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Introduction 
 
An area that has fascinated and challenged me for several years is the approach to 
teaching pronunciation in the ESOL classroom. It is often neglected or mis-taught with little 
importance attached to its importance, which has given it a bad reputation among learners 
and teachers alike. Luckily, I believe, things are changing and the ESOL fields leading 
practitioners and theorists are focusing more on this skill and raising awareness of its 
crucial role in learners being understandable.  
 
The big issue  in this case is how to teach this crucial skill? When faced with years of 
neglect and negative attitudes from all around, but strong evidence that this is the skill that 
can raise a learner up in terms of real communication. Perfect grammar and a wide 
vocabulary are useless if no-one can understand what you are saying. Yet many learners 
are either unaware of the importance or simply for conveniences sake wilfully ignore it, 
while others are aware of the importance but are scared or intimidated by the task, having 
had bad experiences in the past.  
 
There is a lot of literature, which seems to be outdated or too academic for the day to day 
work of an EFL teacher. The predominance of the (International Phonetic Alphabet) IPA is 
scary, when in nearly ten years of teaching people from a wide range of cultures and 
countries, I have not met a single learner who knows this alphabet, and very few teachers 
too. My aim is to find a friendly and effective method or set of methods to teach this crucial 
skill.  
 
 

What is Action Research and why I chose to 
use it.  
 
 
Action research will allow me to identify the issue and work through solutions, with 
reflection and reference, hopefully finding a solution to my conundrum. The benefits of 
using action research for this are that it is not trial and error, but rather a systematic 
approach to some specific and relevant questions that through research and practice can 
be answered. The point of action research is that it combines the theory of, in my case 
teaching, with the analyses of the practical outcomes, allowing for a true reflection on 
theory in action. It will also hopefully improve my understanding, not only of practice, but 
also the theory of practice and the environment in which this happens. The environment 
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being a key factor in AR as the theory can be applied everywhere, yet yield varying results 
depending on the environment and people.  
 
“Carr and Kemmis (1986) describe action research as being about: 
the improvement of practice; 
the improvement of the understanding of practice; 
the improvement of the situation in which the practice takes place.” (Adams-Water.S.-
Online)  
 
 
Identify the questions- 
 
After identifying the problem I will set the questions based upon my and my learners 
needs. These questions will form the basis for my research into the solution, as I look for a 
way to resolve the identified issue.  
 
Research the data- with clear questions identified I can begin the job of researching the 
data on the topic and this can include documents and books as well as observations and 
teaching logs. Any single form of data only shows one perspective, so the gathering of a 
variety of types of data is important to accurately researching the issue. The use of 
triangulation is highly recommended, as this gives strength to all things and in research 
shows a fuller and more certain picture.  
 
 
 
Analyse the data- Once the research is complete, the data needs to be analysed. All the 
data has no use if it is not thoroughly analysed so judgments can be made in a  knowledge 
able and informed empirical manner. At this point some have suggested t is better to work 
with another party, as is it proven that scientific research needs various viewpoints to be 
objective. I will attempt to consult others, but due to the nature of this project will primarily 
be working alone.  
 
 
Draw conclusions- So the whole point is to actually have a theory upon which to act. Thus, 
once the data has been analysed the researcher should draw conclusions on how to now 
act in a way which theoretically should resolve the issue outlined at the beginning.   
 
 
Act upon it- This is where you put theory into practice and where I hope to see the results 
of my research in action. At this stage you should, put into practice the conclusions drawn 
from the research and hopefully see positive results. 
 
 
Feedback loop- 
 
The possibility is that upon drawing the conclusions based on my analysis and putting 
them into practice, I will have identified new questions which are more pertinent or specific 
to my needs and as such I will have to begin the process anew. This is because Action 
Research can be seen as a cycle, which begins with planning then the action before going 
on to the monitoring and then the reflection. A process which leads back to planning again, 
and possibly again. This can also be seen as a spiral, which makes more sense to me as it 
is a progression through the stages each time refining and developing. Many practitioners 
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have examined and refined the theory of Action Research and most seem to agree on this 
as stated by S Waters-Adams, Faculty of Education, University of Plymouth, 2006 
 
“This basic structure has been elaborated in different representations of the same process 
– see, for example, Elliott (1981), Kemmis and McTaggart (1982), Ebbutt, (1985), 
McKernan (1988) - each of which promotes the same cyclical or spiral approach to action 
and reflection.”(Adams-Waters. S- Online) 
 

 
 
This diagram (on the left) taken from Kemmis (1982) shows exactly the process which I 
described where each new cycle of research and practice can lead into another. The hope 
is that each cycle brings you to a more specific answer and better solutions for the issue in 
hand. The simple fact is that once a theory is tested in action it may prove to have 
shortcomings and need to be refined by narrowing the research and working towards a 
new plan. Whilst the diagram on the right shows that I may not only repeat the cycle as I 
refine the process, but also find new questions, which will lead to new research cycles. 
The simple fact is that English pronunciation is not a simple matter and contains many 
varied issues, which are also multiplied and varied depending on the learners first 
language. I may find a core solution which has to be varied depending on my learners 
mother tongue, hence the various spirals.  
 
With my teaching of pronunciation I felt I may not find an instant solution, but rather 
progress in stages towards a better method. It is clear that in education theory is essential, 
but must be tested in the classroom and as such I can devise many great theories based 
on research, but I know that until I put them into practice and see the results with my 
learners I will not have true knowledge of the answer. Thus I may have to return to my 
cycle as my learners show me the positives and negatives in my plans and so with 
reflection and new assessment I can refine the process and devise a working model.  
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Having drawn from these sources I now feel ready to embark on my Action Research 
project, which should, so long as I follow this sequence and work thoroughly, answer an 
important question for me.  
 
I have spent a month reading the main texts on teaching pronunciation in ESOL as well as 
academic research and the writings of other teachers, which provide a nice insight into the 
practicalities of this complex issue. I have also worked with my learners and encouraging 
their input, as they where interested and keen to help me and themselves. Luckily I have 
two very good academic managers or directors of studies(DOS) whom I can ask for 
opinion and responses to my ideas.  
 
At the end of the month of data gathering and reading I started to review the data and 
draw conclusions, which I then used to draw up a plan of action. This then was be put into 
practice the week after. After a period of two weeks I reviewed my reports and assessed 
the outcomes. This has led to some answers or to the possibility of another cycle of 
research. 
 
 

Literature and background. 
 
Over the last twenty years or more there has become an established and respected 
hierarchy within the world of ESOL, based on a group of former teachers turned 
academics and three core schools. The British Council, International House and Bell are 
the three big ones with an international presence and a strong back room team who work 
not just on running the schools, but also in developing teaching and resources. When it 
comes to pronunciation the big names are Adrian Underhill and Robin Walker, while 
Michael Swan has also contributed well. Whilst there are also a select group of respected 
publishers whose output has consistently high standards and who have published text and 
reference books which have become essential reading. Among these Macmillan and 
Pearson Longman, as well as the Oxford and Cambridge University press’s are the 
biggest producers of printed material for ESOL teaching.  
 
 
 The issues of teaching pronunciation vary according to the learners mother tongue, as   
this has a significant effect on their perception and production. Though it must also be 
born in mind that the younger the learner the less fixed are the habits and traits of their first 
Language (L1). This is debated among academics as the Critical Period Hypothesis (CPH) 
and as yet their is still no concrete consensus on it, though many agree that it exists, their 
are strong arguments against the teaching of second languages to young learners. This is 
discussed in the Cambridge Journals Annual review of Applied Linguistics (2012 Online) 
However, for the purposes of my research I focused on adults only as these are the bulk of 
my learners and would be more related to the qualification I am working towards. The one 
factor of interest is however that the CPH theory is not a door of opportunity, but rather a 
graded scale, so I will also be curious to see if the younger adults among my learners do 
display a quicker grasp of pronunciation or not.  
 
A theory that has been put forward and I believe has a great deal of credence is that a 
large percentage of learners problems with production, stems from their not being able to 
hear the sound correctly, and thus believing that they are producing the correct sound. An 
excellent article which put forward an argument for this and some suggestions for a 
solution can be found in the Internet TESL Journal (1997-Online) It is also mentioned that 
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many teachers are too lenient when compared to non-teaching Native Speakers of English  
and as such are not truly objective.  
 
Many otherwise excellent text books either fail to incorporate a sufficient amount of content 
on pronunciation, or focus on traditional phonetic based exercises, which seem to miss the 
point of modern teaching. The Cambridge University Press (CUP) book Advance your 
English is an excellent book for advanced learners, but the section on the Schwa sound 
nearly lost me the trust of my learners as I struggled to make an interesting and 
informative lesson out of it, with learners who know English well. The Schwa is the most 
common sound in the English language and work on this can be invaluable, yet I, and I 
have since learnt, my colleagues too found it nigh on impossible to make a worthwhile 
teaching experience out of this section. I had to ask myself why, and begin to check other 
resources.  
 
So there are some specialist books, both for teachers and learners aimed at 
teaching/learning pronunciation, which certainly give a lot more pages to the subject and 
also a lot more help. I am still unsure how effective they are or can be integrated into a 
standard course. International House run an excellent course on pronunciation alone 
which uses many of these books, but the response highlighted an issue for me. Most of 
the teachers who commented on this in the forum spoke about a positive response and 
long lasting awareness of issues, yet also reported the opinion that the learners would 
have trouble implementing what was taught. This suggests to me an excellent idea, that is 
failing to address the key issue of ESOL teaching, that it should have a practical result, not 
just a passive understanding.   
 
I have been trying to use the Pronunciation in Use (Hewings.M 2007) book, which helpfully 
has a large collection of CD-ROMs with it, which give good clear examples for learners to 
listen to. It also covers various Native accents as well as including some good non-native, 
to give learners a broad range of accurate examples from which to learn. Whilst excellent 
in this I feel that many learners will be discouraged by the typical approach to the way 
sounds are presented and explained. This is meant to be a self-study book, but I have one 
student who had clearly misunderstood the explanation and her speech showed no real 
improvement, until I spent some time working with her.  
 
Many books and practitioners advise minimal pair work, to focus on the mistakes that are 
easy to make, ship/sheep for example, but in the introduction to a very useful booklet Julia 
Gilbert points out that this can quickly become boring and discouraging for both teachers 
and learners alike. (Gilbert.J.2008) 
 
In fact she then goes on to state something with which I wholeheartedly agree,  
 
 “Learners typically do not use or recognize the cues that native listeners 
count on to help them follow meaning in a conversation. As a result, conversational 
breakdowns occur. Emphasis that conveys the wrong meaning, or thought groups that 
either run together or break in inappropriate places, cause extra work for the listener who 
is trying to follow the speaker’s meaning. If the burden becomes too great, the listener 
simply stops listening.” (Gilbert.J 2008) 
 
This, and the point that for many learners the problem is not physical but a sub-conscious 
resistance to an alien speech pattern, which they feel encroaches on their strongly 
identified with first language, has for me stepped away from the traditional approach and 
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seen the problem that teachers face daily in the classroom. Understanding the issue is 
eighty percent of the way to solving it, and this booklet is the best I have found for this.  
 
Apart from minimal pairs, the other commonly recommended technique, is drilling. Now I 
know learners need to practice, and without it they will not improve. However I have also 
seen that the process has a bell curve of success, whereby after a fairly short period 
where improvement is noticeable, it is advisable to stop and come back later, before 
boredom and irritation set in and learners quickly regress again. Like when I learnt to play 
the piano, my teacher told me that practicing often and for short periods is better than one 
mammoth session a week, so pronunciation practice is best done in short spells, but 
regularly so students feel positive and see the improvement.  
In a report on a project to increase the quality of pronunciation teaching for migrants in 
Australia they outlined that: 
 
 
“the need to integrate work on pronunciation into other kinds of classes or training, as well 
as or instead of teaching pronunciation separately in dedicated classes 
 
the need to offer assistance to those who need to teach pronunciation in workplace 
as well as in classroom contexts, since, increasingly, language tuition is part of workplace 
training, where the situation and challenges are quite different from those of the 
traditional classroom context. 
 
In both these contexts, teachers need to be equipped to deal with a wide range of 
different types of learners, who in turn have a wide range of different needs and 
constraints.” (Fraser.H 2001) 
 
This project appears to be very similar to my own with a similar motivation and 
observation, that this crucial skill is not taught enough, and the material available is lacking 
in appropriateness for most learners. I will be very curious to see how my end 
achievements compare. What is gratifying is that other teachers around the globe have 
also drawn the same conclusions and are trying to address the issue, despite a seeming 
reluctance from the establishment of ESOL teaching, to change. The fact is most learners 
do not and should not be told to achieve a Native like pronunciation, they should however, 
be aided in clear and easy to follow communication. 
 
In the next stage of my project I looked at how I intended to adapt the resources at my 
disposal to create a working method, in conjunction with my students, whose response 
was thoroughly positive and hopeful.  
 
 
 
 
 
 
 

The Research - Types of data 
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Having set out my plan for my project I now had to begin to set a schedule and work 
scheme, which would determine the time scale and methods which would be used to test 
the hypothesis I had based on my research. These methods must put the hypothesis into 
action in the classroom and as such be tested on real learners so as to provide the 
opportunity for true evaluation and assessment.  
 
There are many different types of data and also ways of collecting it. In my research I 
hoped to balance the use of qualitative data and quantitative data. I chose to balance them 
because both types have their strengths and weakness’s and as such can complement 
each other. Qualitative data contributes a large percentage of reading and human input 
into any research project, and whilst it can be debated as it is mostly opinion and 
interpreted knowledge, it is valuable as it reflects the true human input into actions. This is 
especially true in teaching where the teacher learner relationship can be crucial and a 
learners feeling about the material can influence things in an illogical but fundamental 
manner. The other negative side is that the questioner can shape answers by loading the 
questions in a way as to guide the respondent. This can also be done with yes/no 
questions, but to a lesser extent. Quantitative data is easier to measure and less open to 
subjective interpretations, though not infallible. Whilst giving clear and more objective 
results, quantitative data cannot give the whole picture, as it only gives facts and results, 
not reasons, which in teaching can be more important for development.  
 
The qualitative data (uncountable and unmeasurable) being the observations I made 
during testing material as well as the opinions I drew from reading and examining texts 
and materials. Also included in this will be the feedback I gain from my learners.  
 
 The quantitative data (measurable and countable) will be the yes or no answers I receive 
in surveys, the number of teachers and/or students who agree or disagree with a certain 
point. Also the percentage of material which is different.  
 
The first stage of my research which I did over a four week period from the 26th of August 
to the 23rd September, was to attempt to read a wide range of literature on the subject. 
This included academic research, teachers blogs and printed teaching reference material. 
The aim here was to thoroughly research the current data and authoritative opinion on the 
subject, and gain a wider view of my chosen issue.  
 
 
In addition to this I also sought out and attempted to use some of the best pronunciation 
text books, CD’s and Apps on the market. This began the week beginning 16th September 
and continued through till the 11th October. This was to verify my opinion and perhaps find 
some new ideas and/or approaches to teaching this skill. I have relied on my observations 
of the success of the material, but also on the feedback of well chosen students, whose 
ability to be objective and whose academic track record ensures an empirical approach.  
 
As well as gathering learners feedback on what I tried to do, I was also keen to learn about 
their previous experiences in working on their pronunciation  and how it had shaped their 
attitudes and opinions. It is also interesting to gather learners view points on how this 
process could be improved, as I think we as teachers too often dismiss the learners 
opinion as we are the ones teaching and should know best. We should know best, but as 
every learner is different and no teacher is perfect we can learn a lot from our learners too.  
 
My choice of material to assess was based on attempting to have a diverse range of 
opinions and experiences.  
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Printed material from an academic background gave me a good grounding in the received 
opinion on the topic. This gave me a chance to learn and also compare theory with 
practice. Written opinions from other teachers gave me other first hand accounts of the 
problems faced and their suggestions and solutions.  
 
Using the currently available material in class, gave me the chance to assess what is really 
working and what is not, based on classroom practice, not just my opinion.  
Gaining feedback from my learners is something I do with every new method I try, and this 
was no exception. No matter whether something seemed to work or not, the reason why, 
can become much clearer with feedback. Also getting their general opinion on learning 
pronunciation can help me to understand the methods used and what was effective, so 
long as I chose a wide selection of learners from differing demographics. What works for 
one may not work for all, so a range of genders and ages as well as social differences is 
preferable. In my case I am limited to mostly Polish students, this was not ideal as I would 
have liked to look at a range of learners with various first languages, but I had to settle for 
what I had available. All of my learners involved had agreed willingly and were interested 
to see what benefits they may derive from the project. I felt it incumbent upon me to be 
open and frank with them and in return I hoped they would give me honest feedback. They 
may have wished any audio recordings to be kept private, purely for my assessment and 
use in the lesson, and some indeed did.   
 
All of these methods have a downside in their reliability as all, except for my own notes 
and any possible recordings I may make of the lessons, are second hand sources, though 
the published academic writing can be said to be of a higher level of reliability to the blogs 
of unknown teachers on the internet. My own and my learners observations are valuable 
as it is teachers and learners involved in the process of education, but they both may lack 
objectivity, and as such not be truly reliable. However, they are all valuable as a whole and 
although I will not take any single one as the ultimate truth, I have viewed them as 
objectively as possible and once collated they give me a wide and fair representation of 
the reality of the situation.  
 
My plan was to begin the assessment of all the data in the second week of October, 
leading me to be able to test any conclusions in the third week as I put into action the 
practical application of my work. This then needed to be assessed too and was all be 
completed, by the third week of October.  
 
Following this timetable gave me enough time to be reasonably thorough, within the 
confines of my daily teaching demands, whilst also being able to complete the project 
within a timescale that allowed momentum and enthusiasm among my learners and I. 
Thus, the attention to detail and commitment should have been higher and the quality of 
the work greater. If I had allowed more time, it is possible I could do more research, but I 
am unconvinced that without other teachers and more learners I would have been able to 
do better research. 
 
 
 
 
 

The Results. 
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I collected a lot of data on this topic and have what appears to be a range of sources upon 
which to draw. The data I will present is like all information open to various analysis and 
can be viewed in many differing subjective ways. I have tried to display my findings openly 
and honestly.  My choices have been to use graphics as much as possible to show the 
contrasts in my findings and allow the reader access to the findings and therefore the 
knowledge to challenge my conclusions. This has not always been possible in the case of 
my studies using certain material, where all I can do is report on the experience my 
learners and I had, as well as their feedback.  
 
With the type of research I have done it is hard to present the data in light of trends, 
without recourse to earlier surveys or collecting data over a longer period of time. As such 
I have tried to show the situation as it is now for my learners, though they have shared 
their experiences of the past and this can be drawn upon to gather a clearer picture of 
earlier teaching models. In the presentation of my background reading, I have tried to 
relate the essence of the material and the range of written resources available for teachers 
in today’s  industry, whilst attempting to leave my conclusions till the final stage of this 
project.  
 
 
I initially asked students what their previous experience of learning pronunciation had been  
and whether they felt happy with it. This was designed to help me assess whether my 
hypothesis about the problem in pronunciation teaching was shared by learners or only 
myself. I later discovered that many teachers found my research interesting and are keen 
to see the results.  
 
Below is a bar chart representing the results of the three main questions I put to my 
learners regarding their learning of pronunciation. I tried to ask learners of all levels and 
backgrounds, including those who have lived in the UK or US. In fact it was the later group 
and those who work closely with native speakers who most strongly expressed the need to 
improve. This I believe and my opinion was reinforced by learners feedback, is that these 
experiences highlight the need they have for clarity and clear communication.  What I can 
say is that I was struck by the overwhelming bias of the response. It is remarkable for me 
how many had not done any previous work on their pronunciation, an area of language 
learning which is so important for clear communication.  
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The International Phonetic Alphabet(IPA) is the most commonly used reference point in 
teaching material, in fact central to all but two publications I found. Below are the results of 
my questions to learners and colleagues alike on the IPA and its use in the classroom.  
 
When it comes to the literature on the subject I have to say that after having read a 
considerable amount over the last few months a majority appears to be based on the 
same old ideas. The traditional theory of pronunciation is based on the IPA and mostly 
centred on the idea of Received Pronunciation(RP), which is sometimes called BBC 
English. This has now changed on the BBC as they have embraced colloquial accents and 
whilst non-native learners of English will probably not produce authentic local dialects from 
a classroom, they should be aware of the variety of accents and possibly correct forms.  
 
I have been conducting real world tests on the available resources for teachers wishing to 
teach pronunciation. My main criticism of material has been that I felt it was too theoretical, 
so I had to test anything in a classroom myself before I could form an honest and objective 
opinion. I have used iPhone apps from Macmillan, as well as books and cd’s from both 
Cambridge and Macmillan. The apps are primarily based on the IPA and as such require 
both teacher and learners to have a thorough knowledge of this to be able to successfully 
use them. This can be an obvious handicap and I found them to have limited use as the 
chart on the IPA would imply. The idea in itself is fantastic though, and learners respond to 
the interactive media format. The built in ability to record and then compare themselves 
with a correct version, would I think be fantastic. Along with tips on the actual physical 
production of these sounds, rather than their linguistic terms and symbols.  
 
 
The majority of course books do not have any material on this skill in them, while those 
that do Advance your English and Innovations again follow the traditional model.  
 
The well known Pronunciation in Use series has been tested in it’s advanced edition on 
several of my C1/C2 level learners. Although this is again based fairly heavily on the IPA, it 
does also include a pack of CD’s and extensive material for many issues with this subject. 
It covers a wide range of accents both native and non, as well as dealing with the issues 
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many non-natives face when attempting to understand natives and to make their own 
speech more natural. In terms of the challenge it has presented to my learners I can report  
the audio example are not at the stronger end of colloquial accents, which can be 
misleading in terms of the real possibilities. However, my learners have reported a very 
positive response concerning the general material and the process of addressing issues 
hitherto untouched.  What they have also reported is the out of class affect of their 
awareness of of how they speak. They have also said that they are listening more to 
others especially natives, to help with the improvement process. The negative aspect is 
the over-reliance on and assumption of knowledge of the IPA, otherwise this publication 
has had a very positive response.  
 
The Teaching Pronunciation Handbook (Fraser.H 2001) and the booklet Teaching 
Pronunciation (Gilbert.J.B 2008) are the only two which examine the problems faced by 
learners and teachers, rather than the theory of pronunciation. I have found these two to 
both be excellent in giving me ideas and methods for the modern classroom. The 
Handbook was written in response to exactly my own issues and was written in 
conjunction with teachers and Action Research to find exactly the solutions I have been 
searching for.  
 
To conclude the data I have collected has shown that a there is as I suspected a lack of 
pronunciation teaching in Poland, and also a lack of high quality resources across the 
ESOL world. I am pleased to find I am not the only one to have noticed this and that it has 
now been the subject of research in Australia too. My thoughts, conclusions and plans for 
further action will be included in the next paper, where I will draw upon this data to to 
devise a future for my teaching of pronunciation.    
 
 
 
 

Conclusions 
 
 
In this the conclusion I will look at how my research has shaped my thinking and show 
from the data I have previously presented that I have drawn conclusions that will shape my 
teaching approach for the future. In my conclusion I will also look at ways in which I can 
continue to use Action Research to develop my skills and solve my problems, including 
developing this project further.  
 
Lack of Pronunciation teaching- 
      Based upon my observations I was highly sceptical as to whether many of my 
learners had done any work on this area of their language. I found through systematic 
questioning that many had done hardly any (20%), while most (80%) felt it did indeed need 
work. It is a sad indictment of the state of teaching that has caused this situation. Many 
learners and teachers alike struggle with the International Phonetic Alphabet(IPA)and as 
most material for teaching pronunciation is based on this, they shy away from the skill 
completely. The obvious conclusion for me, which is backed up by the work done for the 
Handbook for Teachers(Fraser H 2001) is that a technique where both teachers and 
learners feel comfortable and confident needs to be developed. Many of the ideas in this 
excellent publication go a long way towards this and I find it sad that it is limited to 
primarily Australian teachers, while the ESOL world as a whole is either not aware of or 
has chosen not to adopt this.  
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Material based teaching of pronunciation- 
  To be frank I have struggled here, except for the Pronunciation in Use (Hewings. M 
2007) series I found little worth using and the response of my learners backed this up. I 
believe that if there was more real classroom focused material that enabled teachers and 
learners to focus on this topic, then as my learners have indicated and indeed shown in 
my lessons, they would be keen to work on this.  
 
Attitude towards learning Pronunciation- 
 The issue presented in the Handbook for Teachers(Fraser H 2001) is that even with 
excellent grammar and lexis, a non-native speaker of English may struggle to 
communicate with natives, appears to be a two sided issue. I have encountered learners 
and even teachers who insist that if they do not deal with native speakers of English then 
they simply do not need to focus on this skill. Consequently they choose not to focus on 
this skill and rather expand grammar and vocabulary, insisting this is the priority for their 
needs. However, two of the learners who agreed to participate in this research with me, 
regularly participate in meetings with people from many different countries and both felt 
that clear pronunciation was important to them. They stressed the need for priorities and 
put this forward as a suggestion for the time limited modern learner to downgrade 
pronunciation in their list of learning priorities. However, they were both able to give me 
examples of people they deal with who have problems to be understood, due to their 
pronunciation.  
 
The huge stumbling block appears to be that for many they are either not aware of the 
problems they have or that they do not have recourse to quality material and teaching of 
this skill. I also feel that insecure teachers have for a long time perpetuated the myth that 
pronunciation is not important. This is obviously sad, and from only my small target group I 
cannot say comprehensive, but it was reported and does explain a lot. Others have been 
put off by what they perceive as a steep learning curve and/or a bad experience in the 
past. In the responses from learners they constantly mentioned prioritising and that 
communication is the most important. It is interesting that they do not see clear and good 
pronunciation as important. Many concede that they have far more difficulties when talking 
on the telephone, and I suggest that improving the rhythm, intonation, stress and 
pronunciation of their speech will greatly increase their intelligibility.  
 
 
Listening for better speech- 
 This was a suggestion that I read about several times, and although I have always 
suggested it in the past to learners, I have not actively focused upon it so much. Within the 
scheme of the project, I did start to focus more on this aspect and have found that learners 
start to hear more, and think about their own pronunciation in a more critical and analytical 
manner.   
 
 
I am aware that my target group was small and if widened then the findings may be 
different. This is my only concern about this report, and given more time and resources I 
would like to expand it, preferably into a multi-national experience, to see if it is world wide 
or only specific to certain nations. I am aware of a push from the British Council and 
Cambridge University to try to make the ESOL industry more professional, and raise it’s 
status into a respected teaching subject, yet this will take time and I believe that the poor 
standards and low expectations associated with the sector have combined to hinder this 
and many other aspects of the teaching of English as a foreign language.  
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At the beginning of the project I set out to find a way or ways to help me teach 
pronunciation better, as I felt that I was lacking techniques and resources for this and it 
was a neglected, yet useful skill. I have through the research come to see pronunciation 
as a much more important aspect of speaking a language, and communicating well. I have 
also found two very good publications to help me with teaching ideas and techniques, that 
I can refer to for many months and probably years to come. To say I achieved my aim is 
perhaps too much, as I am now more aware of the problems and issues related to this 
area of teaching. However, despite my frustration I do now have a better knowledge and 
have ostensible achieved my target. It is the nature of action research that it can evolve 
and continue, and in that sense I have found the answer but also new questions.  
 

Consequences 
 
I will be re-reading both the Teaching Pronunciation titles as they have shown me new and 
useful ideas for in the classroom and given me inspiration. I will continue to search for 
material to aid me in this, as I still feel dissatisfied with what is on offer, though the two 
Teaching pronunciation titles do go a long way to helping me with this. I will also continue 
to encourage my learners to focus more on this skill, as it greatly improves their 
communication skills and intelligibility.  
 
I will also consider re-visiting this project and continuing the spiral of research as I search 
for techniques and material. If this happens then I will need to consider how to plan the 
data collection in a more systematic way, as I think I can be more organised. I also would 
as I have said like to widen the number of people, as I believe I will get a more accurate 
picture. My choice of data may be different as I learn more about the process and 
approach it in a more systematic way.  
 
Overall my conclusion is that Action Research is a very productive method for finding real 
world solutions to real world problems. I am of the opinion that with more practice and 
greater experience it is possible to plan the research better and thus achieve a clearer 
result. With Action Research I found there was a trade off between the two aspects of 
action and research, and I feel that with time I could achieve a better balance allowing me 
to minimise this. Thus, I would be able to concentrate greater resources on the research 
without sacrificing the key active part of my work. This is the future for me, as I continue to 
improve my teaching and help my learners. 
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