  Achieving empathetic learning will 

be achieved between educational enabler and learner far more easily than teacher and 

learner because of the nature of the job.  An enabling role is far more likely to work on a one 

to one basis with a learner than a lecturer would.  Therefore, educational enablers working 

closely with a learner throughout the year can achieve empathetic learning.   

Another aspect to research is motivation.  Educational enablers help learners motivation 

within their class work.  One of the most famous and well-known models for describing 

motivation is Maslows hierarchy of needs.  This model takes the form of a hierarchy starting 

with personal needs at the bottom to intellectual needs at the top.  The lower levels of the 

physiological and social needs have to be satisfied before the higher needs can be 

achieved.  It can be argued that enablers may help learners to work up the hierarchy of 

needs.  For example, a learner may find it hard to feel like they belong to a group.  This may 

be because they have communication difficulties that stops them from joining in very well.  

An enabler enlisted to help a learner with communication is therefore helping the learner to 

have a voice and express an opinion and therefore start to belong and be accepted by 

others, not only the enabler, but their peers, and therefore start building relationships.   

Through conducting this research, I have discovered that in the majority of cases, learners 

will work with the same educational enabler for their studies.  Different theories that I have 

researched have supported this idea of familiar, consistent support to ensure the best 

possible environment for learning to take place.  However, I have been unable to find any 

reference to supporting learners at different levels.  It is clear that consistency of support is 

important but can learners working at a higher level cope with changes in support better than 

low-level learners?  I would hypnotise that the lower the level of learner, the greater the 
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support is needed and therefore the greater the need for constancy is needed in supporting 

that student.  Hence, a high-level learner such as a person studying at level three should be 

able to work and adapt to a variety of different support workers in any lesson whereby 

consistency is reduced.  Whereas an entry level 1 learner would find it hard with change and 

the stability of one person, supporting them with their work would be much more beneficial. 

Methodology 

It is important that I pick the correct research methodologies for exploring my hypothesis.  

Having researched academic texts, ideas and theories I now need to carry out my own 

research.  To do this I will collect both quantitative and qualitative data. 

 

For qualitative research, I will conduct an interview with the head of the educational enabling 

staff. I will ask a variety of open and closed questions.  Closed questions will enable me to 

gain certain facts and information that is fixed.  However, I do not want to use too many 

closed questions as they will limit the response from the interviewee and this will therefore 

limit the information I will receive.  Open questions will enable me to get an understanding of 

a variety of ideas and feelings the head of enabling has about supporting students.  I also 

need to ensure that I do not ask leading questions.  I intent to record the interview so I can 

listen back to it when writing up my findings.  This is the best way to record the conversation 

as trying to remember the conversation will be difficult and important points may be 

forgotten.  Writing the answers down may distract me from the flow of the conversation as I 

try to write verbatim.  Although it is difficult to quantify results from an interview, I feel that 

benefits of the in depth knowledge that I can gain outweigh this.  I will be able to report on 

the findings from the interview by making statements or by picking out particular comments.   

 

For my quantitative research, I will carry out questionnaires.  This will be an easy way to 

collecting information from different people.  I will ask students of varying levels to complete 

a questionnaire.  I will also ask lecturers and educational enablers their opinions through 

questionnaires.  I will aim to get a sample of sixty questionnaires, twenty from students, 

twenty from enablers and twenty from lecturers.  The response rate can be a problem when 

using this method of research however, by explaining to lecturers and enablers about this 

research project, and asking learners to complete the questionnaire in class, I can ensure a 

good response.  To reduce bias when conducting my research I will ask the respondents to 

answer the questionnaire honestly.  To do this I will explain that there is no right or wrong 

answer and ask the participants to not put their name on the questionnaire.  I will also not 

share any research or ideas that I have about the project with the participants to ensure that 

the answers they give are their own thoughts.  
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I will ensure all participants are willing to complete these questionnaires as I feel I will get a 

better and more thoughtful response which in turn will be provide better results.  As with my 

interview, I will use a mixture of open and closed questions.  When considering questions to 

ask, I need to be mindful that learners have many different difficulties and disabilities.  To 

avoid upsetting anyone, I need to ensure that I ask questions that are not too specific or 

personal about disability.  I must ensure that the questionnaire is not too long as staff and 

may not be happy to complete the questionnaire if it looks like it will take them a long time to 

complete it and learners may get bored answering the questions if it takes them a long time.  

To illustrate my findings from the questionnaires, I will produce graphs. 

 

Water-Adams describes action research as “trying to understand professional action from 

the inside; as a result, it is research that is carried out by practitioners on their own practice.” 

(2006 :online)  Completing both questionnaires and an interview, will benefit this research 

project, as I will be able to analyse existing practice that is being carried out by my 

colleagues at Hereward College.  Gathering this information will enable me to make an 

informed decision rather than intuitive judgements and decisions. 

 
Results 

I have carried out both qualitative and quantitative research for this action research project.  

Through questionnaires, I have gathered valuable information from a range of learners and 

staff at Hereward College.  I will display this information where possible in the form of pie 

charts and graphs to show the research pictorially.  This will be the best way to analyse the 

data as I am presenting statistics from the numerous questionnaire that I have gathered.  I 

am conducted an interview with the head of educational enabling.  The results of this will be 

in written format as there no figures to quote and this was a more in depth discussion about 

the ideas around supporting student in the classroom.  Once I have analysed my findings I 

will be able to evaluate it and relate it to the theories and best practice I have also 

researched. 

 

 Below, the diagram shows the variety of learners of different levels that completed a 

questionnaire for this action research project. 
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All learners were willing participants who generally completed the questionnaire during 

lesson time.  All learners reported that they were happy with the educational enabling 

support that they receive.  Learners were asked how they were already supported at 

Hereward College.  97% of learners have different educational enablers supporting them in 

different lessons throughout the week.  The diagram below shows those who have the same 

enabler through the week are studying at entry level.   

 

49% 
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22% 

13% 

Different levels of learners questioned 

Entry Level

Level 1

Level 2

Level 3



Corrine Oakey 
AR  

8 
 

 

 

Learners were asked if they would prefer to have different enablers for every lesson.  The 

graph below show the results 

 

 

The graph clearly shows that the majority of learners studying at level 3 would prefer to have 

different enablers supporting them in their lessons.  Reasons given for this include a “variety 
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of gossip” and “because different enablers have different things to offer”.  Although the 

responses are phrased very differently, the learners are referring to the fact that enablers 

have different skills, abilities and personalities that they bring to the job.  For example, the 

knowledge of how to use a sewing machine or different computer software confidently, can 

aid the learner in their work without having to rely on the lecturer for a lot of support.  This is 

more important to a learner studying at level 3 than familiarity and routine. 

When asked, a level 2 learner stated that they didn’t mind if they had different enablers for 

every lesson “as long as they are the ones I know well”.  This refers to the familiarity theory 

that I researched earlier.  People prefer to work closely with people that they are familiar 

with.  This learner has been at the college for several years and built up a professional 

relationship with some enablers. 

The majority of learners studying at entry level would prefer to have the same educational 

enabler for every lesson.  Reasons given for this were “it would make me feel more 

comfortable”, “it wouldn’t be so confusing”, “because they can understand me better and 

they know me well and what I like” and “because they support me better and they know me 

well”.  Learners will clearly feel that it would help them to complete their work if they had the 

same enabler in their lessons due to the educational enabler being able to build up a 

relationship, getting to know the strengths and weaknesses of the learners.  Interestingly, the 

student studying at entry level who has the same enabler supporting him in the same lesson 

throughout the week stated that he did not mind whether he had the same or different 

educational enabler supporting him in lessons.  When asked why they said “I know that I 

would feel supported whoever the enabler is”.  This is an interesting comment as this learner 

has not experienced support from different enablers due to the specialist knowledge in sign 

language that an enabler needs to support this student fully. 

I received 10 completed questionnaires from educational enablers that I have been able to 

gain information on.  Between those that completed the form, they have a wealth of 

information and experience with anywhere between 4 and 11 years experience of working as 

educational enabler at Hereward College.  

One hundred per cent of educational enablers that were questioned said that they support 

the same learners in the same class each week.  Enablers felt that this was a good factor as 

it can “help with continuity for the learner”, it can also be beneficial as “usually we develop an 

understanding and bond”.  These are both important factors to ensure that the learner is able 

to help with learning successfully.  Enablers also felt that it was good as you could 

understand the learner’s disability and therefore their needs. 
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All enablers agreed that building a relationship with a learner would help them to work better 

in class.  One enabler states, “it can be more natural which may help the learner to feel 

comfortable”.  This is in line with Rogers’s theory where he discusses the need for three 

certain qualities that an enabler must have the first being real or genuine. 

When questioned whether it was felt that learners may become too reliant upon one enabler 

if working with the same student all the time, educational enablers agreed that it could 

happen however this could be dependent on the learner and the enabler.  Many felt that it 

was their job to work with and guide learners with one suggesting that they needed to “set 

ground rules and encourage as much independent work as possible”.   

When asked about providing consistent support for lower level learners there was a split in 

opinion.  Seventy five per cent of educational enablers felt that it would be a good idea for 

low level learners to have the consistent support for the same enabler in all their lessons.  

Feedback given included “it can help that learners recognise who is there to support them”, 

and “it is more important for lower level learners due to the fact that their needs are often 

more complex”.  One respondent stated that “it is important for all levels to know that there is 

always support available ….. uncertainty …. puts doubts and even fear in some learners” 
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The majority of educational enablers could not foresee any problems if they supported the 

same learner in class each week.  However, it was suggested that if educational enablers 

are off poorly and a learner is used to working with a certain member of staff this could prove 

difficult for the learner to adapt. 

I received seven completed questionnaires from lecturers.  These lecturers teach different 

subjects and levels, college wide.  All lecturers reported that they had different educational 

enablers in different lessons.  All lecturers also agreed that building a good relationship 

between a student and enablers ensures the learner works better in class.  One lecturer said 

“consistency is vital in terms of establishing an understanding of a students needs and 

requirements as well as helping to develop trust”  

 

The majority of lecturers agreed that regular support does help an individual with their class 

work.  One particular lecturer reported that  it “helps build confidence and individual needs” 
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There was a split opinion when asked if learners could become too reliant upon one enabler 

for support.  Just over 50 % felt that learners do not become too reliant if having support 

from just one enabler.  One lecturer felt that “regular support is beneficial as long as it is 

enabling, not doing the work for learners”.  One of the lecturers who thought that although 

some learners can rely on regular support a little too much thought that “the teacher – 

enabler – student relationship can work given extremely clear guideline to all involved” 
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The majority of lecturers thought that it would be good for an educational enabler to support 

the same student all week.  However, none of the lecturers who returned a questionnaire 

commented on how this may differ according to the level of the learner.  Lecturers who 

stated that it is best for enabler to support the same learner gave reasons such as having a 

“better understanding of the learners needs will therefore be able to support the learner 

better to achieve” and “consistency of support will help students with their learning”.  Where 

lecturers state that it depends, comments such as “this probably depends on both the 

learner and the subject taught” and “learners who do not cope well with change and need 

lots of support should have a regular routine with not too many changes” were given.  

Lecturers are clearly thinking about the students they teach, their abilities, personalities and 

their disabilities.  A learner with autism will find it very hard to accept change and will 

therefore like routine.    

The final piece of research that I collected was in the form of an interview.  I interviewed the 

head of the educational enabling staff.  She has held this post for 15 years and so has a 

wealth of knowledge and experience in this area. 

She talked about the how the students at Hereward college are changing.  The majority of 

learners used to be wheelchair users with physical disabilities however, there are a lot more 

learners who have behavioural problems at the college now.  There are also quite a large 
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number of learners with a low level of understanding and quite complex support needs.  This 

has a bearing on the support needed in the classroom.    

She thought that it might be a good idea for lower level learners to have consistency of 

support however was a little concerned that learners may get too attached to one 

educational enabler.  She was also concerned about what would happen if an enabler was 

off sick and how the learner would cope with someone different when they are so used to 

just one person.  However, she also saw the benefits in it as she understood that some 

learners, especially those with autism, would also benefit working with the same enabler as 

they do not like change.  Again, the problem of an enabler being sick arose during the 

discussion.  

She thinks that it is good for an enabler and student to build up a good relationship as this 

enabler the learner to do better in their academic study.  The learner will learn to trust the 

enabler and the enabler will learn how the student works best, when to help and when to sit 

back and let the learner do things for themselves.  They will also learn when they can push 

or challenge the learner.   

We also talked about the value of the enabler getting to know the lecturer and whether this 

helps the learner.    Within all classes in the college, it is important for the enabler to 

understand what is required of the student in terms of their work.  If the lecturer and enabler 

have a good rapport they will communicate well, have a good understanding of the work that 

needs to be completed, how it needs to be completed and therefore work towards the same 

goals.  If enablers work consistently with the same learners, they will know and understand 

the goals that the learner is working towards.  This would help the lecturer, as it will not have 

to be repeated to every different educational enabler who works with that student. 

Finally, we spoke about supporting different levels of learners.  She agreed that the higher 

the level of the learner the more able they should be able to adapt to a variety of educational 

enablers for support in their classes.  She talked about the fact that as students’ progress 

with their learning, we should be encouraging and helping them to become independent 

learners.  She therefore thought that a system whereby the lowest level learners in the 

college would have support from the same learners all week and the highest level of learners 

within the college would have a variety of different support throughout the week with the 

learners in between having a variety of consistent support depending on their level. 
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Conclusion 

Through this action research project, I have been researching into the needs and support 

levels for learners with disabilities.  I have found that it is clear that consistency of support is 

important.  Referring back to my hypothesis, I stated that ‘I would hypnotise that the lower 

the level of learner, the greater the support is needed and therefore the greater the need for 

constancy is needed in supporting that student.’ 

Through questioning staff and students at Hereward College, I have found that the majority 

of people think that my hypothesis is true.  My primary research suggests that lower level 

learners, such as those working at entry level, would benefit from support in the classroom 

from the same educational enablers every day.  Reasons given for this were centred around 

familiarity and a feeling of being comfortable with someone.  This links into the familiarity 

principle that I researched.  When feeling at ease in the classroom, students are more likely 

to work well and achieve better results. 

When working with learners who are studying at entry level, consistency is key.  Research 

into relationships between the lecturer and enabler describes that the partnership needs to 

have trust, respect and a common understanding of how to address difficulties.  All these 

traits can be achieved by building upon and getting to know a work colleague.  Of course, by 

working alongside each other every day, these traits will develop quickly.  In turn, this will 

benefit the learners as a clear consistent teaching environment is created. 

Level 3 learners that were questioned, felt that a variety of different support was more 

beneficial than constant support from one individual.  Lecturers and educational enablers 

supported this view.  I have not found any specific existing literature that I can relate this to.  

I believe however, that a learner studying at level 3 will be able to create good working 

relationships with different lecturers over a short period of time. 

 

Evaluation 

I could have improved this action research project in a number of different ways.  I could 

have developed the questionnaire that I designed and used.  To do this I could have piloted 

the questionnaire on a small group of people to find out how useful the questions would be.  

I would have been able to find out whether I had phrased the questions correctly and 

therefore whether I would gain the information I required.  Timing however, was a problem 

with this project as I was trying to complete it at the end of an academic year so that I could 
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write up the results during the summer holidays.  I might have also been able to get more 

questionnaires completed if it had not been at the end of the academic year due to staff and 

students finishing work for the summer break. 

On reflection, I could have designed the questionnaires differently for various levels of 

learners.  This would have made the questionnaire more accessible for the lower level 

learners.  Including images of a smiley face or a sad face would have been appropriate for 

lower level learners. 

Using multiple-choice answers for the questionnaire would have made it easier to produce 

graphs from the results collated especially for the questionnaires that staff members 

completed.  I could then have had an additional space to put comments so staff could 

elaborate on their answers.  One question in particular was not answered  by lecturers.  The 

majority of lecturers thought that it would be good for an educational enabler to support the 

same student all week.  However, none of the lecturers who returned a questionnaire 

commented on how this may differ according to the level of the learner even though it was in 

the question.  This is something that I was particularly interested in finding out.  I could have 

improved questionnaire by making it a separate question or by interviewing a small group of 

lecturers. 

I am unsure of the range of different disabilities that completed the student questionnaires.   

Asking the learners to state their disability would have enabled me to relate my findings to 

different disabilities to see if there were any patterns. 

 

Recommendations for Further Research 

For further research, I would recommend that a trial took part whereby the lowest level 

learners in the college had constant support from the same enablers every day.  In my 

research, I found that in most special schools, educational enablers are mainly based in one 

class so it will be interesting to see the effect that it may have upon learners at Hereward 

College.  After the trial had ended, students and staff would need to be questioned about the 

experiment in order to see whether it was a successful or not.  Questions about what was 

good and bad would need to be asked as well as suggestions for improvement.  If it were 

successful, it would then be able to be a permanent way in which enabling support 

happened at the college.  In order for this trial to take part, I will need to talk to the head of 

the enabling staff.  I will need to show her the results of my findings.  It would have staffing 
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issues and a trail may need to start at the beginning of an academic year before educational 

hours have been set. 

Reflection 

Having not carried out an action research project before, I have learnt many things.  

Primarily, I have learnt how to complete a project such as this.  I have learnt the different 

processes that you need to go through and it has helped me to understand my practice 

better in terms of supporting learners within the classroom.  I have researched into social 

psychology, relationships and motivation.  Psychology is something that I have not studied 

before.  I have found this an interesting field and would like to develop my knowledge in this, 

in the future. 

I have found this action research difficult to complete.  I was fortunate to gain a promotion 

while writing this research paper.  This however had an effect on completing this as the need 

to learn and understand a new role took a lot of my time and I found myself completing work 

in my free time instead of being able to complete this research.  I also need to learn to 

manage my time more effectively, which can be difficult when trying to work full time as well 

as look after a family.  I have also learnt that continuity of a project is vital.  I had a big gap 

between carrying out my research and writing it up.  It was very difficult to return to working 

on this project as I had forgotten my thoughts and opinions on the subject.  This point ties 

into managing my time more effectively, ensuring that once a project is started, it will be 

completed in a timely manner. 

I can continue to hone my action research skills by continuing to read and research on this 

and related topics.  This will help me to understand my skills better and improve knowledge.  

I can also ensure that I share information and best practice with other lecturers. 
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