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ABSTRACT 

This Action Research Project has been produced to recognise an issue that needs to be 

addressed within my specialist area of work.  I have identified that there is a high volume of 

re-submissions of work across the BTEC Level 3 Computing and IT Courses. 

Peer Assessment is used to review if the quality of student work and less reliance on 

resubmissions can be improved. 

Keywords:  Assignment, Diploma, Extended Diploma Submission, Peer-to-Peer Marking, Peer 

Assessment Re-submission, Subsidiary Diploma, Unit. 

WHY CONDUCT ACTION RESEARCH 

Action Research is an invaluable way to identify an issue/problem, conducting research, 

analysing the results and implementing change.  It is described as ‘studying what’s 

happening in our setting and deciding how to make it a better place’, Calhoun, 1994. 

Glickman, C., D., 1992 states that ‘action research in education is study conducted by colleagues in 

an educational setting of the results of activities to improve instruction’. 

During the normal working week it is difficult to see any issues or not possible to deal with 

them as there is contact teaching, planning and marking; which allows little or no time to 

make changes that can be research, analysed or implementation.  Also the majority of the 

time the expectation is for a quick fix to issues and not enough time is given to testing and 

evaluation.  

INTRODUCTION 

This Action Research Project has been produced to recognise an issue that needs to be 

addressed within my specialist area of work.  I have identified that there is a high volume of 

re-submissions of work from students across the BTEC Level 3 Computing and IT Courses. 

In many cases the learners simply submit the minimum quality of work as they know that they 

will be granted a re-submission as long as the first submission is uploaded on time to meet 

the hand in deadline.  This is an issue for teachers in my team as it requires a heavy marking 
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and remarking workload.  Little emphasis is put into ensuring that learners are made fully 

aware of the consistent quality of work required.  

Learners should be submitting work that is of a good standard and quality, therefore re-

submissions should only be permitted for work that does not require substantial changes and 

improvements.  Also re-submissions are granted without being monitored.  The number of re-

submission have not been recorded and analysed.  Also there is no tracking of students who 

require an extensions to submit work after the hand in deadline.  In terms of re-submissions 

the numbers can be compared by a) the numbers of re-submissions per unit, per assignment 

and the improved quality of work, 

Action Research Question 

In view of the identified problem my Action Research Question is: 

‘Can peer-to-peer marking reduce the number of re-submission, 

and improve the quality of submitted assignment work?’ 

Benefits Realisation of Completing this Action Research 

Action Research into this topic will benefit my teaching colleagues by reducing the marking 

workload and improve the quality of work produced by learners. 

Benefits for Teachers 

• Reduced marking 

• Monitoring of re-submissions 

• Identification of Units / Assignments that earners could be struggling with 

• Higher Unit grades 

Benefits for Learners 

• Improved quality of work 

• Less stress as no need to resubmit work 

• The production of better quality of work 

• A higher sense of achievement 
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WHAT IS ACTION RESEARCH? 

The University of Bristol states that ‘Action Research as a method of systematic enquiry that 

teachers undertake as researchers of their own practice’.  Action Research can be visualized 

as a recurring process.   

Stages of Action Research Model 

 

 

 

 

 

 

 

 

Source: Altrichter, Posch and Somekh, 1993 

The British Council, 2012 state that ‘action research is ‘a process in which teachers 

investigate teaching and learning so as to improve their own and their students learning’.  

They cite Sue Davidoff and Owen van den Berg (1990) who suggest that action research 

consists of four steps: plan, teach / act, observe and reflect. Here are some guidelines for 

each step’- 

Plan 

• Identify the problem area. 

• Narrow it down so that it is manageable. 

• Investigate the problem. When does it happen? Who does it affect? 

• Where does it happen? 
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• Think about what might be causing the problem. Talk to other teachers and/or read to get 
more ideas about this. 

• Think about a solution and how to implement it. 

• Think about what evidence you will collect to decide whether your action is successful or 
not. How will you collect it? How will you analyse it? 

Teach / Act 

• Implement your solution. 

Observe 

• Gather evidence which you will analyse to decide whether your solution was successful 
or not. 

Reflect 

• Analyse the evidence you gathered. Has the problem been solved? If not, what step will 
you try next? If yes, what problem will you try to solve now? 

A paper produced for the University of Notre Dame, Australia entitled The Importance of 

action research in teacher education programme cites Hensen, 1996, McTaggart, 1997, Mills, 

2013 and Schmuk, 1997 and defines action research as ‘Within the teaching profession, 

action research can be defined as the process of collaborative inquiry conducted by 

stakeholders to understand and improve the quality of actions on instruction’. 

In their paper the focus on action research in education, action research is important as it 

helps to identify real problems that may not have been highlighted before or could provide a 

solution to improve a working practice.  It can engage teachers / lecturers and students as the 

end results could produce a positive outcome.  It can be difficult to know how much time to 

dedicate to action research so a good investigation of the problem is required.  Also it can 

take time to actually implement a change as it could involve the buy in of many people, or 

obtaining additional expenditure or getting permission to proceed. 
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THE PURPOSE OF ACTION RESEARCH 

The British Council website claims that teachers should do action research: 

• To help them notice what they and their students really do, rather than what they think they 
do. 

• To get feedback as to the success or failure of what they are doing. 

• To help them tailor teaching and learning to their learners and their settings. 

• So that they are able to justify the teaching and learning choices they make. 

• To increase their knowledge of learning and teaching and become authorities on teaching. 

• To become less dependent on decisions made by people who are far away from their 
learning and teaching sites, people like textbook writers and school administrators. 

• To ensure that they don't become bored with teaching. 

The purpose of action research is driven by the individual teacher / lecturer who finds a 

problem and wants to solve it.  Being an insider facing the problem everyday makes it easier 

to identity and be honest about what needs to be done.  The drive is to make an improvement 

to their own teaching practice.  Find another way to do something or identifying something 

that could make teaching easier will help everyone involved in the process. 

ANALYSIS OF KEY FEATURES/CHARACTERISTICS OF ACTION 
RESEARCH 

O’Keeffe, M., Academic Developer explains that there are six key features of action research. 

• It is research in action rather than about action. 

This means that the research is being conducted at the same time as the problem being 

identified.  No action is taken at this stage of action research. 

• It is participative 

Once the problem is identified, it is important to involve everyone in the implementation 

and/or solution.  Everyone affected get’s the opportunity to solve the problem.  The 

resolution can help the teacher/lecturer to help with their own teaching practice and this 
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will mean that everyone else, albeit students, teachers/lecturers and other stakeholders 

will also benefit. 

• Starts small 

It could be a very small problem that is identified, however it could soon become much 

larger as the resolve the problem may involve getting permission from the educational 

establishment, involving lots of people, may take a long time to implement, may require 

justification for why the problem needs to be resolved, may require funding and may need 

a change in working practices. 

• It has a sequence of events (cycle) 

As previously identified it is key to ensure that a process (steps) are used to ensure that 

the action research project is conducted effectively. 

Action Research Process 

 

Source:  Adapted from Sue Davidoff and Owen van den Berg (1990), 
Action Research Cycle 
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To identify the problem can only be achieved by a teacher/lecturer who is actually doing their 

job on a day to day basis.  They are in the best position to see and experience any issues 

making it difficult to do their job, time consuming practices or something that needs to be 

implemented. 

COLLECTING AN ANALYSING DATA 

To devise a plan requires conducting research into the problem, finding out if the problem has 

been raised previously and looking at options to solve the problem.  Data needs to be 

collected using a range of methods such as semi-structured interviews, observations, 

reflections on your own practice, focus groups, informal interviews, questionnaires and 

artefacts (such as student assessment work or forum posts), Arnold, L., 2015. 

The University of Minnesota provides a comprehensive overview of different data collection 

methods. 

Technique Key Facts 

  Interviews 

• Interviews can be conducted in person or over the telephone 

• Interviews can be done formally (structured), semi-structured, or 
informally 

• Questions should be focused, clear, and encourage open-ended 
responses 

• Interviews are mainly qualitative in nature 

  Questionnaires  
  and Surveys 

• Responses can be analysed with quantitative methods by assigning 
numerical values to Likert-type scales 

• Results are generally easier (than qualitative techniques) to analyse 

• Pre-test/Post-test can be compared and analysed 

  Observations 

• Allows for the study of the dynamics of a situation, frequency counts 
of target behaviours, or other behaviours as indicated by needs of 
the evaluation 

• Good source for providing additional information about a particular 
group, can use video to provide documentation 
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• Can produce qualitative (e.g., narrative data) and quantitative data 
(e.g., frequency counts, mean length of interactions, and instructional 
time) 

  Focus Groups 

• A facilitated group interview with individuals that have something in 
common 

• Gathers information about combined perspectives and opinions 

• Responses are often coded into categories and analysed 
thematically 

  Ethnographies,  
  Oral History, and  
  Case Studies 

• Involves studying a single phenomenon 

• Examines people in their natural settings 

• Uses a combination of techniques such as observation, interviews, 
and surveys 

• Ethnography (which is the scientific description of peoples and 
cultures with their customs, habits, and mutual differences) 
dictionary.com,  is a more holistic approach to evaluation 

• Researcher can become a confounding variable 

  Documents and  
  Records 

• Consists of examining existing data in the form of databases, 
meeting minutes, reports, attendance logs, financial records, 
newsletters, etc. 

• This can be an inexpensive way to gather information but may be an 
incomplete data source 

Source: The University of Minnesota 

The point of data collection in action research is to ‘assess the effectiveness of the 

intervention’ Arnold, L., 2015.  In other works conducting research and collecting data will be 

used to justify why a problem needs a solution to resolve it.  When collecting data there are 

several things that need to be considered such as the use of primary data, secondary, 

quantitative data and qualitative data. 

Primary data is collected by the person conducting the action research and using the data for 

the purpose it was intended for.  Using primary data ensures that that the data and 

information is current.  Secondary data is obtained from a third party and not solely for the 
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action research being undertaken.  When using secondary data it may be out of date or not 

specific enough. 

Quantitative research can be measured and/or written down in numbers.  Statistical 

information can be produced, the data can be compared and depicted in graphic form by 

producing bar charts etc.  Qualitative research cannot be measured, it can be someone’s 

view or what someone is thinking.  It can be suggestions made by the person giving their 

viewpoint.  It can be used to get an insight into a problem by understanding underlying 

reasons, motivation and opinions. 

When collecting data it is important to obtain ethical approval, this means making sure that 

your employer is happy for you to conduction action research, ensuring that you get the 

permission of anyone participating in the action research, such as respondents completing 

questionnaires and finally how you intend to use and store the information gathered must be 

confirmed with all participants.  In many cases ensuring the anonymity of participants means 

that you will obtain more honest feedback. One major issue that can arise is whether you 

remain unbiased, even though you believe there is a problem to obtain fair responses it is 

imperative to remain neutral.  For example by ensuring that your questionnaire does not 

contain any leading questions so that you get the outcome you want form any surveys 

conducted. 

As the data to be collected and used is very important careful consideration should be given 

to how to collect the data, as focus groups, completing questionnaires etc need careful 

planning, as the participants need to have time to respond, setting up meetings and other 

administrative tasks may need to be completed.  Once the data is gathered how it should be 

analysed will require producing some statistical data, recording verbatim comments and 

ensuring that a large enough sample of respondents has been used to decide whether or not 

the problem is substantial enough to require a solution, 

Collecting relevant data is paramount to justify the identified problem needs a resolution.  In 

terms of my specialist area I was able to access and use information from the college’s 

assignment upload areas to produce statistics regarding the number of resubmissions for 

assignment work during the previous term.  If this data had not been easy to find, then I would 

have needed to find other ways to obtain the quantitative data used.  
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IDENTIFYING THE PROBLEM 

There appears to be a high number of student re-submissions for the course Units.   There is 

no existing data or information about this issue.  The problem was identified during the end of 

last term when teachers were very stressed with the high rate of marking and remarking 

required.  The completion of BTEC courses, awarding grades and notifying the Awarding 

Body meant that students who had not submitted work on time or requiring a re-submission of 

their work took up a lot of time.  A high number of students were still completing work and 

teachers were to mark work instantly. 

The completion of the required Awarding Body notifications to ensure certificate were issued 

in the current academic year was difficult as forms needed to be completed by hand and had 

to be sent off by a set date.  This meant that there was a very short window of time between 

marking, assessing and completing the required completion paperwork. 

Due to the level of re-submissions across all Computing and IT Units of study per term, 

students had too much work to improve or submit, resulting in teaching staff have little or no 

time to complete the marking, give feedback, get the work back to remark and then confirm 

the final qualification grades. 

Throughout this report Previous Term refers to April – July 2018 and Current Term refers to 

September – December 2018. 

ETHICAL CONSIDERATIONS 

After discussing my project with my Line Manager I was asked to send an email explaining my project 

to the rest of the Computing and Information Technology Team.  My email provided an outline of the 

purpose of conducting an Action Research Project.  My Manager was happy with me conducting the 

research. 
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Source: College, Outlook Email Account 

In order to ensure that my work is ethical I sought the permission of the learners to apply peer-to-peer 

marking into the teaching delivery and I obtain anonymous feedback using questionnaires to obtain 

feedback on the use of peer-to-peer marking and how beneficial this was to completing and submitting 

assignment work. 

I compared submissions from last term April 2018 – June 2018, data was analysed in two ways a) the 

number of submissions per unit, per assignment and b) the qualify of the submitted worked, per unit, 

per assignment. 

All data and information obtained for this research is stored and used in line with the General Data 

Protection Regulations (GDPR), 2018.  I will remain honest by ensuring by ensuring that I am 

accurate and open about my findings whilst being respectful to the view and thoughts of those 

involved. 
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PEER ASSESSMENT 

Peer assessment is a good way to students to see what work is required to meet assignment tasks.  

When students get the opportunity to see the work of other students they highlight things that they 

have not really considered about the standard of their own work.  Students are very honest about the 

work they are marking and soon realise that if they reviewed their own work with the same level of 

scrutiny. 

Peer assessment is deemed ‘… as one of the effective approaches for classroom evaluation.  It can 

be considered as an opportunity for students as learning facilitator and also used as a tool for 

instructors to obtain a more clear and obvious picture of the learner’s performance.’ Topping, 1998.  In 

2010 Topping also defined peer assessment as ‘an arrangement for learners to consider and specify 

the level, value, or quality of a product or performance of other equal-status learners’. 

Peer assessment is ‘an educational arrangement where students judge a peers’ performance 

quantitatively and/or qualitatively and which stimulates students to reflect, discuss and collaborate’, 

Strijbos & Sluijsmans 2010’. In another definition Robert, 2006, declares peer assessment as “the 

process of having the readers critically reflect upon, and perhaps suggest grades for the learning of 

their peers”. Falchikov, 2005, prefers to another aspect of peer assessment and reports that in peer 

assessment “students use criteria and apply standards to the work of their peers in order to judge that 

work”. 

Both teachers and learners are engaged upon dealing with assessment procedures and “have control 

over the assessment methods, outcomes, and their underlying rationale’, Cheng and Warren, 2005.” 

PROJECT PLANNING 

A Gantt Chart was produced for the project.  The Gantt Chart shows the planned time allocated to 

different stages of the project.  The project started on Friday 7th September 2018 and ended on 

Wednesday 24th October 2018. 

The Project Stages that were defined Start of Project, Identification of Project Issue, Conducting 

Project Research, Analyse Previous Course Resubmissions, Design Project Solution, Implement 

Project Solution, Peer-to-Peer Marking, Peer-to-Peer Marking Questionnaire. Test Project Solution, 

Analyse Current Course Resubmissions, Evaluate Project and the End of the Project. 
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Action Research Project Gantt Chart 

 

 

Source: Project Gantt Chart – Justina Tulloch 

The Project Stages are defined below: 

Identification of Project Issue 

At this stage I looked closely at issues that I felt could form the basis of my Action Research Project.  
This including finding out if this issue had been raised previously. 
 

Conducting Project Research 

At this stage I looked at how I could obtain data and information.  This means viewing the number of 
submissions last term (quantitative data), how many resubmissions were issued (quantitative data) 
and the quality of the work submitted (qualitative data). 

 

Analyse Previous Course Resubmissions 
After obtaining the relevant numerical, statistical data and information such as comments and 
opinions, I need to analyse it and get it into a format that can be used to make decisions. 
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Design Project Solution 
At this stage I considered what could be done to help the students to produce better work and to 
require less resubmissions. 
 

Implement Project Solution and Peer-to-Peer Marking 
At this stage of the project I conducted two peer-to-peer marking sessions.  Anonymous assignment 
work from the previous term was marked for Pass, Merit and Distinction criteria. 
 

Peer-to-Peer Marking Feedback 
Feedback was collected using anonymous questionnaires. 
 

Test Project Solution and Analyse Resubmissions 
This is where I analysed the results and compared the previous term with the current term. 
 

Evaluate Project 
At this stage I provide findings of my research and draw conclusions. 
 

RESEARCH METHODS, DATA COLLETION, DATA ANALYSIS 

The following research was needed: 

• Statistic of Previous Mark Grades 

• Statistic of Previous Re-submissions per Unit, per Assignment 

• Comments added to Previous Marked Submissions 

• Statistics of this Terms Mark Grades 

• Statistics of this Terms Re-submissions per Unit 

Project Research – I Obtained data on the previous terms submissions and re-submissions of 

assignment work.  I used the Oracle VLE to view the Turnitin Assignments submitted for each Unit 

and Assignments 1, 2 and/or 3.  I counted the number of the first Turnitin submissions area and I 

counted the number of Turnitin re-submission to the re-submissions are.  This gave the total number 

of re-submissions.  Only specific Units and Assignments can be compared as the deliver term for units 

was changed prior to the September 2018 Term and the students have only currently completed 

Assignment One.  The units to be compared are research Level 2 IT User Support Subsidiary Diploma 

and  Level 3 IT Practitioners Extended Diploma Year 3 (class A and B). 
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To find out the quality of work submitted I viewed each assignment in the first Turnitin area and read 

the comments added by the relevant Teacher to each student’s work.  There we some common 

remarks about some of the work, if these had been addressed prior to the first submission then a re-

submission would not have been required. 

‘you have produced work that fully meets the assignment task’ 

‘you need to ensure that you apply what is required by the command verbs identified 

for the criteria you are covering’ 

‘the submitted work is incomplete, you have missed out……’ 

‘it is important to proofread your work to ensure it makes sense’ 

‘ensure that you use the correct grammar and punctation’ 

 

The results of the research and data analysis can be found below. 

 

Source:  Bar Chart generated from Oracle Turnitin Submission Areas Analysis 
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Source:  Bar Charts generated from Oracle Turnitin Submission Areas Analysis 

 

 

Source:  Bar Charts generated from Oracle Turnitin Submission Areas Analysis 

The raw data used from my research can be found as Appendix A and Appendix B. 
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CONSTRAINTS WITH GATHERING RESEARCH 

As a new course has been added to the Level 3 choices and the units to be delivered have been 

reconsidered, together with which term the units will be delivered, it is difficult to make a comparison 

for all units and assignments.  Appendix C shows the units to be delivered for the academic year 

2018/19.  There has also been two students who have been transferred to another Level 3 course.  

Also Unit 12 and 13 are no longer delivered together and Uni 38 has been replaced by Unit 11. 

The list of the Courses and Units to be delivered this current Term 1 for this academic year 2018/19 

can I shown below.  Another consideration is the number of students enrolled on each course has 

been reduced, however with the new Cyber Security Course; last term there were 41 learners across 

all courses and this term there are a total of 40 students. 

Unit 1 IT User Support - Subsidiary Diploma   Last Term 15  This Term 7 

Unit 7 Cyber Security 90 credit Diploma (New Course)  Last Term 0  This Term 10 

Unit 24 Gaming & Computing – Extended Diploma A Last Term 13  This Term 12 

Unit 10 Gaming and Computing – Extended Diploma B Last Term 13  This Term 11 

 

List of Courses and Units for the Academic Year 2018/19 
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Source:  Units to Deliver – JT 

EXAMPLES OF THE QUALITY OF SUBMITTED WORK 

To show that the quality of work has improved below are samples of work from Unit 1. 

Previous Term April – July 2018 

 

Source: College, Oracle VLE, Turnitin Submission Area 
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Source:  College, Oracle VLE, Turnitin Submission Area 

Work marked for Unit 1 in the current Term shows a vast improvement in the quality of the submitted 

work. 

 

Current Term September – December 2018 

 

Source:  College, Oracle VLE, Turnitin Submission Area 
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Source:  College, Oracle VLE, Turnitin Submission Area 

HOW PEER-TO-PEER MARKING WAS CONDUCTED 

The learners were provided with the Unit 7 Specification Document,  An assignment task was 

presented to the class with a discussion on how the task should be approached and the use of BTEC 

Command Verbs.  Following this learners were presented with four pieces of work submitted by 

previous students (the work was anonymous).   

The learners worked in pairs to mark the work by completing a Peer-to-Peer Marking Form.  Each pair 

talks about the work and discussed what grade they would give to the work.  It was interesting to hear 

the pairs discussing why they would not pass the work.  Once all of the pairs had agreed on whether 

the work received a pass, resubmission or fail,  I then revealed the decision that was made about the 

work when it was marked for real.  A discussion then ensured about whether the learners agreed with 

the real grade awarded.  The Peer-to-Peer Marking Form is shown below. 
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Peer-to-Peer Marking Form – JT 

METHODS IMPLEMENTED TO HELP LEARNERS MEET ASSIGNMENT 
DEADLINES 

Students tended to submit work of poor standard or submit work late due to not planning their study 

time effectively.  This tern I implemented two new ways to ensure that students planned and used 

their time more effectively. 

A Progress Check online Form was completed by each student, the form was made available via the 

Oracle VLE.at two or three intervals from the assignment hand out and hand in date. 
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Source: Progress Check Oracle VLE - JT 

The Progress Check form results could then be viewed by me to see how well the learners where 

progressing with their assignment work. The form including completion dates that the learners would 

have to adhere to; this mean that they would be on track for completing all the assignment task by the 

deadline (hand in date. 

.A Progress Check Report provided me with statistics and identified any learners who failed to 

complete the form.  A view of the report is shown below proving statistics for whether the assignment 

task is Fully Completed, Started but not Complete or Not Started.  I can also if required obtain a report 

that lists of the learners and shows the results individually. 



P a g e  | 24 
 

 

 

Source:  College Oracle VLE – Feedback Tool 

The Assignment Checklist is shown below. 
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PROJECT COMPARISON 

When comparing the resubmission statistics for last Term and the current Term base on the units that 

could be compared my findings are that the implementation of Peer Assessments and other tools 

provided for the learner, that there has been some improvement in the first submissions or work.  The 

student work submitted is of a far better quality this Term.  Even though some students required 

resubmissions; what they needed to do to improve their work was far less so far this Term compared 

to the previous Term.  The research conducted clearly shows an improvement in the percentage of re-

submissions. 

 

Source:  Bar Charts generated from Oracle Turnitin Submission Areas Analysis 
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LEARNER FEEDBACK 

The students were asked to complete a Peer-to-Peer Feedback Form to ascertain their views on the 

marking and time management. 

 

Source: Peer-to-Peer Marking Feedback Form 

The results of the feedback shows that 15 of the 18 students who completed the form answered yes 

to all of the Peer-to-Peer marking question after the feedback session. 

Some of comments from the questions 

‘Peer Marking was helpful as I now know what a good level of work is’ 

‘To produce good work I need to spend my free time working on college assignments’ 
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‘I now understand what it must be for the teachers having to mark poor work’ 

‘I need to manage my time better’ 

‘The Assignment Checklist is a good idea, I will use it for my next assignment’ 

‘I kept forgetting to use the Assignment Checklist’ 

 

EVALUATION OF OWN PRAXTICE IN RELATION TO ACTION RESEARCH 

The best way to measure my own practice and the effectiveness of the action research 

project is to take each step of the process and realise the positives and/or negatives; 

resulting in what has been learned. 

I identified the problem in the previous term as staff and students were very stressed and I 

found that there was a high level of assignment work marking that needed to be remarked.  

When I was marking student work, I soon realised that many of the students were simply 

handing in work just so that they could obtain a resubmission for getting the work handed in 

on time. 

I investigate the problem and found that there were no records kept regarding the number of 

resubmissions for each unit of the Level 3 qualifications.  Resubmissions were given to a high 

proportion of students, and as identified this is the final term of the 2017/18 academic year, 

this practice was already intrinsic so at that point it was not possible to address the problem.  

As there were no previous statistics and the issue had not been raised previously 

consideration had to be taken as to how to obtain information about the issue. 

Four members of the teaching team including me had been at the college for less than a 

year, this meant that they did not know any better about giving students resubmissions.  To 

confirm that there needed to be a better system in place I not only gathered information but I 

also used the Pearson Centre Assessment documents to highlight what the processes and 

procedures were regarding assessment and the rules around marking work. 
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Source: SIS IBPC website http://sisbtec.weebly.com/ 

Once I had identified the problem and consulted the BTEC Assessment Process time needed 

to be taken to consider the best possible solution that would: 

• Help to reduce marking of work 

• Providing students with examples of what was expected 

• Using peer assessment so students could mark and review pass, merit and distinction 
criteria work 

• Enabling students to understand what is expected of them in terms of assignment work 

• Ensuring that we were complying with awarding body guidelines 

• Involving the Interval Verifier in the process 

 

I believe that the evidence I gathered was helpful in supporting the fact that a problem 

existed. 
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The problem was solved by a) the students producing better quality work in the current term, 

b) less resubmissions were required, c) although the reduction in resubmissions was only 

reduced slightly, the qualify of the work was of a much better standard, meaning that only 

minor improvements were required, d) the assessment process was disseminated to all 

members of the Computing and Information; and Business Team members, e) the Interval 

Verifier instigated a new system to monitor and record resubmissions. 

Overall I feel that the action research project was worthwhile and did in fact lead to a change 

in teaching and assessment for my team.  Going forward I think that it would be worthwhile to 

continue to compare the resubmission statistics so that it will be possible to compare two 

academic years and even drill down to identifying the specific criteria for each unit that leads 

to more resubmissions.  This could then lead to maybe looking at a different teaching 

approach for the delivery of specific IT topics. 

I believe that throughout the action research project that I communicated effectively with 

colleagues and students.  Everyone involved were more than happy to complete 

questionnaires and participated in ideas that were implemented such as peer-to-peer 

marking.  My planning and timings were well thought out, however I did not give myself 

enough time reflect on my own contribution to the project, so the project did lack a thorough 

evaluation and reflection.  I will definitely allocate more time to do this if I worked on another 

project. 

The research I have not conducted I feel has been worthwhile as I learned a lot about action 

research and how to apply and manage the process stages.  I would like to improve my 

research skills by working on a more in depth action research project in the future. 

 

CONCLUSION 

The results of the project have found that the use of Peer Assessment and Peer-to-Peer Marking can 

improve grades and re-submission request.  To get a better picture I would recommend conducting 

the same research over a longer period of time, as there were many constraints in terms of analysis of 

resubmission and the quality of work as only Assignment 1 could be used to compare the current 

Term with the Previous Term.  Also the courses and units have been reviewed and changes have 

been made to whether they are delivered Term 1, 2 or 3. 
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PROJECT REVIEW 

The project has resulted in the Internal Verifier agreeing that a proper system needs to be put in place 

to monitor the level of resubmissions.  A new Re-submission Form must be complete by each learner 

once they have been given feedback from their lecturer.  Completion of the Form also requires the 

learner to stage how they intend to improve their work. The data inputted into the form populates an 

excel spreadsheet for the IV ad Teaching Staff. 

The Re-submission Form is shown below/ 
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Source:  EDI IF Resubmission Request Form 
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The Re-submission IV Excel Spreadsheet is shown below. 

 

Source: Re-submission Request Excel Spreadsheet 
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APPENDIX A 
RESEARCH STATISTICS PREVIOUS TERM 

April - July 2018 
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Unit 1 Communications and Employability [DE] SUB DIPS 

15 1 13 2 13 

15 2 12 3 9 

15 3 15 0 3 

 
     

Unit 2: Computer Systems [DE] SUB DIPS 

15 1 14 1 9 

15 2 5 10 5 

15 3 14 1 1 

 
     

Unit 7 Organisational Systems Security [JT] SUB DIPS 
15 1 14 4 11 

15 2 14 1 5 

 
     

Unit 10 Communication Technologies [JT] LEVEL 3 YEAR 2 14 1 11 3 6 

Unit 10 Communication Technologies [BR] LEVEL 3 YEAR 2 
14 2 14 0 8 

14 3 11 3 1 

 
     

Unit 12 IT Technical Support [JM] SUB DIPS / 15 1 12 3 12 

Unit 13 IT Trouble Shooting and Repair [JM] SUB DIPS 15 2 12 3 11 

  15 3 11 4 12 
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APPENDIX B 
RESEARCH STATISTICS CURRENT TERM 

September - December 2018 

Units and Course 
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Unit 1 Communications and Employability [DE] SUB DIPS 

7 1 7 0 7 
 

      
      

 
      

 
      

Unit 7 Organisational Systems Security [JT] SUB DIPS 
7 1 7 0 4 

 
      

 
      

Unit 10 Communication Technologies [JT] LEVEL 3 YEAR 2 11 1 11 3 6  

Unit 10 Communication Technologies [BR] LEVEL 3 YEAR 2 
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