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1. Identify an area for research, using a problem area for you which you want to explore further. 

Discuss your reasons for choosing this area of study and how it 

is going to be of benefit to you in your own teaching practice.  Explain how action research is 

appropriate for this study and describe the key features of Action 

Research, detailing the action research cycle. 

 

2. Research the existing literature on your area of research and discuss any principles, ideas, issues 

and solutions which may have been addressed through this literature.  Identify where there are gaps 

in the existing knowledge and where you think your study will be useful.  

 

3. How do you propose carrying out your research? Draw up a plan of how you are going to do your 

research, the timescales involved, and how you are going to deal with any ethical, political or 

confidentiality issues.  Do you need permission from anyone?  How will you get this?  What resources 

might you need?  Describe how you are going to put all this into practice. 

 

 4. Select a range of appropriate methodologies for researching this problem and making changes 

and discuss how these fit the principles of action research and how they will benefit your own 

research project.  How are you going to collect the data you need for your research? Will it be 

quantitative or qualitative or both?  How many people will be involved?  Will these people be 

willing?  How can you minimise the risk of bias?  How will you record and monitor?  How will you 

analyse the data?  Justify the methods you are using for your research. 

 

 5. Collect the information you need using the methodologies you have chosen. Present and analyse 

the data you have collected. Write up your results and conclusions. What have you learnt from 

this? Are there areas you can improve? What has not been answered? Refer to your assumptions 

and the existing literature. Put forward recommendations for further research and justify why you have 

chosen these recommendations. 

 

 6. How and why has your research project been effective as action research?  What do you think 

have been your areas of strength and where do you think you may need more development in action 

research?  What opportunities could you plan to improve your skills? 
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How to work more effectively with mixed ability groups in a Training Environment 

Choosing this area for action research was prompted during my own reflective practice from 
delivering Training to Officers within the National Crime Agency.  I based my decision on three things;  
 

1) Its’ a topic that I am very interested in and confident to examine. 
2) Its creative and allows me to consider new areas of interest 

3) Its’ not too broad and the topic fits the scope of my paper by focusing on students working for the 
NCA. 

 
Based on Dewey (1993) “in” and “on” reflection in action I am conscious to review and analyse past 

practice with a view to gaining insight to improve future training.    Using reflective practice as a tool, 

not a mirror (Gordon 1984) enables me to think back on situations and experience and critically 

analyse my actions.  By researching my own practice and examining the ways to work more 

effectively I can provide a more holistic training experience and enable learners to engage at different 

levels of learning and provide improved intervention strategies for continued engagement, correcting 

relationships and motivate professional development. Using participatory action research provides 

this opportunity to engage and improve knowledge.  Once I had chosen my thesis to examine I began 

planning how I would develop the evidence collection process and how to creatively disseminate the 

results to others. The implications provide a collaborative approached to enable enhanced 

communications with other professionals who have perhaps encountered similar problems. By 

conducting the research, it provides an opportunity to challenge what to do with knowledge through 

whichever methodology we choose; interviews, focus groups, literature reviews. We obtain the results 

and as the researchers we create the knowledge and put it out there, either through written articles or 

social media.  It then becomes the job of others to put that knowledge into practice.  Part of the 

participatory action research calls for us who generate the knowledge also to consider how we put in 

into practice and potentially change an existing situation for the better. 

 

PLAN 

Literature Lauren Stenhouse, Dewey (1993), Gordon (1984), Johari Window, 
Maslow, Richard Bandler – NLP, Albert Mehrabian – non-verbal 
communications, Games People Play – Eric Berne Robert Bogdan – 
qualitative research. 

Open source research Youtube, websites, communication with others, Freud – Id, Ego & 
Superego 

Student Feedback Open questions, group exercises & evaluations 

Policies & Practice NCA, College of Policing, Policy & Standards 

 
Sub-context 
How do we learn?  
Why do we learn? 
 

PLAN 

ACT 

OBSERVE 

REFLECT 

PLAN 
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How do we learn? Once aspect of learning is through interacting with others - A series of interactions 
– words, body language, facial expressions between two or more people that follow a predictable 
pattern and the interaction ultimately progresses to an outcome in which one student achieves their 
goal. But does this interaction cause some students to lead whilst others are led without fully 
engaging in the learning experience?  According to Freud three components must work together to 
produce complex behaviours. These are; Id, Ego and Superego. The Id function is the irrational and 
emotional part of the mind. The Ego function provides the rational aspect and the Superego can be 
thought of as the moral part of the mind derived from parental values. We need a well-balanced 
compilation of all three to have reasonable mental health and stability as an individual.  It is 
recognised that individual personalities are multi-faceted and that we allow these areas within us to 
frequently collide.   These manifest themselves as individual thoughts, feelings and behaviours.   
 
I commenced by reviewing literature and conducting open source research to support my thesis.  I 

considered which resources I could use to collect the finest range of results, who I would need to 

consult with collaboratively and how much time I would need to invest.  I considered whether 

information obtained would be freely given, any ethical or political barriers and how I could go about 

assessing the impact of the information. 

I started by gathering information in relation to neuroscience to parallel this with a common ground in 

which humans learn such as; memory, feeling sad, happy, thinking or learning. Using this idea I was   

able to examine how the brain works in relation to learning, how we connect with existing knowledge 

and how we learn actively or passively. This planning stage enabled me to identify how action 

research can assist me with examining differentiation and recognising the gaps in existing knowledge 

within the classroom on a more strategic level.  

Differentiation allows the Trainer to tailor instructions to meet individual needs. This can be using 

different content, processes, products, or the learning environment.  Evaluating the readiness to learn, 

the learning need and the interest of the students has supported how I assess the mixed ability within 

the group.  Using a session plan I set out my plan accordingly to create more colour in my power point 

slides, add pictures on the wall of the classroom that reflected descriptive learning styles, NLP in 

attempts to evaluate a more positive, engaging environment. This included pictures referenced below 

1-4; 

(1) The Johari Window  - 1955 

 

The Johari Window first created in 1955 by American Psychologists Joseph Luft and Harrington 

Ingham provided a model to help people better understand themselves and their relationships with 
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others.  Often used as a useful tool within corporate training that requires practical methodology for 

finding solutions. Within my training settings there are often combined group activities that require 

problem solving skills and cognitive skills for decision making. Here, this technique allows students to 

engage using intuitive judgement, educated guesses and common sense approach that combines 

part of the Johari window. It’s a useful way of examining trial and error and working with students to 

identify how different people make decisions. Stereotyping is an example of social heuristic within 

group exercises that students use to form opinions or make judgements which work as a mental 

shortcut to assess everything from the social status of a person based on their actions to assumptions 

of their social network.  The Johari Window provides a useful insight to how people learn through the 

formation of group discussions, opinions, stereotyping and action taken within a classroom setting. 

Within my teaching environment it is not uncommon to teach students with a varying background in 

law enforcement. There will be high ranking officers skilled with managing strategic planning and 

years of practical experiences leading international operations. There will be officers seconded from 

military equipped with a different structured approach to fighting crime.  Some students will 

demonstrate apathy as internal politics, government cut backs and low staff morale drives more 

heavily on how students engage with each other, contribute to group exercises and whether they are 

open to learning and development. It was at this point where individuals who were “self-actualised” 

tended to focus more on problems outside of themselves and demonstrate a clearer sense of what is 

true and false and not restricted so much by organisational conventions. 

(2) Maslow Hierarchy of Needs is a well-illustrated model by American psychologist Abraham 

Maslow using the analogy that every person has a strong desire to realise their own potential and 

reach a level of “self-actualisation” as they try to accomplish great things. With all students having 

different needs and ambitions in a classroom they will naturally engage the learning cycle at varying 

points depending on their own individual needs and aspirations. 
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Richard Bandler and John Grinder of California provides an approach to communication and personal 

development by claiming a connection between the neurological process and our behavioural 

patterns, learned through experiences which can be changed to achieve specific goals and how we 

receive the results in life. Like Maslow hierarchy of needs and the stages of progression, we can 

identify through the Neurological levels the strands where we maybe more satisfied and developed 

that others and how our brain communicates information to us depending on our experiences and our 

internal programming of those experiences.  Students working together in group exercises bring their 

own coding and think filters which dictate their recall in the forms of pictures, feelings, sounds, tastes 

and smells, plus self-taught words. This coding is unique and forms part of how we make sense of 

new information in any learning environment. 

(3)

 

(4) Why do we learn? – With over 2 million bits of sensory information 

every second being transmitted through the five senses and streaming 

into our nervous system we cannot help but constantly be open to 

learning. It stimulates the brain and is ultimately healthy for its 

existence. The amygdala is the structure in the brain most closely 

aligned to processing emotions and fear including learning and 

coordinates our physiological responses based on cognitive 

information, the most well-known being “fight or flight”. The limbic 

system of the brain is a group structure that includes the amygdala 

and hypothalamus which is involved in the processing and regulating 

emotions and memory. It provides an important element of the body’s 

response to stress, purpose, instinct and decision making. When we 

communicate directly from the inside out we connect with how the 

brain works and why we learn.  

 
The brain is divided into two main units; the left and right hemisphere. The 
right brain is considered; random, intuitive, holistic, synthesized and 
subjective thinking.  Right brain thinkers tend not to be so detail oriented and 
first apply creativity to problem solving. The right brain deals with feeling, 
intuition, symbols risk taking and generally very good with expressions, 
spatial awareness and seeing the big picture and picking up the emotional 
signals.  The right side is also considered to be chaotic. It absorbs 
disconnected streams of information simultaneously. It’s sensitive to pleasure 
connected by words, pictures, colours and combinations. It is imaginative and 



Andrea DOANO  - 5 (AR) - Action research   
 

makes new connections with facts to generate new ones and generates meaning around abstract 
concepts such as faith and politics. The right brain also controls the left side of the body.  
Left brain dominant thinkers prefer logic, sequential, analytical, rational and objective thinking and 
they are detail oriented. They prefer reason over everything else. The left brain deals receiving 
information, being organised and doing things in a logical way and following instructions and enjoying 
languages and words. The way that the left and right hemisphere of the brain perceive information 
through the five senses, is therefore subtly different.  Individuals tent to choose left or right brain 
thinking depending on how they like to attack solutions and solve problems.  
 
Within the National Crime Agency there are various courses and upskilling events requiring students 

to take on more information. From mandatory training in line with NOS standards, to Management 

Training, students are expected to demonstrate standards of procedures, technical knowledge and 

integrity. However, we often fail to start with “why”. The Golden Circle is the platform I use as a 

Teacher to commence my engagement with students, identify their strengths and work with them to 

develop a deeper understanding to apply in their area of business.  

This model for my class learning activities can be mirrored by Kolbs learning cycle. Here I created (T) 

the reason to learn, inspiring imagination and relevance by setting games, conducting discussion 

groups and interacting and personalising how the material is disseminated. The students (S) interact 

and engage on their set tasks solving problems as they move through the experiments. 
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ACT 

To develop a plan of action, collect data and to use the core methods of differentiation and to 

understand how and why people learn I implemented setting different tasks for four groups with three 

students in each in relation to Risk Management. Each group were set different scenarios to identify 

different risk areas using a SWOT analysis and the ACPO Risk Model 3 P’s LEM. These areas form 

part of the basic requirements an officer of the National Crime Agency is required to examine as part 

of their role in intelligence gathering techniques. I would collect the data though both qualitative and 

quantitative data and deliberately made no adjustment throughout the research study to account for  

the different genders. 

 
Groups 

Group A 
Student 1 – 20 years’ 
service 
Student 2 – preferred 
left brain processing 
unit 
Student 3 – whole 
brain thinkers 

Group B 
Student 1 – 16 years’ 
service 
Student 2 – preferred 
left brain processing 
unit 
Student 3 – whole 
brain thinkers 
 

Group C 
Student 1 – 20 years’ 
service 
Student 2 – preferred 
left brain processing 
unit 
Student 3 – whole 
brain thinkers 
 

Group D 
Student 1 – 17 years’ 
service 
Student 2 – preferred 
left brain processing 
unit 
Student 3 – whole 
brain thinkers 
 

 
 
Using the pre-knowledge check I sorted the groups to include at least one student who had the most 
number of years as a serving officer. I had also provided at the outset a left brain – right brain 
exercises.  Personalities are generally shaped by the brain type and to reflect this in the group task 
students demonstrated control habits through dominating the group, investigative thinking and 
problem solving.  
 
The left-brain – right brain exercises consisted of providing the students with different coloured 
squares and their task was to call out in their groups the colour as soon as they saw it. For all 
students this was easy. 
 

    

    

    

    

 
The second part of the brain test was to again task each student in their groups with calling out the 
colour they could see on each square NOT the word. 
 

Red   Blue   Green   Yellow   Black   Yellow   Green   Red   Blue   Blue   Green   Yellow   Black  
Red 

 
This challenge was not so easy for each student. The left brain was telling each student what the 

word is whilst the right brain struggles to provide the information as the colour. I learnt that this 

exercise provided a useful illustration to how unique our learning styles are. 

As each group were of mixed abilities the less experienced took advantage of peer support, whilst the 

more experienced had the opportunity to organise their thoughts for the benefit of the whole group 

encouraging team support and activating peer modelling. The opportunity for students to recognise 

that Risk management is a process not an outcome, which seeks opportunities and responsibilities 

and to challenge thinking was quite remarkable. Watching some students “let it out” to their group 



Andrea DOANO  - 5 (AR) - Action research   
 

peers shared stories of particular operations where risk management enabled better collaborative 

working, some shared ideas to solutions and others provided intelligence gathering ideas.   

The left brain thinkers identified patterns of the task with a list of actions representing each of the 

potential risk areas using a logical process whilst the whole brain thinkers fleeted between creativity 

using diagrams of the National Decision Model as a means to illustrate though diagram to piece 

together the task.  What became apparent was also quite remarkable in that those students who were 

more inclined to use creative tendencies showed a prompt awareness of their role in the NCA, its’  

valued need for consistency and rational thinking over creativity and steered their planning of the task 

into a left brain approach in line with their peers. This was interesting as the focus on facts, figures 

and objectives took precedent over as those who had a more imaginative approach in discussing the 

task and even presenting it. 

The Task - Group Exercise  
(1) SWOT Analysis 
(2) Risk Management  - 3 P’s LEM (Police & Community Risks, Physical Risks, Psychological 

Risks, Legal Risk & Considerations, Economic Risks and Considerations, Moral Risks and 
Considerations) – ACPO Association of Chief Police Officers. 

 
SWOT Analysis 
Using a SWOT analysis we can determine a structured plan of evaluating the strengths, weakness, 
opportunities and threats in any situation. Students were given the topic of surveillance and asked to 
consider each area in four groups of three. Students used pre-existing knowledge of this area and in 
group discussion provided ideas and examples for each area. 
 
Risk Management 
The ACPO 3 P’s LEM model was designed to encourage the preparation of comprehensive and 
person specific risk assessments in support of managing intelligence.  Each student groups were 
assigned one of the risk identifiers to examine against “information” and the risks associated with it. 
Once the selected area had been completed all groups rotated so that each group considered each of 
the risk identifiers and what control measure that would apply. Time was factored into reviewing their 
contributions. 
 
A full de-briefing exercises was used for all material obtained. A different spokesman was appointed 
for each group and illustrated were given. Other groups were asked for feedback. By using these 
tasks I was able to collect and compile evidence to identify how people engage and learn and how I 
might provide alternative ways of viewing and approaching my practical training delivery. 
 
 

 

 

The students worked collaboratively in this social setting and used good communication skills which 

enabled the tasks to progress. Interpersonal skills and calibre of the students is of high standard as 

they work within a specialised skills area and already interact successfully as part of their individual 

roles and responsibilities.   I used a number of pre knowledge checks at the start of the training which 

also included a learning styles questionnaire and right-brain – left-brain exercise.  This seemed to 

engage all students and create a receptive state for learning.  It was evident that background and 

practical knowledge was varied and although each individual brought to the table quite different, yet 

relevant expertise, the structure of the course for Risk Management training in relation to working 

within intelligence was comprehensive. 

Johari Window – Using this model I was able to observe how students changed their conversation 

flow when students started to disclose more about their experiences. The students with 16 years of 

service or more tended to either offer corroborated information and be motivated by it, or remain the 

OBSERVE 
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observer providing input accompanied by questions that invited other students to answer and 

consider the content.  This teaching or mentoring approach used within each group became more 

apparent both to the fellow students and themselves as further opinions and suggestions were thrown 

in the mix.  

 

Maslow – Each of the students were attending a mandatory course as part of their role in the NCA. 

Their need for the information is to prepare them with the appropriate tradecraft and adequate 

security of risk management. It was interesting here how some students identified with risks 

associated to deployment of their colleagues, compromise of information and exposure of covert 

methods. These tended to be more senior staff with experience in managing risk on a larger scale as 

opposed to less experienced students who seemed to be more focused on criminal organisations and 

propensity to commit crime and the psychological harm of others. 

As the group exercises developed I was able to evaluate how people were motivated to achieve 

certain needs. It was evident that each student came equipped to the class with their own needs, 

despite the course being mandatory. Many of Maslow’s needs areas were met by all students alike, 

however self-actualisation was often found to be disrupted by more senior staff due to lower level 

needs such as self-esteem, especially when promotion or lack of it was quite apparent.  This was 

where the less experienced staff excelled as they displayed constant motivation to work towards their 

peak both from participating in the group exercises and learning from the more experienced staff 

around them.  These students were generally the whole brain thinkers, enthused by the chaos of 

various crime groups and the different approaches to gathering and evaluating information with a view 

to dismantling it. 

Kolb – Starting with the “why” to learning in their groups engaged all students. The group exercises 

were explained using examples to start each group off. Each group were provided with flip chart 

paper and pens and provided with a separate area to work in, away from the other groups.  As they 

worked through the SWOT analysis I could observe their different views and mixed abilities. I was 

conscious of not having one student to dominate the group, but to ensure each person added 

something. Listening to students repeat my “why” approach as they recommended a course of action 

or illustrated ideas was interesting. 

Qualitative data – This was unstructured using group discussions through the use of open questions 

allowing the students to talk in depth using their own words. This enabled me to develop a better 

understanding of the students understanding of the tasks and identify human behaviour from their 

perspective. Consent was given by all students to participate and all were aware of what my study 

was looking at, which was actually of interest to all students as this wasn’t something generally 

considered with NCA training.  Although cultural values would be considered, it did not form part of 

my analysis.  Using the pictures and diagrams positioned around the classroom provided substance 

in recognising human behaviour of inquisitiveness. During breaks and group work, students were free 

to take in their surroundings and look at posters and discuss their content.  I had referenced at the 

start that my approach to teaching generally was to use the “why” and “how” approach. This was 

evident in the students delivery of their group tasks as they applied the why and how to the reasons 

for their decision making. 

 

 

 

Denscombe (2010) describes the purpose of action research as a strategy to solve a particular 

problem and to produce guidelines for best practice.  Actively participating within a training 

REFLECT 
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environment, whilst simultaneously conducting research, enabled me to reflect as designer and 

researcher.  Kurt Lewin (1944) first coined the phrase “action research” and related this to various 

forms of social action which enables planning, fact finding to produce the results of an action. Using 

the designs of coloured posters displayed in the classroom referencing the cognitive side to learning, 

engaging with the “why” and inclusiveness was useful as many students hadn’t experienced this style 

of training. Within a law enforcement training environment many students were used to rote or 

cramming as an effective tool to retrieve and cite section of legislation and to develop critical thinking 

to develop clear reasonable judgements. 

By first involving the students and introducing them to my research, I worked “with” the students which 

emphasized all participants actively contributing. This cooperative inquiry, first proposed by John 

Heron in 1971 and later expanded by Peter Reason and Demi Brown enabled me to identify; The 

practical knowledge during the participation and the feedback from the students during the debrief of 

the exercise enabled me to examine the input and the transformation as the feedback has an effect 

on the previous planning.  My areas of strength using this research showed that the conclusions 

emerged slowly over the course of the study as different abilities opened up and without prejudice 

disclosed ideas whether relevant or not to each task. Using the common cycle of Kemmis & 

McTaggart (1998); plan, act, observe and reflect. I was able to then move onto the plan again ready 

for the next cycle. This this included the use of language to make the teaching process more 

accessible to all students. For example; jargon. This is prevalent in many organisations and students 

who had a number of years’ service were familiar with such terminology, which in turn gave an unfair 

advantage when evaluating mixed ability groups. 

I was inspired to apply the models I used to write a further training course and emphasise more on 

brain based teaching and best practice in developing teaching strategies for mixed ability groups so 

that training delivery is not “one size fits all”.  Student feedback was overwhelmingly positive as 

students felt better engaged and surprised how what could be perceived as a dry subject was made 

interactive, informative and engaging.   I re-read though my action research task to evaluate whether I 

had worked more effectively with mixed ability groups.  I had commenced my research by embracing 

the different ways we learn, how the brain is stimulated to learn and engage and how unique each of 

us is.   By making some changes and keeping things moving using a variety of techniques to allow 

students to mentor each other helped students feel empowered and when things didn’t flow allowed 

them to try a different approach. 

All students seemed to have reacted in the same way in providing inclusiveness within their small 

groups, with those more experienced sharing their knowledge, acting as mentor and advisor.  The 

groups appeared to get stronger which emphasised the importance of forming groups and using peer 

assessing as an evaluation tool to continue professional development. My training was discussed in 

open forum and I realised there was strong agreement to consider training more effectively with mixed 

ability groups. My teaching style was given great attention by senior staff which forced me to illustrate 

ideas with more detail.  It taught me a lot about the academic way of thinking and evaluating work.  I 

found the participative strategy really useful as it provided a good grounding to raise the right 

questions and develop a qualified assumption about levels of knowledge. Using my own experience 

of working in the NCA, understanding intelligence and risk management I was equipped to 

understand what the “right” questions were in probing for further information. The questions I raised 

were constructive and practical. During breaks I socialised with the students, sharing coffee and 

general conversation which provided them with more detailed information about my skills and ability.  

Greenwood & Gonzalez (1992) report that professional action research operates in various roles; 

consultant, teacher, researcher and team member, but I would also add that action research also acts 

as a partner in conversation.  There was no real problem encountered by the research conducted but 

I could anticipate that dominant individuals within group exercises might affect the accuracy of 

recording my observations which could be tested by mixing the groups up again to cope with 

individual personalities. 



Andrea DOANO  - 5 (AR) - Action research   
 

My aim is to now develop better analysis of training with mixed ability groups, with more emphasis on 

learning styles and cognition both for practical and scientific reasons. This should be linked with 

research contributions in order to build on new findings. 

Additional Text – 24/04/2015 
5.1 Report own findings & Conclusions from Action Research. 
 
From conducting my research it was interesting to observe how people “see the world differently” as 
they described elements of risk management. Those who appeared creative and right brain dominant 
by the way they conducted themselves with descriptions and illustrations on flip chart paper during 
group exercises, had better visual skills in lateral thinking and relaying managing risk to their non-
creative colleagues. This was apparent with one group who simply documented on flip chart paper 
how they evaluated Risk and what Control measures they would adopt.  The two groups sampled 
included at least one very experienced Senior Officer. Responsibility was shared within each group to 
engage in the task and consider the appropriate legislation and operating procedures. One group 
appeared to be led by the senior officer who attempted to provide advice and too much direction of 
the task more frequently that the other groups – which would have stunted learning for the remaining 
students.  I used this as an opportunity to engage further by delegating him the task of “being the 
observer” in his own group.  This worked and allowed for me to identify using Donald Kirkpatrick’s 
model – Reaction, Learning, Behaviour and Result. By using the four levels of Kirpatrick’s evaluation 
model and with a focus on the end in mind and working backwards, I was able to better plan the 
learning initiative. Students became better focused when they all knew the part they played formed 
part of the expected professional standards, including those predetermined as experts and what 
knowledge or behaviours were expected from them all to achieve optimum results.  By combining 
expertise and using them an additional and valuable resource allowed more meaningful learning, 
whatever stage of professional development they were at.   
 
Using more innovation into the planning of lessons and ways to engage all students was evident from 
the feedback provided by the students.  As Teachers, we have moved towards a more holistic 
approach to learning with so many blended learning techniques. But I am conscious of not over-
crowding a lesson with too many tools and techniques.  I prefer to engage creatively but am mindful 
for both right and left brain dominant learners in addition to preferred learning styles.   The verbal 
reactions to the training experience reinforced that important message were getting across as groups 
began to dig further and share examples of risk within all areas; Police & Community, Psychological, 
Physical, Legal, Environmental and Ethical. Students gave positive feedback to each other when 
sharing and relating their operational experiences.   Such discussions strengthened the learning as 
the increase in knowledge was evident during a further group exercise for a SWOT Analysis 
(Strength, Weakness, Opportunity & Threats). Here the group were expected to assess the four 
quadrants in relation to conducting surveillance.   The cooperation among all students demonstrated 
their understanding to implement risk as a consideration from the beginning of the exercise. There 
was behaviour change among the groups from the good support provided by the experts assigned to 
each group.  Results provide that there was an improved performance as the standard of assessing 
and writing a Risk Assessment following this method of engaging within mixed ability groups. Not only 
had the standard improved, but the satisfaction from the students as to their expectations and 
appreciation of the course.   
 

5.2 Justify own recommendations for action to be taken based on conclusions from action 
research 
 
Subject Matter Experts 
Using the example of the Senior Officer and expert leading in the tasked group activity provided me 
with an option to task him with observing the input of his colleagues and reporting his observations. 
This enabled me to utilize his expertise and give him a role to play rather than just flit in and out of the 
training exercise and serves as a recommendation by Trainers when working with mixed ability 
groups. 
 
Experts and long term memory was first articulated by Chase & Simon in their classic studies of 
Chess.  Skilled memory enables experts to retrieve coded information absorbed through the five 
senses within the domain of their expertise. This explains the ability to recall large chunks of 
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information as the elaborate memory network creates meaningful memory codes that creates multiple 
cues and avenues for retrieval. Senior Officers/experts within the NCA will be required to be 
conversant in a high volume of legislation and the ability to quote section and act.  Such high 
standards are the basic for being awarded and sustaining relevant powers in order to; stop, search, 
arrest, detain and risk manage criminal activity.  From the research I conducted on “expertise” I 
recommend a better retention of skills.  I was inspired to make more use of subject matter experts 
already among the students and utilizing their years’ of practical experience. Research on, expertise 
shows the general aptitude and predictions on how well you do a job for the first few years of doing it. 
Most cognitive occupations, people who are smarter or with hi IQ scores for example perform better at 
the start. But, what is interesting is when people become more experienced the predictive power of IQ 
falls away.  IQ predicts how well a person will perform a job at the start, it says nothing about how well 
you will do a job if you practice and become an expert, which research suggests is 10 years of 
deliberate practice.  This embraces the idea of continues improvement with no limits to what we can 
achieve as we follow the notion of “smart is not something you are but something you get” - Prof. 
Dylan William. 
 
Questioning Techniques in Mixed Ability groups 
This simple and yet sophisticated questioning technique enables Teachers to move from good to 
outstanding within the classroom.  It helped me address differentiation and encouraged me to take 
more risks by teasing out more learning in the classroom, by making more use of; Pose, Pause, 
Pounce, Bounce style of questioning.  Good questions stimulate engagement and thinking and often 
generate more questions. This encourages learners to make links. This was evident when evaluating 
the skills within the group activities as it gave each student further opportunities to hear others’ 
answer questions and identify how others are thinking.  
 
I used the Pounce & Bounce technique by inviting other students to provide feedback.  I used this 
technique a number of times and what proved to be interesting was when the experts, who seemed to 
prefer to be outspoken and answer questions that were not directed at them. It was apparent that 
some experts in the room  were only prepared to disclose their choice knowledge and seemed 
uncomfortable at the notion of perhaps not knowing able to sustain a the level of general knowledge 
in front of the remaining students.     This concept enhanced my understanding that those who were 
perhaps taken out of the lime light during the pose, pause, pounce, bounce times should not be 
viewed as ‘not as expert’ but learn that my teaching has engaged them as learning further within the 
classroom.   
 
Effective Communication 
By considering more effective communications in the way Teachers engage with the students, should  
improve feedback. This would also result in a shift to think and engage, as opposed to emotional 
reactions – emotional state. This enhances the learning experiences. From the start of my research I 
embedded using “Why” at the start of learning in order to engage directly with how the brain is 
stimulated in the learning experience. I gave much consideration to how to initiate engagement with 
students at the commencement of Training in a classroom environment. Building rapport is an 
essential ingredient in many professional environments and can be lost very quickly if the first 
impressions neither create a professional and structured start, or the opening is pitched too low.  By 
using the “why” concept, we can stimulate discussions, which promotes learning. By ensuring 
effective use of “Why, When, What, Who, Which and How” we can audit ourselves better, plan key 
questions and consider how well our questions relate to the learning objectives. 
 
For my own continued professional development and recommendation is for Mentor support for 
teachers. This can be created either as a regular forum, blog or one to one. By embracing the skills 
and innovations of other professionals, we can combine a more enriched way of developing as 
professional people and move forward in the way we encourage others, of all abilities to learn more 
effectively. For my tuition I bounced my ideas off other professional trainers, inviting suggestions and 
strategies. This boosted my confidence and enabled me to feel more equipped with the right 
approach but with considerations for alternative means of engaging.  This promoted self-reflection for 
me and improvement for course content, lesson plans and student activities. 
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